Appendix 


Appendix 1: Consent form and information sheet:


CONSENT FORM 
PROJECT TITLE: What impact does differentiation by task have on pupil engagement? 

Name of Researcher:	Lisa Pattemore


									         	
Please initial box

1.I confirm that I have read and understand the information sheet dated XXXX for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date






When completed, please return to ………………. by the ……….. of ……………..  (date)











INFORMATION SHEET
PROJECT TITLE: What impact does differentiation by task have on pupil engagement?


Dear Parent / Guardian,

My name is Lisa Pattemore and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within Bynea primary school and am teaching in your child’s class. 

I would like to invite your child to participate in my research project. The title of the project is ‘What impact does differentiation by task have on pupil engagement?’ and I aim to find out if there is a difference between levels of engagement during the various parts of a lesson. Through your child’s participation, I hope to ascertain how the different parts of a lesson are viewed from their perspective, and if this changes depending on the activity being undertaken. 

There will be no change in how the lesson will be taught, however my research partner will be observing one lesson. The observation will look at how engaged pupils are at various points of a lesson, and will concentrate on three pupils as a representative sample of the while class. The children will be chosen once parental consent has been received. After the observed lesson, the case pupils will be asked to undertake a few questions to give their opinion on the lesson from their point of view. There is no right or wrong answer, it is their true opinion we are looking for. 

All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on secure, password protected, encrypted systems, and all raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,

Lisa Pattemore. 





Appendix 2: Observation schedule:
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Key: I = Introduction Session, T = Task Session, P = Plenary


Appendix 3: Interview questions:

1. Did you have a part of the lesson you liked more than the rest? 
a. Why do you say that? (depending on response to first question)
2. Was there a part of the lesson you found most difficult? 
a.  Why do you think that was/ What made it difficult? (depends in answer to initial question)
3. What do you think you have learned from today’s lesson? 
4. When you were working on the task, did it change what you thought from the start of the lesson. 
5. If we were to teach this lesson to another class of children, what do you think we would need to change to make the lesson better? Observation- Brookfield’s lenses 



































Appendix 4 : Analysis questions based on Brookfield’s lenses:

Self (autobiographical)

1. What did you expect to see? Why? 
2. What were your feelings during the lesson parts? 
3. Did you notice anything in particular? 
4. Was the reality different to your expectations? Why? 
5. How did it make you feel not being able to focus on the case studies but knowing that your colleague was? 

Students: 
1. Were you surprised by anything the children had to say? 
2. Did anything they said differ from the observation notes? If so, what and why?
3. Do you think their responses really are representative of the whole class? 
4. Were they influenced by each other?
5. What do you think of their recommendations for change? Why did they suggest that? 

Colleagues experience:
1. What did they expect to see? Why? 
2. What were their feelings during the lesson parts? 
3. Did they notice anything in particular? 
4. Was the reality different to their expectations? Why? 
5. How did it feel just focusing on three individuals? Did this produce very different observations to your own? 

Critical literature: 
1. What does the literature say about the benefits of differentiated tasks? 
2. Does what you have learned from this experience agree with or contradict this? 
3. What does the literature say about pupil engagement and evidence of it? 
4. Does what you have learned from this experience agree with or contradict this? 
5. Has your experience been typical of the accepted strengths and limitations of lesson study?
6. What would you want to look at further based on your findings? 












Appendix 5a: Lesson plan 1:


Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Lisa Pattemore
	Class:
	Year 4/5 

	AoLE or Subject
	Mathematics
	Date:
	28.1.20

	Lesson Focus:
	Area of irregular shapes 

	Meaningful links to Curriculum 
	· Identify the appropriate steps and information needed to complete a task or reach a solution 
· Select appropriate mathematics and techniques to use
· Use appropriate units of measurement 
· Calculate, estimate and compare the area of squares and rectangles using standard units.  

	Meaningful links to:
Cross Curricular Responsibilities
	 Literacy: 
· Produce legible, cursive handwriting with increasing fluency. 

Personal and social education:
· Contribute to class discussions

	Personal Targets (Linked to QTS and identified in weekly review)

· Take pictures of the lesson and the children’s work as evidence. 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Calculate the area of irregular shapes 




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	

Calculate the area of irregular shapes 

	

Completing their differentiated worksheets. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
Using the PowerPoint: 
Recap over how to work out area and over finding the missing side of a shape – make sure they all remember how to work it out. Model it on the whiteboard. 

