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Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression  and the possible challenges that may arise. 
 
Within the New Curriculum for Wales (2022) an intervention can be defined as a targeted approach that is taken to support individuals or groups of learners who may need additional help or resources. It can be suggested that the main intention is that interventions are arranged with the aim to address specific needs and promote positive outcomes when ensuring pupil progression within the classroom (Welsh Government, 2022). Schools located in Wales offer a variety of intervention, suited to the individual needs of each learner. These varied interventions target emotional, social, behavioural and physical needs, with the desired result that pupils are given the opportunity to progress. 
This academic assignment will be solely focused on one child, who will be referred to as ‘Child A’. As a practitioner, it is essential to implement knowledge of the British Educational Research Association (BERA) when discussing a child. It is paramount that confidentiality is obeyed within this study and ethical consideration is prioritised throughout, with the aim of eliminating the chances of misuse of data and sensitive information (BERA, 2018). 
Child A is a male student in key stage two, he is in a year five class based in a highly deprived area, within West Wales. He is ten years old and is expected to be working at year five level (Progression step 3) however, is currently at year two level (Progression Step 1/2). Child A is known within the class to have a short attention span and struggles to engage with classroom activities that have been differentiated to his needs. This often results in him misbehaving and he then becomes disruptive towards his peers. Child A also struggles to maintain friendships and can, at times become violent towards other children within the class. He also finds it difficult to express his thoughts feelings and emotions. However, child A thrives when placed in an outdoor environment and his physical development is on track, he thoroughly enjoys Physical Education (P.E) lessons and swimming sessions on a Tuesday morning. Overall, child A’s behavioural issues and emotional unavailability are effecting his progression throughout the curriculum and therefore an intervention must be put in place to ensure this does not have an effect on his later school life and progression in learning. 
The intervention chosen to support child A is the use of an Emotional Literacy Support Assistant (ELSA). ELSA is an intervention program designed to support children who have difficulty displaying or managing their emotions, building relationships or are experiencing social anxiety. The ELSA intervention will take place for an hour, once a week for a period of six weeks, they are one to one sessions provided by a trained ELSA practitioner, which in this case is the classroom assistant (LSA). The skills hoping to be developed include recognising and understanding emotions, managing anger and improving social skills, which in return will aid in child A’s emotional and behavioural issues. The overall aim is to allow child A to progress within his learning, whilst being empowered to enhance his emotional wellbeing and engagement within day to day classroom life (ELSA support, 2024). The ELSA intervention has been chosen to support child A as it promotes social friendship skills, active listening and reflective conversations. 

When considering the necessary intervention to put in place for child A, it is essential to recognise the aspect needing to be developed within his life, and where a child of his age should be. It has been identified that child A struggles with both emotional and behavioural issues within school and also his home life. Literature provided by John Gottman (2014) suggests that there is a great connection between emotional development and behavioural issues in childhood. Gottman suggests that when children are able to understand and manage their emotions, they are more likely to exhibit positive behaviours and maintain social friendships (Gottman et al, 2014). Gottman also states how childhood trauma can hold a profound impact on emotional development. He displays how if a child has witnessed trauma, abuse, neglect or acts of violence within early childhood, it can have a detrimental effect on their sense of safety and security (Gottman et al, 2014). When linking this theory to child A, it is knowledgable to address that he lives along side his mother, he is an only child and has suffered an abusive relationship with his father, this has had a considerable effect on him and could be the reason for his behavioural outbursts. Child A’s home life has been identified and shall be dealt with accordingly within the ELSA intervention, to ensure progression in learning and emotional development.  Similarly to Gottman (2014), it is desirable to consider the likeness in opinion of Erik Erickson (1950). Erickson proposed a theory that there are stages of psychological development each child will experience, and these stages each build on the previous one to lead to healthy emotional development. Child A is ten years old, according to Erickson the basic conflict for a child at school age is industry vs inferiority, with the virtue of fidelity. Within this stage, children between 7-11 years old develop self confidence in abilities when competent, or sense of inferiority when not. It can be suggested that child A has suffered conflict within previous stages of his emotional development, for example trust vs mistrust. The emotional and physical abuse given via his father when he was an infant may have had a detrimental effect on him successfully fulfilling each later stage of Ericksons theory of  development. Erickson proposed how Industry is developed when children are encouraged by parents or teachers to develop skills, they begin to work with others and understand that their skills can be used to complete tasks and aid in their ability to achieve their goals. However, inferiority occurs when children receive negative feedback or they are not given the opportunity to use their skills and develop them. This then makes the child believe they are not as successful as their peers or their efforts are not valued (Simply Psychology, 2024). It can be suggested that child A is experiencing a sense of inferiority, he is extremely withdrawn from his school work and also has very little self-esteem when forming and maintaining friendships. The ELSA intervention will target these issues and provide him with strategies to be confident within himself, his academic progression and understanding his self worth when socially interacting with others. 
