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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 words) Using the information and materials you gathered on placement prepare a written report based on one action point taken from the School’s strategic targets. The report should demonstrate how this target was/is addressed and impact measured within an evidence-based framework.

Introduction
	Learners are growing up in a world that is constantly changing. Schools and teachers have always looked to progress and improve pedagogy through a variety of means,  in an effort to meet these changing demands. This is even more evident within Wales, due to the emphasis placed on the role of continued professional learning and development; as well as critically reflecting on pedagogy through innovation (Donaldson, 2015; EWC,2019). In order to keep up and assist both teachers and learners with this, schools need to beome hubs of improvement and development. This is implemented through “School improvement plans”(SIP’s) or “School development plans”(SDP’s). These are a crucial part of school development, with the aim to ensure that teachers have the support and confidence to continually improve their personal practice, as well as raising school standards and supporting every young person to achieve their full potential (Welsh Assembly Government, 2022). Due to the expansive nature of these documents, schools also develop departmental improvement plans (DIPs), which aim to help schools enact the action points from the SDP through targeted and more manageable caseloads. 
	This assignment will focus on how an 11-16 English medium secondary school in South Wales, identifies, develops and implements action points from the SDP, through the DIP. The school has approximately 1060 pupils on roll, of which its percentages of students entitled to free school meals, with English as an additional language, or come from a Black, Asian and Minority Ethnic background, are considerably higher than both local and national averages (Royal Statistical Society, 2021). BERA (2018) guidelines will be strictly adhered to throughout this assignment, in order to prevent identification of the school and its students.

Literature review 
	SDP’s are a clear and structured way to communicate identified priorities, how and when the school aims to address them; along with what support and resources they require, such as funding (Brighouse & Woods, 2013; Fernandez, 2011; Hanover Research, 2014). Schools identify these priorities through whole-school self-evaluation. This requires accountability and transparency from all aspects of the school, ranging from a variety of stakeholders (Brighouse & Woods, 2013; Welsh Assembly Government, 2022). By carrying out these development plans, schools can focus on sustaining improvement and meeting ambitious goals “to be the best they can be” (Brighouse & Woods, 2013, p. 128). Although Fernandez (2011) suggests that there is little in the way of consistent evidence to suggest that schools planning is actually effective when it comes to improvement, in the UK, comprehensive planning and continuous improvement is an expectation (Brighouse & Woods, 2013; Welsh Assembly Government, 2022). 
	This expectation of cycling through the processes of self-evaluating, identifying targets and implementing action plans in order to improve, has been a corner stone of the education system in the UK for the past 30 years (Brighouse & Woods, 2013; Egan, 2012). However, since the beginning of the devolution process, Wales has been in active pursuit of developing and expanding this process further (Egan, 2012). Egan (2012) states that since the publication of The Learning Country: Vision into Action (2006) by the Welsh Assembly Government, which was shortly followed by a disappointing set of 2010 PISA results, school improvement and how the Welsh education system can be revolutionised has remained a high priority on the national agenda. This has led to an overhaul of the curriculum following Donaldson’s Successful Futures (2015) and an update to the school development framework to accommodate these changes (Welsh Assembly Government, 2022). The school development framework now requires a comprehensive focus on ensuring that schools have robust and evidence-informed plans for improving educational outcomes for all learners. This updated framework emphasises the importance of engaging with all aspects of the community; as well as the need for schools to be responsive to changing circumstances and emerging challenges (Welsh Assembly Government, 2022). Through these changes, the framework has played an important role in maintaining levels of improvement and raising educational standards in Wales.
	Alongside government legislature, collaboration has also played a crucial role in the progression of SDPs. As many stakeholders including; governing bodies, senior leadership, parents, teachers and students contribute to their aims and priorities, it is understandable why collaboration is continued throughout the improvement process (Brighouse & Woods, 2013; Senge, et al., 2012; Welsh Assembly Government, 2018). By approaching the development plan in this way, the likelihood of success and achieving outcomes can increase, resulting from the greater buy-in from stakeholders such as teachers, who implement many action points (Doss, et al., 2019). This is evidenced by Brighouse & Woods (2013) who discuss the idea that SDPs are so broad, that they require action from a multitude of people; with action points ranging the macro level in strategic planning, to the micro level of lesson planning. In addition to collaborating with groups within the school community, external partnerships also play a critical role in SDPs, most notably through Estyn. An active part of Estyns role within the Welsh education system, is to critically evaluate SDPs and their effectiveness, while also providing schools with guidance on creating evidence-based and achievable development plans (OEDC, 2018; Welsh Assembly Government, 2022). However, there is also a belief that schools can have a tendency to create and implement development plans “for Estyn” as opposed to genuinely improve the school (OEDC, 2018, p. 16). Although, the new framework proposed by the Welsh Assembly Government (2022) does attempt to change this (OEDC, 2018, p. 16). The Welsh Assembly expects to see an increase in authentic development plans, ultimately improving the quality of teaching and learning (Welsh Assembly Government, 2022).
	For many SDPs, improving teaching and learning is often an integral part of the their action points, and is also one of Estyn’s areas of inspection (Estyn, 2022). The subject schools SDP is no different (see appendix A). The method in which the school aims to improve teaching and learning, is through redesigning the curriculum in line with the new curriculum for Wales (Donaldson, 2015). Although Donaldson (2015) loosely defines curriculum as a framework of subjects taught during a specific period of time. He also recognises that it generally focuses on the specific content knowledge and experiences that children should learn, which he also refers to as the student “input” (Donaldson, 2015, p. 5). This perception of curriculum structure and design is also referred to as a curriculum that values “content over purpose” (Moore, 2012, p. 38). However, throughout Donaldson’s report, which has led to the new curriculum for Wales, he suggests that curriculums by design should now be centred on learning outcomes, and following the emerging theme within education of teaching through Areas of Learning and Experience (AoLEs) as opposed to specific subjects (Moore, 2012). He argues that students should now be shaped by approaches that address “emerging personal, social and economic needs” , as opposed to relying on content from “individual subjects and syllabuses” (Donaldson, 2015, p. 5). In order to help schools achieve this, he presents a clear guide on the “Principles of Curriculum design”, which gives teachers a clear set of criteria on what creating and delivering the new curriculum should look like (Donaldson, 2015, p. 14). This includes an emphasis on elements such as; authenticity and inclusivity, to increase engagement and allow students to relate to the learning, and ambition and empowerment, to not only challenge learners to meet high expectations but to also build the confidence to do so (Donaldson, 2015). In conjunction with this, Donaldson (2015) also outlines that when implementing the curriculum, it should also be based upon evidence-informed practice and unification, in order to continually progress learners using pedagogy informed by “sound research” (Donaldson, 2015, p. 14). These are key things that need to be acknowledged when analysing the curriculum resdesign from the subject schools development plan.
.

