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Section 1
United Nations Convention on the rights of the child (1992) declares in Article 31 that it is every child's right to unwind, play, and engage in a variety of cultural and creative activities. This is supported by United Nations Children Fund (2018) who states one of the most significant ways that young children acquire critical knowledge and abilities is through play.  This is further supported by the new curriculum for funded non-maintained settings in Wales (2022) where it confirms the importance of play to a child. Every child has a basic right to play. Further enhancing that all children within their early years take their play quite seriously.  Brodie (2014) equally emphasises the importance of play, by stating play for children is not only healthy but also an essential part of life. However, Stokes (2023), stresses that although play based learning has proved somewhat effective in children's holistic and educational development this does come hand in hand with potential barriers.  Stokes mentions barriers taken from research based upon primary school teachers that resulted in a consensus, with teachers stating that implementing play-based learning proves difficult when taking on board the requirements expected when assessing the children in their academic progress. 
The Foundation Phase Framework was introduced to Wales in 2010. The framework was designed to support children aged 3 to 7 in their educational journey through the world of play experiencing first-hand rich experiences indoors and out.  These are provided by practitioners who understand how to support and develop children’s skills.  (Welsh Government 2015)
[bookmark: _Int_o6kXmS0A][bookmark: _Int_v9KYaOk3]The Foundation Phase is set out with 7 areas of learning for the ages of 3 to 7 years old. The curriculum was a change from the rigid, traditional ways of educating young children, providing them with chances to reflect on their work, playfully collaborate, co-create knowledge, empower themselves, and develop into imaginative thinkers, (Thomas, 2016).  Within the Foundation Phase curriculum, it explains the importance of building positive secure relationships between the families and the care givers, taking into account that the children’s first teachable moments come from the home, Welsh Government (2015).  Equally regarding this point Freud (2023) explains the importance key workers have within their role building positive relationships with both the children in their care and their families, when a positive secure relationship is built a child's ability to play, explore, and learn can be developed. With the new curriculum that was established and put into practice in 2022 within schools and the funded non-maintained curriculum for settings it has been embedded into the curriculum the importance of secure relationships and the role the adult plays. Welsh Government (2022) explains in order to support the child's sense of belonging by accepting both past and present experiences, it is the keyworker’s duty to establish profound connections with their family and community. 
The new curriculum for funded non maintained settings embeds 5 developmental pathways which are essential to every young child's development and learning. Well-being, exploration, communication, belonging and physical development. Since the curriculum places a strong emphasis on the needs, interests, and curiosity of three- and four-year-olds, the five developmental pathways are expressed from the child's point of view, (Welsh Government 2022). This is supported by National Day Nursery Association (2022) who states Authentic and purposeful learning as well as the realisation of growth for every child will be supported by the holistic use of the five pathways. 
[bookmark: _Int_7TRwe37T][bookmark: _Int_Vxn7OlSy]Maheson (2014) explains the foundation phase curriculum in Wales is a reflection of the countries efforts to create a unique education system, which has drawn inspiration from several international models, including the Canadian immersion system and the Scandinavian early years ethos. When using a play-based curriculum whether it be in schools or within funded non-maintained settings staff should be trained to a high standard to ensure they are able to support children within the setting.   Education Development Trust (2023) explains for these early educators to be successful and to ensure that the children in their care receive the highest learning outcomes, they must receive effective professional development. Within the stocktake that was carried out in 2014 by Siraj on the foundation phase curriculum in Wales, Lewis (2014) explains that Siraj would be carrying out a separate, brief independent stocktake of the Foundation Phase in Wales. The stocktake was carried out as it was believed that there are concerns with how the Foundation Phase is taught consistently in Welsh schools. Donaldson (2015) supports these concerns within his report stating the existing curriculum and evaluation systems in Wales have a variety of problems, both practical and fundamental, despite the numerous reforms and initiatives that the Welsh Government has put in place. However, research carried out by Waldron et al (no date) finds the vast majority of practitioners and important stakeholders who were questioned and polled believed that the Foundation Phase was improving children's learning, particularly in schools and in terms of welfare, learning attitudes, and confidence. Within the stocktake Siraj suggests 29 recommendations moving forward using the foundation phase within settings and schools. Recommendation 5 suggests practitioners should receive training to ensure the foundation phase methodology, (Siraj, 2014). Maintaining your skills in your field is ensured by continuing your professional development, through continuing profession development, you can learn new skills that could be useful in handling challenging or unique circumstances, (Care Council for Wales, 2016). This is supported by Professional Association for childcare and early years, (no date) who affirms you expand your abilities to feel more secure about your work and make it more productive and satisfying, learn from colleagues and share your own experiences. Within Flying start settings all staff are required to continue with their professional