When evaluating emotional development within a child, another key theorist to consider is the work of John Bowlby (1969). Bowlby is a renowned educational theorist known for his work on attachment theory, stating that a strong emotional bond between a child and their primary caregiver is crucial for healthy emotional development (Bowlby, 1972). Bowlby’s work suggests a great importance of secure attachment in early childhood having a detrimental effect on emotional development, wellbeing and the ability to form healthy relationships later on in life. Literature provided by Bowlby also recognises the two forms of attachment, secure and insecure. He suggests how a secure attachment presents itself when a baby feels safe and loved in the prescience of a caregiver, they trust that the caregiver will meet their needs and provide comfort. Children experiencing a secure attachment with their caregiver present to be more confident and exhibit better emotional regulation within early childhood (Bowlby, 1972). Bowlby also suggests that when a child is experiencing an insecure attachment, they do not have a consistent feeling of safety or security. When discussing child A, it is knowledgable to consider Bowlby’s anxious-avoidant attachment theory, child A avoids connecting with others and often dismisses help from the class teacher and his mother, he also appears to be self-reliant. Academic literature also suggests that these children often have a fear of abandonment or rejection, which prevents them from maintaining friendships and suppressing emotions (Steele et al, 2007). This theory relates to child A as he has been subject to difficult relationships with his parents within his early life and may not have felt secure or experienced trust. Bowlby’s theory of attachment can also be linked to Ericksons stages of development, when he emphasises the importance of trust vs mistrust, and how this stage can have lasting effects on the emotional development of a child (Simply Psychology, 2024). In juxtapose to Bowlby (1972), B.F Skinner (1969) suggests that emotional development occurs through conditioning and positive reinforcement. According to his theory, reinforcement increases the likelihood of behaviour being repeated, while punishment decreases. Skinner suggests that emotions are influenced through consequences and the environment in which a child learns and interacts, for example at home or in school (Skinner, 1988). His work displays how positive reinforcement can shape emotional development in various ways, through producing elicit feelings of happiness, satisfaction and accomplishment. When linking Skinner’s (1988) theory to child A, it can be suggested that he is not experiencing positivity within his home life, and has been conditioned to repeat behaviours shown by his mother and other family members. Comparably, Lev Vygotsky (1978) displays within his socio-cultural theory that social interactions play a crucial role in shaping the emotional development of a child. Vygotskys work suggests that children learn about their emotions through their interactions with others and the world around them. He places emphasise on the importance of children having a More Knowledgable Other (MKO), in the form of caregivers, peers and teachers. Like Skinner (1969), Vygotsky (1978) suggests that through positive interactions and reinforcement, children are able to express ad regulate their emotions in a healthier way, where they have the skills acquired to do so (Jantzen, 2019). Linking back to Gottman (2014) and Bowlby (1972), it can also be suggested that child A has not experienced positive relationships with his caregiver, which has then had a lasting effect on his self-esteem and managing his emotions. Following on from these theories on emotional development, the ELSA intervention will target each aspect of child A’s life and promote self-confidence, which in return will allow him to maintain friendships, manage his emotions and control his behaviour. The intervention will aid in child A fulfilling Ericksons stages of development and repairing his distrusted relationships, to ensure he progresses within his education.
