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Outdoor Experience Plan.

	Experience: Discovering and exploring woodland area.


	Number of children: 10: including 1 child with additional needs.

	Age of children: 4 years.
	Number of adults: 5.
 

	Location: Woodland.

	Preparation time: 1.5 hours.
	Activity time: 
Afternoon session, 1-3pm.

	Resources:
· 5x Buckets.
·  5x baskets. 
· 10x whistles. 
· 5x fishing nets. 
· 5x windchimes.
· 7x balls of different sizes and weights. 
· 5x magnifying glass. 
· 10x tweezers.
· 2x camera (1 for children and 1 for adult). 
· snacks (pre-sliced apple/banana).
· 10x cartons of milk (with straws). 
· 1x recycling bag for waste. 
· spare set of clothing for each child.
· staff mobile phone and parent/ guardian contact details for each child.
· fully equipped first aid kit.
· a register of children attending.
· natural loose parts found within woodland environment, which may include logs, trees, stones, twigs, branches, acorns, and leaves. 



	Aim/s of activity: 
The activity aims to motivate children to explore using the woodland environment as a vehicle to transform experience into knowledge, skills and behaviour. It should stimulate curiosity, providing children with a challenging and adventurous element. It promotes respect for the outdoors, encouraging children to develop appreciation of the world around them. The broad range of selected resources with no fixed purpose allows children to represent their ideas, feelings and experiences and can be used in a multitude of ways. Additionally, children will be encouraged by supportive practitioners to access loose parts, using their curiosity and creative thinking skills for play affordance. The experience additionally aims to support and enhance children’s holistic development. 


	Links to outcomes: 
The experience holistically supports children’s development and is strongly linked to the seven areas of learning of the Foundation Phase Framework (2015).  Although not task specific, the experience encompasses the developmental needs of children and allows them to build on previous learning and understanding. Linking to the Personal and social development, well-being and cultural diversity area of learning, the experience offers children opportunities to show curiosity and develop positive attitudes to new experiences whilst taking risks and becoming confident explorers of the outdoors. The area of Language, literacy and communication shows support for children using and responding to a variety of questions such as who, how, what and when which will be scaffolded by practitioners during experience using sustained shared thinking. Mathematical development is supported by the exploration of length, height and weight from resources provided and natural loose part play. Physical development is promoted by assisting children to use their bodies, encouraging spatial awareness, balance, control and developing fine and gross motor and manipulative skills. The experience also links with Donaldson’s four purposes where children should be encouraged to be:
· Ambitious, capable learners who set themselves high standards, seeking and enjoying challenge.

· Ethical, informed citizens who: are building up a body of knowledge and have the
show their commitment to the sustainability of the planet.

· Healthy, confident individuals who can apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives.
· Enterprising, creative contributors who can identify and grasp opportunities, taking measured risks.




	Differentiation: 
 Children develop at their own rate and have individual needs. The experience offers of a broad choice, along with a sufficient adult/child ratio which allows each child to feel confident and supported to participate. Practitioners are aware of their roles and will guide and support any difficulties.
1-1 support provided to child with additional needs.  Environment will be examined for accessibility, ensuring each child gains access and is safely able to explore. The experience will be child-led, and resources provided will be utilized by children based on individual ideas, interests and play preferences.




	Health and safety: 
A full risk assessment will be undertaken prior to accessing woodland, checking for new risks, for example, dog poo, glass, drug paraphernalia or equipment that may have been fly-tipped which may cause harm. 
 Additionally, the journey to the woodland includes a short period of time where children walk roadside and navigate uneven or absent pavements. The adult child ratio allows 1 adult per 2 children giving opportunity to practice and monitor good quality road safety. 
Children at possible risk of scratches to face and body from twigs/branches at eye level. 
 Allergies will be divulged via parental disclosure within consent forms prior to experience. 
Risk of cross contamination reduced by providing 1 whistle per child.
The location of experience offers opportunities for children to take risk, this will be continually monitored by practitioners.



