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For a case study of your choosing, critically examine how barriers in communicating can lead to social exclusion (Your discussions must refer to the concepts of ethnocentrism and cultural relativism). 
The main theme for this assignment is research based around children of asylum seekers and how they are introduced and included into a new life in the UK. This assignment will focus on potential barriers in communication that may affect a newly integrated child being transitioned into UK mainstream primary school education. Children of asylum seekers may experience communication barriers when attempting to interact with peers. How communication barriers link to potential risks of children becoming socially isolated and the affects this could have on the child will be a focus of this assignment. Policy and practice regarding the rights of the children to education in the UK will be investigated including the responsibilities to ensure what support is given and what appropriate action is taken for an inclusive approach for children of asylum seekers. The subjects of ethnocentrism and cultural relativism will also be studied and explained as both concepts relate to various other cultures as well as the goal to promoting inclusion cross culturally. 
	The term asylum seekers and refugees are terms that have become widely known across the UK, in that they are individuals and families who have made the decision to flee their own country and settle in another for fear of their own safety and their families. The International Rescue Committee or the IRC (2021) believe there is confusion and debates surrounding the terms refugee and asylum seeker with assumptions that they are different terms for describing the same thing when there is a distinctive difference between the two. IRC (2021) states that a refugee is forced to flee their country due to life threatening circumstances and cannot return to their country until conditions are safe. Official UK bodies such as the Government or United Nations Refugee agencies will then determine if they meet a specific criterion. If refugee status is awarded, they are now protected under international laws and are provided vital support from UK aid agencies. An asylum seeker is when someone has arrived in a country seeking protection from their own. Until they receive a decision if they have been accepted for refugee status after meeting very strict criteria, they continue to remain an asylum seeker. Unlike UK citizens and refugees, they cannot legally work and are limited to government benefits unless their application is accepted (Refugee Action, 2016). Buchanan and Grillo (2014) state that the media portray that the UK is gradually becoming overrun by asylum seekers. These people are being portrayed in a negative light by the media as criminals and clutching at the UK’s accommodating attitude and benefit system. However, there are many genuine asylum seekers who just wish to build a better life following an unfortunate start (Gilbert and Koser, 2006). The Red Cross (2020) defines an asylum seeker as someone who has fled their home, managed to get to another country by various means. upon arrival, an asylum seeker will apply to remain within that country, and they are legally allowed to remain there until a decision is made. Despite some assumptions that the UK is becoming overrun with asylum-seekers (Gilbert and Koser, 2006), in 2018 the UK was listed as the 17th country within the EU for asylum-seekers. The UK received 37,453 asylum-seeker applications in 2018 which includes their children a small amount compared to other EU countries such as France who received 162,000 applications (The Red Cross, 2020). 
	Asylum seeker children come from various, diverse, and horrific backgrounds with extremely different circumstances compared to the UK. Obvious differences including language, daily living, upbringing, and circumstances (Gilbert and Koser, 2006). As well as arriving at a new country and a new way of life, many asylum seeker children arrive in the UK either with family or in many cases alone. Many of these children have witnessed traumatic physical abuse or death of a family member or they been physically abused themselves (Hek, 2005). Thomas et al (2004) states that a research study on 120 unaccompanied asylum seeker children who came to the UK found that a third of them had all been sexually assaulted and that 10% of the participants in this study had suffered exploitation since arriving in the UK. Hek (2005) continues that many young asylum-seekers that make it to the UK by some means have suffered extreme physical and emotional abuse. These circumstances need to be understood to help them settle in the UK, feel they are safe in their new surroundings and provide them with opportunities and goals to move forward to begin a new life for themselves.
