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 1. Evidence of a clear understanding of the importance of a variety of play types. The significance of holistic play should also be considered.

The UNCRC (2013) highlights the importance of understanding article 31 holistically, the article states that children are entitled to rest and play, and it describes how reinforcing the article can improve children’s lives and fulfil their developmental needs, allowing them to reach their full potential. 
According to Haga (2021) during early childhood, it is crucial that children are provided with opportunities to develop their motor skills, and it is also important that fitness is promoted through a variety of movement-based play. Haga also suggests that if this is encouraged from an early age, it will not only provide children with a vast range of learning opportunities, but it will also lead to long term benefits, future well-being and encourage them to adopt a healthier lifestyle and behaviour. 
The Early Years Foundation Stage (Dfe, 2024) states that physical activity is essential for children’s holistic development, and it also provides guidance on how early years practitioners can support this in their practice, by providing children with a variety of play opportunities that promote the development of fine and gross motor skills, both indoors and outdoors. The EYFS (2024) provide examples of indoor activities such as providing babies with the opportunity to have tummy time, allowing enough space to encourage movement, puzzles, small world play, using small tools. Outdoor activities could include sports and games. 
The World Health Organisation (WHO 2020) outlines the significance of physical activity and how it can help to support health and wellbeing. The many benefits include; reducing the symptoms of anxiety and depression, improving cognitive skills, reducing the risk of health conditions such as heart disease and type 2 diabetes. 
Play Matters Australia (2023) states that creative play involves children having the freedom to explore, it includes them having the use of their imagination and allows them to express themselves, if they are provided with a variety of creative activities. It also suggests that practitioners can help children develop their creative skills with activities such as, marking making/painting, building blocks, arts and crafts. 
 Wilson (2008) focuses on creative play in the outdoor environment and states that recent research has shown how outdoor spaces can enhance the quality of creative play and by taking place outdoors, it can engage their senses, ignite their imagination and encourage problem solving and risk taking. Wilson (2008) also highlights how outdoor play can help children gain an understanding of the world around them and it can help them to appreciate nature. 
Rosen et al., (2023) considers creative skills as being essential for academic success and highlights how creativity has also led to many significant and original ideas. Rosen et al., also place great importance on the environment and adult guidance in fostering children’s creative thinking and as previously mentioned for physical play, creative play can also promote problem solving skills and supports children’s holistic development. 
Thomas (2023) focuses on the work of Mildred Parten, whom based her work on the link between play and social development involving pre-school children, her study and observations led her to develop the six stages of play and she was also able to identify how in most cases, there was a link between the child’s age and their stage of play. 
Lee, Hong, Park (2020) discuss the stages of play and a social play evaluation tool to determine where children are at in terms of play stage. As their study was based on pre-school children their evaluation tool focuses on the later stages of play which are associative play, where the children are interacting and may even share toys but they do not have a shared goal and the final stage of play which is known as cooperative play, where the children are both interested and involved in the same activity. 
Jiang, Lo (2024) discuss Bruner’s theory on children’s play and its significance in children’s development as it can provide children with a safe environment to develop their skills and begin to understand and adapt to social norms. As previously mentioned by Thomas (2023) Mildred Parten also highlighted the link between play and social development. 
Saracho (1994) mentions how Bruner identified three representation styles, one being symbolic mode which children use to express themselves and communicate, symbolic codes such as forms of creative play including crafts and role play or play that can develop creative and fine motor skills such as drawing and painting.
According to Howard, Mcinnes (2013) Vygotsky emphasised the importance of imaginative play and he highlighted its significance as it helps them to develop a wide variety of skills and enhances their cognitive, social and emotional development. 
Van Der Stuyf (2002) states that Vygotsky believed that adults should scaffold children’s learning, and it is suggested that they can do this by providing play activities that motivate a children’s interest, ensuring that the task is achievable and aim to reduce the risk of a child becoming frustrated. 

2. Evidence of a clear understanding of why it is important for children to choose their own play and the importance of the role of the adult in children’s play.

