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AI Acknowledgement


OR:

I acknowledge the use of [ChatGPT] [(https://chatgpt.com)] on [01/04/2025] to [help me think of ideas, order references and find sources]. I used the prompt(s): 
1. [can you give me some positives and negatives of using a questionnaire?] 
2. [Can you put these references in alphabetical order?] 
3. [can you find a website that talks about the positives of self-assessment?] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	Further develop good consistent academic phrasing and concise sentence structure throughout. 
	Used a thesaurus and a sentence structure guide. 
	Seen throughout my assignment.

	Continue to broaden your literacy, by looking at research and diverse academic disciussions. And refrencing should remain a priority.


	Looked at journals and peer reviewed studies. 

Used the Harvard referencing guide. 
	Seen in my literature review, and my findings and discussions. 
Seen in my reference list. 

	Continue to develop the skills of synthesis and analysis by comapring and contrasting the main arguments from multiple sources. 


	Used my findings to comapre and contrast existing literature.  
	Seen in my literature review, and my findings and discussions. 







Research Question- How do key stage 2 pupils and staff perceive the use of self-assessment in their classroom? 

Introduction 
This assignment will investigate how Key Stage 2 (KS2) pupils and staff perceive Assessment for Learning (AFL), focusing on one aspect of AFL: self-assessment. Following Professor Donaldson's 2015 report, which highlighted confusion within assessment in the curriculum for Wales, he suggested that children needed to take more responsibility for their own progression (Donaldson, 2015). Since the introduction of the Welsh Curriculum 2022, there has been a stronger emphasis on AFL. The curriculum focuses on pupil progression, with continuous assessments to support, challenge, and adapt teaching strategies to meet the needs of all learners (Welsh government, 2023). Assessment aims to create a holistic picture of each child, identifying ways to support or challenge them in their learning journey (Welsh government 2022). For this study, I will explore the effectiveness of self-assessment as an AFL strategy in KS2 classrooms and its impact on pupil progression. The research question is: 'How do Key Stage 2 children and staff perceive the use of self-assessment in their classroom?' The purpose of this study is to investigate whether giving children a bigger role in assessing their own learning aids their progression.

Literature Review 
This study looks at how children and staff perceive the use of self-assessment in their classroom and delves into its effectiveness as an AFL strategy, i.e. whether it supports pupil progression. Dylan William is one of the experts on AFL. He stated that AFL or formative assessment have 5 key strategies and if a teacher was doing one of them then they were succeeding in AFL. These strategies were focused on learning intentions and success criteria, effective questioning, using feedback, using pupils as resources for one another, and pupils being owners of their own learning.  The last key strategy is the most relevant to this study as it is looking at self-assessment (William, 2025).  According to Yan, “Self-assessment is an important learning practice that students use to monitor and improve learning” (Yan, 2021). Some studies suggest that self-assessment boosts learning and self-regulation, but its effects can vary. More research is needed to understand how to implement it effectively to improve outcomes. Some argue that children also need guidance to succeed, with teachers playing a key role in teaching self-assessment skills. Yan and Brown add that self-assessment requires careful modelling, including three actions: determining assessment criteria, seeking feedback, and self-reflection. (Yan and Brown, 2017). Panadero suggests that being able to self-assess is important for self-regulated and lifelong learning (Panadero, 2019) It is seen as a skill as not only are children marking their work, but they also need to seek feedback, reflect on it and judge their own work (Brown, 2016). (Yan and Carless, 2021). According to a research study conducted between 2013-2018 self-assessment should be a type of formative assessment whereby children can give themselves feedback that promotes learning and improves their achievement. However, if the opportunity for adjustment isn’t there then self-assessment can be seen as pointless. This implies that if children are simply marking their own work without being given time to make changes and improve it then there is no real benefit of self-assessment. It is also worth thinking about how children self-assess their own work. Some children may struggle with the concept of judging their own work and need more support. This could be a success criterion or a rubric to refer to, or external sources like the teacher, or a help sheet to support them in making changes after assessing what they have done (Heidi, 2019). Wang, 2017 highlighted that the student’s perception of self-assessment was positive if they were engaged in the formative type, for example using success criteria. However, if the assessment was summative, their perceptions became more negative. It can be inferred that children are more engaged with self-assessment when it is used as an AFL strategy, meaning pupils are more likely to make progression (Wang, 2017). An important consideration is the accuracy of self-assessment. Pupils often rate their work positively to please teachers, making honest self-reflection difficult (Geography Association, 2024). Taking responsibility for their own learning is a key skill children need before adulthood, as seen in the 4 purposes (Welsh Government, 2022). One issue is that children often lack time to develop self-assessment skills, as peer and teacher assessments are preferred (Geography Association, 2024). However, if teachers recognize its value and address barriers, self-assessment can be an effective form of assessment for learning (AFL), encouraging students to care more about their work and strive for higher achievement (Weimer, 2024). Overall, when modelled well, self-assessment can benefit students, helping them take responsibility for their progress and gain a valuable life skill.

