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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Understanding of behaviour management.



	Which aspects do you consider could have been improved in this piece of work?

	Use of theoretical links.


	What have you found most satisfying whilst undertaking this submission?

	Finding new Information on the topic.





















Scenario 3
The first scenario to be discussed is scenario three, in this example Simon is introduced. Simon is a year three pupil in Mr Williams’ class, it is noted that Simon comes from a dysfunctional family and it is a concern of Mr Williams that the slightest criticism has him ‘downing tools and refusing to work. Simon seems to be unfazed by Mr Williams’ attempts to punish him for negative behaviour and when he is sent to the headmistress he is shouted at and ‘returns to the class even more determined not to work’. The behaviour Simon shows within the classroom, is having a negative effect on the other boys in the class who are beginning to repeat his behaviour, as it appears that he is going unpunished for his actions. The scenario is concluded by stating that Mr Williams is finding the situation difficult to handle. 
One of the area’s explained in the scenario is that Simon is unfazed by Mr Williams’ attempts to punish him for negative behaviour and by refusing to work he is showing an example of attention seeking behaviour. Rogers (2006 p. 157) discusses the idea of ‘Tactically ignoring negative behaviour’ this is the idea of ignoring negative behaviour in the classroom by not providing the child with verbal or non-verbal recognition when negative behaviour is being displayed thus avoiding any negative reinforcements of the behaviour. By doing this Mr Williams would be denying Simon the reaction and attention that he wants by refusing to work and could potentially lead to Simon working in the future, as he would understand that his actions will no longer gain a reaction from his teacher. The negative aspect to tactically ignoring would be that it could reinforce the boys in the class’ belief that Simon’s negative behaviour is going unpunished. 
The scenario also identifies Simon as coming from a dysfunctional family, which could result in the child having a lack of stability at home which is crucial in the child’s development especially in the early years of the child’s life (Sandstrom and Huerta 2013). Lack of stability at home could have a detrimental effect on the child’s attainment and behaviour in school (Desforges and Abouchaar 2003) and a way to improve this is to involve Simon’s parents in his education. Providing the parents with the opportunity to be a part of their child’s education could bring a sense of function to an otherwise dysfunctional family, thus giving the parents higher aspirations for their child which can result in a higher level of attainment from the child (HM Treasury 2005). Parental involvement can play a huge role in the child attainment in education (Driessen et al. 2005) and there are examples of parental involvement improving children’s school experience in current practice. 
According to Estyn (2015) Romilly Primary School in Barry run a nurture group that identifies vulnerable children and involves their parents in tracking their progress, the school intents to create a home away from home environment through the running of the group with the school’s effective practice article stating that it has had a ‘positive impact’ on the participating children’s wellbeing. According to Estyn the school also runs a Families First programme specifically for the parents which provides opportunities for parents to ‘attend courses in a relaxed and informal setting, which has a positive impact on their ability to support their children’s learning and, in turn, promotes and develops their own self-esteem.’ By doing this the school is giving parents the chance to further their own development which will in turn increase parental engagement thus, increase the child’s attainment (Harris and Goodall 2007)
Considering Simon’s background of coming from a dysfunctional family and the results that his family environment may carry, the best approach to take in terms of theory is a humanist approach. An example of a humanist approach which could have a positive effect on his behaviour in the classroom is Maslow’s Hierarchy of Needs (1943), which focuses on the needs of the individual and the importance of these needs to be met so that the individual can progress to the next need etc. The needs as listed by Maslow are the Physiological Needs – which includes breathing, food, water shelter and clothing. Safety and Security Needs – social stability, health and family. Love and Belonging – family, friendship and intimacy. Esteem – elf esteem, confidence, achievement and respect. Self-Actualisation – creativity, morality, spontaneity, experience purpose, meaning and inner potential. Mr Williams and the school can improve Simon’s schooling experience by taking this in to account, by providing elements from each of Maslow’s needs the school is helping him progress through the hierarchy which will potentially result in Simon having a better school experience therefore improving his standard of work and how he deals with criticism.  


