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CHAPTER 1 - INTRODUCTION

‘An exploration into strategies that are currently being used to improve parental engagement’

1.1	 Aims and Objectives  
The overall aim of the research project is to gather a range of research and evidence to improve the knowledge and understanding of parental engagement strategies and their effectiveness, in order to develop own professional practice in engaging parents.  The objectives are to identify the strategies that are currently being used to improve parental engagement within primary schools. It will further consider whether the strategies being used are effective in engaging all parents in school life. 

1.2	Rationale for the Research Project
The rationale for studying this area is that the author of this research project has an interest in the range of strategies of parental engagement and the level of importance they hold in schools. Previous observations on professional teaching experiences by the author have shown variation in the prioritisation of parental engagement in schools. Likewise, through research from other modules the positive impact parental engagement can have has been recognised, not only on a child’s academic achievement but also their wellbeing. Therefore, the strategies that are being used to improve parental engagement will be thoroughly researched as a result of the author’s interest in this area. 

1.3	Hypothesis
This research project’s hypothesis is that schools are currently implementing a range of strategies to improve parental engagement such as class assemblies and termly parents’ evenings. Schools state that the lack of parental engagement is the second biggest obstacle to school improvement, behind the lack of government funding (Gonzalez et al. 2002). However, it is argued that all parents including those from economically disadvantaged backgrounds want to be engaged in their child’s education but lack the resources and knowledge to be involved (Griffiths-Prince, 2009). Therefore, the author aims to identify whether current strategies are improving parental engagement.

1.4	Definitions of parental engagement
The Education Endowment Foundation (2020) state that parental engagement involves parents supporting their child’s learning, whereas Ferlazzo and Hammond (2009) state that parental engagement should involve schools harnessing both the parents’ and community’s drive to be actively engaged with all aspects of the school. 

1.5	Background to the Project
Families and communities have a vast impact on children’s achievement in school and research conducted shows that at age seven parent’s engagement has six times more influence on their child’s learning than the quality of the school (Welsh Government, 2016).

1.6	Research methods
The research methods that will be used are: 
· A literature review
· Observations of strategies used to improve parental engagement 
· Interviews with teachers, pupils and parents
· Learning walks 











