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According to the Welsh Government (2016, p.2) ‘Inclusion is a process through which all pupils access common opportunities in ways relevant to their needs, and which ensures that they fully belong to the school community.’
Inclusion involves adapting the system to cater to the needs of individual students and adjusting school policies, practices, and culture to promote feelings of belonging and inclusion.
The Equality and Humas Rights Commission (2022) defines the Equality Act 2010 as the provision of a legal framework serves as a mechanism aimed at safeguarding the fundamental rights of individuals whilst promoting equitable access to opportunities across the board. 
According to the United Nations (2023) the concept of Human Rights Act 1945 are innate entitlements that apply to every individual regardless of their ethnic background, gender, nationality, linguistic, religious affiliations, or other statuses. The concept of human rights encompasses a multitude of entitlements, such as the right to life and freedom, protection from enslavement and cruel treatment, the right to hold and express personal opinions, the entitlement to gainful employment and education, and a host of additional provisions. 
According to the Welsh Government (2022) the Rights of Children and Young Persons (Wales) Measure 2011 has effectively entrenched children's entitlements in Welsh legislation, spotlighting the nation's resolute adherence to the United Nations Convention on the Rights of the Child (UNCRC) and its underlying principles. 
According to Jones and Walker (2011, p.5) they state that in 1989, the United Nations adopted the Convention on the Rights of the Child. As per the United Nations Convention on the Rights of the Child (UNCRC), the term "child" pertains to an individual who is 17 years old or younger. According to the convention, children are granted a distinct set of rights pertaining to economic, social, cultural, civil, and political domains. The convention provides assurances of rights that are afforded universally to all children, with no exception.
Inclusive practice represents a pedagogical methodology that strives to provide equitable access to educational opportunities for every student, thereby ensuring their active involvement in the learning process irrespective of their individual variances and requirements. Furthermore, this methodology entails establishing an accommodating and comprehensive milieu that engenders a sense of worth, esteem and integration for all pupils. The implementation of inclusive practice ensures that every child and young people is provided with equitable educational opportunities, irrespective of their individual background, skill set, or needs. The adoption of this approach serves to mitigate discriminatory practices and enhance equitable outcomes within the realm of education. (One Education 2023).

Within the educational context, numerous impediments may inhibit the capacity of children to acquire knowledge and engage actively in the learning process. A diverse range of impediments may impact a child's educational experience, including, but not limited to, poverty, gender, race, children under the care of local authorities, gifted and talented students, and children with special educational needs (SEN) or Additional Learning Needs (ALN). Also, there can be various barriers may impede children from achieving full participation in their educational environment, including those related to the physical environment. For instance, inadequate accessibility features such as narrow doors, a lack of ramps, and insufficiently wide hallways may hinder ease of movement for children with mobility impairments, which can negatively impact their ability to learn and engage with educational content. Insufficient funding may pose a dilemma with regards to providing requisite assistance to children experiencing ALN, as well as lack of resources. Moreover, the training provided to teachers may not be commensurate with catering to the needs of such children and relationships with the educational setting. The most serious barrier to education worldwide is Disability, from conducting research from UNICEF (2023) an approximate of 240 million children with disabilities is present globally. As with all children, those with disabilities possess aspirations for their future.
According to Schuelka. 2018 Inclusive education has been established as an essential component in yielding advantageous results for all children, irrespective of their abilities or disadvantages. The European Agency for Special Needs and Inclusive Education (EASNIE) (2018) has furnished considerable substantiation to suggest that inclusive education enhances both social and academic possibilities for children, irrespective of their disabilities. Additionally, it significantly augments the probability of children with disabilities being admitted to higher education and attaining positive outcomes in terms of employment and overall quality of life.
For the purpose of the assignment, I will be focusing on ALN within Wales. The term ALN comes in many forms. For, instance according to Peer and Reid (2021, p, 34-35) SEN England definition of `Special Educational Needs` has remained relatively unaltered since the publication of the Warnock Report in 1978, which initiated a thorough examination of the United Kingdom's educational provision for children with disabilities or learning difficulties. According to existing legislation, Education Order (Northern Ireland 1996, Part 11$3(1) and (Children and Families Act, 2014, Part 3, $20 (1) a child is deemed to have special educational needs if they exhibit a learning difficulty that necessitates the provision of specialized educational assistance. The prerequisites for designating a young individual as possessing "special educational needs" involve the provision of appropriate accommodations that specifically address the unique challenges they face. 
The established of the concept of additional support needs (ASN) within Scotland was formalized through the Education (Additional Support for Learning) (Scotland) Act (2004) (as amended). According to the Scottish Government, (p. 18, $1), an individual who is a child or a young person may possess such requirements if, due to any underlying circumstance, it is improbable that they would be able to derive benefit from the formal education opportunities that have been or will be made available to them without the additional provision of support, as mandated by the Act in question. (Peer and Reid, 2021, p. 35)
Peer and Reid (2021, p.35) state that in 2018 saw the implementation of the Additional Learning Needs and Education Tribunal (Wales) Act, aimed at providing comprehensive assistance to children and young people from the time of birth, throughout their school years, and extending to their mandatory education phase. The utilization of the Act for Additional Learning Needs (ALN) bears resemblance to the legal definition of Special Educational Needs (SEN) in England, as it encompasses two core components: (1) a learning impediment or disability, and (2) the requirement for supplementary educational provisions referred to as Additional Learning Provision (ALP).