development to meet the requirements of the National Minimum Standards set out by Care Inspectorate Wales, (Welsh Government, 2023). However, Poolton (no date) whilst agreeing that training is paramount within the early sector for CPD Poolton states that settings come across barriers within the day-to-day practice when needing to send practitioners onto training and this could be due to not being able to cover the staffing ratios for that day which would not be adhering to the National Minimum Standards that are set out for childcare settings within Wales. There are still barriers with the implementation with the new curriculum in Wales with teachers and practitoners needing new training on the new curriculum this is supported by Estyn (2021) supplying chances for professional development so that all employees are aware of the curriculum design method and implementing it within their schools and settings. However, Estyn suggested in a report in 2020 that leaders believe that they may not have enough time to handle the necessary curriculum planning and professional learning. Another recommendation within the stocktake by Siraj (2014) throughout schools and non-maintained funding settings practitioners within their role should continue to enhance both the indoors and outdoors within their provision, and ways to make the most of these leaning areas for the children within the settings. This is supported by Tovey (2016) who confirms children’s play revolves around using the outdoors as a special learning environment that connects to the interior space. Grindheim et al (2021), affirms the benefits outdoor play has for children and adults, for mental health, communication socially and cognition. This is supported by NI Direct (no date) children can gain independence, self-worth, and confidence by playing outside. Through play, they also learn about boundaries, restrictions, and challenges. The new curriculum for Wales has fully embedded the love for both the indoors and outdoors both within the curriculum for schools and the curriculum for non-maintained settings. Welsh Government (2022) explains using the indoors and outdoors to his full potential, because of this, practitioners need constantly assess the environment's efficacy and make necessary adjustments. To Conclude although the foundation phase curriculum worked well for many years within Wales, since the implementation of the new curriculum and the curriculum for funded non-maintained nursery settings, this curriculum has been thoroughly thought out and written with the children in mind. Monmouthshire Council (2023) explains the new curriculum enables each child to be at the core of their education. 
Section 2
[bookmark: _Int_HRVroP6A][bookmark: _Int_vXjI4DeB]Within settings it is vital to recognise that all children who are placed with us are unique and no child is the same, this is supported by Early years matters (2023) who states each child is an individual who is always learning and capable of being resilient, skilled, self-assured, and confident. This further supported by Celinska (2023) confirming each child is different and grows at their own rate. Within settings practitioners working with the children daily must ensure that every child in their care has a stimulating and joyful learning and development experience, practitioners must take into account the unique requirements, interests, and developmental stage of each child, (Leicestershire County Council, 2024). Within Wales for many years the foundation phase profile has been followed throughout schools, non-maintained settings and education settings. Within schools the foundation phase framework is statutory for children between the ages of 3 – 7-year-olds, it was introduced in 2010 and rolled out in all schools in Wales, (Welsh Government, 2015). This is supported by Wainwright, et al (2016) The Foundation Phase framework, which places the child at the centre of any planned curriculum, identifies seven areas of learning for children ages three to seven. These areas are part of a holistic, integrated, and cross-curricular approach that emphasises skill development. Within non – maintained settings it is used for babies from 6 months through to school age. The foundation phase profile is used to assess babies and children’s skills from physical skills, personal, social and emotional development, language and literacy skills and maths development, (Welsh Government, 2017) Welsh Government (2015) states the foundation phase profile will assist in identifying children who might benefit from early intervention, require more support, or require ongoing supervision from child development experts such as educational psychologists or speech and play therapists. Professional association for Childcare and early years (PACEY, 2017) states in terms of learning and development, a child's early years are crucial, and adults are the ones who help and guide that growth. To enable children to realise their full potential, it is crucial to precisely assess how they are developing. This is also written within the National Minimum Standards for Wales standard 7 where it is stated the design and provision of play opportunities and activities to support emotional, physical, social, creative, linguistic, and intellectual development satisfies the child's particular needs and advances their wellbeing, (Welsh Government, 2023). Welsh Joint Education Commitee (WJEC, 2019) explains the curriculum provided by the statutory Foundation Phase framework is tailored to meet the needs of each child. This is supported by the National Day Nurseries Association (2020) clarifying that the profile assists practitioners in providing a developmentally appropriate holistic curriculum for every child by utilising formative evaluations and observations. While using the foundation phase profile there has been evidence that the profile can be subjective and limited when using it to observe and track children, Welsh Government (2022) carried out research when using the foundation phase profile, within the research there is positives and negatives to using this way to track children one positive was pointing out that the Compact Profile offers an adequate assessment of children's overall ability and covers a sufficient range of abilities for observation and evaluation, however there is a consistent negative to using the profile within the research