Explain to them that some shapes can be irregular- show them how to work them out i.e. Split the shape in two parts- work out the area of each and add them together. 

Provide them with an irregular shape which they have to attempt to work out the area of on their whiteboards. 

Ask them to give a thumbs up, middle or down according to whether or not they understand. 


	

Listen to the PowerPoint, and try to remember as much as they can. 



Listen to the PowerPoint, and watch the demonstrations of how to work out the area of an irregular shape. 



Attempt to work out the area of the shape given on their whiteboards. 



Give their thumbs according to how they feel. 



	
Irregular shapes PowerPoint 









Whiteboards  







	

Teaching & Core Learning
	
Provide them with their differentiated tasks. Walk around the classroom, providing help to any child who needs extra support. 
	Carry out the tasks quietly, and ask if they need any help or support. 
	Differentiated tasks 

	

Plenary
	
Provide children with a chrome book in pairs. 
Ask them to quickly and quietly log into kahoot, and enter the game pin. 

Play the Kahoot quiz all about area.

	




	 Chromebooks- Kahoot quiz. 



























Appendix 5b: Lesson plan 2:

Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Claire Wyatt
	Class:
	Year 6

	AoLE or Subject
	Mathematics
	Date:
	3/2/2020

	Lesson Focus:
	Multiplication using decimals

	Meaningful links to Curriculum 
	Multiply numbers & decimals by a multiple of 10, estimate by rounding to the nearest whole number

	Meaningful links to:
Cross Curricular Responsibilities
	

	Personal Targets (Linked to QTS and identified in weekly review)
· Differentiation to three levels
· This lesson was to be observed as lesson study for assignment – 3 case study children to be able to answer questions post-session





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Identify correct decimal place value
· Understand the effect on place value including decimal numbers when multiplying
· Calculate multiplication of decimals by 10, 100 & 1000 depending on differentiation
· Choose a method that aids their understanding, including estimating





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Use the numbers & criteria to create your own decimal number
· Understand effect on place value on decimals when multiplying
· Calculate multiplication of decimals using practice sheets increasing in difficulty including missing numbers




	· Complete decimal place value challenge sheet
· Use calculator to observe decimal point
· Work through the series of questions at your own pace increasing in difficulty building confidence with multiplying with decimals




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	· Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· First part of powerpoint – decimal place value
· Second part of powerpoint – calculator activity
	· Complete decimal place value challenge – 3 levels of differentiation
· Input the number onto calculator and observe decimal point and numbers – decide which way of thinking works for you – DP moves or numbers
	· Powerpoint
· Decimal place challenge
· Calculators

	

Teaching & Core Learning
	· Explain the effect of multiplying by 10 and then introduce 1st set of practice. 100 task available for HA. Model example.
· Explain missing numbers activity – model answer.
· Return to last part of powerpoint – explain different ways of thinking/process & model
	· Complete 1st activity – extending to 100 for early finishers.
· Missing number activity – complete appropriate questions depending on confidence.
· Estimate an answer based on rounding to the next whole answer and the calculate either by partitioning or removing the point and sense checking.
	· 3 different activity sheets all with 3 levels of differentiation

	

Plenary
	· Matching game – model example  (pre-determined calculating pupils and answer pupils)



	· Either calculate the sum you have or if you have an answer start thinking about what the sum might be.
· Match up as appropriate




	· Whiteboards
· Pens
· Matching cards and answers






























Appendix 6a: School 1 observation schedule:
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Appendix 6b: School 2 observation schedule:


[image: ]
Appendix 7a: Analysis of observation schedule for Lesson 1:

Child 1
· Some interest in the introduction, where he appeared to both give full attention and to be concentrating. Level of challenge appeared suitable for him and he was only engaged in lesson activity. He was smiling and looked to be enjoying himself. He gave thumbs up when asked if happy to proceed.
· At the start of the task he appeared very interested and focused on his work, particularly with the white board when he also appeared suitably challenged by his work and was working independently. The class teacher sat down next to him and began to work through an example with the child on his other side. This distracted him and he then appeared confused by this explanation. There was a change in focus and he then seemed to be not challenged enough and began to chat/mess about a bit with 2 others.
· He loved the plenary – seemed very interested, gave full attention and concentrated well. Level of challenge suited him and he was only engaged in this. His enjoyment was clear.

