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	Further develop your criticality by exploring the views of range of authors in depth and constructing persuasive arguments and synthesising ideas
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	Continue to proof-read your work to develop your academic writing skills



Written response – A proposal for a school community project

During the course of this assignment, I shall plan and carry out a hypothetical school project that links to the community. I will be planning this project with my most previous primary school practice in mind, which was also the school of my Professional Teaching Experience (PTE). During this assignment, my chosen school will be referred to as School X. Firstly, some context is needed for my chosen school which has been taken from the School’s Development Plan (SDP). The school of my PTE is regarded as rather small, with only 163 pupils (numbers from September 2019), with 11 teachers, 22 teaching assistants, 2 office staff, etc. Also, according to the SDP, “75.9% of pupils are in the 20% most deprived area in Wales and 39.8% ALN, 32 pu pils have a statement of special educational need, 22 are school action and 12 school action plus (numbers at PLASC 2019)” (School Development Plan, 2019, p.2). Also, the number of pupils eligible for free school meals is 76. The school is currently working on progressing certain targets set by the recent Estyn inspection, these include the school’s “reading”, “literacy and numeracy”, as well as its “effective leadership”, due to a new headteacher recently appointed (Estyn Report, 2018). 

From my own experience within the school, I was able to witness first-hand the changes and constant effort by the staff and headteacher to improve its links with the surrounding community. However, due to the School’s Development Plan and the Estyn Report being written one to two years ago (2019 and 2018), it must be taken into consideration that changes may have been made since the initial plan and inspection. The school’s current links with the community include contact with their local comprehensive school. Because of this, teachers from the comprehensive are able to visit regularly to deliver lessons to year 5/6 pupils. There is also clear evidence of contact with universities, who offer courses in primary teaching, and schools in their shared network. 

My chosen project will be a whole school enterprising venture with opportunities for donations and sponsors. Each class will make an item (based around this year’s theme of Bees) using materials gathered by the teacher, from their local environment or donated from local businesses to sell at a school fayre. The fayre will be organised to take place three weeks later. Other stalls will include small businesses, a visit from a local MP and a member of the Swansea Council, the local firefighting team, and other charities looking for donations and support whilst offering information about their cause. Local constables will also be present.

After looking at School X’s SDP, I have created a project to involve and strengthen their relationship with the community, and subsequentially improve the school through the targets set within the Estyn report. Under priority 3, School X has a target “To develop opportunities for enterprise activities across the school” (School Development Plan, 2019, p.28). This will be the main priority that this project will focus on (though additional targets have been taken into consideration and acted upon). 
As already mentioned, my chosen project will be a three-week preparation phase to build up to a school fayre. Firstly, the date of the fayre will be agreed so that it does not clash with any other commitments by the school, e.g. teacher training, school trips, etc. The school will need to take into consideration parents and visitors schedules. During the three-week build up, to the organised fayre, class teachers will need to choose what product their class will create during this time. This can be chosen using whatever suitable manner the teacher decides upon, for example pupils could vote for their own product or small groups of pupils could create different products to give variety to the classes stall. 

Although school projects are good for a variety of reasons, it is obvious that project-based learning is “increasingly being adopted as an effective learning approach to learning in primary schools as teachers realise how authentic and challenging learning experiences enable higher levels of engagement and self-directed learning” (Maher and Yoo, 2017, p.1). Therefore, these three weeks of production can also be used for teaching purposes. 
Lessons can be included to coincide with the theme, or whole class sessions could be designed and planned around what product that class is making. As a result of this concept, I have decided to focus on an additional priority presented within School X’s SDP, which is the second target listed in the report, of raising “literacy and numeracy skills across the curriculum” (2019, p.9). Donaldson stated that “children and young people need regular opportunities to deepen their understanding of number and, as with literacy, to reinforce and use their numeracy skills in different contexts” (Successful Futures, 2015, p.40). The children need to be given the opportunities to do this. An example of this could include a year 3 class creating a ‘Bee story’ as the structure of a lesson. The overarching subject of this lesson could be literacy or ICT based in order to, once again, push the concept of cross-curricular learning forward. Another idea could be KS2 maths lessons being based around money and profit. This could be taken further, once again, by allowing pupils to actually be given responsibility for their classes stalls and sell their product. The school has a further objective, included within this target, to improve “DCF skills across the curriculum” (2019, p.9). An example of this in action during the three-week preparation phase would be if a year 1 class chose to design a ‘Bee themed bookmark’. The lesson could be planned around using an educational art programme on a school computer. Further art and ICT based lessons could also be used for advertising through the medium of posters and designs to be placed on the school website.