Developing an action point
	The action point I will explore further is “Great Curriculum: Develop an ambitious and inclusive curriculum across all AoLEs that embodies the principles of the four purposes” and how it is delivered through the DIP for my personal AoLE, Humanities (see appendix A). Although there is room for interpretation due to the vague nature of the summarised development plan and the variation that is possible with curriculum design and implementation, it is easier to understand when we see how the action point is refined on the DIP (See appendix B). The identification and implementation of the action point “AoLEs implement intended curriculum plans across Years 7 and 8” is the specific point I will delve into throughout this assignment (see appendix B). However, I will firstly examine how this particular action point has been identified to begin with.
	The school itself originally identified the need to redesign the curriculum, based upon the introduction of the curriculum for Wales. However, this had already been implemented within Humanities 2 years ago. Despite this previous employment of curriculum for Wales within Humanities, the curriculum needed redesigning for a variety of reasons. During the schools self-evaluation, it was identified that the schools cross-curricular approach to teaching the subject, through thematic content, simply wasn’t working. This was due to a variety of reasons. 
	Firstly, the senior leaderships team had discovered that when carrying out progress, knowledge and skills checks on student books, it became apparent that there significant gaps in students content knowledge for specific areas of the department. For instance, it was revealed that when studying the theme of crime, students were understanding the history of crime and its geographical implications, but seemed to miss the association of crime with regards to Religion, Values and Ethics (RVE). During further inspection, it was evident that this was a consistent issue among a number of themes that had been studied. 
	This area of development within the area of learning and experience, was also identified through the departments self-evaluation of lesson plans and schemes of learning. Upon reflecting on said documents, a trend of History dominating teaching time of all the Humanities subjects, was identified. This only confirmed the previously identified notion, that the subject input across the department was unbalanced, and that it was an issue that needed addressing. 
	The final form of evaluation that was used to validate this need to redesign the Humanities curriculum, was lesson observations. These were carried out by both the AoLE lead and senior leadership. During these lessons, they discovered that in class assessment for learning wasn’t up to the standard expected, with teachers regularly missing the mark for higher order questioning. However, on occasions, the teachers themselves even struggled to answer student questions. This weakness within teachers subject knowledge, was due to teachers often having to teach areas outside of their expertise, such as Geography teachers often having to teach History, under the guise of Humanities. This most certainly seems to be an area that requires addressing, with Muijs (2018) and Moore (2012) stressing the importance of having specialist teachers to teach secondary subjects, in order to facilitate effective teaching and learning. 
	After acknowledging the need for change within the AoLEs curriculum, the next obstacle became how to successfully implement the new curriculum for Wales, after the first unsuccessful venture. In response to this, the stakeholders, including the governors, senior leadership and AoLE teachers made the decision of separating Humanities back into the original subjects, with the original subject specialists teaching. To accommodate this, the curriculum required redesigning, but with remaining emphasis on the skills-based approach of curriculum for Wales. Although curriculum for Wales is interpreted as a skills-based or process driven curriculum, it is worth noting that in order to meet the desired outputs of the four purposes, there are still prerequisites with regards to content knowledge (Donaldson, 2015; Moore, 2012). An example of this would be that students cannot become “Ethical, informed citizens” without a degree of content knowledge, as in order for them to become “informed”, they require a base knowledge and awareness of issues within the wider world (Donaldson, 2015, p. 31). This was one of the defining reasons behind the schools decision to once again separte the AoLE. It’s examples like this that have exacerbated the already challenging task for teachers having to carry out the plans of policy-makers, and calls into question the practicality of implementing the new curriculum for Wales (Moore, 2012).
	After carrying out these proposed changes from the action point, the school intends to use the same methods it used to identify the issue, to evaluate it’s success. Throughout the year, the same members of the senior leadership and the AoLE lead have carried out lesson observations to assess performance throughout the year. At the end of each term, senior leadership have once again been carrying out checks for progress, knowledge and skills in student books. Following these evaluations, the AoLE teachers will scrutinise each others schemes of learning and lesson plans, to ensure that core skills in line with curriculum for Wales are consistently employed throughout each subject area.


