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	Curriculum for Wales 2022

	Lesson/Session Plan

	Age: 4-5

Location:

Indoor and outdoor classroom setting.
	No. of learners
20
	ALN/Meeting learners’ needs:
The reading corner will meet sensory needs as fairy lights promote a calming environment. A calming environment will allow children to take a ‘time out’ from a busy classroom environment, enabling them to feel safe and secure. 
The activities within the classroom environment will be provided in multiple formats. For example, children will have audio to listen to on the iPads talking them through what is expected during the activity, and children can play audio as many times as they wish. For children that may struggle with audio, there will be picture instructions with simple instructions, and there will also be teaching staff close by.

. 

	Additional Adults: 2
	Responsibilities of additional adults for this session: Monitor and develop children’s existing skills through scaffolding while allowing children autonomy over their environment. Ensure there is always one adult outside with children, ensuring correct ratios in all areas of the learning environment. Additional teaching staff to ensure at most five children are around the tuff tray at any time. Staff are also to ensure the reading corner remains calm. Teaching staff are to use AFL strategies during the lesson to conduct mini-plenaries.

	Learning objective(s):
· Children will learn to determine and describe objects that wash up on the shores in their local community. 

· Children will learn to describe using adjectives and express their ideas. 

· Children will learn to define and compare real-life objects' sizes, shapes, and measurements. 

· Children will demonstrate digital competency by recording data on school iPads. 


	Success criteria:
Teaching staff are to encourage children to set their success criteria. Teacher to use the  W.A.L.T (we are learning today) word document with the children on the whiteboard to enable them to develop their success criteria. W.A.L.T will be conducted during the introduction activity before the story. Ensure children participate fully to encourage reflective learners. Keep W.A.L.T open on the whiteboard for children to see during the lesson and refer to when needed. 
During the Plenary, refer to W.A.L.T and discuss with all the children what they think they have achieved or learnt today. 

	Links to previous learning: stand-alone lesson

	Curriculum coverage (AoLE/Strand/Descriptions of learning)
Humanities: Enquiry, investigation, and exploration about their community and how it is changing due to global warming. Children to investigate how their actions and the actions of others affect their community and the wider world. 
Health and wellbeing:  Children will develop higher-order thinking skills around how their decisions impact the quality of their lives and those of others. 

Language, literacy and communication: Children will use language to express themselves during different types of play. Children will also use and adapt their language skills to the activities. The reading corner will contain literature from Wales to inspire children and promote the use of descriptive language skills.
Mathematics and numeracy:  Children will have a chance to study geometry as they will have opportunities to investigate the shape and space of objects. Children will cross-link into literacy here as they will be encouraged to name, describe and discuss what they are observing and the area around them. In addition, children will be able to practice statistics as they will be asked to collect and analyse data in the outside play area. 
Science and technology: The outdoor activity requires children to use their curiosity to find hidden animals. The activity will encourage children to apply their logic, creativity and prior experience to apply scientific knowledge to understand the world's workings.

	Thinking Skills
In line with Bloom’s taxonomy (1956), children will develop higher-order thinking skills through open-ended questioning and loose parts play. Within the activities, children will have opportunities to recall previous learning and experiences, thus supporting the child in understanding the concepts within the activity. 
Teaching staff must ensure they are asking questions that contain key phrases and words:
· Ask the child to propose how they would stop all the rubbish from washing up on the shore.

· How would the child solve the problem?

· What is their opinion?

The tuff tray and conservation activity will support children to understand how their choices and actions impact themselves and their wider society, both now and in the future. Thus, providing children with the comprehension to make informed decisions in the future. In addition, the activities further develop thinking skills by allowing children to be critical about how their choices impact others. 

	Literacy(LNF)
Throughout the activities, children develop literacy skills through open-ended questioning, communication with peers and adults, mark-making, listening, and responding to the story.

Children will begin to divulge the information and translate it into their own words. In line with the LNF, children will develop the autonomy to ask relevant questions to check their understanding of what they have heard or seen. 
Through investigative play, children will learn to describe and communicate their feelings and views. This will support children in talking about mental health and wellbeing in the future. 



