Milly-Jayne Hands (2205042)
ECAD5007 - Cycle 2 Core Studies: The Learner: Who am I teaching?

Target 1 – Revise Harvard referencing guidelines (e.g. improve end-of-sentence citations).
Target 2 – Careful proofreading is needed to avoid spelling/punctuation/grammar errors when writing.

Target 3 – Use a title and improve paragraph organisation (avoid a series of short paragraphs) to enhance readability.

Assignment title: Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

Introduction 
The aim of this assignment is to explore a child’s profile and choose an appropriate intervention that encourages both progression and development for that child, while also linking to key theorists and best practices in the classroom. Then critically evaluate the challenges that may occur. According to BERA Guidelines, anonymity must be used throughout by using a pseudonym when addressing the child’s name. (BERA, 2018) The child will be refered to as Idris. It appears that from Idris profile he is a ten-year-old pupil in Year Five. He really dislikes participating in class work such as reading and writing. Unless he has permission to carry out the activities on technology. He struggles to concentrate for long periods of time. The teacher has now become concerned that Idris is not performing academically to the same quality of the rest of his classmates. However, he is very active and takes great pride and pleasure from playing football, he enjoys assisting the teacher and is respectful to both children and adults. He prefers his own company in and outside of the classroom as he enjoys working and playing by himself. It has been acknowledged by the teacher that he is working at Progression Step One for language literacy and communication. (Government 2022) Although he has a wide spoken vocabulary, Idris shows difficulty in concentrating when reading and writing partly due to his lack of interest in wanting to do so and his lack of ability of processing and remembering information, impacting his overall literacy skills. (Adams, 2017) Idris also finds it difficult to process lots of information at once which impacts his attainment resulting in lack of concentration. He often becomes quite distressed and sulks when made to do so. He would much prefer to do what he loves which is play football outside in his own company. 
As a result, the teacher has implemented a Premier League Reading Stars intervention within the school, which consists of ten sessions of reading that promote engagement and progress in literacy skills among pupils aged 8 to 13 in England and Wales. This is funded by the National Literacy Trust, which says it uses the excitement surrounding sports, particularly football, to engage children to improve their ability to read and write. (Pabion, 2013) It seems to create a learning environment in which pupils like Idris, who aren't interested in class work but enjoy PE, can add to what they've already learnt in class with practical activities that improve important literacy skills. (Kennedy, 2005) However, it is practical to acknowledge the limitations of this intervention which will be in the main body of the assignment. 





Main Body 
There are many ways in which a child learns and develops, the five key areas of child development include, physical, cognitive, social, emotional, and lastly behavioural development. (Berk, 2015) This assignment focuses on Idris’s cognitive development. Cognitive development is all about how a child thinks, explores and figure things out. This includes the development of knowledge, problem solving, thinking, and understanding the world around them. It happens in the brain and includes remembering, decision-making and many other aspects. (Halpern, 2014) Theorists Chards and Dickison focused on the word segmentation, which is shown in a graph that illustrates the chunking of letters and sounds to make sentences that may help with reading and writing. The speed of phonological awareness is an important part of developing reading skills.  (Ganske, 2014) During the intervention, the teacher divides work and instructions into manageable chunks for Idris, while also ensuring that the language used is reduced and chunked to help accurate recall. The teacher additionally uses bullet points to minimise language, which helps to reduce reading time and avoid overloading him with information. (McMurray, 2011)
Conversely, Piaget and Vygotsky focused on a more constructivist approach to cognitive development as they were both constructivists and had similar opinions. (Catherine Twomey Fosnot, 2005) Piaget believes that children should grow, learn, and then develop. Piaget believed in four phases of cognitive development. Firstly, is the sensorimotor stage (birth to two years), preoperational stage (two to seven years), concrete operational stage (seven to eleven years), and formal operational stage (twelve years and up). (Thelen and Smith, 2000) Idris is in the concrete operational stage, which implies he should be able to think in this way. (Piaget and Bliss, 1970) To help children improve understanding, the intervention uses visual aids such as word mats and visual information from a PowerPoint presentation. 