[image: ]Following a frightening and traumatic start to life, attempting to start again, and seeking acceptance in a new country completely alien from everything they have previously known children have no choice but to adapt. By accepting the responsibility of welcoming these new children to the UK there is a duty of care to provide for these children. The House of Commons (2007) states that when in the UK these children are now protected under The European Convention of Human Rights (ECHR). Many asylum seekers have restricted rights coming to the UK but access to healthcare and a child’s education are available to them. The National Asylum Support Service (NASS) is required to ensure children’s basic and essential living needs are met in addition to accommodation (Ashton, 2001). McLeod (2018) states that Maslow’s Hierarchy of Needs (1943) as seen in the diagram, represents the five stages of human needs required to achieve self-fulfilment in an individual’s daily life. To achieve this the first two basic need aspects of the pyramid, need to be fulfilled, which include basic survival needs of Physiological and safety needs. If these very basic needs are not provided to an asylum seeker child, they will lack the capability to live a prosperous life, establish relationships and feel included in their new surroundings. Responsibilities for a child’s welfare and safeguarding within the UK is outlined throughout the Children Act (1989) which states that local authorities and relevant partners must consider action to provide a child to promote their physical health and emotional wellbeing. Children Act (1989) continues that the wishes and feelings must be considered and understood regardless of age, background, gender, and characteristics, providing all basic needs to benefit the child also includes their right to education. Gateshead Council (2012) state that all asylum seeker children have equal access to the UK’s national curriculum if the child is within the compulsory school age category which includes children with special educational needs. Many asylum seeker children have had either no education or it has been severely disrupted, for these children to be introduced to mainstream education the local authorities Ethnic Minority and Traveller Services (EMTAS) will provide support to integrate them into education. The Education Act (1996) states that local authorities must provide children from age five fair access and equal opportunities providing them with relevant education that fulling promotes their learning potential and fulfilment. Introducing an asylum child to mainstream education requires delicate preparation and consideration for the child well-being ensuring the transition goes ahead as comfortably as possible. Gateshead Council (2012) continues that schools should arrange for an interpreter that understands the child’s cultural background, their circumstances and context, ensuring the interpreter’s ethnic origin is not a country in conflict with the child’s country. Schools are required to be culturally respective of the child preparing them with a few quiet days of school forming introduction buddies, a small group of children to introduce the child slowly to school with their cultural background explained to the children with daily observations and assessments. Maslow’s Hierarchy of Needs (Simply Psychology, 2020).

[bookmark: _Hlk64566488][bookmark: _Hlk64565739]	Neuliep (2009) believes that many people experience fears and anxiety when communicating with others, McCroskey (1984) considered to be the father of communication refers to this as communication apprehension theory. Gundykunst and Kim (1997) explain that communication with someone from another culture can be naturally uncomfortable due to uncertainties and unpredictability, Hofstede (1991) believes that humanity is led by the belief of what is different and unknown is dangerous. Gladwell and Chetwynd (2018) believe that many asylum seeker children can have negative experiences trying to remain in a positive and thriving education environment due to bullying and social issues with their peers. Bandura (1986) states that research results show that young people are heavily influenced by others they either come directly or in directly into contact with that they consider a role model. Fernandez-Ferrin et al, (2017) believes that many authors consider that a child’s family especially parents, Moschis (1985) continues that a child’s parents are more dominant influences than other role -models around them such as teachers and their class peers. This relates to social identity theory, Korte (2007) states this is a theory of social cognition an individual having self-conception that they are part of intergroup relations. Lantz and Loeb, (1996) adds that social identity is the desire to be part of a group that feeds a personal sense of belonging which is emotionally pleasing, individuals within the group have the same clarity that they are all similar, present the same characteristics and are separate from others who appear to not belong in their group (Hogg, 2006). Unfortunately, some asylum seeker children are placed within groups and settings that do not meet their needs and give them opportunity to create friendships. A young asylum seeker placed in a UK school stated ‘They put me with smaller (children), younger than me and I couldn’t handle that… I could not stay there, it’s like I was the oldest of all, but it wasn’t nice. I had some arguments with some pupils …most of the time I stood by myself. (Stanley, 2001).