Methodology 
Throughout my research, I employed a range of tools to collect both qualitative and quantitative data, ensuring a well-rounded understanding of my study. Qualitative research typically involves descriptive data in the form of words, offering deeper insight into participants’ thoughts and perspectives (Busetto et al., 2020). In contrast, quantitative research focuses on numerical data that can be statistically analysed, identifying patterns, averages, and anomalies in participants’ responses (Timonera, 2024). I chose to incorporate both methods to capture a diverse range of perspectives and results, allowing for a more comprehensive discussion and analysis. Combining qualitative and quantitative data provided a holistic view of my research topic, enabling me to compare and contrast findings and gain a deeper understanding of the research questions (Osbaldeston, 2021).   
One of the primary research tools I used was a questionnaire, defined as "a list of questions that several people are asked so that information can be collected" (Cambridge Dictionary, 2019). I designed an online questionnaire using Google Forms and distributed it to KS2 pupils at the school – (see appendix 4). The results were collected on the response tab including charts, graphs, and word maps – (see appendix 5-12). Online questionnaires are an efficient research tool as they allow participants to type responses instead of writing them by hand, making data collection quicker and reducing the need for printed materials, which also positively benefits the environment (Wright, 2017).   
The questionnaire collected both qualitative and quantitative data through a mix of open and closed questions. Closed questions provided concise and definitive answers, making data easier to analyse, while open-ended questions allowed pupils to express their views in more detail. I chose this method because it was accessible and easy for the pupils to complete, ensuring higher engagement levels. Additionally, I kept the questionnaire anonymous to encourage honest and truthful responses. Anonymity helped mitigate the risk of social desirability bias, where participants (the pupils) may answer in a way that portrays them in a favourable light rather than reflecting their true opinions (Borkowicz, 2014; tutor2u, 2020). By addressing this potential bias, I was able to gather more authentic and reliable data for my study. One major disadvantage of questionnaires is their lack of flexibility- once distributed, they cannot be modified. This limitation may result in missed opportunities to ask follow up questions or gather more detailed responses on certain topics. To mitigate this, David suggests conducting a pilot study with a small group of participants to ensure that the questionnaire is well structured and effective (David, 2024). Overall, it is important to consider limitations such as social desirability bias and inflexibility and whether to address them to maximise the effectiveness of the questionnaire. 
Another imperative research tool I used was an interview, specifically an in person, semi structured interview with 2 of the KS2 teachers in the school. This is defined as “a pre-determined set of open questions with the opportunity for interviewer to explore particular themes or responses further” (Barclay, 2018). These results were recorded using an audio tool and transcribed- (see appendix 2 and 3). The questions forming the interview were both qualitive and quantitative to give a wider knowledge and understanding of the teachers views on self-assessment- (see appendix 1). According to the Journal of Research and Method in Education 2022, the opinions and viewpoints of the participants are more likely to be expressed openly in a semi structed interview compared to a more standardised setting like a structured interview or questionnaire (Mashuri et