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Describe how Specific Learning Difficulties in literacy impact on learning and achievement. 
A Specific Learning Difficulty (SpLD) is an umbrella term used to describe a range of difficulties. According to the British Dyslexia Association,  
Specific Learning Difficulties (or SpLDs), affect the way information is learned and processed. They are neurological (rather than psychological), usually run in families and occur independently of intelligence. They can have significant impact on education and learning and on the acquisition of literacy skills.
It is an umbrella term used to cover a range of frequently co-occurring difficulties, more commonly:
Dyslexia.
           Dyspraxia / DCD.
Dyscalculia.
A.D.D / A.D.H.D.
SpLDs can also co-occur with difficulties on the autistic spectrum such as Asperger Syndrome.
Be aware that similar terminology can lead to confusion. For example, the term ‘Learning Difficulties’ is generally applied to people with global (as opposed to specific) difficulties, indicating an overall impairment of intellect and function.

Most individuals that have a Specific Learning Difficulty will present as an average or above average student. However, they find it difficult perform well when subjected to Cognitive Abilities Tests, (CATs). these are tests used to test general intelligence and to assess a pupil’s ability in three different areas: verbal (thinking with words); quantitative (thinking with numbers); and non-verbal (thinking with shapes and space). The result is given in SAS (Standardised Age Scores) so they consider a pupil’s age. If there is a wide variation between the scores in different aspects of the test, this may flag up a child who is experiencing difficulties in one area. 
For the purposes of this essay the focus will be on the difficulties encountered by an individual suffering from the most widely acknowledged Specific Learning difficulty, the UK Dyslexia (Dyslexia Research Trust.) Dyslexia comes from the Greek words ‘dys’ meaning difficulty and ‘lexis’ meaning the totality of words in a language. It is a neurological condition that occurs in approximately two million people in the UK.  (Dyslexia Research Trust)
The key characteristics displayed by a dyslexic person are difficulties with reading, writing and spelling. Hammond and Hercules (2003) state other characteristics include: poor handwriting and poor composition.
The following definition as described in the Rose Review (2009, p11) states:
A learning difficulty primarily affecting skills involved in accurate and fluent word reading and spelling. The main characteristics are difficulties in phonological processing, verbal memory and verbal processing speed. Dyslexia occurs across the range of intellectual abilities. It is best thought of as a continuum not a distinct category and there are no clear cut off points.
Research has shown that the learning difficulty occurs due to processing problems especially in the language regions of the brain (Kidshealth.org, 2014).
However, ‘dyslexia sufferers also experience memory, coordination, organisational difficulties’ (Peer & Reid, 2003).  In contrast, West, 1997: Turner and Wooden, 2003 stated that ‘dyslexic people are stronger in areas such as: visualisation, creativity and lateral thinking.’
Along with the other recognised Specific Learning Difficulties, Dyslexia displays a range of characteristics that can highlight the need for further investigation. These include difficulty with memory activities, difficulties with organisational skills, sequencing skills and time management, finding it hard to complete written work, to process visual and auditory information. Additionally, many individuals suffer a heightened sensitivity to visual and auditory stimuli whilst others are unable to screen out these stimuli giving them an inability to deal with busy surroundings and lastly individuals may exhibit reading difficulty.
All students learn differently. Everyone has a way of learning, self-tailored to their own needs. Normally students in a classroom situation can subconsciously adapt their learning style to conventional teaching methods however a Specific Learning Difficulty like dyslexia, can make it difficult or even impossible for a student to achieve the same outcomes as the rest of their cohort. The difficulties which blight the dyslexic learner flow together to stunt the students learning. Early in the academic life of a student difficulties in recognising letter shapes will lead to difficulties in reading and writing. This apparent lack of ability basic literacy skills will compound as the individual moves up the school ladder. Reading and writing are the basis for all academia and the constant struggle that the dyslexic learner faces to keep up with his peers is enormous. Within dyslexia, the individual may experience difficulties distinguishing sounds within words. This can be extremely frustrating as it is difficult to then match letters to sounds (Wolf, 2011). This may lead to a reduced speed in reading with the individual hesitating over the words, or even guessing the words causing feelings of agitation or embarrassment. 
