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	Targets
	How have you worked on this?
	An example can be found on:

	Ensure that you continue to support your statements and opinions
	I have used a variety of sources in the assignment to ensure statements have been supported by literature. 
	There has been a detrimental impact of poverty and deprivation on the lives of children and young people in Wales, this has been a persistent theme throughout ESTYN’s annual reports. In 2021-2022 through ESTYN’s external research, inspections and engagement work presented that children who came from deprived backgrounds were immensely affected by the pandemic. The progress of these children feel considerably behind their peers and their attendance was recorded at the lowest it had ever been (ESTYN, 2023).

	Continue to consider needs of all learners, this was evident in your practical reflections.
	N/A
	N/A




Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

2,500-word report

This assignment is going to use information that has been gathered throughout a professional teaching experience (PTE) to write a report based on one action point that has been identified as a target from the school development plan (SDP). This report will highlight how the target was addressed and the impact measured within an evidence-based framework. For this assignment, the school will be referred to as school A, this adheres to British Educational Research Association (BERA) guidelines anonymity against institutes data (BERA, 2018). From the SDP there were six priority targets that were identified. The priority that is going to be discussed throughout this assignment is priority six ‘raising the achievement of Disadvantaged Youth (RADY)’. 

Welsh Government (2014) define an SDP as a school’s strategic plan for improvement. It outlines the actions that a school must take to raise student outcomes. Similarly, Alexander Mcleod Primary School (2023) suggests an SDP should compile in a clear and concise format, what the school priorities are, the measures to raise the standards, the resources required, and the outcomes and targets intended. 

The PTE school is situated in an urban city in South Wales and identifies as a faith school. It is an English medium school that has one hundred and sixty-one pupils on roll, one hundred and twenty of those children being of statutory age. The school’s percentage of pupils who are eligible for free school meals (eFSM) is currently sat at twenty three percent, which falls in line with the national average. Twenty-five-point nine percent of children in the school have been identified as having additional learning needs (ALN) which is above the national average of sixteen-point one percent. In the school the percentage of children with English as an additional language (EAL) is forty-point seven percent (ESTYN, 2022).

Mortimore (1992) claims that SDPs were pioneered in England by schools and the Local Education Authorities, this was a fundamental approach to school management that was ultimately adopted by the National Education Authorities. As mentioned, an SDP is the school’s proposal for improvement. It is typically informed by the regular self-evaluation that the school takes of its own performance. Included in the development plan is the school’s improvement priorities along with short- and longer-term targets. The SDP will exhibit how the targets are going to be achieved by the school and how they will use the resources they have, including funding. Additionally, it will present how the school is going to progress the staff to meet the school’s priorities and targets. The SDP should be available for all staff to access and often used as a reference by staff and governors in reflecting upon and improving their work. It is important that quality of planning is judged by the impact on improvement and not the volume of detail that it contains (Welsh Government, 2014). 

Similarly, DFE (1993, cited in Broadhead et al. 1996, p. 278) announce that almost every school should have development plans which should address their priorities. The plans typically look years ahead, however, are worked out annually to support decisions that have been made. They should be reviewed yearly to assess the progress and adjust any priorities that are necessary. Broadhead et al. (1996) states that the 1988 Education Reform Act (ERA) was introduced to improve and raise the standards of education within Wales and England. Although, it was not compulsory nor a legal requirement for an SDP. SDPs were not accredited within any legislations or the ERA. However, since September 2015 the Welsh Government announced that every school must have an SDP in place which is fully compliant with the requirements of the legislation (Welsh Government, 2014).

As previously discussed in the introduction, priority six within the SDP was an action point that was developed and improved on substantially. The priority was in relation to the ‘Raising the Attainment of Disadvantaged Youths (RADY)’ project. Edsential (N.D.) explain that RADY is an approach to closing the gap and provides the chance any issues that need to be tackled. There has been a detrimental impact of poverty and deprivation on the lives of children and young people in Wales, this has been a persistent theme throughout ESTYN’s annual reports. In 2021-2022 through ESTYN’s external research, inspections and engagement work presented that children who came from deprived backgrounds were immensely affected by the pandemic. The progress of these children feel considerably behind their peers and their attendance was recorded at the lowest it had ever been (ESTYN, 2023). Lewis (2014) argued that no child in Wales should be at a disadvantage because of poverty or inequality.

In a keynote speech the Education Minister Jeremy Miles communicated:

Above all else, it is our national mission to achieve high standards and aspirations for all by tackling the impact that poverty has on attainment and to create a truly equitable education system in Wales.
									(Jeremy Miles, 2022).