CHAPTER 2 - Literature Review
2.1	What is parental engagement?
The crucial role that parental engagement plays in a child’s educational outcome has been recognised since the late 1800’s when Friedrich Froebel observed the role that a mother played in her child’s development, and believed that for children to achieve the best outcome that parents should be directly involved in their learning (Pound, 2006). This is further emphasised by The Department of Education and Science (1967) who state that one of the outcomes of the national survey to ensure educational advance is a close partnership between the school and the parents of each child.  However, educating a child is not the sole responsibility of the teacher, but instead parents and teachers should work together to be co-producers of education where they work together to gain knowledge and understanding of the needs for the child’s development (Davies, 1989; Epstein, 2011). 
Hornby (2011) highlights that many governments have acknowledged the importance of parental engagement and have put initiatives in place to improve partnerships. The USA introduced the ‘No Child Left Behind Act’ in 2002 which encouraged schools to create a partnership with the parents, the ‘Schooling Strategy’ in 2005 was introduced in New Zealand which saw family engagement as one of three priority areas and finally the ‘Children’s Plan’ was introduced in the United Kingdom in 2007 which reinforced the important role a parent plays in their child’s education. There are a variety of definitions of parental engagement. The Education Endowment Foundation (2020) state that parental engagement is parents being involved in supporting their child’s academic learning whereas the Department of Health and Human Services (2018) state that parental engagement is not just about parents being involved in supporting their child’s learning but also their health. They further state that it is the responsibility of the school and the community to work together to engage parents in meaningful ways. 
However, it must be noted that there is a difference between parental involvement and parental engagement. Harris and Goodall (2007) state that parental involvement is a reactive approach whereas engagement is a more proactive approach, while recognising that involvement starts with the school whereas engagement starts with the parents themselves. Parental engagement involves the school working with the parents to build a partnership in which the parents sees the schools’ goals as those of their own, which in turn encourages them to carry out activities with their child on their own rather than the school directing them to do so (Feiler, 2010; Morgan, 2016). 
Bakker et al. (2007) states there are three types of parental engagement: firstly, parents’ behaviour and attitudes towards their child’s activities at home, secondly parents’ participation in school life and finally communication between the school and parents. Effective parental engagement will ensure these three aspects work in collaboration to ensure effective parental engagement is gained (Glasgow and Whitney, 2009).  
2.2	Why is parental engagement important? 
Evidence suggests that the level of parental engagement a child has in their education can have more of an impact on their progression than the quality of the school the child is placed in (Desforges and Abouchaar, 2003). Research shows that learners living in relative poverty achieve less academically than their peers from an affluent family, however those who have strong parental support in school can start to close the poverty attainment gap (Welsh Government, 2016; Anderson, 2004). Jeynes (2011) and Coffee et al. (2013) add to this and state that strong positive relationships between parents and school can improve children’s early literacy skills and social and emotional development.
However, it must be noted that it is not just academic achievement that improves from parental engagement (Punter, Glas and Meelissen 2016). The Welsh Government (2014) highlights that parents play a crucial role in moulding their children’s attitudes and behaviours, as children see their parents as role models and mirror their behaviour. Therefore, if children witness their parents having a large role in their education it can prompt them to develop skills such as goal setting, time management, planning and attentiveness (Hoover-Dempsey et al. 2001; Patall et al. 2008) Further research has shown that when schools work in close partnership with parents it has a positive impact on the attendance, behaviour and wellbeing of pupils from a range of social and economic backgrounds thus further reinforcing the link between parental engagement and improvement for all children (Mentally Healthy Schools, 2020). For boys having a father who is actively involved in both their education and school life can show great improvements on attainment, behaviour and an increase in motivation to learn (Hattie and Anderman, 2013; Pattnaik, 2013).    
Although there is much research showing the positive effects of parental engagement on a child’s development, it must be noted that there are negative effects that affect all involved (Duan, Guan and Bu, 2018). Various perceptions of the correct level of parental engagement can cause frustration between parents and educators, as parents can become too involved and undermine the actions carried out by the educator which results in educators developing a negative attitude towards parental engagement (Waddell and McBride, 2008). Research has also found that parental engagement can result in children feeling too much pressure to perform well and as a result start to underperform (Marotz and Kupzyk, 2018; Westwood, 2001). Educators must ensure that the strategies they use provide a good balance of parental engagement as too much engagement can result in the children forming an attachment to their parent being in school thus creating anxiety when a parent is not present (Hutchison, 2008). 