In June of 1994, a gathering of more than 300 individuals from 92 governments and 25 international organisations was held in Salamanca, Spain. The purpose of this assembly was to advance the aim of Education for All by examining the essential policy adjustments necessary to promote the concept of inclusive education. This approach focuses on empowering schools to cater to all children, particularly those with special educational needs. (The UNESCO Salamanca Statement 2023)
According to the Welsh Government (2018) The Additional Learning Needs and Education Tribunal (Wales) Bill was approved by the National Assembly for Wales in 2017 and subsequently enacted in 2018 upon receiving assent from the Royal Assent. The established of a legislative framework will facilitate the advancement of planning and implementation of supplementary educational opportunities. This will be accomplished by prioritizing the needs of individuals through a person-centred methodology, which emphasizes early identification and efficient support mechanisms. The process of assessing, overseeing, and modifying interventions to achieve the intended results. The mentioned legislation will be reinforced by regulatory guidelines and the (ALN Code 2021). The ALN Code (2021) is designed to establish unambiguous, legally binding standards that local authorities and other relevant entities overseeing the provision of services for ALN-afflicted children and youth must adhere to.
Welsh government (2018) states the transformation aimed at addressing the educational requirements outside the basic curriculum, also known as ALN, has been developed. The proposed initiative aims to amalgamate the distinct systems currently in place to address Special Educational Needs (SEN) within schools and Learning Difficulties and/or Disabilities (LDD) within further education, intending to establish a cohesive framework providing comprehensive support to individuals aged from 0 to 25 years exhibiting ALN. Also, effective intervention strategies to support learners with ALN will be incorporated into the transformed system, in order to facilitate the realization of their full academic potential. This will be achieved through the enhancement of planning and delivery of support services for learners spanning the age range of 0-25 years, centred around the learners' needs, perspectives, preferences, and emotional disposition. An emphasis will be placed on early identification of ALN, with the timely initiation of appropriate interventions as a vital component of the overall strategy. In, order to achieve desired outcomes, interventions must be effectively monitored and adapted. Welsh government (2018) also states provide a comprehensive educational system that encompasses all learners within the region of Wales. An educational system that facilitates the prompt identification of requirements and their timely resolution, while affording support to all students to achieve their optimal capabilities. Approximately 23% of children and young people enrolled in maintained schools located in Wales exhibit SEN. In comparison to the general population of learners, those affected by Special Educational Needs (SEN) exhibit relatively inadequate academic performance. The implementation of a novel system entails a flexible and responsive planning approach, the development of the requisite skillset and confidence among professionals to effectively identify and address the needs of these learners, with a central focus on the learner in all aspects of the educational process.
The Childrens Society (2023) states that Children classified with SEN / ALN exhibit a higher rate of exclusion than their non-classified child or young people. The implementation of exclusions poses a threat to the safety and well-being of children. Insufficient backing can render young individuals susceptible to exploitation by malevolent perpetrators. Children who possess SEN / ALN demonstrate an increased likelihood of being excluded from school, up to five times more, when compared to their peers who do not exhibit such need. With the provision of support, children with SEN / ALN are still significantly more prone to exclusion, with a likelihood of more than twice that of their peers without such needs.
[bookmark: _Hlk135672596]According to the Welsh Government (2018) The transformed system aims to ensure comprehensive support for learners with ALN in overcoming any obstacles impeding their learning and reaching their maximum potential such as having an Individual Development plan (IDPs). This improved structure prioritizes the needs, perspectives, preferences, and sentiments of learners aged 0 to 25 with ALN, with an emphasis on early identification of needs and prompt implementation of effective interventions that are closely monitored and flexibly adapted in order to achieve specified outcomes. The new system promises enhanced flexibility and responsiveness in planning, with professionals who are proficient and self-assured in identifying requirements and implementing tactics to aid learners in surmounting their learning impediments. This approach seeks to prioritize the learner by placing them at the core of all efforts. 
The National Autistic Society (2023) has stipulated that Individual Development Plans (IDPs) will be gradually implemented as substitutes for the present Individual Education Plans (IEPs) and Statements of Special Needs starting from 2022, with an anticipated completion date of 2024. The IDPs delineates an elaborate exposition of the diverse types of learning and development needs of a child or young person with ALN. It provides a comprehensive delineation of the imperative actions and measures that must be taken to address the requisite educational, healthcare, social services, and other allied agencies involved in ensuring optimal care and support for the individual. IDPs are official written records of educational support provisions for eligible children and young people. The local authority is responsible for their preparation and ensuring that the support provisions described within them are provided to the intended recipients. The IDPs ought to include comprehensive information regarding objectives and tactics tailored to a specific student that differ from, or in addition to, those established for the group or class.