Another important aspect to consider when identifying the most beneficial intervention for child A is progression within learning, and how this is going to be achieved. The New Curriculum for Wales (2022) has placed great emphasis on progression, during its reform in 2022. The curriculum now features ‘stage not age’, meaning each child will develop and progress at their own rate. The welsh government have stated how progression now refers to the continuous growth of knowledge, skills and overall development across different stages of education. It focuses on ensuring each child builds upon prior knowledge to ensure they move through the progression steps accordingly (Welsh Government, 2022). Theorists such as Dylan William (1998) have had a gargantuan impact on the way Welsh students are assessed. His work on ‘inside the black box’ has placed great emphasis on the importance of formative assessment, where the child must be assessed daily through different teaching strategies, compared to the previous summative assessment that took place at the end of each term (Wiliam et al, 1998). Literature provided by Wiliam (1998) suggests that formative assessment that involves gathering information and relaying it to the child within the learning experience, holds greater benefit and allows the learner to process their feedback and build on their knowledge. The new curriculum provides a framework for progression across various Areas of Learning and Experience (AoLE), it holds clear expectations on what a child should know at each stage within their education, but also recognises how each pupil is unique and will progress at their own pace (Welsh Government, 2022). Within each AoLE there are ‘statements of what matters’, these then form the progression steps. Considering child A within this discussion, it is important to identify that a child of his age typically works within progression step 3, however he is working at progression step 1/2. Although it can be said he is under target, the progression steps are used as a reference point for the pace of progression and not a mandatory stage where he must be within his learning. Along with progression steps are the descriptions of learning, which provide guidance on how learners should progress within each statement of what matters. They are arranged in five progression steps, which as stated provide reference points for the pace of that progression. It is important to consider that these expectations are expressed from the learners perspective and are framed broadly, so that learning can be sustained over a series of years. It can be thought that progression is what makes up the New Curriculum for Wales, with the four purposes being at the heart of it (Welsh Government, 2022). When evaluating the importance of progression within the New Curriculum, Professor Graham Donaldson (2015) states that it is a process of increasing sophistication, rather than being a body of content to be covered. Formative assessment should recognise this and allow for a variety of diversions and misconceptions within a learners journey (Donaldson, 2015). Within his independent review of successful futures, Donaldson (2015) also suggests that supporting learners to make progress is a fundamental driver of the Curriculum for Wales, and understanding how learners progress is critical to learning and teaching which should inform curriculum design, classroom planning and assessment (Donaldson, 2015). Like Wiliam (1998), Professor Robin Banerjee also emphasises the importance of considering individual differences and the unique developmental pathways of each child. Similarly to Skinner (1969), Banerjee also teaches the importance of environmental factors within development. He states that providing children with a supportive and inclusive learning environment, that fosters positive relationships will aid in the progress of emotional development (Education Wales, 2022). Not only is it evident why progression in learning is an essential component of the New Curriculum for Wales, but it also emphasises how progression allows children deepen understanding, expand expertise and reach their full potential. When linking progression to child A and the ELSA intervention, it will be formatively assessed via the ELSA practitioner and his class teacher. The LSA conducting the ELSA sessions will be required to make brief notes throughout each session, keeping a record of child A’s progress when discussing emotions and any issues discussed. The ELSA sessions will be performed with the hope that child A begins to interact with others and from meaningful friendships, whilst identifying strategies to control his anger and progress through the curriculum. The class teacher will monitor his behaviour and work ethic within the class room and in guidance with Skinner’s (1969) emotional development theory, give positive reinforcement and constructive criticism, to ensure he makes progress and is able to express his thoughts and feelings. Within the ELSA sessions, a variety of strategies will be used to encourage child A to discuss his emotions, these include emotion rating scales, increasing his emotional vocabulary and helping him identify activities that improve his mood and work ethic (ELSA Network, 2017). These strategies will also allow the practitioner to assess for progress as child A should improve within each session and his self-esteem begins to develop. ELSA also includes SMART objectives throughout the program, meaning the targets set are specific, measurable, achievable, relevant and time bound. Literature provided by John Hattie (2012) states that providing clear criteria towards learners is crucial for their understanding and development. He also argues that sharing learning objectives with children can allow them to have a sense of ownership and achievement, relating back to Ericksons stages of emotional development where a children of child A’s age face industry vs inferiority leading to a sense of confidence in their ability to achieve goals (Simply Psychology, 2024). 