According to Waters-Daves (2022) self-directed play involves the child having total control of their play, the adult may engage with that play, but the child makes the rules, leading the play and it is up to the child how involved the adult is to be, the adult must allow the child to remain in control throughout. 
Lilley (1967) focuses on Froebel’s work and his belief that children are intrinsically motivated, therefore he stresses how important it is that adults avoid disturbing or restricting their play and that they ensure that children are provided with the right circumstances for their play to flow. 
Else (2014) states that Adults can support provision for child’s play by ensuring the environment is stimulating to invite and allow children to continue play, providing a designated, sufficiently spaced play area where children are safe to play with or without adult support. Perry (2014) discusses the importance of the Integral Play Framework that helps adults to understand the importance of providing spaces suitable to meet the children’s needs and that allows children to be in control. 
Vygotsky, cited by Malik (2017), introduced the concept of the Zone of Proximal Development (ZPD) and it requires adults to distinguish what children can already do in play and then look at how they can enhance that play, without making it too difficult for the child to achieve. Daniels, Wertsch, Cole (2007) also mention ZPD and how Vygotsky believed that by following this concept, practitioners can provide children with the right environment, tools and guidance for self-directed play which will help to enhance all areas of child development.  
Wood, Thall, Caruso-Parnell (2015) look at the Reggio Emilia approach which focuses on the child and believes that they are capable and can control some of their own learning. Reggio Emilia also believes that the classroom is the ‘third teacher’ and therefore practitioners should be mindful when setting up the classroom environment and ensure that it is interesting and motivating for the children.  
Fiechtner, Abrecht (2019) highlight that although it is proven how important self- directed play is, it is not always available to children due to the increasing focus on academic goals and they believe that with the correct knowledge, practitioners can adapt their strategies based on the child’s age and stage of development. Fiechtner, Abrecht (2019) provide advice on each stage of childhood starting with infancy, where self-directed play starts with giving babies attention, time and responding to cues. 
According to Gray (2013) when children are away from adults, they are more able to practice asserting control, they can learn problem solving skills, make their own decisions and begin to learn to manage risk. Gray (2013) also believed that when children are given more freedom in play it will increase the learning opportunities and when children do not feel that they are being repressed, they are less likely to feel anxious or depressed. 

Ledendecker (2020) notes the numerous benefits of self-directed play, one benefit being that it allows them to learn at their own pace and there are no set academic goals to meet, which as previously mentioned, is a prominent issue practitioners face when trying to provide children with opportunities for child led play. (Fietchner, Abrecht, 2019) 
Fisher (2021) also emphasised the benefits of self-directed play and how it enables children to thrive and develop in their own time, including children with additional learning needs and states that by doing so, puts children’s well-being first as if children are no longer motivated to learn as they do not find the experience enjoyable, it will not only have a detrimental effect on their development but also their mental health. 
According to Zosh, Hassinger-Das, Laurie (2022) it is during free play that children are more likely to be more able to emotionally regulate and have improved social skills as they are often engaged in more interactions with their peers, this in turn also helps them to develop a more extensive vocabulary and better communication skills. 
However, as highlighted by The Lego Foundation (2018) , there are many obstacles that can limit children’s opportunities for free play time, one obstacle being that not everyone sees the significant value of play, parents or carers may not fully understand and even some practitioners and educators may struggle with the concept or they may understand but work in a setting that has curriculum standards that do not support play based learning activities. 

3. In depth discussion and understanding of an observation method for young children.
According to Boehm, Weinberg (1997) observations involve collecting information by monitoring how children behave, this may include their interactions with peers, their surroundings or the type of play or activity they are engaging in. 
Bruce, Louis, Mccall (2019) cites the work of Susan Isaac, who highlighted the importance of observing children and recording the findings as it will enable practitioners to monitor their progress which will allow them to recognise areas that may need support and think of strategies to enhance play to further their learning and development opportunities. 
Peterson, Elam (2020) also emphasise the importance of observations, they state that observations help practitioners to gain a better understanding of the child, not only what they can do and where they are at developmentally but also get to know their personality, interests, culture and how they navigate through social situations and deal with conflicts. 
Brodie (2013) states the various observation methods that practitioners can chose from, one of those being a time sample observation which involves a practitioner observing a child at regular intervals over a set amount of time, each observation is brief but the observer takes note of the activity, what area of the room the child is playing in and how engaged the child is at the time of the observation. 
According to Beaver (2004) the advantage of time sampling is that it can be used for numerous purposes, one purpose could be to observe the children’s interactions with their peers which will help them to determine what social skills they possess and find out their friendship groups. Another advantage stated by Beaver (2004) is that this method also allows practitioners to see if they are engaging in all activities or if they keep returning to the same or similar types of activities. 
Tassoni (2002) also highlights that time sampling could be useful in providing practitioners with a better insight of a child’s behaviour as it is not a one-off observation but is carried out over a period of time. However, it is also suggested that one disadvantage of time sampling is that a child could show a particular behaviour or skills outside of that time frame which will not be observed. 
Hobart, Frankel (2022) stress the importance of remaining unbiased whilst carrying out observations and that practitioners should not let their feelings or expectations affect the observation. Therefore, as time sample observations are often used to monitor children’s behaviour, they could be subject to bias as practitioners could be expecting certain behaviour and be more susceptible to noticing that behaviour occurring. However, as highlighted by Louis, Betteridge (2020) all observations are at risk of being biased as they are subjective and the practitioner carrying out the observation may not realise that they are being biased towards a certain child as the reason could be due numerous factors. Therefore, as suggested by Louis, Betteridge (2020) it is crucial that practitioners address their potential bias by continuously reflecting on their practice. 
Brodie, K. (2013) suggests many advantages of using time sampling, although it could be useful in providing us with an insight into a child’s interests and how engaged they become which is not only useful for neuro typical children but also those displaying signs of ADHD. However, this type of observation could be brief and may only focus on one area as opposed to looking at all areas of development and as Palaiogou (2012) mentions, Te Whaariki and the Early Years Foundation Stage framework share similar views on holistic development and how it is important that a child’s physical, social, emotional and cognitive development are taking into consideration. Therefore, as suggested by Palaiogou (2012) it is important that observations provide practitioners with a holistic view to allow them to plan the best way to support their learning and development.
Barber, Paul-Smith (2012) suggests that practitioners use different methods of observation to gain a holistic view of the child as one method of observation will not provide practitioners with sufficient information, a child will need to be observed in different situations for example, both on their own and with peers, in different environments and at different times of the time. 


