1708650    Appendices for ECAD 6007 Assignment

STEER DOCUMENT

Record 1
	Date and time, year group: 26/09/22  9:15 (Monday),  Year 3.


	Where and When: 
Warm-up during registration time, as chn were arriving for the start of the day.  Chn were sat on the carpet with individual white boards and also listening out to answer their name and how they were feeling on a number scale.

Some chn who had come in late were sat at the tables eating a school-provided breakfast.


	What happened: 
The task was on the interactive white board, a number of the day task.  The chn were given a number which they had to perform various functions on.  The task was independent, but after the teacher had done the register, she came to discuss with the chn the answers they had.  One of the functions was to partition the number, when the teacher demonstarted this she made a mistake which was picked up by the chn and then they talked her through correcting her mistake.  Whilst the children talked her through the partitioning, the teacher encouraged others to join in so it became the effort of a few chn.  CHn were encouraged to use their fingers whilst subtracting numbers and when one child made a mistake with 1 – 1, she gave the child her board marker, she said ‘you have one pen, I take away the pen, how many pens have you got now’  Using items to give a concrete example.

When the teacher asked the chn for the answers to the number of the day task, she used lollipop sticks with names on, pulling sticks at random.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
The class could have been fairly unsettled with chn coming in late, but mostly they were engaged with the number task.  Chn had fetched their own white board and pen and knew what was expected of them.

Technique of making a mistake to be ‘spotted’ by chn
The use of warm-up tasks at the beginning of the day
Concrete examples to secure understanding in maths problems
Cold-calling techniques for asking questions


	Notes: 
It was first thing on a Monday, and so chn were probably less settled than normal after the weekend.  I did sit near the back of the classroom so I was not adding to the distractions, but no doubt my presence probably did change the atmosphere.

The day was windy and cold.

The chn had met me previously when I had attended induction in the school.  On that visit I had sat and worked with some of the chn , so was familiar with some of them.








Record 2
	Date and time, year group: 26/09/22  9:30 (Monday),  Year 3.

	Where and When: 
First lesson of the day, Maths and Numeracy.  Chn on carpet infront of interactive white board where they had been for their warm-up task.  The individual white boards and pens had been put away so that chn were concentrating on the introduction to the task.

	What happened:
The task was introduced and the chn were asked to recall how numbers were partitioned by helping the teacher with partitioning some numbers on the white board.  The task was a 20/20/20 rotation.  The children were already set-up in three mixed ability groups and there were three tasks, teacher task, LSA task and an independent ipad task.  The tables in the room were set-up in two U-shapes. so that the teaching staff had easy access to work with each child.  The chn were able to choose from a choice of three levels with the teacher and LSA tasks.  When the first rotation started chn took a long time to settle and there were chn milling about, getting wb pens, fetching ipads, etc…  A stopwatch on the WB marked the time so that all chn could see how much time they had.  Chn sat at the LSA table in pairs with a couple working independently.

Independent chn all earned themselves a dojo for working quietly on ipads and organizing themselves reasonably quickly.

Two rotations were managed before morning break, chn were called back to the carpet to address any misconceptions just before being released for break.

After break, chn came back in unsettled and full of chat, the teacher asked the chn to return to the carpet before starting the timer for the third rotation.  The third rotation was completed and again the teacher asked the chn to return to the carpet so that the chn could recap what they had learnt.  The teacher also did a slightly harder sum with some of the more confidant chn, then she encouraged some of the less confidant to give it a go too, with the help of others around them.

The lesson was ended with a RAG rating screen where the chn assessed their work and the teacher’s lesson.

Throughout the lesson there was plenty of formative assessment going on, some recorded in chn’s own maths books, some verbal through the use of questions on a one to one basis.


	Areas of possible exploration: 

Assessment strategies
Rotation work and effectiveness
Mixed-ability groups
Seating arrangements during lessons
Reward systems for behaviour management – rewarding positive behaviour


	










Record 3
	Date and time, year group: 27/09/22  Tuesday 10-30  Year 3


	Where and When: 
During a maths task on the second day of observing, chn more used to me being in the class.   The rotation task was still about partitioning numbers, but a different exercise today, using dice to create the number to be partitioned.  Chn sat around the LSA’s U-shaped tables.  Some independently working, some working in pairs.  2nd rotation




	What happened: 
Chn were coming from the teacher led task to work at the LSA task.  The chn from the previous rotation had left their small wb and pens ready for next group.  Despite this one child kept getting up and getting other wb pens…in all they got up and down to get a different pen from the pot five times.  The whole class took a long time to settle again on this rotation, the choice of dice, pens etc… caused some distraction for all, but particularly the one child I was observing.

