Case study one
A child joined the setting after having had his contract terminated at two previous provisions due to behavioural difficulties. When D began, it quickly became evident that he struggled to manage his emotions, often leading to violent outbursts. Following initial observations and discussions with his parents, it became clear that D had experienced a sense of rejection within his earlier settings, which had contributed to a lack of trust in adults and challenges in forming secure attachments. Bowlby (1992) suggests that early relational experiences of this kind can shape how a child regulates emotions and engages in relationships, increasing the likelihood of aggressive responses. Mum and Dad had also recently spilt up, creating another contributing attachment factor.
These behaviours closely align with Maslow’s hierarchy of needs, particularly the need for belonging and love. According to Maslow (1943), a child cannot successfully progress to higher levels of emotional or development unless they feel safe and valued within their environment. D’s unmet need for belonging appeared to act as a barrier to his ability to regulate and establish positive relationships. 
To address these concerns, establishing the nursery as a secure base for D was a priority. Discussing the concept of safety, Maslow (1943, p. 378) highlights that “another indication of the child's need for safety is his preference for some kind of undisrupted routine or rhythm. He seems to want a predictable, orderly world.” With this in mind, a consistent key person approach was implemented to ensure that D had a trusted adult who acted as his primary point of contact. This practitioner provided structure and emotional security by introducing strategies such as a visual timetable, regular well-being check-ins, and opportunities to engage in sensory circuits to support emotional regulation. A calm, safe space was also created for D to access whenever he felt overwhelmed or found it difficult to manage his emotions. These strategies aimed to reduce anxiety, promote trust, and support the development of D’s self-regulation skills.
These approaches proved effective. Over time, progress was observed in D’s social and emotional development, his outbursts reduced, he began forming positive relationships, and he increasingly engaged with learning opportunities. This highlights the importance of creating a secure, nurturing environment in which emotional needs are priority. Meeting such needs can enhance self-esteem, another requirement discussed by Maslow (1943) by fostering confidence and a sense of value. In contrast, when these needs remain unmet, individuals may experience feelings of helplessness.


Case study two
When T joined the nursery, the transition from home to school proved challenging. He displayed distress during drop-off, crying, screaming, and banging on the nursery door. T presented with significant speech and language delays, which impacted his ability to express his needs and feelings. He appeared aware of these difficulties, which negatively impacted his self-esteem and made separation from his parents particularly difficult.
To support T’s transition, and drawing on Maslow’s (1943) theory, priority was given to addressing his physiological and safety needs, the basic levels of the hierarchy. Staff ensured that T was greeted by a familiar adult each morning, providing a predictable routine aimed at fostering a sense of security. A quiet, calming space was also prepared for him upon arrival, which reduced sensory overwhelm and gave him time to regulate his emotions.
Acknowledging that T’s speech and language delay affected his confidence, emphasis was placed on nurturing his needs for belonging and self-esteem. Huxel (2013) highlights the teacher’s role in creating Montessori’s ‘prepared environment,’ which was deemed essential to ensuring the classroom encouraged curiosity, was language-rich, and offered natural opportunities for communication. To support T’s communication, staff used visual timetables, simple language, and Makaton signing to help understanding. Small group activities were introduced to promote cooperative play with peers. Practitioners celebrated T’s efforts to build his confidence and sense of achievement. Maslow’s discussion on self-esteem highlights that all individuals, including children, have a need to feel good about themselves and to be respected by others. Collaboration with T’s parents was maintained to strengthen the home–school connection, with daily communication regarding his progress. This contributed to T’s growing sense of security during transitions, as he increasingly understood nursery as part of his trusted support network. 
These strategies helped T to become, as described by the Welsh Government (2022, p.4) “a healthy confident individual, who faces and overcomes challenge”. 

Case Study Three
When L joined the setting, it was clear that the family were experiencing significant financial issues. L was often absent from school, particularly on days that involved bringing money, such as non-school-uniform days. Despite repeated attempts by staff to engage with L’s parents, they remained reluctant to communicate, which made it difficult to offer support.
It became clear that a new approach was needed. Instead of inviting the parents to formal meetings, we asked them to volunteer on a school trip. This provided a relaxed environment where they could participate without feeling pressured. Having L present helped the parents feel more at ease and created a more natural starting point for conversation.
This approach aligns with Bronfenbrenner’s Ecological Systems Theory. Bronfenbrenner (1979) highlights the many environments that influence a child’s development. In particular, the mesosystem, the connections between key people in a child’s life, played a crucial role. Strengthening the relationship between home and school was essential for supporting L effectively.
Giving the parents responsibility during the trip helped build trust and gradually broke down barriers between them and staff. Over time, they became more confident in discussing any difficulties they were facing. This improved relationship allowed the school to signpost the family to financial support and provide regular food parcels, helping to meet their fundamental physiological needs, as outlined by Maslow (1943). It also ensured that the parents had a voice and meaningful input, helping them feel seen and respected, an important principle reflected in the United Nations Convention on the Rights of the Child (1989) particularly Article 18, that emphasises shared parental responsibility and the duty of governments to provide appropriate support services to help parents act in the best interests of their children. This small adjustment in approach not only empowered L’s parents but also created a long-term positive impact on the whole family. 
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