Following research from Bandura (1986) and Fernandez-Ferrin et al (2017) it appears that young individuals are highly influenced by those around them in particularity those they are close to including family and impressionable by wanting to belong and to socially identify with their peers. This can be applied to school and how children treat others around them by influential role models in their life. If for example a child’s parents or peers present characteristics that are not inclusive of individuals that are different from their own such as welcoming other cultures this can lead to inclusive issues at school. These behaviour traits relate to ethnocentrism which is a world-wide belief system where some poses attitudes and behaviours towards other cultures and belief systems with a closed mind to another culture in comparison to their own (LeVine and Campbell, 1972). These people judge other cultures viewing their own culture and beliefs as more superior to others thinking of other cultures as far less superior (Hammond and Axelrod, 2006). Kurzban (2001) speculates that ethnocentrism behaviours set boundaries to other groups or individuals besides their own with noticeable characteristics such as language, physical appearance, culture, and religion.  
Following ethnocentrism there is another entirely different view on other cultures where groups and individuals are accepting of cultures incredibly different from their own known as cultural relativism. Cultural relativism is an ethical doctrine whereby moral values are particular to the culture from which they originate. In this respect, concepts of right and wrong relate only to moral behaviour within that culture; it is not possible to make moral judgements about a culture you are not from. (Philosophy Home, 2009).  Moral and societal values are at the heart of cultural relativism for example if a culture accepts a specific custom or action within that society then it must be moral, however if they do not accept it, it must be immoral (Park, 2011). Rachaels and Rachaels (2010) agree stating that there is a moral code within societies and if society within that culture deems something is moral in that society then that action is correct and justified. Park (2011) adds that respecting or tolerating one another’s cultures and practices is mutual and moral respect for each other’s practices and belief systems providing one does not affect or impact the other. Harmen (2008) believes that there is no single correct moral society, that none are more correct or better than another. Thomson (1990), Schick and Vaughn (2010) all argue that there are a variety of universal moralities that are not acceptable within societies because they are morally wrong across so many cultures. Thomson’s (1990) example of this states “One ought not to torture babies to death for fun” with Schick and Vaughn (2010) adding “Equals should be treated equally is not the only self-evident moral truth. Another is: Unnecessary suffering is wrong”.  Educating pupils about other cultures can change negative attitudes towards them and encourage adopting more cultural understanding and awareness; this practice also raises awareness of minority pupils aiding their self-esteem and promoting inclusion (Modood and May 2001).
Moffitt (1985) theorises that developing relationships are of great importance during early childhood development; as well as establishing individual identity, a child is beginning to develop their lifetime of characteristics, emotions, and behaviours. Matthews et al (2015) believe that proposed research on negative experiences of childhood social isolation has severe consequences on that child’s physical and psychological well-being; under extreme stress, severe isolation can even affect cardiovascular function. Danese et al (2009) state that a birthing study carried out indicated that social isolation calculated on some children in the study presented results of higher health risks in adulthood including depression, higher levels of inflammation and risks to the cardiovascular system. Caspi et al (2006) add that continuous experiences of exposure to isolation during childhood will most likely lead to much poorer health during adulthood. When childhood isolation studies are applied to an education environment, this is a crucial time when children develop their social skills and attempt to form relationships with their peers (Rubin et al, 1993). Children can have very negative experiences of social isolation in education, beginning in early years due to rejection from groups and individual peers. This in turn will reflect on the child encouraging withdrawal from activities and prevent them from socializing with other peers for fear of rejection. This has a negative impact on mental well-being and a sense of belonging (Matthews et, al, 2015).