Child 2 
· In the first minute of introduction there were some signs of interest and she appeared to be giving full attention but this disappeared very quickly as if she looked at the lesson, decided she couldn’t follow it and stepped back from it. After this attention was intermittent and there was a lot of yawning. She did appear to be concentrating most of the time though. She appeared overly challenged and didn’t engage with the activity. She was a mid thumb up to thumb down.
· Task was supported by TA with whiteboard and this made a big difference. Some interest became very interested and she gave full attention most of the time apart from making eye contact with me every now and again as if she was conscious of being observed. Concentration was evident most of the time while the TA was demonstrating with the whiteboard and she still appeared overly challenged initially then it was as if the penny dropped. Concentration became full and she then appeared suitably challenged and got on with her work well. She was nearly wholly engaged in lesson activity but also played an eye covering game with a friend. She appeared to really enjoy the task.
· Plenary – some interest and appeared initially confused. She then got into it and gave full attention and concentration, only engaged in lesson activity and enjoyment was evident. 

Child 3 
· Didn’t really participate in the introduction, he spent most of the time staring into space not focused on the lesson at all. No sign of interest and attention came and went. He was easily distracted by the boy to his left and appeared confused by the intro. He showed a mid thumb after the intro.
· Initially in the task there was some interest but attention was still coming and going and he engaged a lot with his neighbour, still seemed confused. He then had interaction from the teacher reinforcing some of the key points and he then moved to very interested, full attention, and concentration evident most of the time. Challenge level appeared suitable and he then mainly engaged in lesson activity. A lot of chatting/laughing with neighbour. His enjoyment of the learning was prompted by teacher interaction where you said something that made him laugh.
· Plenary – Very interested and full attention and concentration. Level of challenge was appropriate and he clearly enjoyed the competitive side of this.





































Appendix 7b: Analyses of observation schedule for lesson 2
Child A

· Little interest in the introduction, with some yawning, looking down, not very focused, easily distracted and slightly confused. He had his thumbs across when asked if they understood. During the introduction task, he seemed overly challenged, as his friend was helping him with it, then once he got it, he was suitably challenged and was mainly engaged, seemed more interested, and was concentrating most of the time. Towards the end of this task, he got more distracted, and at one point walked to another friends table to talk. When the teacher was going through the answers for this task, he began playing with the calculator and not trying to answer any questions. When going through the answer to his sheet (sheets were differentiated), he was more interested, appeared to be concentrating on checking his answers, and was mainly engaged. 
· When tasks were being given out, he asked for the most difficult sheet. At the start of the task, he didn’t appear interested, and was easily distracted by his friend. He wasn’t engaged or focused on the activity, until the teacher told him to do his work, then he seemed overly challenged and slightly confused. When the teacher helped him, he was interested and focused, giving full attention, and once he understood, seemed suitably challenged. Once the teacher left, he was trying to carry on with his work, however was getting distracted by his friend. When his friend got up to see the teacher, he got on with his work with full attention, interest and concentration. Enjoyment was evident. 
· Plenary- He was interested in the plenary task, with some distraction from his friend during the explanation of it. During the plenary activity, he was very engaged and interested, and enjoyment was evident as he was happily attempting to work out all the sums. 

Child B:

· She appeared very interested in the introduction, and was giving full attention, concentration and engagement, and enjoyment was evident. She appeared overly challenged by the introduction worksheet, although she was concentrating and giving her full attention. When the teacher was going through the answers to the introduction questions, she appeared to show no sign of interest or attention as she was playing with a rubber. This appeared to be because most questions were too difficult for her, so she was overly challenged, and so not interested.
· During the main activity, she appeared very interested, and was concentrating and giving her full attention. On some occasions, she was getting distracted by the boy sitting next to her, however she tried her best to ignore it. She did need some teacher input initially, which she listened to well, and was suitably challenged as she was able to finish her task, and there was evident enjoyment. 
· Plenary- She enjoyed the Plenary, and was engaged and interested in it, giving attention most of the time. She needed some help to work out the answer to her questions, so she was overly challenged. 