Scenario 10
The next scenario to be discussed is scenario 10, in this example the reader is introduced to Amy and Bonnie, two very good friends in Mr Robinsons class. It is acknowledged that Mr Robinson has found it difficult to keep Amy and Bonnie from talking and going off task, in this example Amy and Bonnie are meant to be completing a worksheet on their own however, the two children are persisting to talk. When Mr Robinson approaches the girls, he tells Amy that she needs to do this work individually following this he walks away expecting compliance only for Amy to shout out that she was only asking for a rubber. Mr Robinson acknowledges this but states that although she is asking for a rubber he wants Amy to have her own ideas in her work, the scenario concludes with Amy looking to Bonnie for support, but Bonnie is busy completing her work. 
Although this scenario provides an example of inappropriate behaviour on behalf of the two pupils, it is also an example of poor practice on behalf of the teacher. When approaching the children to inform them of their negative behaviour Mr Robinson singles out Amy, although it is noted that both girls were talking. The idea of singling Amy out when both children were speaking is an example of bad practice, since it could result in Amy feeling like the teacher is against her thus being detrimental to future teacher pupil relationships that the child may encounter (Kelmon, 2017). Another example of Mr Robinson’s bad practice is the fact that he failed to ask the children who were speaking whether they needed any support, this is a justifiable reason for the two girls to be speaking as they could be trying to gain a level of understanding on the task from one another. Lewis (2009, p. 33) addresses this through stating that ‘the child’s lack of conformity is an expression of genuine and justifiable dissatisfaction with an educational institution that fails to cater for his or her legitimate needs’. This supports the scenario well because by refusing to acknowledge that the child may be in need of support, Mr Robinson is delaying the process of the children’s needs being met (McConkey et al, 2001). It is made clear in the conclusion of the scenario that Amy does in fact need support and that Bonnie was the one who was potentially giving it to her and by forgetting to ask if support was needed and making sure that the two worked individually Mr Robinson essentially stripped Amy of any support during the activity.
To better the outcomes for the child in this scenario the school could provide Mr Robinson with access to continued professional development (CPD). Doing this would give Mr Robinson a greater level of understanding of the children in his care and as a result would provide said children with a classroom environment that understands and caters to their needs (Bennett, 2017). An example of CPD being used effectively in current practice comes from Estyn’s effective practice article on Herbert Thompson Primary School, Cardiff (2014). The article discusses the schools CPD strategy to enhance the settings teacher’s effective leadership skills, this includes understanding individual pupil outcomes, lesson planning and the monitoring of pupil progress. This is an effective way of improving outcomes for pupils as it involves them deeper in the education of their pupils (Sutherland, 1994). It would be beneficial to Amy and Mr Robinson as it would give him a greater understanding of her needs therefore provide Amy with a better level of support and as a result lessen the disruption on the rest of the class. 
An approach that could be taken that could be beneficial to Bonnie and Amy whilst relating to theory would be to utilise the cognitive approach of Vygotsky’s ‘More Knowledgeable Other’ when the opportunity for collaborative learning presents itself. The more knowledgeable other is a term used to describe an individual with a higher level of experience or greater level of understanding than another in a particular subject (McLeod, 2014). From the description provided in the scenario, Amy see’s Bonnie has her more knowledgeable other when she looks to her for support. There are other areas where Amy may be seen as Bonnies more knowledgeable other and with the friendship that the two have, when given the opportunity to work collaboratively, they should be able to learn at an effective rate and be more productive in the activity if monitored by Mr Robinson correctly (Windebank, 2010).
Scenario 6
The final scenario to be discussed is scenario 6, in this example the reader is informed of a girl in Mrs Thomas’ year two class. The girl is described as having additional learning needs (ALN) and seems to be arguing with a lot of her peers as well as showing signs of bullying behaviour. Although the girl is the oldest in her class she appears to be academically behind her peers, it also appears that the child can be volatile and when things don’t go her way she begins to ‘stamp her feet’. It is stated that the girl is becoming increasingly difficult to deal with despite her teacher’s efforts to praise her and is beginning to pick on and argue with other pupils. The scenario is concluded by stating that her parents are also ‘struggling with her.’
Behaviour management and ALN is a complex area and is an issue that must be approached with a level of sensitivity (National Autistic Society, 2018). For Mrs Thomas the first step in attempting to better the behaviour of the child is to try and understand why the child is acting in a specific way, Rogers (2006 p. 162) refers to Dreikurs et al. (1982) and the concept of ‘Disclosing a Students Behaviour Goal’. This concept attempts to get at the root of the individuals behaviour by finding out why the child has acted in a certain way and the desired outcome or ‘goal’ of said behaviour, this would be an effective tool for Mrs Thomas to use in the classroom as it allows her to provide a way of meeting the child’s needs while avoiding negative and disruptive classroom behaviour (Lindon, 2017). 
Although its difficult to rationalise bullying behaviour its important to get to the heart as to why the behaviour is occurring so steps can be taken to remove it from the classroom. As the scenario states, the girl being used as an example is described as having ALN, a possible reason for the negative behaviour shown by the girl to her classmates is due to poor peer relationships and the inability to communicate with her peers effectively, due to being so far behind academically (Parr et al. 2010). In fact the bullying behaviour could be used as a mask, because the child is behind her peers academically (Wolke and Lereya, 2015). If the child struggles to process information and communicate with her peers then naturally the child will struggle to form relationships with her peers, this could be a contributing factor to poor behaviour and negative actions towards her peers (Baker et al. 2007). One suggestion that could be used with the child to better her communication skills is the Circle of Friends technique which is discussed by Miller (2003 p. 120-121) with reference to Forest et al. (1996) and Newton et al. (1996) who pioneered the technique in Canada and the United Kingdom respectively. Miller states that the circle of friendship ‘facilitates the active participation of the peer group in supporting the focal pupil’, this would be beneficial to the child in question as it would put her at the centre of the class and would encourage her to work collaboratively with the class which should in turn strengthen the relationship between her and her peers and eliminating bullying behaviour (Primary Professional Development Service, No Date).
Finally, to address the issue of the parents having difficulty with their child one thing that could have a positive impact could be actively involving them in the child’s learning, this should strengthen the relationship between the parents and child as well as have a positive impact on the child’s learning. Involving the parents in the education of the child will also provide them with a greater level of understanding in to the difficulties that the child may face when learning and in tur, provide some reason behind the child’s poor behaviour (Blok et al. 2007).
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