However, it appears that Vygotsky believed that learning was a result of an internal process of figuring things out for yourself. He suggests that children create their own information, but learning itself can lead to development. (Moll, 2013) Vygotsky created the idea of Zone Approximal Development. The diagram displays the circles in the middle as what a child can do on their own, while the blue circle represents what they cannot yet do. Vygotsky indicates that the circle in the middle shows the child's ability to do anything independently but with help from an adult or peer. (Lloyd et al., 1999) Vygotsky argues that learning should take place in the ZPD this is where the child won't get bored because the work is too easy or frustrated because it is too challenging. (Silver, 2012) The intervention employs a multi-sensory teaching method aimed at kinaesthetic children like Idris who learn through hands-on experiences which allows Idris to be independent and encourages responsibility as the child has ownership over what they are doing. (Cratty and Goldman, 2005)
Piaget felt that any new information retained would result in a schema, where the child would then begin to investigate their surroundings. Assimilation then happens when this information makes sense to an individual. When a child comes across new learning, this is dissimilation. As a result, a form of accommodation is needed. If a child is unable to accommodate new information, they will either adjust their schema or not take in the new information. (Beard, 2013) Idris' profile indicates that he enjoys learning through technology, which could imply that IT can help him retain the information better. The intervention includes football-related learning activities that may be set up on the tablet and involve repetition while gradually introducing new vocabulary.
However, Maslow proposed different views on cognitive development. In 1943, a theorist named Maslow proposed the theory of motivation, also referred to as Maslow's hierarchy of needs. He proposes that humans have been programmed to survive by meeting five sets of human needs in a specific order.  (Maslow, 2011) He believed that reaching the top involves highlighting important needs such as physiological, safety, and social needs. At the bottom of the scale are basic needs like survival. (Kevin John McGuire, 2022) Premier League Reading stars gives Idris time to help him focus and pushes him to achieve his best ability. Next comes the requirement for safety. (Kevin John McGuire, 2022) Idris has a good relationship with his teacher and enjoys helping. Esteem comes next, this involves having a sense of belonging, loyalty, and a willingness to learn. Near the top, it shows that the teacher recognises achievement by giving praise and feedback. (Maslow, 2011) The intervention achieves this by ensuring that Idris receives positive feedback to help him perform better. Self-accusation comes at the top where there is always room for growth. (Maslow, 2011)

Barnes implies that cross-curricular learning is an effective approach for developing cognitive development and providing children with the knowledge, skills, and understanding. (Barnes, 2018) However, he believes that cross-curricular activities will only be effective if teachers have the skills to create lessons that cover more than one subject. (Kerry, 2015) The Premier League Reading Stars is an active literacy intervention that helps children like Idris learn crucial skills such as reading and writing. (Pabion, 2015) It is based on current research, which pupils are provided with tools to practice their literacy skills such as reading through exciting football-themed activities that incorporate cross-curricular skills. (National Literacy Trust, 2015)

Progression in learning is also crucial for a childs learning and development. (Donaldson, 2015) The Curriculum for Wales describes progression as a key part of a child’s growth and development. Progression focuses on how children gain confidence and skills. (Donaldson, 2016) It highlights the importance of progression steps as a set of criteria. It appears that progression is defined by growth and development rather than meeting certain levels. (Davies, 2023) The Curriculum for Wales describes how practitioners can help children who are progressing at a slower pace by implementing a range of strategies based on that individual's needs. (Government, 2022) Some of these approaches include differentiation, which means the teacher should provide specific learning experiences based on each child's skills, needs, and interests. Additionally putting interventions in place which involve providing additional help or support, targeting a specific area where a child may be struggling. (HWB , 2022)

