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Element 1
Poster- Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs

Approximately 1 in 5 learners have additional learning and special educational needs according to (Snap Cymru, no date). An additional learning need (ALN) refers to children and young people who have any learning, physical or sensory needs which makes it harder for the child to learn and develop comparing to most children their age. If the child has an ALN then special educational needs provision should be put in place to enable them to develop and reach their full potential. This essay will explore the wide and complex spectrum of additional needs. 

There are different models of disability, the two models this essay is going to include is the social model and the medical model. The social model believes that people are disabled by the barriers in society that exclude and discriminate against them, it is caused by the way society is organised. The model includes that there needs to be a change in society to enable people.  The medical model believes that disability is a difference that needs to be fixed or cured, it sees the person with the disability as the problem.

Dwyer (2019) states that Education will have a major influence on children's futures, with this in mind schools and other professionals use the social model of disability to help create a more inclusive and understanding society.  It is good practice to recognise the barriers in the environment and adapt or remove them to make them more accessible for the child. This has many benefits for the child as it enables them to have more independence, choice, control and opportunities. When working with a child who has dyslexia it would be good practice within schools to recognise the signs early and refer them to the appropriate profession, it would also be good practice to share any concerns with their parents so that appropriate support can also be provided at home as well as in school. Schools might use yellow overlays or worksheets on yellow paper to make it easier for the learner to read. Verbally explain the task to learners rather than writing it down so that the learner fully understands the task and allow extra time for the child to complete tasks. When the child completes a task schools might give the child rewards and praises to help increase the child's confidence. 

Another example would be a child who has oppositional defiant disorder (ODD), it would be good practice to communicate with the parent any concerns or what is working in school or at home to provide support to avoid any confusion or disappointments. Have high expectations so that the child knows what to expect which will help them feel calm and settled. Schools may also use a reward system and positive reinforcements when the child makes a good choice so the child can recognise rewards and positivity with good behaviour. This best practice links with Skinners operant conditioning theory (1976). Skinner believed that behaviour is influenced by its consequence and that behaviour that is rewarded is likely to be repeated and behaviour that is punished will be less likely to occur. 

“Children learn best when they have entitlement to the full range of the curriculum irrespective of ability or disability, social background, culture or gender” (Setting As teaching and learning policy, 2015). The policy also includes that children learn best when they feel happy, secure, confident and valued. Their surroundings should be lively and interesting, and they should have access to a range of appropriate resources. Referring to good practice, a setting that had a learner with ASD would ensure that the child is feeling happy, secure and safe by proving now and next boards, visuals and making them aware of the routine, the child could also use the visuals to communicate what they want. To Ensure that the learner felt included, work would be differentiated to meet the learner's ability so that they still have access to the curriculum and learning with in the classroom. Working with other agencies and communicating with parents would be beneficial as strategies can be taken from the parent and other agencies on how to best support the child. This policy and best practice links with Maslow's hierarchy of needs (1943), Maslow believed that human needs are arranged in a hierarchy with survival needs at the bottom and intellectual needs at the top. The needs at the bottom must be met before meeting the needs moving up the hierarchy. By providing an environment that makes the child feel happy, secure, confident, included and valued it is providing support for them to meet the safety, love and belonging and the self-esteem needs on the hierarchy which then enables them to meet the needs higher up the hierarchy. 

[bookmark: _Int_szY9u8jW]When working with a learner with English additional language (EAL) it is good practice to differentiate the work to meet their ability, using pictures instead of words or using one word instead of sentences. Visuals can be used to communicate with the learner and for the learner to communicate what they want, need or feel. Letters or using an online communication platform in the learner's language to communicate with parents so that they have an understanding of the child's learning or what is going on in the school. Now and next boards can be used to help the child understand the routines. Some children may benefit working 1:1 or in a small group so there are no distractions and to ensure that they are fully engaged in their learning, also allow the child to have extra time to complete the work to their full potential. This links with the SEN code of practice for Wales (2002) policy. This policy states that the Welsh Assembly Government is committed to enable all children to reach their true potential. It also includes that the code is about removing barriers to participation and learning. Children with special educational needs should have their needs met and schools should provide support to make this happen. 

In conclusion when working with children with an ALN it is important to know the learner, know their ability and ensure to be inclusive so that they feel secure, happy and ready to learn. The social model should be followed by all schools and agencies and best practice should be at heart when doing so.  Removing barriers, Supporting and guiding children will help them reach their full potential. A learner can do so much more with guidance to support them to a successful outcome. 
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Element 3
Explore and summarise the additional learning needs of a pupil using the person-centred planning approach.

	Section 1C: Profile (About me)

	About the learner 

I am kind, loving, funny and popular with and friends and teachers. I have a diagnosis of ASD and right sided hemiplegia, and I have suspected ODD. English is also my additional language.