Child C: 

· During the introduction, he didn’t show signs of interest or concentration, and wasn’t very focused. During the task of the introduction, he appeared very interested and engaged, and was sufficiently challenged. He seemed engaged while the teacher went through the answers, and it was clear that there was some interest and attention, as he was working out the answers to the questions, and there was evident enjoyment. 
· During the beginning of the main task, he showed no sign of interest, was easily distracted and wasn’t engaged in the activity. Once the teacher told him to start his work, he showed some attention and engagement with the task, although his attention came and went. He appeared suitably challenged, as he was able to complete the task with no help. 
· Plenary- He didn’t seem engaged in the plenary to begin with, as during the explanation he began drawing on his book. However, once the game started he was engaged and interested, and worked out the answer to his question independently, so was sufficiently challenged, with evident enjoyment. 






























Appendix 8a: Focus Group Interview lesson 1:

1. Which part did you enjoy the most?
Child 1 – The introduction on the board I enjoyed working things out.
Child 2– I liked working out the areas in our books because I like challenges.
Child 3– Kahoot – I like working when there is a timer

2. Was there a part you found more difficult?
Child 1 – No
Child 2 – The beginning. I find it hard to write on the whiteboard and watch at the same time. There wasn’t squares to help on the board.
Child 3 – It was tricky trying to find the missing side when we were working in our books.

3. What do you think you have learned in today’s lesson?
Child 1 – How to work out area
Child 2– I still need more practice. First of all we are trying to remember and then trying to forget.
Child 3 – Area but I still need more practice.

4. Working on the task part did it change how you thought/felt from the start of the lesson?
Child 1 – In the beginning I thought I got it but then trying to do it I didn’t.
Child 2 – I got it and then I didn’t and I didn’t want to get it wrong.
[bookmark: _GoBack]Child 3 – I thought I knew what to do but when I started to do it I realised I didn’t. It’s okay though because I know the teacher will explain.

5. If we were going to reteach this lesson – what should we change. What else could we do?
Child 1 – An outside game about area – we could draw a shape and figure it out. I learn more when I am moving around.
Child 2 – Do a bit more on the board and make sure it looks the same from the board to the book. (Even though the shapes were the same form, her perception was that they weren’t). You could do a last man standing.
Child 3 – We could collect shapes from around the school and measure their area. Team challenges – I like it when we are against each other or if there is a timer. 







































Appendix 8b: Focus Group Interview lesson 2:


Focus Group Interview:

1. Did you have a part of the lesson you liked more than the rest?

Child A- The introduction worksheet- it was fun I enjoyed it, it wasn’t that hard even though I chose the hard one 

Child B- The main activity, it was easy and hard, it was really fun to use our knowledge

Child C- Intro- it was simple and fun. Some parts I didn’t get, listing the answers confused everyone 

2. Was there a part of the lesson you found most difficult? 

Child A- No, apart from the one question without a box, having to list the answers confused me 

Child B- The first sheet, I struggled with knowing what to do, then I got the hang of how to answer it. 

Child C- no, all simple because I knew the maths based on previous lessons and experiences  (apart from the one question without a box) 



3. What do you think you have learned from today’s lesson? 

Child A- How to do decimals- I learned that when there are two 0s, the decimal point moves twice when multiplying. 

Child B- that you move 100s and 10s when decimals move 

Child C- nothing, I knew it all already 


4. When you were working on the task, did it change what you thought from the start of the lesson?

Child A- I thought it would be harder, I didn’t know enough about decimals 

Child B- At first, I was thinking how do you do it, then I got it and understood 

Child C- no, I knew how to do it already, I thought I could do it and I could 


5. If we were to teach this lesson to another class of children, what do you think we would need to change to make the lesson better? 

Child A- Make it easier- use lower numbers 
	‘stone age game’
	More technology based- ipads or computers, titanic maths 

Child B- no comments made

Child C- Different activities, game using decimals, more interactive/electronic - less paper based, game or quiz 



































Appendix 9a: Analysis questions based on Brookfield’s lenses lesson 1:


Self-autobiographical:  

1. I expected to see a change in engagement between the three lesson parts, as the research supports the thinking that there is higher engagement during differentiated tasks. I also expected to have more of a focus on the three case study pupils, however this was not the case, as the rest of the class also needed help and attention, which took my focus further away from the case pupils. 