Furthermore, it is suggested that having a flexible curriculum helps progression and allows for changes in the curriculum or ways of teaching to meet the needs of each child. (Welsh Government, 2016) Assessment for learning, which is included as one of the pedagogical principles in the Curriculum for Wales can also benefit progression as it identifies areas where a child may be struggling. Along with assessment, it is suggested that practitioners work closely with parents, staff, and teaching assistants to build a supporting environment for that child. Next is positive reinforcement, which could improve a child's confidence and willingness to learn and help children like Idris. (Government, 2021)
Professor Robin Bannerjee suggests that each child is on their own path, which includes how they are doing and where they have come with their skills. He also implies that the method of how the child learns is as important. (Banerjee, 2017) Overall, progression steps play a crucial role in helping teachers promote good practice within the Curriculum for Wales. Furthermore, by incorporating these strategies, practitioners will help children progress while improving their cognitive development in line with the progressive Curriculum for Wales. (Government, 2022)
Campbell suggest that interventions are activities that a practitioner may do with children that are different from what they normally do with their learners. (Campbell, 2018) Chouldry invented the waves of support model, which includes 3 waves in the model. Wave 1 are interventions at class level which involves teaching a child then deciding to introduce an activity which is additional to what the practitioner normally teaches but for the whole class, where each child can benefit. This often involves providing the child with differential work before an intervention. Wave 2 is when an intervention is put into place to enable a child to work at age related expectations or above which is when a practitioner intervenes with a group of learners to close attainment gap and bring them up to speed, these interventions can be short and sharp. Finally, is wave 3 which is support for specific needs of a child and involves more of a one-to-one approach or specialised interventions. (Chouldry,2021)  
Dr Jenni Oaks has a different perspective on grouping. She suggests that grouping by levels is very complicated but emphasises on how teachers use groups as part of their daily teaching practices without acknowledging the little evidence to show that it is not beneficial or effective. Oaks implies that every child is diverse and learns differently resulting in children achieving at different levels. She suggests that practitioners should recognise differences as being normal and by grouping children that only have one characteristics in common such as how they perform academically is not beneficial. (Oaks, 2004) John Hattie shares similar views as he implies that it doesn’t matter if you track a child or not. He suggests that tracking result in teachers only teaching to that expectation or skill, therefore limiting, and putting a cap on their learning. He implies that there is an equity issue, and practitioners need to stop that by not having ability groups. It appears that it has an impact on that individual as the expectations may not be appropriate. Therefore, Hattie implies that successful teachers have the same expectations for their pupils. (Hattie, 2012)
The intervention Premier League Reading Stars has been put into place for Idris to aid his literacy skills through doing sport. It is made up of 10 one-hour sessions covering a period of 10 weeks with each session being referred to as a fixture. The person who runs the sessions are role models for the children such as a sporting coaches or a physical educational practitioners. These instructors help engage the children and deliver the sports in a friendly and positive way which motivates the children in wanting to learn. (National Literacy Trust, 2015) This intervention has been chosen for Idris as his teacher is concerned about his academic performance in the classroom and doesn’t want him to fall behind the rest of his classmates. (Welsh Government, 2021) Idris is a football fanatic and enjoys watching football at home and plays during breaktime. He engages more with physical activities and is eager to learn through doing. Whereas he loses concentration when having to listen and process information during long periods of time. Therefore, Premier League Reading Stars has been chosen as an intervention as the teacher believes he will benefit majorly because PLRS help learners like Idris by adding to what they already know with non-rule driven, simple, practical, fun, activities that help build on physical and literacy skills. (Premier League, 2024) Some of these activities include comprehension tasks and exploring the difference between facts and opinion, as well as assisting the children in choosing books at the level that best suits them. All through fun and engaging football-themed activities that align with the Welsh Curriculum. These activities can also be done during PE sessions where sports are also incorporated into the tasks. (Wood et al., 2017)
The Evaluation Report for Premier League Reading Stars Cymru, published in 2015-2016, highlights the intervention's influence on not only children's literacy skills, but also their confidence, enjoyment, motivation, and attitudes towards wanting to read. (Wood et al., 2017) Idris has gradually taken to the intervention and has begun to be more active with his reading and has thoroughly enjoyed learning about his favourite football stars by reading and completing comprehension tasks such as having to read a portfolio about a player and answering questions with full sentences.  According to the report, pupils who participated in the intervention improved their reading skills more than those who did not have a chance to experience PLRS. (Wood et al., 2017) The research also implies that children's welfare and attitudes have improved now that they are more confident on how to read. Idris has gradually improved his confidence and ability to reading. He has been able to share opinions and be part of discussions that have been based on his interests whilst referring to a book. Staff members have received some training, and it appears that teachers are motivated to support those who struggle academically through delivering this intervention. (Spence et al., 2017) Idris has really been motivated by the sporting coach that has delivered these session and has looked up to him as a role model. He has been keen to help the sporting coach set up and his willingness to answer and participate during the intervention has increased throughout the sessions. 
There may also be some limitations to the intervention, such as the children's lack of engagement and them wanting to just have fun and play rather than learn. (Culatta, Hall-Kenyon and Black, 2013) Idris struggled to be motivated and engaged during the first few sessions of the intervention as he was just eager to play football and didn’t want to read and complete tasks. This has been recognised as one of the barriers in the report. (Wood et al., 2017) To overcome this limitation, School X ensured that the activities were catered to Idris’s needs. In his profile it suggests he enjoys the outdoors. Therefore, School X created an appropriate outdoor area where Idris could complete the activities if he so wished, with assistance of a teaching assistant. Idris also enjoys using technology so it was decided that the use of technology would benefit Idris and involved researching facts and information. This allowed Idris to feel more comfortable in his surroundings and he slowly began to feel more motivated in wanting to take part. 