This mission set out by the education minister, corresponds with the priority point from the SDP. 

There is no consensus regarding the definition of disadvantaged pupil because various organisations, programs and researchers may use different criteria and indicators to identify pupils who are at a higher risk of experiencing negative outcomes. Welsh Government (2020) provide a broad definition of disadvantaged and vulnerable learners. A list has been provided that is not exhaustive and Welsh Government state that learners who are in one or more of the following groups: learners with additional learning needs (ALN), learners from a minority ethnic background who have English or Welsh as an additional language (EAL), looked after children (LAC), learners eligible for free school meals (eFSM) and children at risk of harm, abuse, or neglect. 

The Welsh Government add that not all the learners from these groups will face an obstacle in their learning or the chance of underachieving. However, if they do encounter a barrier to achieving their full potential then different support and solutions need to be put into place to meet their individual needs. An important fact to consider is that pre pandemic, some learners may not have been categorised as vulnerable, but post pandemic may require additional support due their experiences during lockdown and home learning (Welsh Government, 2020). Furthermore, Children and Young People Scrutiny Committee (2013) identify that all children have different socio-economic backgrounds and subsequently their educational outcomes differ. However, education can ensure that all children receive the learning outcomes they need. 

Structural Learning (2023) define an attainment gap as a gap in educational performance or achievement between groups of children, particularly those of socioeconomic status, ethnicity/race, gender and ALN. Donnelly (2012) believes that in Wales there is a significant dispute of inequalities in attainment between the rich and the poor. He adds that throughout most stages of education there is a large gap in attainment between children who receive eFSM and those who do not. The Education Endowment Foundation (2017) supports Donnelly (2017) statement regarding children who receive eFSM. They report that the attainment gap is greater for children who receive eFSM. The Education Endowment Foundation (2017) confirm that in ten percent of primary schools, pupils who are at a disadvantage are doing better than the national average for all pupils. This data proves that with the correct support and effective ways it is possible to narrow the attainment gap. 

To develop an SDP there is an SDP planning cycle that the Welsh Government have set out in their 2014 SDP guidance. The planning cycle is set alongside a vision that is transparent of what the school aspire to achieve; this vision will then set the context for the SDP. A clear purpose that is shared and understood by all stakeholders, enables the school to make sustained improvements. When choosing a vision, the school must consider the context in which it operates and ensure it is motivational, achievable, and underpinned by practical strategies (Welsh Government, 2014).

Once the vision has been identified, the first stage to determine is self-evaluation. Chapman and Sammons (2013) specify that a school’s self-evaluation is a process that allow members of staff in a school to reflect on their practice and establish areas for action to encourage improvement in the areas of pupil and professional learning. They argue that self-evaluation can be a paramount force in achieving school improvement. Similarly, Welsh Government (2014) claim that a self-evaluation is when a school reflects upon their performance and use it as a foundation to create effective improvement planning. Although schools are constantly reflecting on their practice, when the annual self-evaluation take place, the process helps the school establish how well they are performing, areas of strength, what needs to be improved and what actions to take to make those improvements. 

When school A undergo their self-evaluation process it includes various ways of evaluation. As a school, they carry out lesson observations, book looks, governors’ meetings, ADDs sessions and meetings with parents. This then provides the headteacher and staff the opportunity to evaluate how they have been doing. After carrying out their self-evaluation, one target they chose as already discussed was Raising the Attainment of Disadvantaged Youths. The expected outcome was that all members of staff understood equity for all learners and RADY became essential to all planning and teaching in and outside of the classroom. 

Clark County School District (2012) states that improvement planning supports the schools use of performance data to improve student learning. Welsh Government (2014) confirm that schools have access to a plethora of data which can support the school’s development planning process. The data includes children who are eFSM and children with ALN. However, Schmoker (2003) claims that data analysis should not prevent teachers setting and knowing their own goals or from staying focused on areas that need improving. 

The next stage for developing an SDP is strategic planning, Welsh Government (2014) state that for a SDP to become most effective, all stakeholders and school partners should be involved. This is to ensure everyone has a commitment to the school’s improvement agenda. An ESTYN (2020) effective practice on including all stakeholders exemplifies a school that organised themselves into teams to lead and develop priorities. Prior to this, the senior leadership team (SLT) were accountable for this. Whilst staff and governors were aware of the SDP, there was limited opportunity for them to get involved. Another ESTYN (2017) effective practice states that valuing and acting upon all stakeholders’ opinions and views has enriched the culture of the school. When preparing an SDP, the governors must confer with the headteacher, school staff, learners, parents/carers, and other outside agencies. 