	Practitioners should aspire to: 
* Monitor and manage health and safety risks, offering and reinforcing boundaries, enabling children to recognize how to keep themselves safe.
* Actively project enjoyment, illustrating the value of outdoor environment through positive and encouraging attitudes.
*  Support child-led learning, showing understanding and commitment, ensuring children achieve the finest of what the experience has to offer. 
*Encourage children to actively access natural loose parts and to use their creative thinking skills. (Play affordance).
*Observe children’s ideas and play preferences, informing future learning and monitor development.
 *Support and offer reassurance to child with additional needs. 
 *Promote sustained shared thinking by asking open ended questions such as ‘How’ ‘What’ ‘When’ ‘Why’ and ‘Where’.
* Encourage co-operative play and adopt co-player role when necessary.
*Introduce new vocabulary relating to outdoor environment, including textures and sounds encountered by children such as smooth, pointy, bumpy etc.
*Adapt environment accordingly to suit children’s play and curiosity choices.
* Be flexible, allowing children adequate time and space to fully embrace experience.
* Be a positive role model in reinforcing ways the outdoor environment can be protected. The significance of litter collection and the protection of plants and animals in their natural habitat should be reinforced to increase children’s awareness and understanding.




	Summary of experience: 

Children will discover and explore the outdoors immersing themselves in a woodland environment in locality to school premises. The adult child ratio enables practitioners to support children effectively in all aspects of potential benefits of experience, scaffolding learning possibilities and minimizing potential health and safety risks. One child presenting with sensory difficulties will be encouraged to engage supported by an adult, whilst safeguarding their health and wellbeing, focusing on, and responding sensitively to their fears and anxieties, whilst giving them the confidence to actively participate as a valued member of the group.

Given the time allocation of experience, refreshments will be provided. This will enable children to feel physically comfortable to access experience, without feelings of hunger or thirst. Social and self-help skills can be developed here, with children given the opportunity to converse with their peers in the outdoor environment, whilst playing an active role in the preparation and distribution of snacks.  
Resources supplied have been appropriately selected to allow children a broad variety, encouraging them to use their curiosity and creative thinking skills to enhance their overall experience (play affordance). Children will be encouraged to use resources provided utilizing them to possibly fill and empty with buckets, view the world from a different perspective through magnifying glasses, develop fine motor skills using tweezers, listen to  echoes of a whistle being blown outside against the sounds of a windchime blowing in the wind, explore weight and gravity with differing size balls or observing the difference of mud/ water slipping through a fishing net. In addition, children should seek out natural loose parts found in woodland which can be used for any purpose children choose. Climbing or navigating their bodies over trees and logs could support children’s gross motor development whilst the delicate handling of conkers, acorns or leaves equally supports fine motor development.

Practitioners present will assist and observe children in their play, taking on various roles, including observer, scaffolding learning, and a partner in play. Children should be given the opportunity to initiate play before practitioner suggests alternative activities. The promotion of sustained shared thinking with the use of open-ended questions and prompts will develop and extend children’s learning opportunities. Children’s play preferences, concepts and interests observed will inform future learning. The cross curricula experience, links to the seven learning areas of the Foundation Phase Framework in addition to the four purposes of the curriculum created by Professor Donaldson.

The value of the outdoors and how to protect it should be reinforced, giving children an awareness in addition to a sound understanding of the importance of looking after the outdoor environment. The woodland should be left in its natural state, with litter collected and all resources taken from site on departure.
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RISK BENEFIT ASSESSMENT

	 Activity:
	Discovering and exploring the woodland environment. 




	Hazard
	Risk
	Who is at risk?
	Benefit
	Precautions in place to reduce risk
	
	 L/M/H

	Parental concerns.
	Child not participating .
	Children.
	Parental trust achieved: maintains partnership working.
Child can access experience.
	Written consent obtained following detailed letter regarding experience being sent home beforehand. Parents are given opportunity to ask questions and practitioners alleviate any worries or concerns.
	
	L

	Walking roadside.
	Traffic.
	Children, Practitioners.
	 Awareness and understanding of road safety. 
	Children are escorted by practitioners who practice good road safety, verbalise possible risks and monitoring children’s safety. When crossing road, practitioner will stand in middle of road and halt traffic for children to cross safely. 
	
	L

	Uneven or absent pavements/ ground
	Falls.
	Children, Practitioners.
	Children experience navigating uneven surfaces assisting balance, gross motor skills and movements such as clambering, rolling, sliding and crawling
	 In case of absent pavements, correct road safety procedures will be followed where children walk single file with adult roadside. Children will be encouraged to walk safely and made aware of risk of falling over uneven pavement stones. 
	
