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During this assignment the student is going to discuss the wide range of personal characteristics a pupil may present and their impact on learning and behaviour. They will discuss external factors to behaviour and the importance of a wholesome approach in developing positive behaviours. The student works in a Learning Resource Centre (LRC) providing dedicated education for Autistic pupils in the Foundation stage and Key Stages 1 and 2. She will present examples of the behavioural difficulties she experiences and some of the intervention schemes used in her setting, why they are used and the targeted behaviours these schemes aim to develop.
Behaviour, as a whole, is defined as “The way in which one acts or conducts oneself, especially towards others” (Oxford Dictionary, 2017). Urie Bronfenbrenner’s Ecological theory of child development (2012) proposed that a child’s development is influenced by one’s personal characteristics and the way in which these interact with the Micro and Mesosystem. These personal characteristics can be wide-ranging and present in a number of different ways. 
Often an obvious personal characteristic is a physical difference or disability. Examples could be extreme, such as the loss of a limb, or senses such as hearing or sight. They could also be as obvious as an individual’s skin colour. These are permanent features which can have long term impacts on development, but often allow more wide-ranging interventions such as the introduction of sign language, braille and wheelchair accessible schools. Focusing on the Students’ autistic pupils there is strong evidence that gender effects the diagnosis of the condition. Lorna Wing (2017) identified that
	“among people with 'high-functioning autism' or Asperger syndrome there were as 	many as 15 times as many men and boys as women and girls, while in people with 	learning difficulties as well as autism the ratio of men and boys to women and girls 	was closer to 2:1. 
At present there is no definitive reason to explain these differences. Whilst there is ongoing research into possible genetic causes, Gould and Ashton-Smith (2011) simply believed that women and girls present the condition differently, but these are not accounted for during diagnosis of the condition. 
Emotional characteristics play a key role in determining a child’s behaviour. Children presenting confident, outgoing emotional states will experience different interactions with their environment and peers to those of a reserved, shy child, although neither is “better.” Numerous attempts have been made to assess the emotional characteristics of children with Autism or learning difficulties, yet none have proven conclusive. Bursuck (1989) “found students with learning difficulties (LD) accurate in evaluating themselves more negatively on social skills than comparison students.”  However, unlike academic data, emotional perceptions vary within each child and condition. An Autistic pupil who has 1 close friend could perceive themselves as being socially skilled, and a child who is unaware of negative social interactions and perhaps bullying could not understand the question. The NHS website explains that “Children with ASD may also lack awareness of and interest in other children” and also “Tend to play alone.”      
Unseen by many are the mental characteristics which can affect behaviours. These are evident in the Students class with pupils diagnosed with Autism and Developmental delay. Other examples of mental conditions could include Epilepsy, Depression and Tourette’s. Mental characteristics can also relate to positive effects, for example a child excelling in academic studies or being classed as More Able and Talented (MAT), as well as perhaps having a strong desire to achieve good results in school.  
In addition to the “internal” personal characteristics which effect behaviour it is important to understand the external factors which can contribute towards interventions being either successful or detrimental in influencing a child’s behaviour. Common contributing factors can include nationality / religion, socio-economic, gender, divorce or neglect in an environment in which the chid should feel safe. 
As early as McPartland’s research in 1994 both these internal and external factors were seen as essential to a child’s education and future success. He theorised that in order to engage a child in school and maximise their work and achievement there would be four areas where interventions would be necessary. These were ensuring a child had 
[bookmark: _Hlk503014471]	“opportunities for success in schoolwork, a caring and supportive environment, clear 	communication of the relevance of education to future endeavours, and addressing 	students’ personal problems (McPartland, 1994). 
Landrum, Tankersley and Kauffman (2003) proposed a similar component view during their research on Special Education for Students with Emotional and Behavioural Difficulties. They felt the intervention areas were “inappropriate behaviour, academic learning problems, and interpersonal relationships.” 
The Student has experience of pupils suffering from behaviours effected by both internal and external factors. Pupil A, who displayed physical disabilities in the form of severe Autism which presented as low able ability, significant hearing loss and low muscle tone, experienced difficulties in their home as a parent also suffered from a mental illness. One incident the child had been sent home from school due to illness which meant the parent had unsupervised access. During this time the child caused serious injury to themselves as the parent was incapable of providing a safe environment to live.
Pupil B, again diagnosed with Autism presenting with higher ability and understanding, is currently able to attend mainstream school within a (LRC). A year previous Pupil B attended mainstream school without an LRC. The school had been unable to provide adequate resources and a suitable setting to meet his diagnosis. The pupil could not cope within the social settings and as a result they became a non-attender. The family are from an ethnic minority and place large importance on their religious community. As a result of their internal characteristics and societies inability to provide a suitable environment to learn the pupil, and their family, became isolated from this community and support network. 