The emotional wellbeing of the child must also be considered if other parents are observed attending and the child’s does not. Chen, Raby and Albanese (2017) state parents not engaging in school life or their child’s education can have a negative effect on emotional wellbeing along with feeling a sense of unimportance. Parental engagement is extremely important for those children who come from an economically disadvantaged background as engagement from the parent shows the child interest which may not be shown in the home (McLanahan and Sandefur, 1994).
The level of parental engagement that is needed to see progression in a child’s learning is a debate that is still ongoing (Harris, Goodall and Andrew-Power, 2009). Henderson and Berla (1994) state that children progress in school simply through their parents being kept informed about their progress at school. However, on the other hand Swap (1993) states that to see real development and progression in school the parents need to be directly involved in the school, for example, volunteering and attending clubs.    
2.3	Barriers to Parental Engagement 
Although there is much support for the link between parental engagement and student success, many parents are not able to be involved as much as they or teachers would like (Lareau, 1989). The lack of parental engagement in school is not random, and social class and employment are significant contributors to the lack of parental engagement in schools, as parents from middle class backgrounds have more knowledge of ways to become involved in their child’s learning and those who are employed full time struggle to attend (Whitaker and Fiore, 2001; Roffey, 2002). 
The parents of children who come from a low income family and those who are unemployed are less likely to have an involvement in their child’s education which can be a result of a bad experience while in education themselves (Hanafin and Lynch, 2002; Potter and Roska, 2013). With such a negative attitude towards education this can make it more difficult for the staff to engage the parents in both the child’s education and the school,  Vincent (1996) supports this and explains that parents who have experienced trouble within their own education find visiting schools daunting and intimidating thus stopping the parents from being engaged in school life. However, Epstein (1990) and Whalley (2007) note that no matter what their current or previous attitude towards education is, all parents care about their child’s education. They suggest that less engagement may be due to lack of knowledge and understanding of what is expected of them, and how they are able to contribute to school life. To overcome this the teacher must try and engage the parents in a way where they will feel comfortable, which can be challenging as no one strategy will work with all families (Harris and Goodall, 2008; McKenzie and Skrla, 2011). It is not just finding a strategy that teachers must do to encourage parental engagement.  Some teachers will have to change their perspective in order to successfully engage the parents. This is supported by Hornby (2000) who states that some teachers prefer to keep parents at a professional distance, as they believe forming a working relationship can lead to problems.  However, this then causes a block in engaging with parents when in fact parents can be of real value to teachers to develop the child’s learning (Sykes, 1990). The value of parents to teachers is highlighted by the Department for Education (1994) who state that a child’s progress will be restricted if their parents are not seen as allies in the educational process as they hold unique knowledge and information that can be used to impact the child’s learning. 
2.4	Current Strategies  
There are various strategies that are currently being used to improve parental engagement with each school adapting strategies to fit the needs of their school. Many schools implement strategies that are based around Epstein’s model for parental engagement which includes parenting, communicating, volunteering, learning at home, decision making and collaborating with the community (Epstein et al. 2019). Schools will endeavour to achieve all of these within their strategies.  However, some schools will have more success than others due to barriers.
Lueder (2011) highlights that the partnership intervention can be used for schools who have parents that are hard to reach, as the strategy is progressive in nature thus moving at a slower pace ensuring only one strategy is used at a time so as not to overwhelm parents. As stated previously a barrier to improving parental engagement is that there are many parents who work full time and are unable to take part in strategies. Evidence reveals a strategy that improved parental engagement for the parents who could not attend was the ‘home-note’ programme which involved the teacher providing the parents with information regarding a skill that was being learnt and strategies to use at home to develop it with a note being brought back to school discussing what has been completed, thus maintaining effective communication (Evers and Izumi, 2013; Nick, 2014). 
Nevertheless, Hornby (2011) highlights that although there is evidence to suggest schools are implementing strategies to improve parental engagement, there is a clear gap in most schools which is the absence of written policies for parental engagement. However, Orgill Primary School in Cumbria have a parental engagement policy as they believe their children benefit from education the most when their two main educators in life work together in close partnership with shared aims, and have found improvement in achievement and wellbeing as a result of the policy being in place (Orgill Primary School, 2016). This shows that when schools introduce a policy and ensure that it is carried out it brings positive outcomes.
[bookmark: _Hlk36137920]It is not just strategies that are aimed at parents that are being used. Pine (2009) advocates that providing training for teachers to inform them of strategies to use to involve parental engagement and the benefits it will provide, should be carried out in schools so that all teachers have the same aim. Estyn (2009) develops this point further and states that there is no clear pattern in how schools engage parents but what is clear is that when effective parental engagement occurs it is due to the enthusiasm of the headteacher and the vision they have for both the staff and school when engaging parents.  
