When she did settle to doing the task, she had to throw three dice, place them side-by-side and then write the number out.  Then the number needed to be partitioned into units, tens and hundreds.  It was clear that they knew what they were doing but were not confident writing out numbers.  Most of the numbers were reversed and the child seemed unsure and hesitating whilst writing.

Looking around the classroom, there were not any displays that showed numbers, and there wasn’t a resource to hand, such as a number line that I could see.

I asked the child various questions, and they were able to say, “this is 500” etc… however, I wonder if there was a time period afterwards where the child hadn’t just done the work, if they would still be sure of what they had written.

The LSA did write a number 5 of the top of the board nearing the end of the session.






	Areas of possible exploration: 
Reversal of numbers affecting grasp of number
Other ways of recoding information
Aide-memoires for number and letter formation
Interventions that might be possible for this child
Links between number reversal, dyspraxia, dyslexia, dyscalculia etc...



	Notes: 
The class were very distracted during transition times, taking a long time to settle into the task.  The placement of the wb and pens away from the tables meant that chn were up and down a lot.  The baskets where the pens were kept were the wrong shape for the shelf and tipped onto the floor several times which distracted chn who ended up picking up rather than working on task.




EXPERIENCE TEMPLATE

What I did and why?
This post will give a quick overview of a short observation study within a primary school.  From the notes taken during this study, I have spent some time reflecting on moments observed and seeing how they may or may not have been influenced by the implementation of the Welsh Curriculum and how successfully, I believe, learners’ needs have been met.  From these reflections, I have been contemplating how I can learn from them and shape my own research and future practice as a teacher.
I have been given the opportunity to begin my PGCE, building a critical and reflective foundation to my teaching practice.  The statement, ‘how can I become a thinking teacher?’ in the back of my mind, I have spent two days in a Y3 class, observing what happens within the classroom and taking notes on things that interested me.  I have also kept in mind the five teaching standards, particularly focussing on Pedagogy, Innovation and Collaboration while reflecting on what I can take from this observation study.  
I have found myself drawn to how, as teachers, we can help a child to become ambitious.  To enable children to challenge themselves to not only overcome obstacles to their learning, but to persevere and achieve more than they first thought themselves capable of.  Areas I have been reading about and will continue to research are ‘The Learning Pit’, self-assessment strategies and differentiation within the classroom.  
The outcome of this period of observation and research will be a written assignment, concentrating on one incident that has given me a chance to research, think critically and justify the choices that I may make within my future teaching practice.

What I am learning?
The experience observing in a classroom has been a new role for me.  Previously, my involvement in a classroom environment has been as a staff member with a purpose set out by a senior member of staff.  It has been an excellent opportunity to be able to see things from different perspectives - that of the teacher and of the learner.   By actively putting myself into the role of observer when I was able, I could see more clearly some of the ‘whys’ and got the opportunity to question the viewpoints of teaching staff whilst also keeping in mind the theoretical standpoints which they drew from. 
I can see how the base learning that I have already started in the PGCE, underpins this experience and propels me into further research and learning.  I have seen the teaching standards in practice and am beginning to appreciate how the theory might look in an authentic situation.
The connection between theory and practice has been a valuable learning moment.  I feel that I have come away with more confidence in the curriculum and how it can work within a school setting.  I know that I have begun to build a solid foundation on how I can be a Thinking teacher who will hopefully always feel the need to understand a bit more and justify the reasons for doing things in my own teaching.
I think it is just as well that I love learning new things, as I have a feeling that it will play a big part in the teacher I become!












	TARGET

What area do you want to develop in your own practice?
	
Using a variety of assessment techniques to be able to get the best picture of a child’s learning so that tasks can become better structured to the learner, therefore giving the best possible chance of achieving inclusivity in the classroom.





	TIMESCALE

When do you want to achieve this by?
	
I believe that this is probably a continued area for reflection and research which will inform the way I teach, but that will not remain written in concrete.  Being research informed and reflective means that I will always be willing to adapt my teaching to suit the learners.





	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	

I think doing regular observations of other teachers would be very useful, but also being open to being observed and then receiving feedback on ideas that could better the way I do things.






	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning? What reserach/literature is this based on? 
	
I would like to think that the success of the methods would be noticed in the morale of the class.   Research that shows that learners benefit from seeing other learner’s sucess which motivates them to work towards success too. (Bandura)

I would hope to see an increase in peer collaboration and chn celebrating other chn’s success as a class.





	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	
I think it is good to hear back from the chn, whether that be in the form of a class discussion with older chn, or getting a whole-class feedback using a method like thumbs up/down











Some photos of the notes that I took during observation, talking about some of the reflections I had during the two days and also some of the questions I was able to get answered while I was there.
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