The Students setting operates a whole school approach to behaviour management and has put in place policies to engage parents and families to work together on all aspects of a child’s behaviour. Articles 28, 29 and 30 of the UN Convention on the Rights of the Child (2010) state that “all children have the right to an education”, and that “education must develop every child’s personality, talents and abilities to the full.”  The school’s policies place these values at the centre of all practices. The simple guidelines promoted by the school (Appendix 1.) all focus on positive reinforcement of desired behaviours and ignoring unwanted ones. All pupils within the Students LRC have individual statements created by specialists within the Local Authority. These legally binding documents ensure that the pupil is given the necessary support to achieve their full potential.
When dealing with both Pupil A and B the Student has first been supported by external interventions to encourage positive changes in the pupils’ behaviour. Pupil A was given support from Social Services to ensure they had a safe home environment. This was supported by respite carers who were aware of the challenging behaviours the School were experiencing and interventions being used.” Pupil B was moved by the Local Education Authority (LEA) into a LRC with a significantly smaller social group and staff who have the resources, training and abilities to provide a suitable education in relation to their diagnosis. Viewing McPartland’s research these interventions effected the “caring and supportive environment” and “opportunities for success in schoolwork” (1994) components.
Autism can bring with it a lot of behavioural issues, as children with autism sometimes struggle to understand the environment around them. Autism Spectrum explain that “Autism is characterised by marked difficulties in behaviour, social interaction, communication and sensory sensitivities.  Every day interventions are used as both preventive and reactive solutions to aid behaviour and ease transition between work. If you were to approach a child in the students setting and tell them the task they are on, whether it is a work or free play, was being stopped and remove them without warning you will encounter a strong negative behaviour. This could range from a physical out-burst, including attempts to “lash out” or retreating into their personal world to process the situation. Not only does this impact on the pupil’s education but others too. For example, Pupil A would often refuse to work or carry out tasks and using their impaired hearing loss as a tool they would remove hearing aids and close their eyes if they did not want focus on a task. 
Visual programmes, or aids, are the most commonly used interventions in the Student’s setting and therefore will be the focus of the Student’s demonstrations. Visual practices include Picture Exchange Communications (PECS), Now Next and Then, (Appendix 2.), Clockworks and Working Towards. All programs and practices are designed to work with an Autistic pupils’ behavioural and social strengths and weakness which are discussed later in the project. 
To educate Pupil A the student introduced visual aids to work around the physical difficulties caused by the pupils’ profound hearing loss. As the pupil was unable to communicate attempts to provide forms of education caused distress and frustration, resulting in a refusal to engage with educators. PECS was introduced to establish a form of communication. Initially a high motivator (crisps) was used with an associated picture. Upon presentation of the associated picture card a crisp was provided. This introduced a “cause and effect” process which would be repeated on numerous occasions. Once this was understood the Student was also provided with a low motivator (Marmite) to create the understanding that an action is not always the pupils favourite. This meant the pupil could no longer put any card forward to receive the high motivator and they had to distinguish between the pictures to be rewarded appropriately. Once this process was mastered the pupil was moved onto their communication book which contained a number of symbols. These allowed the pupil to request different objects or highlight feelings. The pupil was taught how to travel with their communication book and understand that if they chose to throw the book away or, as they had done in the past, ignore the student by taking off hearing aids and close their eyes, there would be no positive rewards. Once the pupil had a strong understanding of the PECS processes the Student introduced the “Now and Next” cards as well as the reward scheme “Working towards.” The Now and Next cards gave the Student the opportunity to explain to the pupil that the task they are on will be finishing soon (a timer would be placed in front of them) and what they are expected to be moving onto next. Pupil A’s profound hearing loss meant that they had no experience of a transition marker, from a school bell for example, between activities. They were also able to ‘Work Towards’ a reward they really desired, so for example if they achieved all tasks on a morning timetable they could have five minutes (measured with a visual timer) on their preferred toy or activity. The time scale and completed activities used during ‘Working Towards’ vary with each child, and rewards can be given after the completion of two activities that may last only a minute each.