2. I expected to see similar results from the introduction, as the lower and higher children were not as interested and engaged as the middle child. This supports our assumption that children will be more engaged when tasks and activities are differentiated. 
I was surprised that the higher ability child needed as much help with the task as he did, as I thought he would understand it the best. However, after discussing with him, he did understand the concept, he was confused about a certain aspect of it, which was finding the missing side of a shape. It was also interesting that the middle ability child showed more interest and attention before the class teacher sat down and showed him an example that seemed to confuse him. The reason for this is unclear, although it could have been that he understood the first explanation, and then the second explanation was slightly different and he got confused. 
I expected all the children to be engaged with the plenary, as they all love a kahoot quiz, and I ensured that all the children would be able to answer at least some of the questions. 

3. I noticed that the middle ability child was the most able to work independently, while the other two needed extra help and support from myself and the TA. 

4. Yes, I was surprised at how little attention I paid to the 3 case study children due to the rest of the class needing help and attention to complete their tasks. I thought I would notice more about their behaviors considering I knew who to focus on, but it is surprising how much you can miss when teaching a group of children. 

5. It was a strange feeling to know that my colleague was focusing on the three individuals while I was not able to, as I had to focus on the whole class. It was very interesting to hear how they had acted during the various parts, and I surprised at some of the behavior that they displayed compared to how I thought they would act. 








Students’ Eyes:

1. I was surprised that all three children chose different parts of the lesson as their favorite, as I was expecting them to all choose the plenary, as they find kahoot quizzes fun.  I was also surprised that child 2 found it difficult to write on her own whiteboard while looking at the big whiteboard, as that had never occurred to me or been expressed to me before. 
2. For child 1, the observation notes express that he was most interested in the main activity and plenary, he expressed that the introduction was his favorite part. 
3. No. Every child is different, even those in the same ability group, and therefore they all work differently, enjoy different things and learn at different paces. I believe that observing three different children could give different results. 
4. No, as they all gave their own views and opinions, which is evident in the different answers given.
5. I feel that the recommendations were very reasonable and helpful. I think they suggested these as they are more practical and fun ways of learning the topic, while being able to move around and do something physical rather than always writing. 


Colleagues experience (Observer reflection on Lesson 1):

1. I expected to see a significant change in engagement in all 3 cases with a differentiated task because there is so much literature to support this thinking. I also thought I would be drawn into observing the lesson content and the rest of the class. I was surprised this didn’t happen and I was very focused on the three.
2. Intro – I perceived child 1 to be HA, child 2 to be LA and child 3 to be MA due to the level of interest and attention shown. It was surprising that the children didn’t seem more interested as this was the start and it was at the beginning of the day. It was interesting to see how another student teacher works and I was considering how I would teach the same topic.
Task – Both child 2 and 3 showed greater interest, concentration and attention after input from the teacher while for child 1 this seemed to have the opposite effect. I was particularly interested in the fact that child 1 appeared to be getting on well and then the intervention of the teacher changed this completely. Ultimately, I felt the children all showed a good independent work ethic.
Plenary – the children clearly enjoyed this so much it was infectious.
3. Child 2 was the most conscious of being observed and made eye contact with me quite a bit, Child 3 appeared unfocused for a large part of the intro and the early part of the task and of the three he was the most easily distracted. I was trying to assess from a distance whether this was too easy, too hard or he just wasn’t particularly motivated. Child 1 was the most able to work without intervention or supervision.
4. Yes, I was surprised by how much you focus on the three and don’t take in the behaviours of the rest of the class/the teacher and the lesson content. I thought the engagement with an appropriate task would be more instant whereas child 2 and child 3 both needed more explanation. 
5. It felt quite an intensive thing to be focusing on just 3 individuals and I became more attuned to each of their behaviours and began pondering their usual attainment. On discussing with the teacher afterwards it was surprising the things I had noticed by this focus that she would not have thought of the individuals. It was interesting that I perceived child 1 to be HA and Child 3 to be MA when the reality is the reverse. This highlights that external behaviour is not necessarily an indicator of the internal capabilities and workings.

