al., 2022). I chose this tool as I wanted to gain honest and authentic detailed responses from participants. Such interviews also contribute to having a strong rapport with participants. By fostering an environment of trust and respect the participants are more likely to be honest and engage fully with the research. This enhances the research study by ensuring the findings are comprehensive and the analysis is in-depth (Inglethorpe, 2024). Semi structured interviews enable the researcher to gain deeper insights into the attitudes and motivations underlying participants responses giving them a more thorough understanding of the reasons behind the answers (Inglethorpe, 2024). Low validity is a limitation of this research tool when comparing responses as there is a level of variation from the original questions. This can pose a challenge when reading over the findings and discussing the results. To mitigate this, it may be helpful to have a guide of deepening questions the researcher can ask to each participant to ensure a balance between validity and detail (George, 2022). There is also a temptation for the researcher to ask leading questions if they have good rapport with the participant which can easily lead to researcher bias. Some ways to avoid this could involve triangulating data by looking at secondary sources to verify the reliability and to remember your role in the study is to be impartial (Principe, 2022).  Semi structured interviews can be highly effective if conducted correctly. It is important to consider the possible limitations and how to mitigate these to ensure validity and reliability when gathering detailed responses. 
 This research was conducted in a small village school in south Gower with approximately 140 pupils aged 3-11. My research included staff and pupils in KS2 (7-11). The school has a mix of wealthy and deprived families with 15 pupils accessing free school meals (HWB, 2025). For ethical and confidentiality reasons I will refer to this school as ‘school A’. 
Prior to the research day the questionnaire was distributed to 30 pupils across KS2 in school A. I wanted to get as many responses as possible whilst also being realistic for future discussions about the findings from the day. I received 26 responses as children were absent or took their right to withdraw which they were made aware of before taking part. The sample for my interview included 3 members of staff however only 2 were available to interview on the research day. Sampling is important as it allows the researcher to target the questions and research to suit their study. In this research I used convenience sampling, meaning the participants were readily available to the researcher, as it was the easiest and most effective way to gather findings. It takes minimal planning; however, it can increase bias and lack real word application (Qualtrics, 2024).
Ethics were imperative throughout this research study and the BERA guidelines have been followed (BERA, 2024). Before carrying out the research, consent forms and an ethics from were completed which not only played a part in gaining consent from participants but also to approving my study in the first place – see appendix 13,14,15).  Due to having vulnerable participants (children) I gained consent from the gatekeeper which is this case was the head teacher (UK Research and Innovation, 2023). Participants who took part in the survey (staff) gave their own consent. Ethics is a vital consideration when planning and undergoing a research study as it protects the participants rights, dignity and wellbeing. Study proposals should be looked at by an ethics commmitte to determine whether it has appropriate ethical standards. The ethics form outlines the research and how it would be done which was reviewed and approved before conducting any research (World Health Organization, 2021). 