Pupil B does not suffer with difficulties in communicating, they are very high functioning, but visual aids were necessary to settle the child into their new setting and introduce the wider school.  Due to the negative social interactions previously experienced in the mainstream setting the Pupil would only enter the building when shown a visual timetable and introduced to the Now, Next and Then cards. The “Then” card would be a reward the pupil was “working towards”, but this was not introduced until the pupil had settled. The first Now and Next cards had a picture of the Student and their name (Now) and a picture of the playground (Next). Seeing a positive reward during a visual timetable meant the Pupil gradually overcame the fear of entering the setting. Once settled the pupil was required to complete 2 activities (Now and Next, perhaps literacy and circle-time) for reward of the item they were “working towards.”  Each completed activity was rewarded with a token which was attached to their board. Once the two activities were completed they would exchange the tokens for their positive motivator, creating “cause and effect.” The Student slowly increased the number of activities, or tokens, required to gain their reward. Due to the high functioning nature of the pupil they enjoyed seeing increased numbers of tokens being earnt. The Pupil became proud of their achievements in attaining tokens and was moved onto the system of House Points followed by the Mainstream pupils. Here reward points are gained from activities such as helping others or tidying. Upon collection of each token the pupil placed them into their jar, again creating a visual “cause and effect.” Pupil B no longer works towards a Now, Next and Then reward system for activities, instead seeing the collection of tokens and opportunities during breaks and weekly Golden Time as sufficient reward. Extending the use of their visual aids the child was introduced to the mainstream classes. As the method was now trusted by the child and sufficient positive feedback had been received they were able to gradually increase the time spent in the social setting without experiencing difficulties. Outside of school the parents and family mirrored the visual interventions being used. Following this wholesome approach to the positive behaviour, which saw 3 of McPartland’s (1994) intervention components, namely “opportunities for success in schoolwork, a caring and supportive environment and addressing students’ personal problems” to be met, the Pupil gradually became able to take part in activities within the families religious group and communities. The consistent use of the visual aids and Now Next and Then cards have even meant that the family have been able to take their first ever holiday.
Whilst the Student has experience in dealing with pupils at all points on the Autistic Spectrum the examples detailed above show how visual interventions can positively impact pupils.  The visual aids provide the Student the opportunity to give and receive even the most basic instructions and ensures that even pupils with little or no communication skills can be educated. There are no interpretation skills required by the pupil to understand actions, something pupils with autism are known to lack. And the clear structure and ability to plan anything from short term activities to whole days help provide the necessary order and structure. The interventions are not used to directly create a well-behaved child, but through suitable methods engage a pupil in education which results in better behaviour and ultimately higher levels of achievement. Christine Gilbert, Ofsted Chief believed “students behave much better if the teaching is good, they are engaged in what they are doing and it's appropriate to them.” (2009). Following a wholesome approach to behaviour management, to include education providers, families and authorities, present pupils with the best opportunity to engage. Both Pupil A and B needed the support of external authorities to lay the foundation for the school to positively engage in education. More awareness of conditions and a better understanding of interventions and symptoms will also allow students the chance to be engaged in education earlier in life and not require often serious reactive practices to enable suitable education to be provided in accordance with the UN Convention on the Rights of the Child (2010).

The Students’ LRC is experienced in setting and implementing intervention plans, and whilst not all pupils in their care benefit to the same degree they have been successful in achieving increased levels of engagement within pupils. Many educators are unaware of intervention practices, and how to successfully implement them, as well as education authorities being subject to increased financial constraints which restrict the provision of suitable resources. Whilst research will continue to look for a genetic cause for Autism it is essential the condition is not looked at like one we can “control” with drugs. It is not our right to determine what behaviours are “normal” and as a society it is important we follow the UNCRC and ensure ALL children are provided the opportunity to develop to their full. As emphasised by the Autism Speaks (2018) charity, those who are affected by Autism are “Different, not less.” 
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Appendix 1
Simple guidelines for effective behaviour management 
1. Establish a friendly, positive supportive relationship with the pupils in your care. 
2. Make sure, whenever possible, that pupils are doing purposeful activities at the correct level that they enjoy. Busy pupils generally don’t present challenging behaviours. 
3. As soon as it occurs, reward positive behaviour with attention and praise. ‘Catch them being good’. 
4. Try to identify when behaviour problems are likely to arise and, where possible, try to divert or modify the pupils’ behaviour before there is a need for discipline. 
5. Know the school rules and the reasons for them. Be clear, firm and polite about behaviour boundaries. 
6. Develop and discuss as a class an agreed “Behaviour Charter” and refer to it to reflect as positive and negative behaviour. 
7. Know what sanction you can use, but avoid using them – especially if a quiet word or reminder will do. 
8. Always remain calm when you speak to pupils – this will help you to maintain your authority and confidence and keep your relationships with them positive. 
9. Avoid telling a pupil off publicly. 
10.Avoid the use of sanctions when support strategies will suffice. E.g. use Time Out so that when a pupil behaves inappropriately, he or she is given an opportunity to calm down. Once the pupil has calmed down you can discuss, in a calm and rational way, what went wrong and how the pupil could avoid or resolve the problem in the future. 
11.Use other school staff, share an issue with a colleague so that staff can support each other in addressing the individual pupil’s behaviour needs of the whole school. 
12.Refer for further support to get another view of the issue. (Taken from THE PRIMARY BEHAVIOUR FILE. Rory Gorden.pFp. London 1996). 
13.Change of face. 
14.Be fair. 
15.Be consistent. 
16.Explain reasons for events/behaviour/feelings. 
17.Develop routines that include opportunities to explore problems and solutions. 
18.Teach pupils self regulation strategies on individual basis.
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