CHAPTER 3 – METHODOLOGY

3.1	Ethics
When conducting research which involves human beings it is down to the student researcher to ensure the research they conduct is in line with the code of ethics to guarantee that both the participants and the information they provide are treated with honesty and respect (Thomas, 2013; Dawson, 2009). Although the ethical review of students’ research will differ depending on the institute, the ethical practices of the research will be similar taking into consideration data protection and human rights (Clough and Nutbrown, 2007). Kumar (2014) states that researchers need to remind themselves when conducting the research that what may have been considered ethical in the past may not be judged as ethical now and what may be judged as ethical now may not remain ethical in the future. Therefore, when carrying out research the researcher must ensure that they are clear with the participants about the nature of the study, how the data they collect will be used and whilst collecting the data where it will be stored and the people who may or may not have access to it thus gaining informed consent (Blaxter et al. 2010; Farrimond, 2013). 
Cohen et al. (2003) highlight that ethical concerns when conducting education research can be both complex and subtle especially when seeking informed consent from children and the importance of informed consent is sometimes overlooked when conducting qualitative research. Holmes (1998) reiterates the importance of informed consent from minors and that seeking informed consent involves two stages - the first seeking permission from the adults responsible for the minors and secondly the minors themselves. Therefore, when carrying out this research consent was obtained from both the headteacher and class teachers and assent was obtained from the children themselves. Assent is obtained when a participant is not legally empowered to give written consent.  However, they are still provided with the appropriate amount of information about the research and are still given the opportunity to withdraw at any time (Wilkinson et al. 2008; Tomlinson and Kline, 2010).    Fine and Sandstorm (1988) state researchers must give children the opportunity to communicate that they do not wish to take part and that their age should not diminish their rights. This is in line with The United Nations Convention on the Rights of the Child (UNCRC) article 12 which states that every child should be given the opportunity to voice their views and feelings (UNICEF, 2020). The British Educational Research Association (BERA) (2018) states that any research conducted should follow a set of principles such as respecting privacy, maintaining integrity and minimise harm allowing the research to be ethical and sound. Confidentiality is the careful handling of information disclosed within research and it is crucial that all information is always kept secure and is not disclosed ensuring privacy is maintained (Babbie, 2008; Lowrance, 2012). 
  
3.2	Information Collection
The author conducted research in school A after permission was granted from the headteacher and class teachers. An ethics form has been attached (Appendix 1) to provide evidence that the author has done as much as possible to minimise risk. 

Interviews were conducted where written consent was obtained from the headteacher on the methodologies to be used, which can be found in Appendix 2. A cover letter explaining the research project was sent to all parents and teachers (Appendix 3).  After agreeing the methods to be used and use of data all participants were asked to sign a consent form (Appendix 4). 

3.3	Observations
Observations of participants who attended parental engagement groups in the school were used to gather data. Observational techniques are used in multiple types of research and as Adler and Adler (1994, p.377) state observations have served as
“The bedrock source of human knowledge”. 
Participant Observations were carried out to obtain qualitative data. Participant observation is one of the most natural forms of collecting data and occurs when a researcher finds themselves in the location where the action is taking place. They build rapport with the participants and are able to interact with the participants to gather data (Guest et al. 2013; Jorgensen, 1989). Observations allow the researcher to gain detailed information in a natural context thus gaining a deeper understanding of issues (Menter et al. 2011). By using observations, the researcher can gain an insight into not only the outcome of practice being observed but also the process that is involved to get to its final stage (Pugh et al. 2000, Stevenson, 1996). However, DeWalt et al. (2002) highlights that although observation allows for the researcher to be heavily involved gaining a deeper understanding this can bring its own limitations, for example researcher bias whereby the researcher already has a set of views or expectations which can therefore cloud their judgement when carrying out research (Cargan, 2007; Darke, Shanks, Broadbent 1998). 

3.4	Interviews
Interviews were conducted with both teachers and pupils in school A to obtain participants’ opinions and recommendations on parental engagement in the school. King and Horrocks (2010) highlight that interviews are one of the most used methods of collecting qualitative data. Although researchers such as Gillham (2000) and Kvale and Brinkmann (2009) state that the purpose of interviews are to simply gain answers to questions. Seidman (2006) states that interviews are a way in which researchers can gain an understanding of the lived experience of other people and the meaning behind it. Interviews allow the researcher to have flexibility during the interview to ask more probing open-ended questions to gain more in-depth information moving away from closed questions (Lodico et al. 2010; Magnusson and Marecek, 2015). However, a disadvantage to using interviews to gather data is the participant bias that may occur. This is when the participant feels they need to agree with the interviewer as the answer they give will not be what they are looking for (Lavrakas, 2008; Coon and Mitterer, 2008).  This participant bias can therefore have a knock-on effect on the validity of the data as the answers given are not honest which means that the data cannot be generalised as it is not credible (Fink and Litwin, 1995; Leech and Onwuegbuzie, 2007). Participant bias may have occurred during these interviews as teachers would want to show their school in a good light when in reality more could possibly be done. 