These lessons would be very educational and business-based, allowing pupils to be “enterprising, creative contributors” as described in Donaldson’s Report (Successful Futures, 2015). 
All of this encourages child-led learning, as the pupils are choosing the product their class should create, how to advertise it and gives them the responsibility to do so. This will encourage further independence, as from my own experience, pupils often find lessons more exciting when they’re choosing how they learn. This can be supported by the article, Six Benefits of Using Child-Led Learning, which claims that “when your child sees you use maths and literacy skills every day in a natural way, you are providing a reason for his learning” (Generation Mindful, 2020). This is relevant to the school fayre, as pupils will be able to see other pupils and teachers using the methods taught in class, in a real-life context. Due to the source being a blog article, its validity can be questioned. However, this idea of child-led learning is supported by the Montessori Theory (or Montessori Method) (1912), which is a learning approach “where the key principles are Independence, Observation, Following the Child, Correcting the Child, Prepared Environment and Absorbent Mind”. According to Montessori’s theory “when the children are able to do things for themselves there is an increase in their self-belief, self-confidence and esteem that they may carry on throughout their life” (Daily Montessori, 2020). This concept can also directly be linked to priority 3, within the SDP, which recommends that “all pupils make decisions about how and what they learn” (School Development Plan, 2019, p.26). In contrast, Gibb (2017) said, in his speech, that a PISA report had found that teacher-led approaches had a “net positive impact on pupil scores”, and vice versa for pupil-led approaches. Gibb used the work of Kirschner, Sweller and Clark (2006) to support his view, who stated “these approaches ignore both the structures that constitute human cognitive architecture and evidence from empirical studies over the past half-century that consistently indicate that minimally guided instruction is less effective and less efficient than instructional approaches that place a strong emphasis on guidance of the student learning process”. To avoid this, a teacher will consistently be in the classroom to guide learning during the project. 