It appeared in the report that children did struggle to want to read and became side tracked from the main reason for the intervention. (Wood et al., 2017) Additionally, the training that the staff received could have been time consuming and may not have been cost effective. (White, 2002)  It was suggested in the report that some staff members felt like there was not enough training and it was recommended that the training session were longer which would result in the staff feeling more confident about delivering the intervention. (Wood et al., 2017) At School X, the staff agreed that more training could have been provided as they hadn’t trialled an intervention like this before and would have improved their confidence, however the PE teacher at school X who also has experience as a sporting coach felt confident in leading the intervention. Furthermore, financial challenges were highlighted within the report as there was a cost for delivering the intervention itself. (Wood et al., 2017) School X suggested ways in which they could overcome this challenge which involved volunteering such as having students or parents come in to help with delivering the sessions alongside the sporting coach. The school also asked for book donations that were relevant to the intervention which helped with the cost of equipment and resources.

The report suggests that it was decided to use a pragmatic approach which involves a mixed method of qualitative and quantitative data to evaluate the children’s literacy progress and to monitor the intervention. (Wood et al., 2017) For Idris this involved assessing his reading and writing skills before and after the intervention to evaluate his progression. (K Ann Renninger et al., 2006) This was done by a standardised reading and writing test. The reports suggested that the results showed that children improved their reading by roughly eight months of development in just three months. (Wood et al., 2017) Lastly, interviews took place with the practitioners who were delivering the intervention which gathered their views on how they feel the intervention has impacted Idris academically. 
There are many other international intervention across the world, that also using the children’s love for football to help improve literacy skills across the board. The international literacy association is an organisation that aims to connect research to help the quality of teaching literacy across the world. (International Literacy Association, 2023) It appears that America has a similar intervention called TackleReading which has brought together professional national football league players across the United States to talk about the importance of reading and have given out free books to pupils who struggle with the skill. (Reading, 2024) This intervention has had a similar impact on pupils as Premier League Reading stars intervention in Wales and England. Another international intervention mentioned by the international literacy association was GOALS in Hati which is also referred to as Global outreach and love of soccer, which also incorporates reading and writing skills with existing sports. GAOLS believes in the power of soccer to change lives and inspire children to want to achieve their potential in life. They provide many opportunities for their pupils in disadvantaged communities to improve literacy skills and encourage them to knock down the barriers to education. (McAllister, 2021) 