[bookmark: _Hlk135671414]A report released by the Welsh Government in 2022 pertaining to data acquired for children and young people indicates that as of February 2022, maintained schools recorded a total of 74,661 pupils with ALN or SEN, constituting 15.8%. This marks a decrease from 92,668 children and young people (19.5%) reported in April 2021 in maintained schools. The Welsh Government states that they are committed to monitoring the population of students with additional learning needs ALN / SEN, during the implementation of the ALN system. The government will collaborate with its partners to ensure the accuracy of data representation on the number and classification of ALN/SEN pupils in Wales. Additionally, the government will ensure that the needs of these students are appropriately addressed. In the year 2022, there was a decrease of 31% in the count of pupils who received School Action provision, while a decrease of 21% was observed in the number of pupils receiving School Action Plus provision. There was minimal alteration observed in the count of pupils classified as possessing Statements of Special Educational Needs in the year 2022. The concept of School Action denotes the practice of teachers in recognizing children and young people with SEN / ALN, following which additional or diverse interventions are implemented to supplement the standard curriculum offered by the educational establishment.
School Action Plus involves the provision of guidance or aid by external specialists to both the class teacher and the Special Educational Needs Coordinator (SENo). This enables the implementation of alternate interventions that supplement or deviate from the existing measures provided to the pupil within the framework of 'School Action'. The individual in charge SEN/ ALN typically assumes the foremost role, while the everyday provision of support remains the duty of class or subject instructors.

Through extensive research on obstacles to achieving inclusive practices in education that may inhibit children and young adults from effectively learning, it has become evident that ALN represent a prominent and significant challenge. These multiple barriers have the capacity to obstruct children from achieving complete engagement and participation within their education. Inadequate accessibility features, such as narrow doorways, a lack of ramps, and insufficiently wide hallways, can impede the ease of movement for students with mobility impairments. The absence of appropriate resources and inadequately trained teachers may negatively affect the ability of these students to engage with education and insufficient funding may pose a challenge in providing necessary assistance to students experiencing Additional Learning Needs (ALN). Nonetheless, the UNESO Salamanca statement underscores the objective of achieving Education for All through an analysis of the fundamental policy adaptations that are requisite to foster the notion of inclusive education. The present approach places its emphasis on granting schools the capacity to provide for the educational needs of all pupils, especially those who possess exceptional educational requisites. 
In 2018, the Welsh Government expressed opposition to the Additional Learning Needs and Education Tribunal (Wales) Bill. This proposed legislative framework aimed to support the improvement of planning and execution of supplementary educational opportunities. This objective will be attained by systematically giving precedence to the requirements of individuals through the application of a person-centred approach. This methodology underscores the early detection and expeditious implementation of supportive mechanisms. A striking feature of the existing mechanisms for addressing Special Educational Needs (SEN) in schools and Learning Difficulties and/or Disabilities (LDD) in further education lies in the creation of a coherent framework that will offer comprehensive support to persons within the age bracket of 0 to 25 years exhibiting Additional Learning Needs (ALN). To this end, efficacious intervention strategies designed to enhance the education of individuals with ALN shall be incorporated into the renovated system, in a bid to facilitate the actualization of their full academic potential. The primary objective of the system is to provide extensive assistance to learners who have additional learning needs (ALN) in overcoming barriers that hinder their learning and to enable them to achieve their maximum potential. This is accomplished through the implementation of an individual development plan (IDP). The enhanced structure places great importance on the requirements, attitudes, inclinations, and emotional states of individuals from the age bracket of 0 to 25 with Additional Learning Needs (ALN). It underscores the significance of prompt detection of needs and immediate implementation of efficacious interventions, which are vigilantly monitored and readily adjusted to attain specific objectives. 
According to the Children's Society, individuals classified as having SEN/ALN manifest a comparatively greater frequency of exclusion than their non-classified counterparts among children and young people. Children and young individuals with SEN or ALN exhibit a higher probability of being excluded from academic institutions up to five times more compared to their non-SEN/ALN peers.
The data presented above indicates a noteworthy reduction in the population of children and youth with additional learning needs in Wales since the new bill came into force. For example, in 2022 maintained schools recorded a total of 74,661 pupils with ALN or SEN, constituting 15.8%. This marks a decrease from 92,668 children and young people 19.5% reported in April 2021 in maintained school which means that the difference within a year is 18,007 (3.7%). This data shows that the newly ALN reform in Wales is gradually improving and Children and young people with SEN / ALN are overcoming any obstacles impeding their learning and reaching their maximum potential.
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Source:https://www.gov.wales/schools-census-results-february-2022-html#SchoolAction
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Chart 4: Number and percentage of pupils with
additional learning needs or special educational
needs in maintained schools by type of provision,
2021 to 2022 (a)
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(a) Percentages represent the percentage of all pupils with these types of SEN provision.
(b) Individual Development Plans (IDPs) are stafutory plans created under the Additional
Learning Needs and Education Tribunal (Wales) Act 2018, which came into force on 1
‘September 2021. A learner may have either a school maintained IDP or a local authority
maintained IDP.