Communication with the local community will begin well before the fayre’s date. The three weeks of enterprising, as well as the school fayre, would instil a sense of pride and unity. The main long-term aim of the school fayre is to strengthen links with parents and the close community and to make further links with the community. This includes local clubs and businesses who could seek to, or benefit from, supporting their local primary school. This could allow for mutually beneficial scenarios, such as a local club taking a lesson on a potentially weekly basis and gaining awareness, new members and interested parties as a result. School fayres often bring the community together, and this is one of the aims of this project. This will help with some of the schools needs also. As mentioned, due to the school being located in a deprived area, donations of money and materials will be a main source of finance for the school.  According to the SDP, a target for the school is to “improve the effectiveness of strategic leadership” and this can be addressed within this section. The headteacher has the opportunity to organise the event and be in charge of fundraising for the school. The Department of Education (N.D) set “Lead, motivate and influence others, including beyond the line management chain, to deliver whole-school objectives” (p.20) as one of their targets for headship. This can be used to support the plan to allow the head of School X to take a more definitive role in the planning and implementing of the school project. There is the possible weakness that the head has little experience with being so involved with school projects, however, I can address this by giving all teachers a job to reduce responsibility on one person if needed. The head, and myself, can also build experience and leadership skills, during the project. This can be further supported as, according to the article, Why is fundraising important for schools, a fundraising event can “improve teamwork and leadership” (Dallas Side Kicks, 2020). However, I understand that a project could always go wrong due to leadership/team issues, but nonetheless, I am confident in School X’s abilities to succeed.
Local businesses and supermarkets will be contacted to request support and donations, as well as public services who will be contacted for any visits and activities they can offer. An off-duty firefighting team will hopefully arrive for a visit, along with their fire truck, to deliver a stay safe campaign. Community Police officers will also be invited, and can be provided with their own stall or space in order to give information and engage with the community. Local charities will also be present to further strengthen a network of support within the community, by providing information on how their cause effects the surrounding area, its people and how you can help. Local constables and members of the Swansea Council will also be present to support this. Once all aspects of the above have been agreed upon, an official letter with the date and information of the fayre will then be released to the parents and guardians of all pupils. Within the letter, donations for raffle prizes and non-perishables for the local foodbank will be politely requested.   
Due to the school being located in a deprived area, the needs of the local community will have to be addressed throughout the planning of the school fayre. Products designed by each class will be made and sold for a reasonable price, in order to make them affordable for all parties. Undoubtedly, throughout the fayre, the school will be raising money through both purchases and sponsors. The more sponsors secured by the school, the more money and awareness is raised. The guardian reported that “Companies, such as local estate agents, are increasingly being encouraged to sponsor the fairs, provide funds or donate prizes in return for a mention in the programme or a banner on a school field” (The Guardian, 2011). This idea of school fayre’s having an air of competitiveness may encourage quick sponsors. On the other hand, competition from rival schools is not always healthy and positive and can create animosity between the schools and within the community. Therefore, School X must not encourage this in any way. It must be noted that the reliability of The Guardian could be questioned as it is a newspaper, which sometimes have a hidden agenda to push through their articles. 
Holding our school fayre will be one of the most effective ways of raising money for the school, whilst also giving back to the community through sales, offering space and providing an enjoyable afternoon experience.  Food will be sold by the canteen staff and local businesses may also want to sell/provide food. During the day of the fayre, the school will spend their time in preparation through setting up stalls and providing seating, decoration and setting out their products. Staff and pupils will spend their day in readiness to transition from school day to afterschool fayre. The fayre will start at the end of the school day and continue for a minimum of an hour. This will hopefully offer a time that all, or at least the majority, of parents, extended family and friends can attend. The outcome of the enterprising project and sub-sequential fayre, in the long term, will hopefully be profitable for the school. As stated previously, the school is located in a generally deprived area with a large number of ALN pupils. Therefore, any money that can be collected, through selling items created by the pupils or donations, would be of great help for any improvements that could potentially be made by the school. 
The fact that I will be using items the school already own (e.g. school desks to be used for stalls) demonstrates that I am aware that school budget cannot be spent unnecessarily This will only leave money for teachers to buy items that have not already been gathered or donated. No additional staff will be needed either, as teachers will supervise their pupils and class stalls, and any visitors and business attendance will be volunteering to donate their time. Staff will also be in the position to volunteer also, though from previous experience with School X’s school fayres, one teacher from each class, if not more, often volunteer to oversee their class stall or an additional aspect of the fayre. 
One of the reasons this event has been chosen is because it encourages participation and enjoyment from the whole school. No matter the age, every class will be able to fill a role within the fayre and take a positive experience from the whole event. Rather than choosing a project that only includes a certain fraction of the school, it would be a more enjoyable and valuable experience to include as much of the pupil population as possible. It has been argued that “Creating a fundraiser gives students a shared goal to reach.” The article states that because of this, “The students will also work together and help one another, as the goal is shared by everyone” (Dallas Side Kicks, 2020). This is supported by an article by Four Info, which details how fundraisers teach the student to “cooperate in groups and to pull together which is critical as it helps in the nurturing of leaders” (Brady, 2018). The article further argues that “it also helps the students to learn how to delegate various roles that they are assigned”. However, due to the two sources being articles, one could easily question how reliable each is. This can be much more heavily supported by Tuckman’s Stages of Group Development (1965). Many websites and reports have discussed this theory. One report, which discusses Tuckman’s Model, states that a project or issue needs to occur in order to inspire a team to form. The report outlines that although the team, which in this case is the staff and pupils, is very important, it emphasises that “the leader’s role is also important”, in this case the teacher, as only they can direct the pupils through the four stages outlined by Tuckman (Aurora, 2020).    

