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Bilingualism and multilingualism are becoming increasingly more common today, as stated by Bialystok, et al. (date). Within large states of America, over 20% of individuals claim to speak a language other than English within the household. 50% of individuals within more urban areas also express that they do not speak English within the household. Tekyi-Ahrin expresses the benefits that come with being bilingual / multilingual as well as defining them as the ability to speak and understand one or more languages. The benefits involved include cognitive development, improved language skills, cultural awareness and much more. This paper will focus on the benefits of multilingualism and why it may be important for children to learn a second language. It is also important to mention that the approach of how children are taught a second language changes how much a child can learn, which will be further discussed in this paper.
Benefits of multilingualism.
Baker, (1988). attempts to reassure readers that children will not perform worse by learning a second language, instead children will be able to increase their ability to develop. The book also demonstrates the concern of there not being enough time for children to play when they must learn a second language. Baker argues against this point by explaining that multilingualism can be a part of play. This is backed up by Jean Piaget’s concept of learning by doing, as demonstrated by Reese, (2011) Learning by doing has been around for many years and is still heavily applied in children’s education today. The article describes the large number of theorists that back up Piaget’s work, such as Montessori, Lisina and many more, by explaining the importance of allowing children to play in order to learn, meaning children can develop a second language through this.
Tekyi-Ahrin’s (date). statement of the benefits of bilingualism / multilingualism is backed up further by Farhan, (date). Which both state that children who learn a second language can obtain neurological and cognitive benefits throughout early childhood. It is not to be forgotten that the earlier in childhood the individual is, the more they are likely to learn, as it may have more lasting effects on the child. One important benefit to note is the academic potential through bilingualism. As stated by Farhan, (date) allows a child to become more creative and flexible with their thinking, therefore allowing them to progress further academically.
Like the sources above have stated, the individual in the recording displayed that children can learn a second language with play being involved, therefore further enhancing a child’s learning experience.
Welsh / English as an additional language (WAL/EAL) 

Welsh / English as an additional language is described as a term used to describe individuals who can speak more than one language and comes in multiple stages which determine what level of competence a child is at within language development, ranging from A to E. Within the recording, the practitioner focuses on teaching children at stage C, meaning that they are developing competence within the language. (Crolla, and Treffers-Daller, 2017).
As stated by Heller, (2020). The environment and social interactions in which children are taught are vital for their learning. It is further implicated that children who are in their comfortable environments can be exposed to another language without any issues in development; instead, they can learn more. Heller also explains how a learning approach can change depending on the age of the child. Language Acquisition Development was developed by Noam Chomsky in 1960 to help children with additional learning needs learn a second language without challenges that other children may not face. Levelt, (date). It is stated by Levelt, that Bruner adds onto this concept by introducing a language acquisition support system, which means that practitioners need to focus on their pace, repetition and enthusiasm to help support children with ALN. Within the recording, the practitioner attempts to control the pace, repetition and enthusiasm to support children with ALN.
Brain development and multilingualism.
Beyin, and Halit, (2019). Explain in depth how multilingualism allows the brain to develop more than if children were not learning a second language. As stated in the article, this is due to the fact that the brain will be connecting more neurones, therefore reshaping the speech lobe and enhancing long-term health, self-control, memory and critical thinking. As stated by Thomas, and, Roberts, (2011). A child can develop competence in a language as soon as 2 years old. Due to this statement, children may be able to develop their cognitive abilities to better prepare themselves in the future. Furthermore, the article states that it is important for a second language to be learnt at an earlier stage in life due to it being more difficult for adults to become bilingual. In contrast to this. Kroll and Groot, (2005). Explain Ellen Bialystock’s perspective on multilingualism and how it can have some consequences, not just benefits. This is due to children having tests on their competence within a second language, resulting in children becoming more stressed and learning less as a result. Bialystock also states that it is believed that children who are learning a second language show no evidence of having improved ability to read and write, as any evidence collected was not consistent with the benefits of multilingualism. One consideration that needs to be made is that all children are different and develop at their own levels, as a result, LASS was implemented.
Divergent thinking.
As stated by Baer, (1993). Divergent thinking is the ability to use creativity to solve many tasks which an individual is given throughout life, and without divergent thinking being considered, it is unlikely that creative thinking cannot be tested efficiently. Fürst, and Grin, (2017). Display through studies that have been performed that bilingual / multilingual individuals tend to perform divergent thinking tasks better than individuals who are monolingual. This is due to the ability of bilingual individuals to become more fluent, flexible and creative with their ideas. Bialystock, and Craik, (2008). Talks about the potential future benefits that multilingualism has due to divergent thinking. The article states that multilingualism / bilingualism can protect an elderly individual's cognitive abilities due to the brain being more active than others, and as a result, it can prevent dementia from taking place within the elderly. It is stated that individuals who were bilingual obtained dementia symptoms 4 years later than those who were monolingual. In contrast to this, Guilford had a theory that divergent thinking did not allow for intelligence but instead supported variation. (Dorfman and Gassimova, 2017). This was believed because there was not a correlation between the variation of numerical intelligence and literacy intelligence. However, Guilford did believe that divergent thinking and variation did go hand in hand. Within the recording the practitioner asks questions such as ‘How are you?’ This would not be divergent thinking however, when the lecturer asks ‘why?’, that would result in divergent thinking, as the children must consider multiple reasons for why they may be feeling the way they are.
Programs and frameworks supporting Bilingualism.
Baker talks about different frameworks to help individuals support and become bilingual. (Schwartz, et al. 2015). The article explains these approaches, with one being the two-way programme, which describes the language being learnt needing to be 50% the second language and 50% the first language. An example was given where Spanish children were expected to speak English with children who were fluent in English and children who spoke Spanish. Problematically, this could result in children completely separating from each other to speak their native language. However, children who were able to communicate with other children in another language were able to develop competence. Another example that was given was the use of 30% second language and 70% native; however, the issue with this was the individuals struggled to speak the second language due to the lack of exposure. Within the recording it can be assumed that the practitioner uses this form of teaching by saying something in the second language and explaining it in the first.
From the evidence provided, it could be considered that children gain more benefits from obtaining a second language which last throughout their whole lives, by declining the occurrence of dementia and increasing their ability to critically think. It may also be clear that children learn better from the age of 2 than adults would learning a second language and as a result have little risk of becoming stressed while learning a second language. 
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