3.5	Research Sample
When participants are chosen for qualitative research the subject of the research should influence the way in which participants are chosen (Symon and Cassell, 2012). For this research project opportunistic sampling was used as it was dependent on who was available to interview and who attended the parental engagement groups when observations were taking place. Although opportunistic sampling is considered a weak form of sampling due to lack of representation it is used more than any other type of sampling method as it is more time and cost effective (Fink, 2009; Gravetter and Forzano, 2011). 

3.6	Data Type
The data collected was primarily qualitative data and as a result methods such as field notes, pictures and diaries were kept to organise and analyse the data while ensuring confidentiality and privacy was sustained. Field notes and diaries allows to research to recall in-depth information that was provided during the research which may not be able to be obtained through other methods (Dey, 1993; Bryman and Burgess, 2002).   

3.7	Conclusion
The research could be carried out in a different school however, it must be noted that the findings may not correlate as schools will differ in their approaches to improving parental engagement. On reflection the author may have completed the research differently to obtain a wider sample of participants from a variety of schools to ensure generalisability. For this to occur consent would have needed to be obtained from several schools before conducting the research and as a result more time would needed to be allocated to carry out the research. 
































CHAPTER 4 – INFORMATION ANALYSIS AND FINDINGS
4.1	Overview
The aim of this chapter is to analyse and decipher the views obtained from practitioners, parents and children relating to the strategies that are being used to improve parental engagement.  
School A where the research took place had 228 pupils on role with 22 pupils who attended nursery part time. The current headteacher took up post in 2014 and was the third headteacher to take up the post in a 12-month period. This was a result of the school being placed in red special measure by Estyn. After discussion with the headteacher it was acknowledged that parents used to view the school like the factory in Charlie and the Chocolate Factory where parents had expressed the view that once the gates were closed, they had no idea what went on. 
The school implemented a number of strategies to improve parental engagement.  These were: Bug club internet café, parent and toddler group, relationship-based play, family connects and a breakfast club. 
After the completion of the research project a full report was given to the senior management.  This can be found in Appendix 5.
4.2	Bug Club Internet Café
The bug club internet café was developed to improve children’s reading scores and engage parents in their learning. School A carried out reading tests before and after this strategy was piloted and found that 81% of pupils who took part increased their reading scores as a result of adult interaction. Oxford Owl (2017) support the need for adult interaction to improve children’s reading as they highlight that improvement is seen most when adults listen to the child read and engage with the child by using the words in the story in a different context. This supports the discussion in Chapter Two where research found engagement from parents can develop children’s literacy skills (Jeynes, 2011; Coffee et al. 2013). 
The first session observed was aimed at year groups 2 and 3 and had 100% attendance from children but only 70% attendance from adults. Interviews were conducted with those children whose parents didn’t attend and found contrasting results. The questions asked to the children in the interview together with responses can be found in Appendix 6.  After asking each child whether they liked parents being involved in the internet bug café one responded with 
“Yes, because it means they can see how much I am improving in my reading” 
while the other responded with 
“No because I feel like when I get it wrong they are annoyed at me”.
Stroh, Robinson and Proctor (2008) highlight the importance of recognising that each child has their own pace and unique style of learning which subsequently means that what works for one may not work for another. Both responses correlate with findings in Chapter Two which found that although some children thrive when their parents are engaged in their learning some children feel too much pressure when parents are engaged and therefore underperform (Marotz and Kupzyk, 2018; Westwood, 2001). 
This is an area in which practitioners must ensure there is the right balance of engagement from parents in their child’s learning to ensure a smooth progression (Avis, Schneider and Leighton, 2007). The children were also asked how it made them feel when an adult didn’t attend the club. Two out of the children said that it made them sad because other parents turned up but not theirs. Neaum (2019) states that a lack of parental engagement can lead to a decline in children’s emotional wellbeing as children feel unsupported. However, in School A the teaching assistant who ran the club would offer support for the parents if necessary but would also read with the children whose parents didn’t turn up so they did not miss out on an opportunity to read with somebody. The teaching assistant stated that this 
“Helped the children not to get upset”. 
A second group was observed for the bug club café.  This group was aimed at years 4 and 5. This group also had 100% attendance from the children but only 50% attendance from the adults. Interviews were also conducted in this group with children whose parents didn’t attend, and similar results were found. However, it was noted that these children were more understanding of the reasons for non-attendance by their parents, for example, work. Marton and Booth (1997) state that a reason for this is because as children age, they gain more of an awareness and understanding as to why situations occur. 
4.3	Interviews with parents – Breakfast Club
A group of parents were interviewed after they had arrived at Breakfast Club. Parents are given the opportunity to speak to the teachers when they drop off their child at the club. The questions asked and responses gained can be found in Appendix 7. One of the questions asked was 
“Do you feel the strategies currently in place have improved parental engagement in this school?” 
95% of respondents answered yes. However, it must be noted that there was a clear consensus between all parents interviewed that there are still several parents who are unable take part in these strategies due to work commitments.
Campbell (2011) discusses that many schools will struggle to engage parents as many of them will work full-time. These findings are important as Brighouse (2019) highlights that many schools believe their strategies are inclusive by stating that ‘all parents are welcome’ when implementing the strategy.  However, this is not the case which is clearly supported by the findings from the primary research. It is important to note that 90% of respondents interviewed after Breakfast Club were female.  Research has found that women are more likely to take up part time work than men and as a result more female adults are involved in strategies rather than males (Davis and Gergen, 1997). The male respondents stated that they tried to attend as many events as possible as they believed it had benefits for their child. Lipscomb (2011) discusses that engagement from fathers in their child’s education allows for development which differs from the experiences they have with mothers. These findings correlate with a discussion made in Chapter Two where research found boys who had their fathers engaged in their learning were more motivated and engaged in their learning thus resulting in higher attainment (Hattie and Anderman, 2013; Pattnaik, 2013). Both these findings from the primary research are important as this could be an area where further research could be undertaken. This could result in the development of more inclusive strategies.  Another question asked was
“Were you involved in school life or your child’s education in school before these strategies were implemented? If answered no, please tick all events that you now attend”.  
The results for this can be found in the graph below. 