	L

	Inadequate adult:child ratio.
	Child getting lost and separated from group.
	Children.
	Highly unlikely to occur given the generous adult: child ratio. Children learn the importance of following adult set rules and boundaries to keep them safe.
	Contact details of all parents will be kept, along with a mobile phone to report emergencies immediately.
Children placed in a 1:2 ratio with practitioner who will continually monitor children’s location. Practitioner will follow relevant procedure in case of child abscondment.
	
	L

	Injuries from resources provided.
	Cuts, pinches.
	Children, Practitioners.
	Children learn valuable skills in using ‘tools’ whilst developing their fine motor and hand-eye co-ordination.
	Resources will be checked for any breakages, jagged edges etc. Children will be encouraged to use them safely and correctly by adult modelling through experience.
	
	L

	Trees and branches at eye level. 
	Cuts and abrasions to face and body.
	Children, Practitioners.
	Participation in experience. Children learn to move around environment safely avoiding possible obstacles.
	Children will be encouraged to move around woodland safely, recognising possible dangers that may cause them harm. A first aid kit will be on site which will contain appropriate equipment to treat such injuries. 
	
	L

	Uneven floor surface and terrain in woodland.
	Falls and trips.
	Children, Practitioners.
	Develops gross motor skills, improving balance and control.
	Area will be checked prior to children arriving in woodland removing obvious obstacles appropriately. Children to be encouraged to be aware of individual space and speed whilst playing to prevent injuries.
	
	L

	Insect bite or stings.
	Allergic reaction, anaphylactic shock.
	Children, Practitioners.
	Unlikely to cause significant harm unless bite or sting results in anaphylactic shock.
	Any known allergies or reactions known will be divulged by parents within consent form. Medication needed will be on site and administered by a trained practitioner. 
	
	L

	Snack provided.
	Choking.
	Children.
	Development of social and self-help skills can be developed and improved.
	Snack will be pre-sliced before leaving school to correct and safe size for children to digest without risk of choking. Trained first aid practitioner will be on site. 
	
	L

	


Inclusion
	Children not participating because experience is not appropriate for them to access.
	Children.
	Child participates as a valued member of group and gains same experience as peers. Opportunity to partake with support from practitioner who is sensitive to individual needs.
	Experience is child led and aims to follow individual children’s ideas, interests and play preferences. The broadness of choice of resources allows child to participate in any way they wish gaining valuable learning experiences. 
	
	L

	Lack of understanding on how to recognise and manage risk.
	Children not recognising potential risk and becoming hurt as a result.
	Children.
	Increased awareness and understanding of potential risks and how they can manage them safely.
	Quality health and safety risk assessment will highlight risk which may cause serious harm. Children will be encouraged to take risks within play by experienced practitioners who will continually observe and assess potential risks in play. Sustained shared thinking will give children understanding by problem solving how to manage risk safely.
	
	M

	Lack of opportunity to take risk and challenge themselves during experience.
	Children not being challenged in experience because of risk.
	Children.
	Experience is child led and every child’s idea of risk will differ, therefore presenting a challenge.
	Children will be given the opportunity to take risk and be challenged within play in a managed environment. 
	
	L

	


Weather conditions.
	Experience not being offered in inclement weather.
	Children.
	Children accessing outdoors in all weathers. Understanding how the environment changes in differing seasons and weather conditions presents additional learning.
	Children to access outdoors in any weather. Appropriate clothing will be worn by children and practitioners based on weather forecasted. A spare set of clothing will be provided by parents in case of falls, trips which may make clothing wet or uncomfortable. 
	
	L

	Not achieving outcome or aim of experience.
	Practitioners take control of experience to achieve desired aims.
	Children.
	All children gain learning opportunities from participating in experience. 
	Experience is not task specific and focuses more on holistic development and skills children could achieve from participating. The broad choice of resources will allow children to be curious and discover the woodland environment with enjoyment.
	
	L


ENVIRONMENTAL AUDIT

	Issue.
	Damage that could occur.
	How to lessen negative impact.
	Resources needed.
	Who is responsible?

	Litter
	Litter harms plants, vegetation and natural areas. Potential harmful impact on animals include them being trapped or poisoned. Litter also attracts pests and rodents.
	All waste to be disposed correctly in line with recycling regulations.
	Recycling/ food 
waste bag.
	Practitioners. In addition, the importance of collecting litter should be reinforced to children and they can assist with task. 