Strategic planning is a term that differs increasingly through countries and agencies. Although, what is similar through all strategic planning is the stages that involve similar activities that are carried out (Chang, 2008). Lamb (2021) argues the importance of discussing the weaknesses that were identified in the self-evaluation process. This then provides the headteacher with the opportunity to ensure that the priorities link in with the vision. It is crucial that when creating targets and priorities that they are specific and clear. David (2023) argues that although there are benefits to using strategic planning, it is time consuming and is a very complex process as it involves acknowledging several things. 

The next stage involved in the SDP, is making improvements, and putting into place the actions and strategies that have been outlined within the SDP (Welsh Government, 2014).  School A carried out this stage by delegating targets to different staff members, the staff member then created an action plan for their identified target. This is then shared back with the headteacher who continues to create development plans for the next one, three and five years. Office for Standards in Education (2001) claim that to produce an effective action plan which offers a transparent agenda for the school’s development must be honest about the schools’ capabilities, use staff expertise in realistic ways, assess what resources are required, ensure the timescales set are realistic, be clear about progress and ensure that the action plan is fully implemented. With the implementation of effective action plans levels of attainment and the rate of pupil’s progress will develop amongst various other improvements.

The final stage to creating an SDP is reviewing the impact. Welsh Government (2014) state the SDPs should be working documents that are often reviewed and closely monitored. At school A, the targets are reviewed regularly by the headteacher, and staff and they discuss whether the targets are being achieved (School A, 2023). Welsh Government (2014) add the SDP must be reviewed and updated yearly or following an ESTYN inspection, whichever comes sooner. Thomson (2010) understands the setbacks that implementing change can have on schools, she adds how whole school change can be complex and hard to sustain. This is a barrier that schools can face, however as all stakeholders come together, it is important to work collectively. 

Collaboratively, school A have implemented various things to ensure RADY has been put into practice. The school development plan included six milestones they wanted to reach between September and February and four between February and July. The first six targets were for the head teacher and a member of SLT to attend a training session, amend the SDP to include a RADY gold thread, list all pupils in Key Stage 2 red, amber and green ratings, set targets for eFSM leaners and share with staff, an inset day about RADY and audit provision for extra support. The next four targets were to review the progress, complete staff training, review participation of eFSM learners and look at wider skills beyond the classroom (School A, 2023). 

A pupil deprivation grant (PDG) is provided by the Welsh Government to improve learners’ outcomes who are eFSM or LAC. The grant’s purpose is to help overcome the extra obstacles that disadvantaged learners may face which stops them reaching their full potential. Schools must publish online their PDG allocation and display how they are going to use it (Welsh Government, 2015). School A have published their plan and have three statements on intent. Increase attainment for targeted pupils, eFSM and other vulnerable pupils receive appropriate intervention and support and improve outcomes for eFSM. As a school, the PDG amount is £51,750. An action they have identified to use the PDG for is appointing a senior lead to lead on the RADY project (School A, 2022).

To ensure RADY is being carried out throughout the school, school A would poverty proof things. As the cost-of-living crisis it is raising, it is paramount that parents who are struggling can provide the basics for their children to attend school. Children can often face stigma and discrimination because of poverty, so by poverty proofing, the stigma can end (NECPC, 2023). A poverty proofing event took place called the ‘Christmas jumper swap’, donations of old Christmas jumpers were given, they were exchanged for a token which the child could then swap for a new jumper. If the children did not have an old jumper, they were able to purchase a token for fifty pence (School A, 2022).

Going forward, I think it would benefit the RADY programme if the school offered a varied of after school clubs for the children. Callanan et al. (N.D.) illustrates how disadvantaged children are less likely to participate in other activities outside of school. Therefore, they found that taking part in after school clubs have a variety of benefits, for example, providing opportunities for children to succeed, heightening self-esteem and confidence, giving the children chance to socialise and relax. However, on the other hand, Knowles (2022) announces that although they are good for children, they are not an option during the school holidays, meaning parents will have to find their own childcare.
To conclude, this assignment displays the importance of RADY and inclusion of all pupils. Welsh Government (2014) express the importance of tackling the underachievement of learners who are at a disadvantage at the heart of the school development plan. They add that the PDG should be planned for effectively to tackle a whole-school approach. In the future, as a newly qualified teacher, understanding the attainment gap and trying to close it, is vital. The Un Convention on the Rights of the Child (UNCRC) provides all children with rights; article two states every child has the right to non-discrimination (UNICEF, 2023). Ensuring all children are aware of this will be vital to closing the attainment gap. 
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