The graph shows that all parents who answered no are now engaging in parental engagement strategies in the school. This clearly demonstrates that the strategies being implemented are improving parental engagement in school A. Nevertheless, it is important to recognise that the participants involved in these interviews are only a small representation of the parents from the whole school. Therefore, to gain data that would be more representative in further research questionnaires could be distributed to different schools. 
4.4	Learning Walk   
A learning walk was undertaken to discuss with the head of parental engagement what type of provisions were in place in the school. During this learning walk it was observed that there was a room that was dedicated to parental engagement strategies called the Cwtch. The Cwtch had a number of resources to make it feel more relaxed and comfortable such as a sofa and ball pit.  It also provided resources to ensure child development for example, a station to develop fine motor skills. Pictures of the Cwtch can be found in Appendix 8. Norris and Collier (2018) highlight that by schools creating a safe and welcoming environment, parents will not feel like they will be judged or pressured into doing things that they are not comfortable with. After discussion with the head of parental engagement it was determined that the Cwtch is accessible to all pupils throughout the day and children are aware that anything said in the Cwtch is confidential unless a safeguarding issue arises. She stated that because of the confidentiality there is trust between the pupil and teacher and the parent and teacher. Trust is a key factor in ensuring a smooth and successful strategy as a lack of trust will result in a lack of engagement from both parent and child (Kreider and Westmoreland, 2011). 
4.5	Relationship Based Play
School A implemented a relationship-based play strategy which encouraged parents to come into the school for an hour to have one to one time with their child and carry out various activities. Activities included singing, painting, building and developing role play. This was aimed at children in the Foundation Phase.  There was a high level of engagement observed throughout this session in all the activities by both child and parent.  All parents interviewed said they felt it was beneficial as it gave them valuable one to one time with the child outside the home.
Allocating one to one time brings benefits for both the parent and child as it gives them the opportunity to listen and interact without any disturbance (Bailey and Guskey, 2001). 60% of the parents that attended this session said that it was the first engagement event that they attended thus showing an improvement in the engagement of parents. Asking the parents who also had children in Key Stage two if they would engage with an adapted version of relationship-based play for their other child 100% of them said they would, and believed it would be a very valuable experience. Ellis and Todd (2013) highlight the importance of the relationship between a parent and child during Key Stage two as they will have and will continue to experience many transitions with different emotions.  Therefore, allocating time with a parent will see an increase in emotional wellbeing and a decrease in behaviour incidents. This supports discussion made in chapter two whereby Mentally Healthy Schools (2020) highlight the link between high parental engagement and an improvement in emotional wellbeing in pupils. 
4.6	Key Stage 2
Interviews were carried out with the Key Stage 2 teachers and teaching assistants as all but one of the strategies observed were focused on the foundation phase. However, it was important that the views of teachers on whether strategies used were improving parental engagement in Key Stage 2 were sought.  Questions asked can be found in Appendix 9.  One question asked,  
“Is there enough provision in place to engage parents within your phase?”
 65% felt there was not enough provision at Key Stage 2.  Another question asked was
“What is the level of engagement with current strategies for this phase”. 
The results based on a cohort of 110 children can be seen in the graph below:

The graph shows that while there is engagement with strategies available, these are limited and are not catering for the needs of children in Key Stage 2. This could have negative effects on the child’s development. Goodall (2017) supports this and states that parental engagement plays a big part in the development of a child in Key Stage 2. The interviews also indicated that the teachers and support staff did not feel like they had enough knowledge or understanding to trial strategies in their own classroom. This correlates with Pine (2009) who states that teachers should be given the opportunity to engage in training sessions where they can develop both knowledge and understanding of the type of parental engagement strategies and the benefits it can bring.       











CHAPTER 5 – CONCLUSION

5.1	Conclusion
The aim of this research project was to identify whether strategies that are currently being used are improving parental engagement in schools. Within the introductory chapter the author outlined several key areas that were to be researched and the importance that each of them hold. 
Throughout the research project references have been made to literature about the clear link between parental engagement and the benefits its holds to improving children’s attainment. Desforges and Abouchaar (2003) highlight that no matter your social background or the quality of the school you attend, if there is a high level of parental engagement all children will see a rise in progression and attainment. The Welsh Government (2014) also note the crucial role that parents play in their child’s development at school and the negative effects that can occur when a parent is absent. This therefore highlights the important role practitioners play to ensure they are developing and implementing parental engagement strategies in their schools. 
Although it was evident from the research that the strategies put in place by School A had improved parental engagement, two potential barriers were raised to ensure there had been an improvement for all parents. These were the attendance of full-time working parents in these strategies and the strategies currently available for those who have children in Key Stage two. Research has found there is frustration from those parents who work full time and would like to attend but are unable to (Whitaker and Fiore, 2001; Roffey, 2002). This is something that the author feels could be investigated further to explore and develop strategies to improve engagement from parents who work full time. Research in School A found that there was one strategy to encourage the parents of children in Key Stage two to engage in an activity.  However, as noted in the results and discussion chapter the attendance of the Key Stage two parents was much lower than the attendance from those in the Foundation Phase.  The concentration of Key Stage two parents was a lot less than those in the Foundation Phase, thus to ensure improvement in engagement from parents more research must go into this. 
After interviewing parents and analysing data, parents who had previously not engaged in the school or child’s education are now engaging, and the number of parents involved is increasing each time a new strategy is implemented.  
The evidence gathered by the author would suggest that strategies that used in some schools are in fact improving engagement from parents with an increasing number of parents involved in these strategies. However, it must be recognised that not every strategy will work for every school. There is therefore a need to trial strategies and finds what best fits the school in question. It is evident that both Estyn and the Welsh Government are working with schools to provide guidance and support to ensure parental engagement is a priority in each school. 
Through the exploration of parental engagement in schools the author has identified strategies that can be adapted and used later in their career which can benefit both the children and parents of that school. The author has developed communication skills by generating and distributing interviews and carrying out observations. A deeper knowledge and understanding has been gained about analysing and storage of information gathered and the way in which research should be conducted.  In the future, the author would like to undertake more detailed research into this topic and in particular strategies used in Key Stage 2.
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Parental Engagement Strategies
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Parental Engagement KS2
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