Appendix 9b: Analysis questions based on Brookfield’s lenses lesson 2:


Autobiographical reflection:

1. I expected to see all children to be more engaged by the differentiated task part of the lesson as the literature suggests that work at a suitable level will promote engagement. I suspected that Child 2 would need additional support given my prior knowledge of her attainment. I had observed the class being taught a preliminary lesson on multiplication of decimals at the end of last year and I had remembered working on a one-to-one basis to Child 3 to support him with his task so I knew he had some knowledge and I expected him to work quickly through the examples. Child 1 is very unpredictable in terms of behaviour so I expected him to have intermittent attention. As some of the differentiation research suggests that children work well when seated in ability groups and the children at school 2 are not grouped in this way, I anticipated that having differing tasks may prove a distraction. I thought I may be focussed on the three case-pupils more than the rest of the class knowing that they were being observed by my colleague.

2. I was initially very conscious of my colleague observing but found that I forgot this within minutes of starting the lesson. I expected all of the children to work quite quickly through the introduction task so I was surprised that so many of them were completely thrown by the one question that didn’t have a box and they had to write free-hand answers. In retrospect if I had pre-empted this I would have done this as a group example on the board. This was a lesson for me in how easily a slight change in format can affect understanding. I noticed during the main task how much all three case-pupils were distracted by the other child sitting with them and also how much slower Child 3 seemed to be working than I had expected. Prior to the interview I put this down to lack of comprehension but his comments and the observation notes suggested that he may actually have found this too easy. It was slightly frustrating that Child 1 had a grasp of the concept, which I could see when I went to look at his work individually, but that his attention was constantly drawn away by his neighbour. Both Child 1 and Child 3 can be disruptive on a regular basis and I had hoped they would “rise to the challenge” of being selected as case-pupils and give increased focus to their work. I was slightly disappointed that this wasn’t always the case. I was surprised and pleased at the level of challenge Child 2 was prepared to give herself given her prior attainment. I felt the tasks overall were appropriate for the whole class as they provided multiple entry points and plenty of opportunity to practice. I felt the plenary was suitable for all and was a light-hearted end to the session. I realised I was quite conscious of the three case pupils and how they were responding in each section.

3. I noticed that Child 2 was the most determined to focus on the work in front of her when working on a task, despite being lower in attainment than almost all of the class. I was also pleasantly surprised by how much a significant portion of the class responded well to this type of task where the initial learning is taken on board and then the main task is working through examples of increasing difficulty. Children I had not necessarily expected to challenge themselves so much relished the opportunity to determine their own pace and really pushed themselves. I noticed how Child 3 was far less engaged with most parts of the lesson than I had expected. 

4. Child 3 was much less engaged with the differentiated task than I expected. His explanation for this was that it was too easy and he knew it all from before and that he knew everybody else would take a long time so he didn’t feel the need to work very quickly. Interestingly he produced less work in his book than either of the other case pupils. This has really made me think about differentiation and whether I had not considered his ability needs thoroughly enough and focussed more on making it accessible for lower and middle attainment pupils. This was probably my biggest learning point from the lesson. Child 2 required additional support at each step as anticipated but showed good effort throughout. Child 1 was inconsistent in attention and concentration as expected and was heavily influenced by a very disruptive neighbour, it was fascinating that he showed a great work ethic and produced some impressive work when his neighbour moved away. I feel that the mixed ability seating can produce some positive results as there were instances of peers helping each other but I also feel that it can be a distraction when neighbours are working on different tasks at very different paces. Some may benefit from the challenge of working with those at a similar point in their learning while others may need the security of being closer to those working at a similar pace. There are also plenty of examples across the class where it seems to make no difference. It may also be easier to provide continuous support if those who are more likely to struggle are in a similar location as observed in School 1. I was surprised that even though I was aware of the three case-pupils and their responses to the lesson, I was mainly focused on the lesson as a whole and considering how their responses may be replicated across the class.