	Numeracy (LNF)
Through investigative play, children will focus on the relationships involving shapes, colours, and measurements in the physical world with real-life objects. Teaching staff will use opportunities to develop a child’s logic and understanding when opportunities arise through play. Children will also develop an understanding and be able to discuss both two and three-dimensional shapes in everyday life. The teaching staff will ask children to collect and present data in pictures at the end of their activity in the ‘conservation area’. 
	Digital Competence (DCF)
Using iPad/tablets to take photographs of the activity in outdoor play space will enable children to reflect on their methods of identification. 

	Y Cwricwlwm Cymreig (the Welsh Dimension)
Children will “develop a sense of place and cynefin” (Welsh Government, 2020) by understanding how Wales relates to the rest of the world through play. Children will explore their local community through activities within the classroom. Such as the ‘beach shack’, a bilingual area designed to be a role-play corner based at Pembrey Country Park. 
Teaching staff to ensure they use the Welsh language for essential vocabulary during activities.
	Global Dimension

Through the activities, children will be challenged to enquire and discover to make sense of the world from their point of view through various experiences. The teaching staff are to ask open-ended questions (such as why do you think the fox lives here now? What would you do to help the fox?) within the conservation area to enable critical thinking. Children will be encouraged to interpret these events from their viewpoint and the viewpoint of others. 
The activities will encourage curiosity about their local community and how and why it is changing. Learning will be enhanced through discussions about the link between humans and their environment and what we can do for the better. 



	


	Time


	Session activities, organisation and management
	Assessment for Learning (strategies and opportunities)

	10 minutes maximum
	Introduction
	

	
	Ask children to sit on the carpet and ask what they think they will learn today. Give the children some clues that are contained in a bag or box. The clues will be kinaesthetic sand in a sandwich bag, a plastic bottle, a small toy sea animal, and a small toy animal. Ask the children as a whole group to describe what they see and think the clues mean—once discussed, the teacher completes W.A.L.T.  with the children. The teacher is to Leave W.A.L.T on the board for the whole lesson. Leaving the success criteria on the board supports mini plenaries during the lesson and for children to refer back on. Once W.A.L.T is completed teacher to read the book Little People, Big Dreams: David Attenborough by Vegara and No (2020). The book is based on how one little boy dreamt of changing the world and saving the environment. Ask the children about the cover page and what the book entails. Discuss the pictures on the pages and what they think will happen in the story. 
Once the story has finished, staff will discuss behaviour expectations with the children. Then, work with the children to develop the classroom rules for the session. 
	· Children to understand and use success criteria.
· Questioning to extend and develop children's ideas and concepts

· Children set their targets

· Think pair share

· Visual displays around the classroom environment to highlight key concepts, words and ideas.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	40 minutes
	Main activities

Children will be given a choice of activities they want to engage in during the lesson. This is to promote children’s different learning methods. Teaching staff to ensure there is mixed ability grouping. Staff are to implement the S.E.A.L- social and emotional aspects of learning throughout the lesson. 

	Resources and Key Vocabulary
· Environment 

· Community  

· Habitats/homes/nests

· Responsible

· Ask the children their ideas on how we can help the planet

· The positioning of items. An example is, in, on or under. 

· Beach

· Recycling 

· Habitats



	
	Tuff tray- What washes up on our shores? 
Create an a4 poster with the phrase ‘what washes up on our shores?' and place it next to the tuff tray.
The tuff tray is to be set out like a shore, and items are placed on the sand to imitate what the tide brings in. This will be an independent activity for the children allowing their imaginations to take the lead through loose parts play. Staff will monitor from afar, ensuring activity is manageable, and resources are used safely. Staff are to encourage language and literacy through assessment for learning strategies. Teaching staff to use statements detailing what they are unlikely to find on the beach, encouraging children to correct them and say no, you will not, and the child will hopefully then say the correct answer. Staff to monitor and encourage children to share. If too many children want to participate simultaneously, teaching staff are to ask children what they think is an excellent way to ensure everyone has a turn. If the issue is unresolved, teaching staff must use the lollipop stick method to promote equal time sharing. Every child’s name is written on a stick in the lollipop method. The lollipop sticks are to be placed upside down into a cup, and then a lollipop stick is picked out of the cup. If the activity proves to be popular, children will be allocated a certain amount of time. During this activity, children are encouraged to extend their literacy and numeracy skills by encouraging them to respond to appropriate wording, such as small, big, more, and the position of items in a range of contexts. 
Reading Corner- 