	Trampling over ground within woodland.
	Over trampling of floor surfaces. Picking of flowers without need. Natural animal and insect habitats being destroyed.
	Being respectful of environment and not uprooting plants and flowers without valid reason.
	Not applicable.
	Practitioners should be good role models in displaying value of protecting outdoor environment. Reinforcement of not picking plants or flowers unnecessarily should be reiterated to children.

	Pollution.
	Pollution can kill plants and animals and poison soil.
Human exposure to air pollution can lead to respiratory disease and other physical difficulties.
	Walk when appropriate.
	Risk assessment, suitable footwear.
	Practitioners to walk with children to woodland. The benefits of walking and leading a healthier lifestyle should be explained to children.

	Animal habitats.
	Species of animals, birds and insects disappearing over time. Habitats destroyed due to damage to trees, leaves and crevices.
	Avoid disturbing natural habitats of wildlife. 
	Not applicable.
	Practitioners should observe play, ensuring no habitats are harmed. Reinforce and praise good practice.

	Animals.





	Animals or insects being harmed when handled.
	Remind children to be gentle. Return to natural habitat.
	Not applicable.
	Practitioner.








	Resources being left behind.
	Fragments of resources left behind may damage wildlife and natural habitats. 
	All resources collected and returned to school.
	Transportation bags.
	Practitioners. Children to assist.






















Task 4.


 Outlined in Part 1 is an experience where children access woodland environment provided with a variety of resources and practitioner encouragement to seek out and utilize natural loose parts found within the outdoors. The experience aims to produce a motivating and stimulating child-led learning experience within a natural environment, holistically promoting children’s development. In this piece of writing the importance of outdoor learning, the benefits of outdoor experiences to children’s health and development and loose parts play will be analyzed and evaluated. 



Many early childhood theorists introduced the importance of outdoor play and learning in natural environments and these have influenced the growth of early childhood practice and provision. Froebel, Montessori, and Pestalozzi (cited in Kadima, 2011), place distinct emphasis on the value of outdoor play and learning environments for young learners, suggesting learning outdoors has a positive role in education (Bilton, 2002). Furthermore, research shows direct experiences of nature remain essential for children’s physical, emotional, and intellectual development and increases ability to focus and enhance cognitive abilities (Kellert, 2005 and Wells, 2000). (Tassoni and Hucker,2000), suggest outdoor learning environments offer opportunity to learn freely at child’s own pace in a challenging but stimulating environment, enabling them to make choices, take risks and work collaboratively. Furthermore, (Exploring Time and Place through play, 2004) explain outdoor learning allows children to embrace their own ideas without the constraints of space, time, and overbearing practitioners. Similarly, Froebel, cited in (Garrick,2009) and  Reggio Emilia (1996) cited in (Knight,2009) note the importance of  freedom to learn without external pressures from practitioners, further describing the critical role practitioners hold in creating a physical environment providing children with autonomy to lead their own play, have their own ideas and feelings nurtured and facilitated sensitively in a way which shape their skills and confidence. Thus, the experience in Part 1 could be seen to support these theories, implementing them into practice to create a child-led, hands on learning experience in a challenging environment whilst promoting sustained shared thinking between intergeneration’s of people who work with and learn from nature (Alcock and Ritchie, 2018, p79). 

However, research by the Office of National Statistics (2018) reveal just 12% of children participate in daily outdoor experiences, suggesting opportunities for children to access the natural environment are declining. Concerns over safety, traffic, crime, and parental worries are reported to be the reasons why children are spending less time in the outdoors, with modern technology increasing children’s sedentary time. Similarly, evidence in the National Childhood Report (2012) reveal that as a country, specifically children, exhibit indicators of a modern phenomenon known as ‘Nature Deficit Disorder”, something (Louv, 2005) describes as the human cost of alienation from nature, which has resulted in an international movement to connect children, adults, and whole communities to the natural environment. Further studies show children are missing out on connecting with the natural world; and as a result, in adulthood lack a distinct understanding of the importance of nature to human society. Therefore, the implementation of Education for Sustainable Development and Global Citizenship (ESDGC, 2008) is valuable in preparing children for life in the 21st century, linking the environment and the people who live within it, allowing children to view the world and how all living things relate to each other. It recognizes that the world can sometimes appear unfair and unequal, but can be shaped and transformed by the attitudes, values and actions of the people who populate it. 
 Despite research stating children are having less opportunities to engage with natural environment regularly, the planned experience in Part 1 could assist to motivate children to engage and feel enjoyment from the natural environment. The experience will allow opportunities to immerse themselves in the natural environment, whilst supporting their development of thinking skills, with supportive practitioners facilitating involvement and engagement from young people in their own learning, whilst gaining an understanding of the world around them and the contribution they can make to create a sustainable world.