What is important to the learner

· Giving me choices to choose from
· Giving me time to choose which choice I would prefer
· Giving me time to play in the areas and have i pad time
· For me to have access to cosy cafe, it is a quieter space
· Having ball time to enhance my gross motor skills and gain use of my right hand.
· An adult to support me completing work 
· Routine and consistency
· visuals and a now and next board 
· A timer to see how long things will take
· Access to calm areas in the classroom
· Giving me a 5-minute warning before the end of play time and before tidying up time 
· Praises and rewards

 What is important for the learner

· Building strong relationships with my teachers and friends
· Teachers to support me in transitions 
· Giving me a warning if there is a change 
· Fidget toys to help me engage with carpet time routines 
· Teachers to support me and explain tasks and classroom missions to me
· Use my name before giving requests
· Give me time to process or recall information 
· Encourage me to use my right hand where possible and refer to it as my ‘helping hand’ 
· Simple one worded and clear instructions 

What is working and should be built on

· Ball time after play, helps me to improve my gross motor and skills and helps me to calm down after play to be ready for learning. 
· Teachers to support with transitions ensures I am not wandering around the school by my self 
· 5-minute warnings before tidying up time and the end of play enables to finish the task I am working on or finish game and be ready to tidy.
· Simple one worded and clear instructions enable me to have more understanding of what you are asking me to do.
· Time to play or rewards when I have completed tasks. I find completing tasks challenging so having a reward or time to play sonic on the I pad encourages me to complete the task because I then know that next, I will have time to play sonic or will have a reward.
· Referring to my right hand as my ‘helping hand’. I find using my right hand very challenging, having reminders to use my helping hand helps me to understand that I need to use my right hand more.


What is not working and needs to change.

· Visual Now and next board – I try to change the visuals to choices of my own. Verbally telling me what is happening now and what is coming next works better for me. 
· Access to calm areas within the classroom - when I am dysregulated, I prefer a calm area out of the classroom where there are no other children, distractions and noise, this helps me to calm down quicker. 
· Stickers as a reward- I don't like having anything on my clothes so if I have a sticker as a reward, I take them off. I prefer to have dojos, a dip in the box or time to play on the iPad as a reward.
· Time to play in the areas - when I have time to play this is when I start to get bored and make wrong choices. I prefer to have structure so that I know what I am doing. Giving me something to do in the area for example to build a house with the Lego or to make a cup of tea in the role play helps me to engage more in the areas.

	Section 2A: Description of the child or young person’s additional learning needs (ALN)



	Cognition and Learning

I have a big interest in maths I can count, recognise and write numbers to 100 I can also order and compare numbers up to 100.
I am starting to develop my literacy and reading skills; I can tell my teacher what I want to write and can copy off a white board. I can independently draw pictures to answer questions within my work. I am learning my set 1 sounds and starting to recognise CVC words, I am starting to read sentences in my reading book. 

Communication and Interaction

I am starting to speak in sentences and extend my sentences. I like to tell my teachers and friends about how I feel and what I have done on the weekend during check in. I can communicate what has happened, what I need or want, I sometimes do this by using one worded answer. I am starting to use familiar words in context. 
I like to play tag, red-light green light or on the climbing frame with preferred friends on the yard. Ensuring that I have a game to play is important to me otherwise I will get bored and make wrong choices on the yard. 
I have a good relationship with my friends and teachers, I like having hugs and asking my teachers and friends ‘are you okay’.

Sensory and/or Physical

I am sensitive to loud noises, if someone is shouting, screaming or crying I will get frustrated and shout at them to stop. I am also sensory with my clothes I like my t shirt tucked into my trousers and my sleeves to be sitting properly on my arms, I don't like them rolled up. 


Behaviour, Emotional and social development

When I become upset my reactions are usually emotional. I sometimes use bad words, throw myself to the floor, cry, hurt others, shout or run off. I prefer to have time to regulate my emotions before communicating with me. 
Avoid using the word ‘no’ where possible and try to use positive language when dealing with my behaviour as I will respond more positively. 
I find it difficult to understand when I have hurt someone, I will say sorry but will do it again and can't understand why they don't want to play with me or be my friend. 





Element 4
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:


	The learner will start using their right hand more. 

	2B1.2) ALP to be provided:

· To have ball time with a TA throwing, catching and rolling the ball after play time every day in the hall or the sensory room.
· All members of staff to remind me to use my right hand when possible and to call my right hand, my ‘helping hand’
· To squeeze a stress ball using my right hand with a TA for 1 minute a day.
· Having opportunities to build using Lego every day in the classroom.
· To have dough disco during assembly time twice a week with a TA.
	2B1.3) Should the ALP be provided in Welsh?

	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	
	No
	School 
	16/9/24
	16/10/24

	2B1.7) Rationale for the ALP listed above:

	I only use my left hand when completing tasks, having support to encourage me to also use my right hand will develop me to make more use of my right hand, which will then enable me to put my coat on, zip it up and do up my buttons by myself It will also help me in other tasks like cutting, sticking and building something.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:
	The leaner will learn their next set 1 special friends sounds ‘sh, nk, th, ng, ch’

	2B2.2) ALP to be provided:

· 1:1 sessions during read write inc time with a TA down the sensory room 4 times a week.
· Read write inc intervention for 5 minutes every afternoon with an intervention TA.
· Read words containing these sounds daily with teacher, TA or intervention staff.
· To be a daily reader with my teacher or TA.
· My mummy to practice these sounds at home with me.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	
	 No
	School
Home
	23/9/24
	23/10/24

	2B2.7) Rationale for the ALP listed above:

	I know most of my set 1 sounds, having support to practice my special friends will enable me to read more words and sentences and to move on to learning my set 2 sounds which will then enable me to move up groups in read write inc.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:
	The learner will follow teachers' simple instructions to complete work-based tasks.