4. Demonstrate an understanding of the role of play when undertaking observations and assessments of children and consider how this affects the child’s engagement and the accuracy of the observation. 

 Louis (2022) states that Froebel learned a great deal about child development and how they learn by observing them during different types of play, he believed that play is always significant and by observing it, allows practitioners to learn how children think and discover what they are interested in which will enable them to provide the required support or guidance that they need. 
Mohamed (2023) suggests that observing children during play allows practitioners to see the child as their true self as it is during play that children feel more comfortable expressing themselves and this will lead to practitioners gaining a more valuable and accurate overview of the child during their observations. 
Moyles (2005) highlights the importance of adapting the way in which practitioners assess children and suggests that observing young children in a controlled environment will not provide the most accurate image of the child’s ability and behaviour. Similarly to Mohamed (2023) Moyles also suggests that observing children during play provides practitioners with a more accurate view of the child and their needs. 
According to Smidt (2015) as practitioners observe children during play, they are witnessing them learning and, also gaining a valuable understanding of how play can help their development across all the areas whilst also finding out what stages of development their child is currently at, as during play children can demonstrate various skills and abilities. Observations during play allow practitioners to enhance provision for children to what best suits them on their learning journey and it is important that practitioners respond positively and in a sensitive manner. 
Similarly to Smidt (2015), Ephgrave (2018) also highlights the significance of adults responding to children in a way that benefits them and their development as children are more likely to thrive when they feel valued, respected, and the more interested they are, the more engaged they will become in their play. 
Howard, McInnes (2012) suggest that when children consider what they are doing as play, it has a positive effect on their emotional well-being, and it also has a positive influence on the observation and development potential. The article also cites the UNCRC and how they suggest that emotional well-being can also affect all the other areas of a child’s development. Therefore, it is vital that practitioners understand how children view play and that they use this knowledge to provide children with play opportunities that will help them to reach their full potential. (Howard, McInnes, 2012)
According to The Early Years Foundation Stage (2007) although play can occur naturally, some children require adult support, they may need help to build their confidence or may be unsure how to use the resources provided. EYFS (2007) suggest that adults can help children by providing them with a safe environment, with the resources and support that they need to enhance their play, also knowing when they need to intervene. Hughes (2010) also suggests that it is the role of the practitioner to ensure children are provided with an enabling environment, they also believe it is essential that practitioners are aware of the child’s needs, interests, and take into consideration their cultural background and family whilst carrying out their planning and observations. 
Papatheodorou, Luff, Gill (2013) refer to ‘The Hawthorne Effect’ where both adults and children will behave differently as they know they are being watched. Therefore, it is important that the practitioner who is observing the child remains as inconspicuous as possible, whilst also maintaining standards of ethical practice. 
Gillespie, Greenberg (2017) highlight the concept of ‘scaffolding’ which refers to practitioners supporting children’s learning and development by intervening and supporting at the correct time it is needed. As previously mentioned, scaffolding can be successful if practitioners are following Vygotsky’s concept of ZPD and are able to assist the child in furthering their learning and acquiring new skills by providing just the right amount of help, ensuring that they are not influencing the child during play which will affect their observations. (Malik, 2017), (Daniels, Wertsch, Cole, 2007). 
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