It is for these reasons’ schools have the greatest potential to deliver quality outdoor learning, both in the school setting and further afield. Despite the ESDGC offering ample opportunities for extending children’s development and understanding of the world around them, it should be an intrinsic part of the existing school curriculum and adopted as a whole school approach with practitioners who are committed to achieving the long term goals, (Welsh Government, 2008,  The Foundation Phase (2015) curriculum aims to provide outdoor learning environments that are safe but exciting, stimulating whilst promoting children’s development, natural curiosity and learning through first-hand experiences. Emphasis is placed on the outdoors as a resource for learning, meeting the diverse needs of all children, allowing them to take risks, solve problems and develop an understanding of the world in which they live. Practitioners involved in experience can support this by scaffolding children in play (sustained shared thinking), something Vygotsky (1978) considered essential for children to learn in which the support of a more knowledgeable other plays a crucial role in the development of higher psychological functions, (First Discoverers, 2020).
The experience in Part 1 can be further seen to support and promote the ethos of both The Foundation Phase and ESDGC with emphasis on children’s experiential learning outdoors, whilst developing an awareness of the environment and the world around them through a cross curricula experience.

As already discussed, outdoor experience plays an essential role in early years development, where children acquire fundamental concepts by actively engaging with the natural environment, (Yildirim and Akamca, 2017). When children have the opportunity to connect with the natural world; encountering first- hand experiences of life and growth, provided with limitless opportunities for creativity and imagination whilst moving their bodies outdoors there is a positive impact on children's health (Learning through Landscapes, 2020). The concept of health is enshrined within Article 24 of the UNCRC (no date) stating that every child has the right to the best possible health and education on health and well-being in order for them to remain healthy and is further supported within The Well- Being and Future Generations Act (2015),and The Environment Act, Wales (2016) in which modern legislation seeks to improve the social, economic, environmental and cultural wellbeing of Wales.

Children’s developmental health is something McMillan (1914) pioneered to educate families on how to improve health conditions within families. The McMillan ethos of children’s well-being and education has passed through to contemporary society and to present day remains the focus of early years education and practice, (YouTube, 2017). Their philosophy suggested children learned through exploration, achieving their full potential through first-hand experience and active learning, particularly outdoors when provided with large and varied areas. The experience in Part 1 supports these principles by introducing children to the outdoor environment where they can freely explore, discover, and build on skills and knowledge previously acquired. As aforementioned, some children do not have the opportunity to access the outdoors regularly therefore not being exposed to the health benefits the outdoors has to offer. This experience provides them with access and participation in outdoor learning whilst gaining critical developmental skills and health advantages. 

 Evidence shows that natural environments promote and facilitate higher levels of physical activity and time spent outside can improve well-being, in addition increasing a child’s ability to function in school, (Natural England, 2016, Homan cited in Pentagon Play, 2018). Similarly, (Ouvry, 2003) suggests by giving children the freedom to be outside, their emotional well-being is strengthened, and such freedom is associated with positive functioning, good physical health, and life expectancy. In contrast (Robson and Rowe, 2012) suggest that being aware of one’s own thinking and feeling and having the ability to self-regulate and reflect is highly significant in children’s learning, however in research conducted by (Bilton and Waters, 2016) the most common aim for children being in the outdoors was related to physical development as opposed to Personal and Social Development which sat in fourth place. Indeed, The Good Childhood Inquiry (2007) found children are experiencing an ‘epidemic of mental illness’, with a significant increase between 1974 and 1999. Physical and mental health problems are apparent consequences of lack of engagement with nature revealed in the National Childhood Report (2012) however, Learning outside the classroom identified The Natural Connections Demonstration project (2016) reported that 90% of children said they felt happier and healthier when learning outside. Therefore, with clear research clearly identifying benefits to children’s emotional health, the experience in Part 1 supports children’s emotional well-being, providing them with opportunity to be in the outdoors, to socialize without restrictions in free play with peers and build relationships with practitioners on a deep level through sustained shared thinking, (Siraj- Blatchford, 2002). The opportunity to engage with nature and experience the outdoors first-hand will improve cognitive development and promote healthier, happier minds. The meeting of children’s individual needs by supportive practitioners, support Maslow’s (1943) theory that children learn best when fundamental needs are met.