The ELSA intervention will be implemented for one hour, once a week over a period of six weeks. When deciding a time for this intervention it is knowledgable to consider progression throughout the AoLE’s and prioritising that child A misses a minimal amount of curriculum teaching time. Although it may be visible to time table the interventions during P.E or break times, it must be ethically considered. As stated Child A thrives when outside and throughly enjoys P.E, therefore it may not be deemed fair to make him miss these sessions, as the opposite effect may occur where child A becomes disobedient to the intervention and views it as a negative factor in his school life. The benefits of ELSA and emotional development are stated within literature discussed and have also been apparent throughout my personal PTE2 practice. The sessions provide valuable support to children who are facing emotional challenges, aiding them in the development of their emotional literacy skills and gaining a sense of resilience. My past experience has displayed how ELSA interventions promote emotional well-being, build self-esteem and enhance social skills for those children in need. The ELSA practitioners within my PTE2 had created safe and nurturing environments where the children can express themselves freely without judgment and in return they receive targeted support. It has also been evident that ELSA interventions can have a positive impact on a child’s overall well-being, their academic performance and their ability to navigate social situations accordingly. It can be suggested that the Curriculum reform that occurred in 2022 has prioritised the AoLE of Health and Well-being, striving to ensure each child is given equal opportunity to develop academically, emotionally and socially (Welsh Government, 2022). The positive outcomes of ELSA have also been reported via ESTYN (2019). Reports state how children became more engaged within their school work after completing the six week ELSA program. ESTYN also display that the children had a greater sense of pride in their work and became much more confident within themselves (ESTYN, 2019). Although there are many benefits towards ELSA when evaluating how child A will progress, it is knowledgable to consider the limitations. Although the intervention is conducted via a trained ELSA practitioner, it is important to recognise that these LSA’s are not qualified counsellors or mental health workers, meaning ELSA is not always the most suitable intervention and in some cases a child may need to be referred to an outside agency, such as the children’s and adolescents mental health service (CAMHS). When discussing an intervention suited to child A, ELSA will cater to his emotional, social and behavioural needs, however if the situation were to worsen than a referral would have to be considered. ELSA is primarily used to support emotional well-being and the development of social skills and will not address complex mental health issues within children (ELSA Support, 2024). Another limitation to consider is lack of time. Although the sessions are timetabled to occur once a week for an hour at a time, it was evident within PTE2 that this rarely happened. The trained ELSA practitioners are also classroom LSA’s meaning their time is limited and they are often desperately needed within the classroom. It can be suggested that the possible lack of consistency will result in minimal benefits occurring. ELSA interventions can also place a larger work load on LSA’s and it has been reported to leave them feeling “overwhelmed and underpaid” (The guardian, 2019). The final limitation presented to me in PTE2 was the lack of privacy given to the ELSA practitioner and the child during the intervention. Often, there was no spare classroom for the intervention to take place, other than a classroom that included around twenty five other children. When considering the BERA ethical guidelines, it states how confidentiality must be obeyed at all times when discussing personal information with a child (BERA, 2018). It was evident that the guidelines were not always implemented and as a result the children had become withdrawn and reserved due to the mass amount of peers in the room. According to the United Nations Convention on the Rights of a Child (UNCRC), article 16 states how each child has the right to protection of privacy (UNCRC, 1989). It was evident this right had been infringed and the child was left uncomfortable. When evaluating the limitations to the case of child A it is important to state that the intervention will take place privately and confidentiality will be obeyed throughout. If there were a conversation that put himself or others in danger, only then would the matter be discussed to the appropriate person whether it be his mother or the designated safeguarding officer. When critically evaluating the limitations and benefits of ELSA with regards to child A, literature and reports provided via ESTYN propose great benefit to his overall emotional and social development, which will also have a positive effect on his behaviour within the classroom. Therefore it can be believed that ELSA is the intervention most suited to his needs, and the program will ensure progression in learning and throughout the curriculum. 
After critically evaluating  literature provided by key theorists in the field of emotional development and reflecting on my own experiences in practice, it has been made evident that ELSA is the intervention best suited to child A. ELSA has been proven to improve emotional development, social skills and self-esteem which are the three areas child A requires support in. As a practitioner in training, it is necessary to understand how children develop within differing areas such as emotionally, physically, socially and cognitively and how I can aid within their progression. After researching emotional development within children, It can be suggested that every child holds the potential to benefit from the ELSA program regardless how big or small their issue may present itself. Although ELSA interventions can not repair child A’s anxious-avoidant attachment or improve his relationship with his father, it can provide him with strategies to control his outbursts of anger and gain a sense of self-confidence, which should allow him to maintain friendships and express complex emotions. When considering how to move the intervention of ELSA forward in the future, it would be knowledgable to consider training a larger number of LSA’S, to relieve pressures and increase the amount of children able to access the program. Considering Bowlby’s attachment theory (1969), it could also be suggested that parents are involved within the intervention, allowing children to gain trust and feel supported by their caregiver/s. However, if this were to occur further training would be required to ensure the ELSA practitioners are aware on the theory of emotional development and the importance of parental relationships. To conclude, it is evident that ELSA holds many benefits when aiding in progression in learning and emotional development with regards to child A. If the program is correctly conducted and engaged with it has great potential to ensure pupil progression throughout the curriculum and emotional development, which overall will have a monumental effect on the holistic development of a child. 
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