The Reading corner is to be kept as quiet and calm as possible. Children have autonomy and choice within this area. Staff to sit with children every so often to encourage thinking and questioning around the theme of the books and help children make a concrete connection between the books and their community. Staff to not overdo the area with too many books, this is to ensure the area is not overstimulating. Ensure the area is calm and aesthetic. The reading corner aims to ensure children have the space to calm down or have quiet time if the activities become too much. Therefore, teaching staff must ensure children abide by the classroom rules by remaining calm within this area. Teaching staff to use distraction and diffusion behaviour management if children appear to deviate away from baseline.
Home corner- ‘Beach shack/Visitor centre.' 
The home corner is to be transformed into a beach shack/ visitor centre, with the word visitor centre in both welsh and English above the doorway of the home corner. Role-play food items that are sold by the beach are to be included in the area. Such as ice cream, cakes and cups of tea. A desk with a cash register with role play money and a chair to be set up in this area, with car parking tickets on the side. Real-life items you find at the beach will be placed in the home corner. Such as goggles, hats, and empty bottles of suncream. Within the home corner, staff are to place pictures of Pembrey country park on the walls and include leaflets from Pembrey by the cash register. A recycling bin is to be placed on the side of the home corner with a visual representation of what will be recycled. For example, the plastic recycling box will have a picture of a plastic bottle. 
Autonomy will be encouraged in this area. However, staff should initially scaffold children by role-modelling their behaviours when visiting a visitor centre. Next, staff are to scaffold learning through open-ended questioning. 
Outdoor area- Conservation area.
Outdoor area to be set up with animals from around Wales. Teaching staff to create the homes of at least three animals that we find at Pembrey country park and two from around the world. An example would be a fox, a robin, and a squirrel. Children will be encouraged to go and find where the animals are hiding and take pictures of what they find.  
Children are to be encouraged to work in pairs. With a maximum of 6 children playing in this area at any time. Staff to monitor and encourage children to share. If too many children want to participate simultaneously, teaching staff are to ask children what they think is an excellent way to ensure everyone has a turn. If the issue is unresolved, teaching staff must use the lollipop stick method to promote equal time sharing. If the activity proves popular, children will be allocated a certain amount of time on the ipads/tablets before moving on to another activity. Again, teaching staff will monitor use. 
Teaching staff to ask children,

What animals did you find?

How did you find them?

Will you find them quicker next time?

These questions will enable children to evaluate and reflect on their method of data collection and team working skills. 
Children are to extend their numeracy skills by being encouraged to discuss concepts such as position. For example, the fox is IN his bed UNDER the tree. 
The teacher is to give a ten-minute warning before the activities end. The teacher will then end the lesson by asking the children to tidy away what they were doing and to sit on the carpet. 


	

	
	
	Tuff tray resources needed:

· Blue tuff tray 

· Water for the sea

· Pictures of the shoreline at Cefn Sidan Beach 

· Sand

· Plastic bottles

· Driftwood

· Sea rocks

· Shells

· Netting

· Sea Animals- such as toy sharks and fish.

Reading Corner resources:

· Books about the beach, environment, and local community picture books. 

· Cushions 

· Fairy lights

· Beanbags 

Home corner resources: 

· Leaflets (bilingual) from Pembrey Park 

· Print out pictures of local landscapes and put them on the walls around the home corner (Such as Cefn Sidan, Bury Port Beach).

· Cash register

· Role-play food items 

· Desk and chair 

· Car Parking tickets 

Outdoor area resources
· Animals found in Wales (Pembrey Country Park 

· Straw/hay/grass

· Leaves

· iPads

· Activity imstructions and pictures printed onto a4 poster.

· 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10 minutes maximum
	Plenary
Topic Tennis 
Children will be encouraged to play topic tennis, a quick-fired activity to consolidate learning. Once the children are all sat on the carpet, the teaching staff are to split the class into groups of three. Each group will contain two tennis players and an umpire. The teacher will say something related to the topic, and the two tennis players will shout words out to each other until they run out of words. The umpire decides who wins and if the words that are being said are relatable to the lesson. Each time a player runs out of words, the other child gets the point. There must be a maximum of three rounds, and the whole class plays simultaneously. 
	

	
	End circle time activity by asking the children to sing the song ‘yes, yes, let us save the earth’ by Cocomelon, allowing children to use varying tones, pitches, and sound levels to sing. 
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