That said, having both the time and space to play outside will stimulate and encourage children to develop both fine and gross motor skills. The outdoors assist children to develop and improve mobility and co-ordination, the vestibular system (balance) and proprioception (body awareness and spatial skills), (Early Years Alliance, 2019). However, the outdoor environment can be challenging for those who face difficulties with such skills, so offering them a safe environment allowing them the time and space to explore how their bodies move mastering and refining a wide range of gross and fine motor skills, will give them opportunity to become competent, improving their development and build their confidence, Oswalt (2020). Despite the experience in Part 1 offering opportunities for learning and engagement with nature, it can be seen there is little focus or time to encourage gross motor movement. The resources provided mean that to a certain extent the experience is adult led and the implementation of these do not encourage nor require such big physical movements. In the potential absence of large loose parts such as trees, logs or tyres which can be clambered upon, mean children will not have the opportunity to refine these skills and time restriction of  experience may also impede on children’s opportunities to practice the big movements needed to develop Gross Motor skills. That said, the resources provided and the potential loose parts that may be found within woodland will promote and develop Fine Motor Skills in children allowing them opportunities to develop these skills.

As previously discussed, outdoor play is an essential component of early childhood, influencing both children’s learning and development, (Flannigan and Dietze,2017). However, (Nicholson,1971) identified many children were deprived of a crucial part of their lives, raised in a restricted environment with few opportunities to be curious, creative, discoverers, inventors and communicators, all concepts Piaget and Vygotsky viewed as encompassing to children’s play, (Chakravarthi, 2009). Present day, many countries including the United Kingdom promote opportunities for children to access and engage in outdoor play and one approach that is being endorsed is exposure to outdoor play environments that have a choice of synthetic and natural loose parts, (Ernst, 2014). Loose parts refer to play objects and materials that are open ended, manipulable, and moveable that can be used in several ways, (Nicholson,1971, Maxwell et al, 2008). Encountering captivating loose parts, stimulates children’s curiosity when they see and experience unique things that may not be found indoors. This kind of curiosity inspires engagement in new adventures, where quality and complexity of play increase when loose parts are incorporated, (Perry,2004, Anggard, 2011).
Furthermore, (Anggard, 2011) suggest that loose parts allow children freedom to develop their play based on their ideas, rather than predetermined by materials or environment, whereby they create play based on past experiences, creativity, curiosity and new concepts.
Additionally, loose parts and the fluctuating outdoor environment create ‘affordances’ for children, which refer to options that an environmental element or item can potentially provide to the child. The perception of such options lead children to act on that element or item which may have multiple uses based on children’s perceptions of what they could be and provides practitioners with valuable information to support children in creating rich and diverse experiences in play, (Gibson,1977). 
Loose parts play offer children opportunities for unstructured play that is not practitioner controlled or include restrictions, allowing and encouraging children to exercise their right to play, Article 31 of UNCRC (no date), developing individual control and self- regulation skills, (Stephenson, 2002). However, despite (Leggett and Newman,2017) recommending professional development on the value of loose parts play as necessary, research by (Staempfli, 2009) identified barriers and negative attitudes practitioners held towards the concept were restricting children from benefiting from play experiences, further stating that extending knowledge assists in solidifying quality outdoor play learning experiences for children. 
To a certain extent, the experience in Part 1 support above ideas. The experience encourages practitioners to support children to seek out and utilize loose parts found within the woodland, however with resources already provided, they may prove a hindrance in children’s ability to do this. Despite this, the resources have no fixed purpose and how they are utilized is children’s choice, reinforcing play affordance. If the experience were to be revisited resources provided by adult would be omitted allowing children freedom of choice when accessing loose parts and directing their own play.
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