Findings and Discussions
By looking at the data collected from both my questionnaire and interview, several links can be made with literature to give a holistic overview of self-assessment as an AFL strategy. This discussion will combine the views of theorists, pupils and staff to provide deeper knowledge and understanding of its effectiveness. 
Before discussing the findings, there are a few limitations to consider. I only interviewed two teachers, which limited the data for comparison with the literature, as their schedules couldn’t be adjusted. Additionally, some children didn’t understand the term ‘self-assessment,’ so I had to explain it beforehand, which may have influenced their responses. It’s important to consider these limitations as they could impact the results.
As set out in the literature review, Wang suggested that student’s perception of self-assessment was mainly positive if it was used as a formative assessment tool, which meant the children would engage in it more (Wang, 2017). This is evidenced in question 1 of my questionnaire (see appendix 5) where 58% of pupils say they use purple pen 1-3 times in a lesson and 31% use it 4-6 times. Purple pen is a self-assessment tool used in school A whereby children go back and analyse their work by correcting any mistakes in purple pen. Most pupils are using this tool every lesson showing engagement in self-assessment and showing progression throughout their work. This suggests that self-assessment is an effective AFL strategy as the children are allowed to improve and progress daily. LMBliteracy, 2019 state many benefits to pupils’ self-editing their work including boosting confidence, encouraging accountability and it can be differentiated for learners (LMBliteracy, 2019). However, a journal by the university of Botswana 2010, highlights that self-editing requires more than just knowledge of Grammer/spelling as pupils need to have understanding of the purpose and benefit of self-assessing (Kasule and Lunga, 2010). Teacher B reinforces this when asked about the negatives of self-assessment (see appendix 3). “If pupils do not have support to understand how they can improve they will not make appropriate progress” (Teacher B, 2025) Therefore, it is important that children are aware how to self-assess before considering it to be an effective AFL strategy. Kasule and Lunga, 2010 could expand on their research to make teachers aware that self-assessment is something that should be modelled and taught for it to be effective, rather than simply critique the strategy.
In question 8 of my questionnaire (see appendix 11) many pupils stated that they preferred teacher or peer assessment over self-assessments however 69% of them also said they wished they had more time to do self-assessment tasks in class.  This validates what the Geography Association, 2024 suggested. They argue that other forms of assessment are preferred by teachers and therefore there’s limited time and opportunities for self-assessment within the classroom (Geography Association 2024). The teachers’ views and practices may influence the children to prefer certain assessment types. On the other hand, my interview with teachers A and B show a contradicting perspective. I asked each teacher if self-assessment was done enough and if they would use it more than they already do in class? – (see appendix 2 and 3). Teacher A explains “they do it after each topic” and that they wouldn’t use it more because “we follow school policy and stick to the amount of self-assessment we are told to use” (Teacher A, 2025). Teacher B points out “we do it during lessons through discussions and at the end of a learning block against a success criterion” and agrees with teacher A by suggesting they wouldn’t do it more because “I feel its beneficial at the planned stages that we already do it in” (Teacher B, 2025). This indicates that schools may be holding teachers and pupils back from doing more self-assessment by placing a limit on the amount in their policies and planning. This could in turn limit the amount of progression children are making from self-assessment as an AFL strategy (Novak, 2023).
Weimer 2024 outlines that self-assessment can be very effective if the barriers to understanding are overcome, as it allows children to be passionate and care about their work and engaging in self-assessment is a vital life skill (Weimer, 2024). As seen in question 2, 4 and 5 of my questionnaires – (see appendix 6, 8 and 9) most children believe tools like purple pens and marking labels are effective and a good use of time and teachers A and B say that its effective in their school especially if it’s completed with support and scaffolding- (see appendix 2 and 3). By looking at all the findings it’s clear that self-assessment can be a successful AFL strategy, and that pupils and staff opinions are mainly positive. If there is appropriate modelling and opportunities within a school to complete self-assessment tasks the likelihood of it improving pupil progress (GOV.UK, 2022).

Conclusion
The aim of this study was to understand how KS2 staff and pupils perceive self-assessment. I looked at existing literature and made comparisons with responses from my own research to conclude the effectiveness of self-assessment as an AFL strategy. Overall, I noticed that there are positive opinions towards this AFL strategy and the findings suggest that with the right teacher “support” - (see appendix 3) it can be highly successful in improving pupil progress. There are limitations to consider such as opportunities and engagement however those barriers can be overcome by recognising the value of self-assessment. In a research study there are limitations to it such as bias and validity however I still gained a holistic view on self-assessment from my sample. Throughout this research, my professional skills have developed including my understanding of AFL, and how to carry out a research study professionally and correctly (BERA, 2024). In future, I will consider my use of AFL and self -assessment in PTE3 to provide the best opportunities of progression to all my learners. 
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