which points out practitioners feel like when they are observing and assessing the children it can feel like a tick box method and not meeting the individual needs of children within their care, (Welsh Government, 2022). When using the foundation phase profile within settings observing the babies and children over the years it has been used to identify any early intervention that child may need before they start school especially within Flying Start settings, this is clarified by Merthyr Tydfil County Borough Council, (no date) who states children who have their ability levels determined and learning strategies implemented can avoid having a developmental delay when they first enter school and create a strong foundation for future learning, within Flying Start by having a working partnership with outside agencies can provide the support the children need ahead of starting school. However, Morgan et al, (2022) states within their research on assessment practices within the foundation phase many schools use the data from early years settings from the foundation phase profile in different ways, some schools choose not to look at the date recorded from settings as they wish to baseline the children themselves, some schools use the data but after they have baselined themselves so they are able to compare the 2 pieces of evidence to see the differences, another school uses the data to the full and they find this very useful to welcome the new children into their nursery classes. In 2022 the New Curriculum for Wales was rolled out throughout schools and a curriculum for funded non maintained settings, the curriculum was created to support a holistic development for the unique child, Welsh Government (2022) states the curriculum acknowledges the individuality of each child in settings and the rapidity of their development from birth to age five. By keeping the children's developmental needs at the centre of the educational practice, it promotes holistic development. In line with the new curriculum for funded non maintained settings in 2023 the new assessment framework was introduced, it was developed by practitioners to be used within early years settings by early years educators the new assessments acknowledge that each child is different and that, between the ages of birth to five, development can happen quickly. By keeping the needs of all children at the forefront of pedagogical practice, they promote holistic development. Otley and Witnesham Partnership, (no date) explains Celebrating children's accomplishments through learning journeys is a wonderful idea. A learning journey is a visual record of a child's education. It's not about checking boxes; it's about reflecting a child's brand-new "wow" moments. Carr, (2001) has been promoting learning stories for over 10 years now explaining a learning story is a description of a significant occurrence in a child's life. This might be as easy as first mounting the steps or watching paint drip across the paper. Significant moments where a child accomplishes something on their own or a one-on-one connection between their keyworker and themselves. Te Whariki (2017) explains learning stories which have been used for many years, families find stories to be powerful and meaningful, and they can convey ideas more effectively than numbers, scores, or skill checklists. Teachers can easily compose the story and families can easily understand it because it is written about their child. As they consider the words and actions of the children, teachers transform into both storytellers and observers. Every time, the narrative highlights the virtues, bright ideas, and eagerness to learn of the children. Through the new assessment framework for funded non-maintained nursery settings throughout Wales have been using their own initiative to create a new way to assess children and take on a more holistic view of the child as opposed to feeling restricted with the foundation phase profile and feeling like it was a tick box assessment. Learning stories have been used and adapted to suit the needs of the setting, and one way of doing this is Love letters to the children and their families. Using the assessment framework and looking at the different sections observing the children’s well-being, social and emotional development, physical development, literacy skills, and numeracy skills focusing on the heart of the child and telling their stories to them and their families, (Rachael’s Playhouse, 2024). Through using the new curriculum for funded non-maintained settings and love letters we can observe the children in their preferred learning environment, through a child led play leading their own learning and their pace, (Welsh Government, 2023). Staff working together to create learning stories and collaborative working can benefit the team through time management and working together as a team which enhancing the children experiences within the setting. Use learning stories to foster staff collaboration and as discussion starters during staff meetings, the stories can shed light on how to use the new curriculum that is more meaningful, (Pack 2016). The Education Hub (2020) states how important learning stories can be for the child’s journey with the setting, they involve the children and their families. Over time a collection of photos, artwork, observations and notes can be used to feed into the learning stories and including the children within planning, asking what they would like to play with today? Involving families within the day-to-day invitations to play and feeding into the planning. This is supported by West Sussex County Council (2021) parents are encouraged to participate in the continuous evaluation process, offering practitioners their opinions and observations regarding the child’s growth and assisting in planning the experiences and opportunities their children will have going forward within the setting. When working with children and assessing them using the learning stories sharing these stories with the children's families can make more of a connection between the setting and them, when reading the learning stories and families sharing their feedback it can affirm the positive relationships that the keyworkers and children have built providing the families with a story rather than tick sheets showing how well you truly know their children, (Rachael’s Playhouse, 2024). 