The success of the enterprising project will mainly be measured through the profit made by the school fayre. The success can also be further measured through other aspects, including the number of sponsors and visitors. Although measuring the profit will show the financial success or failure of the fayre, it will not give an accurate representation of other aspects, such as overall enjoyment and participation. Whilst the profit is a fair way of acknowledging the success of the school fayre, this cannot be the only measurement taking in discussing the success of the project. 
Thoughts on the fayre will be evaluated by taking feedback from the teachers and all others involved. This could be done through emails or simply through short interview-like conversations, though this will most likely be done through the use of surveys and questionnaires, as it would be more effective to choose one method to gather data to truly determine the success of the fayre and efforts put toward it. According to the SDP, School X should “use peer review to identify strengths and areas for further improvement” (2019, p.45). The attitudes towards the fayre will be an important factor in whether the effort and preparation for three weeks was worth it, and whether this should be an annual event. Feedback from all groups involved would be very beneficial for shaping future projects. From my own PTE, I’ve found that the school fayre’s by School X are almost always a success and that attitudes towards it are always overwhelmingly positive. The quality of the feedback is more important than the quantity, and School X must accommodate for this. The SDP states School X should “Improve consistency and quality of self-evaluation and improvement planning involving all stakeholders” (2019, p.34). This will hopefully assist in fulfilling priority 4 for School X, regarding leadership.  
However, as an evaluation of these mentioned methods of measuring success, it must be emphasised that they do not reflect each other’s achievements. For example, the fayre could have an overwhelmingly positive outcome of attitudes, yet little money has been raised. 
As already stated, questionnaires will be the main method of gathering data regarding the attitudes towards the school fayre. However, there are strengths and weaknesses in regards to this. Firstly, the questionnaires will come at very low cost to the school and can be distributed, not only easily, but in a range of ways also, e.g. via email, hand-outs, etc. This will be an effective way to get a lot of answers from a range of different people. Although this method will allow for opinions from all parties involved, there is no guarantee for honest answers, or any answers at all. Because of the method chosen, the quality of answers may suffer. Although the questionnaires will not be nearly as time consuming as another method, such as interviews, the questionnaires will only allow for basic feedback, with no face-to-face details (such as reactions). Because of this, the questionnaires will include a range of different ways to answer (for example, yes or no answers, spaces to elaborate, Likert scale answers, etc.). The main goal of the questionnaires will be to gather opinions and attitudes towards the fayre from all involved (parents, sponsors, visitors, teachers, etc.), including pupils, which will help the school to improve the next enterprising project or fundraiser. The questionnaires will present pupil feedback which is very important in contributing to the unity of the school, and links to the SDP for developing “effective leadership”. 
Pupil involvement with the enterprising project will be presented as evidence of success. This will be due to the SDP setting out plans for “Teachers to plan for opportunities for pupils” (2019, p.22) under one of the six major priorities. An area of weakness, of the project, can be measured by how much pupil lesson time is taken away from class work to contribute to the project. On one hand, it will be unfortunate to take away time from classwork, however on the other hand, through creating lessons to fit with this project, pupil participation will only improve it further. Project success can be further measured by recognising how much of the project pupils have improved and can be given responsibility of. When referring to the Estyn document, titled Pupil participation: a best practice guide, findings convey that “Where pupil participation is strong, pupils make a valuable contribution to school improvement by influencing decisions on wellbeing, learning experiences, and the quality of teaching, and by helping to identify the school’s future priorities” (2016). Still, this can be criticised as pupil performance may possibly suffer in result of this.  