Reflection and evaluation 
	During my placement in the subject school, I have been fortunate enough to not only see first-hand how the SDP is being implemented throughout the DIP; but have actively been involved with the execution of the previously outlined action point. Given the extensive task of redesigning the schemes of learning for the subjects of Geography, History and RVE, in order to ease the workload for the department, while also developing my practice, I have been given aspects of the Geography curriculum to redesign. 
	Without having been in the school during the time of its original introduction of the curriculum for Wales through thematic teaching and learning in Humanities, it is difficult for me to reflect on whether or not the action point was required. However, given the evidence provided by the school and my AoLE, as well as exploring research on curriculum design, it is easy to understand why the change was deemed necessary. From analysing the AoLE now, I can actively see the implementation looks like across the department, while also witnessing the influence of Donaldson (2015) throughout. 
	Each individual subject has benefitted from the separation in terms of either increased teaching time, or improved quality of teaching time. They have also benefitted from the freedom to choose topics, which has led to an increase in the use of authentic contexts within the classroom. They have also all benefitted from having specialist teachers returning to teach their specific subjects. So far these have been noted from the termly observations and end of term reflection upon the schemes of learning. 
	 However, even though each specific subject seems to be improving due to the changes implemented from the SDP and DIP action point, I am still sceptical of the subject school’s decision to discontinue their original interpetation of the new curriculum. In some respects it may have been down to the execution of the approach, as opposed to the approach itself, it would have been interesting to see how else it may have been adjusted without fully redesigning the curriculum. However, taking the approach of merely adjsuting its implementation, may not have accounted for the issue of teachers having to teach subjects they are not specialists in. 
	Overall, it has been a pleasure to be a part of this action point and I am excited to see how it continues to develop over the course of my placement. I would be interested to be a part of the evaluation process to understand how it takes place and what the outcomes are. The self-evaluation process is a challenging one, that takes accountability from those involved, and complete transparency. Judging by the schools processes so far, it’s safe to say that I expect them to continue reflecting honestly and improving the school and curriculum as they have already.

Conclusion 
	After examining how a school develops its SDP and identifies its action point, I have discovered the amount of planning, structure and input from stakeholders goes into the process. It has been satisfying to learn that SDP’s are not just documents created “for Estyn” as some may believe, but are actual working documents that actively make a difference towards school progression (OEDC, 2018). The collaboration that goes into them, from the stakeholders at school level to the input from the Welsh Assembly Government and Estyn, genuinely displays how intent the Welsh education system is on progressing, and not just through the new curriculum. It has also been eye-opening for me to not only see how the implementation of the new curriculum can go awry, but how it can be redesigned, while still maintaining key aspects of the four purposes at its core. 
	To conclude, this experience will most certainly influence my personal practice in the future for a variety of reasons. In terms of professional learning and experience, it has been extremely insightful to not just see how an SDP and DIP are implemented, but to be an active part of the process (EWC, 2019). I have also been extremely fortunate to be able to gain experience in planning and designing the key stage 3 curriculum. The experience of working side-by-side with an AoLE lead to action such an expansive project, will now doubt prove invaluable once I become a fully-qualified teaching practitioner. 
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Simplified versions of the subject schools development plan. Please note items such as names and initials have been redacted in adherence with the BERA (2018) guidelines.
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An extract of the subject schools departmental improvement plan for the Humanities AoLE. Sensitive information has been redacted in order to adhere to the BERA (2018) guidelines.
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