Blog
How can a setting build positive partnerships with families and their children ensuring the implementation of the new curriculum is understood by all. 
Within my setting Rachael’s Playhouse, we have implemented the new curriculum for funded non maintained settings since September 2022. Initially we faced some barriers with staff taking on the new curriculum and fully understanding it. With training provided by external sources and in house training from well-educated managers the curriculum is enriched throughout our settings with all staff and parents on board. 
[bookmark: _Int_skT9kqeZ][bookmark: _Int_bW3HmnX2]Initially when first implementing the new curriculum some parents displayed concerns with, how will my child learn if all they are doing is playing? With the original ethos of the setting following from many pedagogies from Montessori, Froebel and The Curiosity Approach we feel we have developed something which is unique and always has the heart of the child in the centre of our day. Birth to 5 matters, (no date) explains Parents' strong knowledge of their children can be woven into everyday practice when practitioners think about how to best utilise parents' voices and profound admiration and understanding of their children. When first implementing the new curriculum within the setting after the first term parents were invited into the setting for a together time session, together time sessions or parent engagement sessions are supported by Early years alliance (no date) parents can learn about their children's learning both at home and in the setting by participating in childcare service discussions, offering assistance during sessions, and sharing interests or cultural knowledge. Within the sessions explaining to parents how the new curriculum has been implemented within the setting using the environment and adults to further support the children with their development. Welsh Government, (2022) states as children embark on this new and exciting chapter in their development, it is the practitioner's duty to recognise the experiences that each child brings to their early education experience and to collaborate with them, their parents, and carers. With the initial together time session and showing parents the new curriculum for Wales how it has been developed throughout the setting from the invitations to play set up daily, parents were given a feedback form to fill out to show how they find the setting is working towards the new curriculum and inviting parents and carers to feed into the planning through a new structure that has been implemented. Focused children within planning allow for another parent partnership with the settings, asking parents to input into planning for the week this could be what their child is enjoying at home, have they been anywhere recently or is there a family event happening soon. This allows the setting to help support the child and parent with invitations to play at the setting, (Early Years Matters, 2023). When using focused observations within settings and involving parents it allows for the setting and parents to know how best to support their child with their development, (Fleet, et al 2017). When using together time sessions for parent's practitioners are able to set up ideas that are of current interest to the children and parents are invited into the setting to take part in these activities giving the parents ideas on what they can do with their children at home. Outdoor learning is a prominent part of the new curriculum children who have the opportunity to interact and bond with nature can grow to have empathy for the environment and become conscious of their own possible influence on it, (Welsh Government 2022). Engaging both parents and children within a sustainable activity planting conkers in pots made from newspapers, provided the children and parents and opportunity to take part in an activity together at the setting and taking the sustainable pots home to plant within their own garden, parents and children then shared photos with the setting showing these in their homes. Holding parent engagement sessions or together time sessions embedding how the settings holds an open-door policy (Rachael’s Playhouse, 2024) within the setting working towards the new assessment framework, Welsh Government (2023) which has been created to work alongside the new curriculum for funded non-maintained nursery settings. Parent engagement sessions to show the parents the new Love letters which show how their child is developing, their likes and interests and key moments that happen within the setting being able to show these to parents and receiving positive feedback shows how well the setting works with parent partnership and the implementations of the new curriculum for funded non-maintained settings and the assessment framework has worked. Welsh Government (2023) The assessments should be used in conjunction with the practitioner's expertise and experience to help the setting understand and address each child's unique requirements. 
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