Conclusion 
In conclusion, Premier League Reading Stars intervention has benefited Idris as it has enhanced his literacy skills, motivation, and engagement to wanting to read. The assignment outlines the importance of understanding a child’s needs and interest to provide them with the best possible support and guidance. This intervention has incorporated football-themed activities, outdoor learning, and technology to support Idris learning and cognitive development. Idris has shown improvement through this intervention. However, to ensure continuity in his progression, the teachers continue providing support for Idris by monitoring him and assigning him with literacy games daily on an iPad. The teacher has recognised his preferences to wanting to use technology to work and creates outdoor learning experiences for him. This could help with motivation and participation. Going forward, the staff at School X will be provided with additionally training and support, in other interventions that the school might implement. This will increase confidence and the quality of the teaching. The staff at School X have also been encouraged to collaborate more with staff and parents to create a supportive environment for Idris or pupils like Idris. School X is considering about implementing the intervention across the whole school to help improve literacy skills among all the pupils. Vygotsky also explores the importance of creating a supportive and inclusive environment that focuses on the learning needs of each child. (Moll, 2013) Similarly, Piaget shares the importance of personalised learning intervention. (Beard, 2013) Moving forward, it is important that School X continue evaluating the impact of interventions and seek feedback from pupils, staff, and parents, which will benefit the child and enhance practitioners’ professional practice, personal growth, and development. (Coe et al., 2020)


Reference list
(Campbell, Stanley, 1966 cited in NASUWT, 2018)
(Chouldry 2021, p.167 invented the waves of support model)
Adams, M.J., 2017. Failures to comprehend and levels of processing in reading. In Theoretical issues in reading comprehension (pp. 11-32). Routledge. 
Barnes, J. (2018). Applying cross-curricular approaches creatively : the connecting curriculum. London: Routledge.
Beard, R.M. (2013). An Outline of Piaget’s Developmental Psychology. Routledge.
Berk, L. (2015). Child Development. Pearson Australia Pty Ltd.
British Educational Research Association (2018). Ethical guidelines for educational research. London: Bera.
British Educational Research Association (2018). Ethical guidelines for educational research. London: Bera.
Catherine Twomey Fosnot (2005). Constructivism : theory, perspectives, and practice. 2nd ed. New York: Teachers College Press.
Clémence Pabion (2015a). Premier League Reading STARS 2013/14. Evaluation Report.
Coe, R., Rauch, C., Kime, S. and Singleton, D. (2020). Evidence Review Great Teaching Toolkit In partnership with. [online] Available at: https://2366135.fs1.hubspotusercontent-na1.net/hubfs/2366135/Great%20Teaching%20Toolkit%20Evidence%20Review.pdf.