5. It was an odd feeling knowing that my colleague was solely focused on the three case-pupils whilst my attention was distributed across the class. I found myself more aware of them than I might otherwise have been and whilst I noticed several things that they were doing it was a fascinating process to “fill in the gaps” in my awareness and understanding through their interview and consideration of my colleague’s observation notes. It has shown me how many details we may miss or how many things we may not explore when teaching the whole class.






Students’ Eyes:

1. I was surprised by Child 3a’s comments that he hadn’t learned anything as he already knew it. My recollection was that he had needed support when the topic had been briefly introduced several weeks ago and although I had felt he would handle the task well I still thought it would present some challenge for him. I need to look more closely at where he is at in his learning to ensure that future tasks are appropriate. It was also surprising that Child 1a said the introduction was easy given that he needed help from a friend initially. 

2. They were mainly consistent however Child 1a’s comments as above are slightly at odds with the initial observation. It is possible that as he was able to overcome his initial difficulties he has forgotten this and his over-riding recollection is that it was easy. 

3. I think in the main the responses would be representative of the whole class certainly for Child 1a and 2a. There may be others who think like Child 3a, but I suspect that he may be an extreme response as the other children I would perceive to be at a similar level of prior attainment seemed to find challenge in the tasks whilst completing them. Child 1a on this occasion was also keen to point out he had attempted a higher challenge and succeeded and he was rightfully proud of this. I saw this behaviour replicated across many of his peers in this lesson.

4. No, each child gave their own answers and while they did interact in discussion their opinions were their own. They all agreed that the rogue question which didn’t have a box threw everybody but they all explained this in their own words. Their other answers all differed which indicates they weren’t influenced by each other.

5. I wasn’t surprised that they asked for more ICT influence as we have been using various game formats in maths lessons over the last few weeks and the response has been very positive. It has also produced some impressive progress in times table knowledge. Many of the children in the class respond well to competition and these comments reflect this. The suggestions are similar to those made by the children at School 1 which it could be argued adds weight to giving these ideas further consideration. It was interesting that both Child 2 at school 1 and Child 2a at School 2, both of whom would be deemed to be lower in prior attainment did not have any suggestions to make. It would be valuable to know if this is an indicator of contentment with the lesson or that they weren’t able to envisage or verbalise any changes. 




Colleagues experience:  

1. I expected to see more engagement during the main activity than the introduction and plenary, because it is differentiated and therefore more catered to the individual children. I also thought that I would be more focused on the lesson content than I was, as I was drawn more to the three individual children, which took the focus away from the lesson itself. 

2. I worked out which child was low ability from her ability in the introduction, however it took me slightly longer to work out which was middle and high ability. I thought it was interesting that only the lower ability child showed an interest in the introduction, while the other two showed little interest and no concentration. It was very interesting observing another student teacher teaching, and took some ideas from the lesson. During the main task, it was interesting to see that the lower ability child was more engaged and focused than the other two, and that she was trying hard not to be distracted. The children all really enjoyed the plenary, which was evident as they were all very engaged in it. 

3. During the main task, I noticed that child 1 was very distracted by his friend, but as soon as the friend got up to see the teacher, the child got on with his work really well with full attention. Child 3 was the most distracted, and was the most distracting to the other children also. 

4. Yes, as I wasn’t expecting to be so focused on the three individuals that I didn’t notice the other children or focus on the lesson itself. Also, I was surprised that the low ability child was the only one instantly engaged by the introduction, and that she was the first to finish the task with little help. 

5. Focusing on three individuals was a strange feeling, as I am used to focusing on the whole class. It made me think how much we miss while teaching, as it is impossible to make all those observations about every child in the class. As I was observing in an unfamiliar class, the thought did arise that these may not be their usual behaviors, or that they may act differently around different people, on different days or in different lessons. 











Appendix 10: School 1 ALN policy aims and objectives:
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Aims and Objectives

We aim:

To identify pupils with special educational needs as early as possible and that their needs are
met.

To have in place systems whereby teachers are aware of such pupils.

To provide all our children with a broad and balanced curriculum that is differentiated to the
needs and ability of the individual.

To be sympathetic to each child's needs by providing a strong partnership between children,
parents, governors, Local Authority and outside agencies.

To ensure all pupils make effective progress and realise their full potential.

To ensure all pupils take a full and active part in school life.

To work with other schools to share good practice in order to improve this policy.
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