It is important to assess the possible strengths and weaknesses of this project, both internally and externally in regards to the school. Therefore, a careful Strengths, Weaknesses, Opportunities and Threats analysis (SWOT), that will be referred to (appendix 1.), has been carried out in an attempt to foresee this. There is also the possibility that a strength or weakness has not been thought about and therefore unable to be addressed. 
Firstly, the strengths category, which is the largest, brings to light the fact that lessons can be created around the project and that the fayre provides opportunities for pupils to learn outside the classroom. It is also a huge positive that some of the strengths help improve the school through targets within the SDP, e.g. Improving leadership. The main strength I found from this section was the active participation from the pupils and the school pride it instils in them. Due to success from prior projects, the school has come to expect full engagement from each class and builds enjoyment from this. In contrast to this, the UCLA Centre argued that schools often “faced with a complex continuum of learner motivation” (2020, p.1). This suggests that it may be better to choose a collective group of pupils enthusiastic about the project than whole classes who may not be as excited. It may be damaging to the pupils learning and the project to keep disengaged pupils involved. This can be supported from the following sentence in the report which highlights that “Student engagement involves not only engaging and maintaining engagement, but also re-engaging those who have disconnected from classroom instruction”. Contrarily, a collective guidance report, by the Education Endowment Foundation, states that “Consistency and coherence at a whole-school level are paramount” to pupil engagement (N.D, p.6), and in this case, the ‘consistency’ will be theme associated with the project, so it may be a good idea to push for the enjoyment and contribution of all classes. 
The second category, weaknesses, is slightly smaller, but one big weakness could possibly outvalue several effective strengths. The main weakness being pupils losing effective lesson time, to instead engage with the project, could damage school performance, especially when improving pupil performance in certain areas makes up three of the six targets within the SDP. However, to avoid this, I will have teachers continue their planned lessons, but also plan and organise lessons to fit around the project and its theme. 
The project also provides external opportunities, the biggest being a chance to improve relationships with the community. According to the Estyn Report on the school, School X have already “used the support from the local authority and regional consortium well to help support their improvement priorities” as well as “external staff” and “Members of the governing body” (Estyn Report, 2018, p.4). This shows that School X is more than capable of an external partnership to improve themselves and therefore can extend this to partner with the local community and additional businesses. 
Although there are more opportunities, threats could hinder any progress to be made by the project. The biggest is the local area itself. The fayre has two distinct goals, to raise money for the school and to build and strengthen a bond between itself and the community. Nevertheless, as the school is located in a deprived area, although the build up to the project may see benefits, the following fayre may see a lack of donations or visitors. 

The key messages for the fayre are to raise money for the school and to build links with the community. The money raised will mainly be used to help finance the school, as well as future projects and allotments, such as a garden. The National Allotment Society believe that this is “good for you and allotment gardening offers additional benefits that help to ameliorate loneliness and enable citizens to contribute to society” (N.D). This could develop two of the four purposes set by Donaldson, these being “enterprising, creative contributors, ready to play a full part in life and work” and “ethical, informed citizens of Wales and the world” (Sinclair, 2015). The money raised will also be available to support the surrounding community to further strengthen the relationship between them and the school. The fayre will be planned for every year with a new theme, relevant to a subject or event happening in the area or world during that time, and will hopefully be improved with each passing project. The current project will also open up more learning opportunities for School X through the invitations of clubs and educational visitors. 
It is vitally important to recognise the impact that this project would have on my own Professional Teaching Practice, which can be done comparing aspects of the project with the ‘exceeding expectations’ descriptions within the correct QTS standards. When referring to working with colleagues, this project should allow me to plan “Organised and constructive work with a wide range of colleagues to enhance learners’ experience” (2019-2020). The standards then state that “leading learning is demonstrated through a variety of collaborative placement experiences”. This project will encourage me to demonstrate this when leading and working with colleagues. Listed within the QTS is the ability to ‘listen to pupils’. This can be demonstrated in my own practice by allowing pupils to assist me and raise the standards of my chosen project. 
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SWOT analysis
HELPFUL HARMFUL
INTERNAL Strengths ‘Weaknesses
(within the school)
Develop Four Purposes School’s low budget
Lessons to be built around particular aspects and themes of the Unforeseen issues within the school
project Lack of staff available
Fun activities for engagement Lack of materials, ideas and equipment
Opportunities to learn outside of lessons Little pupil engagement
Active pupil participation in the fayre Pupils losing lesson time to engage with the project
Improves leadership of headteacher
Full school involvement
School pride
Confidence from prior projects
EXTERNAL Opportunities Threats
(outside the school)
Encourage unity and strengthen links with the community Possibly little to no donations or sponsorships (which will be relied
Donations from local businesses and community upon)
Fundraising Possible rival schools
Include parents in pupil school life Deprived area and community
Opportunities to meet important local figures and visitors Possible lack of visitors, help and general engagement
Opportunities to join clubs
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