Cratty, B.J. and Goldman, R.L. (2005). Learning Disabilities. Routledge.
Culatta, B., Hall-Kenyon, K. and Black, S. (2013). Systematic and engaging early literacy : instruction and intervention. San Diego: Plural Publishing, Inc.
Davies , J. (2023). National Network Conversation: Curriculum and Progression.
Donaldson, G. (2015). Successful Futures Independent Review of Curriculum and Assessment Arrangements in Wales. [online] Available at: http://gov.wales/docs/dcells/publications/150317-successful-futures-en.pdf.
Donaldson, G., 2016. A systematic approach to curriculum reform in Wales. Wales Journal of Education, 18(1).
Ganske, K. (2014). Word journeys : assessment-guided phonics, spelling, and vocabulary instruction. New York: Guilford Press.
Government , W. (2021). The Curriculum for Wales – Progression Code .
Government , W. (2022a). Principles of progression: supporting self-evaluation and a shared understanding of progression.
Government , W. (2022b). Shared understanding of progression.
Halpern, D.F. (2014). Critical Thinking Across the Curriculum. Routledge.
Hanrahan, F. and Banerjee, R., 2017. ‘It makes me feel alive’: the socio-motivational impact of drama and theatre on marginalised young people. Emotional and Behavioural Difficulties, 22(1), pp.35-49.
Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. London: Routledge.
International Literacy Association (2023). The International Literacy Association. [online] www.literacyworldwide.org. Available at: https://www.literacyworldwide.org/.
Jenni, R.W. and Mauriel, J., 2004. Cooperation and collaboration: reality or rhetoric?. International Journal of Leadership in Education, 7(2), pp.181-195.
K Ann Renninger, Sigel, I.E., Damon, W. and Lerner, R.M. (2006). Handbook of child psychology Vol. 4, Child psychology in practice. Hoboken, N.J.: Wiley.
Kerry, T. (2015). Cross-curricular teaching in the primary school / planning and facilitating imaginative lessons. London: Routledge.
Kevin John McGuire (2022). Maslow’s hierarchy of needs. An introduction. GRIN Verlag.
Lloyd, P., Fernyhough, C., Lev Semenovich Vygotsky and Lew Wygotski (1999). Lev Vygotsky. 4 : critical assessments : Future directions. London: Routledge.
Maslow, A.H. (2011). Maslow’s hierarchy of needs. Norderstedt Grin.
McAllister, K. (2021). Youth leadership in rural Haiti through soccer.
McMurray, S. (2011). Improving Working Memory: supporting students’ learning - By Tracey Packiam Alloway. British Journal of Special Education, 38(3), pp.155–155.
Moll, L.C. (2013). L.S. Vygotsky and Education. Routledge.
National Literacy Trust (2015). Premier League Reading Stars. [online] National Literacy Trust. Available at: https://literacytrust.org.uk/programmes/sport-and-literacy/premier-league-primary-stars/.
Neena Dash (2006). Inclusive education for children with special needs. New Delhi: Atlantic Publisihers.
Pabion, C. (2015b). Premier League Reading STARS 2013/14. Evaluation Report. [online] ERIC. Available at: https://eric.ed.gov/?id=ED560658 [Accessed 2 Apr. 2024].
Pabion, C., 2015. Premier League Reading STARS 2013/14. Evaluation Report. National Literacy 
Piaget, J. and Bliss, J. (1970). Intellectual Evolution from Adolescence to Adulthood.
PREMIER LEAGUE (2024). Premier League Primary Stars | Home. [online] plprimarystars.com. Available at: https://plprimarystars.com/.
Reading, T. (2024). Tackle Reading. [online] Tackle Reading. Available at: https://tacklereading.com/ [Accessed 2 Apr. 2024].
Silver, D. (2012). Fall Down 7 Times, Get Up 8. Corwin Press.
Spence , C., Green , S., Sells, J. and Giles, J. (2017). Premier League Reading Stars Training.
Thelen, E. and Smith, L.B. (2000). A dynamic systems approach to the development of cognition and action. Cambridge: Mit Press.
Welsh Government (2016). Inclusion and pupil support. [online] Available at: http://gov.wales/docs/dcells/publications/160318-inclusion-and-pupil-support-en.pdf [Accessed 3 Apr. 2024].
Welsh Government (2021). The Additional Learning Needs Code for Wales 2021 WG21-23. [online] Available at: https://www.gov.wales/sites/default/files/publications/2022-06/220622-the-additional-learning-needs-code-for-wales-2021.pdf.
Welsh Government (2022). Curriculum for Wales - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales.
Welsh Government (2022). Curriculum for Wales - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales.
White, R., 2002. Pros and cons of early intervention [Juvenile delinquency.]. Youth Studies Australia, 21(4), pp.16-23.
Wood, C., Pillinger , C., Stanley , D., William , G., Adie, J. and Sage, L. (2017). Premier League Reading Stars Cymru Evaluation Report .