	2B3.2) ALP to be provided:
· 10-minute timers used daily by a teacher or TA.
· Breaks in between completing tasks daily.
· A teacher or TA to Verbally tell me what is now and next throughout the day daily.
· Have Dojos every time I complete a task or make a good choice.
· Teacher or TA to give me a choice in how I would like to complete the task throughout the day.
· Having time to choose or play on the iPad after completing a task
· To complete the task 1:1 with my teacher or TA every day.
· Teacher or TA to give me one worded instruction daily that I can understand.
· Encouragement and reassurance 
· Short, simple and easy work
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	
	No
	School
	23/10/24
	23/11/24

	2B3.7) Rationale for the ALP listed above:
	This will enable to me complete more work-based tasks throughout the day, it will give me a clear understanding of what's expected of me and what is happening next. It will give me access to academic learning which will help me develop academically and it will help me to work towards working in a small group and to compete a challenge within my work. 















Included in poster:

Autism spectrum disorder (ASD)
What is ASD?
According to National institute of mental health (2024) ASD is neurological and development disorder. It can affect how people communicate and interact with others it can also affect how people learn and behave. It is referred to as a developmental disorder because people usually show signs of autism by the age of 2. Autism is known as spectrum disorder because there is a variety in the types and severity of symptoms people experience.

Barriers of ASD
· sensory issues, for example textures, smells, noise, lighting
· development delay 
· difficulty understanding and regulating emotions
· Difficulty understanding themselves or others
· difficulty adapting 
· language difficulty
· adapting to routines 
· academic delay 
· Communication 
· difficulty socialising 
· Transitions

How to overcome barriers
· Ear defenders or quiet spaces 
· adjustable lights 
· a different place for the child to eat
· learning to be differentiated to suit the childs ability.
· social stories to help with understanding
· visuals 
· now and next boards
· communication boards
· sensory room
· sensory activities
· timers
· fidget toys
· prepare the child for changes
· routine visuals 
· 1:1 support with work
· build a strong relationship with the child 
· knowing and understanding the child 
· give them time
· encouragement and reassurance
· give them choices

Best practice
· To support learners to overcome barriers
· Help children to reach and achieve their potential
· Be inclusive
· The ALP or intervention should be sustainable
· The learner's environment should be effective for the learner 
· Have high expectations of the learner so they understand what is expected of them
· Clear communication with other staff, the child and parents
· consistency and structure for the child
· Clear simple instructions
· Understanding


Policies
The additional learning needs code for Wales (2021) states that it aims to ensure that children and young people's needs are identified early and that they reach their full potential. It also states that the school must provide the child with an IDP and must maintain it, an ALP should also be provided to enable the child to reach their full potential.
Another policy that is in place is the SEN code of practice for Wales (2002). This policy states that resources and interventions within settings should be designed and delivered to meet the child's needs. When delivering these interventions, it must be within best practice. interventions should then be reviewed regularly to assess the impact and progress of the child. When doing this the views of the child, teachers and parents should be considered.

Theories
One theory that is in line with the policies and best practice is Maslow's hierarchy of needs (1943). Maslow believed that the needs at the bottom of the hierarchy must be met before the child can achieve any of the needs moving up the hierarchy. It should be within the adults’ best interest and best practice to help the child fulfil these needs. 
Another theory is Vygotsky's theory of cognitive development (1962), Vygotsky believed that cognitive skills in children have been guided from adults and other social interactions by them engaging children in challenging and meaningful activities. They also guide children on how they would interpret and respond to the world. This shows that it is important to have best practice at heart because children will reflect this.
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policies
The additional learning needs code for Wales (2021)
states that it aims to ensure that children and young
people's needs are identified early and that they reach
their full potential. It also states that the school must
provide the child with an IDP and must maintain it, an ALP
should also be provided to enable the child to reach their
full potential.
Another policy that is in place is the SEN code of practice
for Wales (2002). This policy states that resources and
interventions within settings should be designed and
delivered to meet the childs needs. When delivering
these interventions, it must be within best practice.
interventions should then be reviewed regularly to assess
the impact and progress of the child. When doing this the
views of the child, teachers and parents should be
considered.
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Theories

One theory that is in line with the policies and best practice is
Maslow's hierarchy of needs (1943). Maslow believed that the
needs at the bottom of the hierarchy must be met before the
child can achieve any of the needs moving up the hierarchy. It
should be within the adults’ best interest and best practice to
help the child fulfil these needs.

Another theory is Vygotsky's theory of cognitive development
(1962), Vygotsky believed that cognitive skills in children have
been guided from adults and other social interactions by them
engaging children in challenging and meaningful activities. They
also guide children on how they would interpret and respond to
the world. This shows that it is important to have best practice at
heart because children will reflect this.