According to (Levy,2014) dyslexic characteristics can make it difficult for individuals express their emotions because of a lack of vocabulary. This could contribute to the individual experiencing frustration or distress as they know what they want to say but cannot write it down. 
Another difficulty that often arises is the inability of the practitioner to understand the written work of a dyslexic individual, often letters are reversed, this may lead to difficulties in spelling. Often this can result in an individual feeling that they are not as clever as their peers. Their dyslexia dictate that they learn at a different pace to their peers and this can make it extremely difficult for the individual to forge friendships. 
Unidentified, dyslexic learners can experience plethora of negatives in school life, emotional distress, frustration and poor self-esteem, poor motivation and a negative attitude, as a result the student can become withdrawn, or more commonly to develop behavioural issues. It is important that practitioners in the field of education do not fall into the trap of concluding that the student is ‘lazy’ or ‘just not trying hard enough.’ (British Dyslexia Association)
There are a variety of alternative learning approaches, strategies, and tools that can help students with learning difficulties achieve their full potential in an educational setting. Perhaps the most important of these is a positive attitude and encouragement from practitioners to inspire individuals to stay motivated and persevere despite their difficulties.
Hewlett, K., Crabtree, D. and Taylor, S. 2008:13. argue that:
“The underlying premise is that teaching, and learning aimed at supporting learners with Specific Learning Differences (SpLDs) benefits all learners in the class. The Achieve Ability pilot project which developed the materials, demonstrated that by adopting strategies proven to be successful with SpLD learners, teachers can have a big impact upon the achievement of all learners. Furthermore, they can improve the educational experience of SpLD learners to enable them to bring their strengths to the classroom.” 

Inclusive approaches to supporting learning opportunities for individuals with Specific Learning disabilities must be met by learning how individuals who learn differently learn. Approaches to teaching and learning which play to the strengths of dyslexic individuals which will open pathways for not only dyslexic individuals but can also engage the rest of the learner profile. This can encourage a broader range of strategies and develop professional expertise in widening participation. In conclusion, the process of educating becomes more inclusive and raises achievement.
  In conclusion it is important to follow several proven strategies to ensure a successful outcome when educating dyslexic learners.
 Small steps- present the task in small steps to accommodate short term memory capabilities. Use a checklist if the task comprises of more than one task to aid self-monitoring.
Look at the individuals preferred learning style and thereby how best to manipulate the learning situation to promote the most effective way to learn. 
Use multisensory strategies to ensure that whichever learning style the individual prefers, is provided. For example, a learner who struggles with visual learning could access an auditory method of learning without being singled out. 
Look at using Group work to support the dyslexic learner. It has been proven that dyslexic learners thrive when working with other individuals. It is important, however, for the dyslexic learner to be in a group where there is structure to the group task, acting as a ‘model’. The benefit of group work is that the lack of reading or writing skills of the dyslexic learner will be compensated by the comprehension and problem-solving skills they will undoubtedly possess.   
Another strategy is to use self-articulation, a dyslexic child can benefit if they provide oral feedback on the task they must do to monitor their comprehension. 
Learning through games is also a way to take the emphasis off the study and onto the fun element. 
The social-interactive model of disability enables us to shift our attention away from the difficulties experienced by the learner towards the difficulties that schools and colleges face in removing unnecessary barriers to learning. The current challenge is not how learners who learn differently can be supported, but how a whole institutional approach can enable all learners to learn.
Hewlett, K., Crabtree, D. and Taylor, S. 2008:10 sum up ably the need to support the learner with Specific Learning Difficulties overcome barriers to learning
 “The underlying approach resides with the view that SpLD learners, who span all ability ranges, represent an intellectual loss. Low rates of identification, insufficient support and inappropriate teaching and learning strategies operate against these learners realising their true potential.”
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