Unfortunately, childhood isolation can be a reality in schools for many asylum seeker children due to various factors and barriers which can prevent them from feeling settled and supported within a peer group. McBride (2018) states that evidence-based research shows that asylum seeker children’s experience of education is a mixture of positive and negative experiences, most of these relating to building relationships with others. McBrien (2005) adds that many children have received a positive welcoming into UK schools whereas others have received very negative rejection, often for asylum seeker children in the form of bullying. The UK Government (2020) states that all schools in the UK must have a behaviour policy in place to prevent bullying. UK schools must follow anti-discrimination law and act accordingly to prevent any bullying, discrimination, harassment, and victimisation. Hamilton (2004) believes that successful and supportive integration for asylum seeker children in UK schools with strict anti-racism and anti-bullying policies must be in place. Even with these policies in place, bullying and racism are still very present in schools. Candappa et al (2007) states that a recent study suggested that many children do not have the confidence to report bullying and racist behaviours due to ineffective action taken against bullying, that the policies in place are not sufficient. McBride (2018) theorises that another factor of exclusion in schools which prevents asylum seeker children from forming relationships with peers is due to a language barrier. Hek (2005) adds that English speaking children and children from other cultures with other first languages may have a difficult time understanding one another. This statement supports McCroskey’s (1984) theory of communication apprehension as a language barrier can create an uncomfortable atmosphere if children are having difficulties in understanding one another; they may have anxieties of approaching someone who speaks another first language for fear of not understanding them. Communication barriers such as these can lead to a very lonely and unsettling start for an asylum seeker child in a new school. A participant from Hek and Sales (2002) study stated, ‘It’s like, I didn’t have any friends for two years, you know, and it was, my life wasn’t good.’.
Another factor of a communication barrier for asylum seeker children in schools is not only difficulty communicating and forming relationships with peers, but also attempting to communicate effectively with teachers and learning support assistants. The Department for Education and Skills (2004) states that over 70% of asylum seeker children that come to the UK speak very little or no English at all meaning they require additional English language support from when they are integrated into the school. For an EAL learner the language barrier between them, peers and teachers can be quite distressing, and they can be in many cases very quiet and withdrawn from others, so many of these children require quiet time to adjust (Kendall et al, 2006).  In addition to communication barriers McBrien (2005) believes that isolation from others comes hand in hand with asylum seeker children lacking confidence and confusion with cultural differences so different from what they knew in their home country. McBride (2018) adds that unfamiliar cultural differences can impact on relationships between asylum seeker children, peers, and teachers, if such cultural barriers are not recognised by the school this can negatively impact the child’s education and social progression. 
In conclusion educating UK pupils on cultural differences is important when attempting to settle newly welcomed asylum seeker children into the setting, this helps both new pupils and existing pupils within the setting adapt to each other. If educated on diverse cultures pupils will naturally feel more comfortable and safer when they encounter other cultures as they have existing knowledge of them (Drexel University, 2000). Additionally, newly introduced asylum seeker children maybe more welcomed and included within the school feeling more accommodated and settled with an inclusive welcoming atmosphere as believed by Modood and May (2001). Teachers and supporting assistants need to approach cultural differences with caution to ensure they are not unknowingly taking an ethnocentric approach when teaching about other cultures. This can be indicated that asylum seeker children come from a more ‘inferior’ background to their own which unfortunately can lead to bullying of those children if there are assumptions the western culture is ‘superior’ (LeVine and Campbell, 1972). Children need to be taught as stated by Schick and Vaughn (2010) that one society is not better than another with a more cultural relativism approach. By introducing cultural differences into the curriculum, it can help asylum seeker children feel more supported, included as well as broadening the minds of all pupils to diverse cultures and other ways of life (Drexel University, 2000). Cultural differences need to be addressed carefully with respect to diverse cultures, if not handled appropriately with correct knowledge, attention and delicacy can unfortunately lead to a root cause for asylum seeker children being rejected and excluded by their peers. This ethnocentric behaviour could be from influence as suggested by Bandura (1986) and Fernandez-Ferrin et al (2017) or simply because the culture, language and appearance is different than they do not understand how to approach such a differance believed by Hogg, (2006).  This example includes not just asylum seeker children but all children that can be excluded due to physical appearance, disabilities, way of life and belief system. A classroom is meant to be a safe supportive place that includes all children regardless of cultural differences as well as others. If individuality and differences are explored and taught in a respectful way this could provide many children a safe and inclusive atmosphere allowing them to learn, thrive and build relationships with others without fear of exclusion (Drexel University, 2000). 
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