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Evaluate how adventurous activities contribute to the development of children's physical literacy.

Firstly, this essay will explain what is meant by physical literacy (PL), then evaluate how adventurous activities – that provide challenge, bring with them excitement, and inspire creativity – all support the continuation of developing children’s (PL) through fundamental movement skills (FMS) (KIDDO, 2022). FMS such as squatting, lunging, push and pull ups, hinge motion, rotation, and bracing all fit within locomotor, object control and balance, and agility which are important in creating a prepared individual for sports and adventurous activities (Jurbala, 2015). These skills, when learnt and developed at an early age help build active bodies and brains, live a healthier life, create competence and confidence among other benefits (KIDDO, 2022; Gridley, 2022; NRW, 2021). When considering adventurous activities, this essay will make clear how they contribute to the development of physical literacy (PL), they are active and engaging, challenging, and often physically and/or mentally demanding, which are all associated with PL. Secondly a consideration about the role that schools, and the education system has towards children’s physical development will be explored, and finally, a look into what impact society is having on the process for this development. As society is becoming soft and less equipped to cope with the harshness of the world there is a tendency to wrap children in cotton wool (McBurnie, 2014; Jenkins, 2006).

Cooper, Hayley, & Longley (KIDDO, 2022) talk of how learning to catch, hop, balance, throw, jump, kick, and climb are necessary skills for all of life, and learning at an early age gives them the best chance in more areas than just sports. These FMS build active bodies and brains, develop strength, focus, concentration, and problem solving. In the long-term children become confident and competent movers, more active and engaged, they have stronger bones, are healthier, less likely to be overweight or obese, perform better academically, and their social development is more on track, these combined, benefit children's mental health even at an early age. Wainwright and Williams (2022) agree stating how important movement is in early years for developing PL, they are crucial for brain, motor, and sensory development. 

Throughout the first 7 years, but extended through puberty and later, Goddard Blythe (2005) speaks of how important it is to provide training opportunities for the creation of gravitational awareness for children to learn how to competently sit, walk, run, and move. If opportunities to develop and mature these skills are not provided, Wainright and Williams (2022) propose that later in life problems will occur. 

Adventurous activities could be climbing, caving, trekking or any water sports according to AALA (licensable activities, 2021; The Adventure Activities Licensing Regulations 2004).  
A study by Gridley (2022) into the parents perceived effects of their children aged 1 - 4 taking part in a bouldering program called ‘Rock Tots’ (developed by a trained developmental psychologist) showed that the children taking part demonstrated greater movement skills, confidence in their abilities and enhanced interpersonal and intrapersonal skills. Bouldering as an activity is one that can be altered to suit the age and competency of the child and seek to further develop them as their abilities increase, the classes incorporated skills necessary for climbing such as balance, coordination, and flexibility which all fit into FMS (Gridley, 2022). 
There are some that believe adventurous activities should not be the responsibility of a school to provide as they do not fit into the curriculum, however it has been fully approved by outdoor educators to be of great benefit in learning and personal growth (REFERNCE). It is believed that - post pandemic - the demand for pupils to be engaging with adventurous activities will increase as they have been experiencing them regularly. As such there has been a unified voice lobbying the government, to save outdoor education centres so they can remain open and deliver the adventurous activities children need for their development (Wainright & Williams 2022).Cooper, Hayley, & Longley (KIDDO, 2022) State, an active body and a creative mind are a result of parents/teachers working together to make a sensory rich environment as possible, exploring and developing children from the time they are walking, building on these skills is as easy as walking from one place to another in a more dynamic and engaging manner. Wainright and Williams (2022) mention that in our schools, young children are unable to sit correctly on chairs due inadequate core strength as a lack of developing PL in the baby stages, due to the combination of baby seats, bouncy chairs, and buggies all providing great support not allowing development of core strength. 

Wainright and Willians (2022) explain how Outdoor Adventure Activities (OAA) can be incorporated into Physical Education (PE) within the curriculum, they are seen as a method of engagement for pupils who would lack enthusiasm for the traditional forms of sports and games associated with PE. The unique variability of OAA actively encourages participation from all abilities giving more children the opportunity to develop physical literacy and skills needed for later in life. They produced a pedagogical model demonstrating a method to fit OAA in PE within the national curriculum highlighting six key inclusions:

Mainly outdoors - Sometimes it is too much of a challenge to access the outdoors, but it is recognised that indoor venues do not induce the same results regarding building skills, knowledge, and confidence, as an outside venue. 
Experiential learning - This assists their development of PL through affordances of outdoor locations giving children more dynamic movement than traditional PE.
Challenge by Choice – provides encouragement for children to break through perceived boundaries. This has shaped reform within the curriculum particularly that chosen by the Welsh government. 
Managed Risk – Crucial for the development to understand and process varying risks, OAA is a vital component in presenting social, emotional, and physical risks that children can navigate and overcome. 
Connection to Place – The focus is on development of outdoor activity skills over creating a deeper connection with place. Helping to guide the learning of history, culture, ecology and landscape, helps create a sense of pride in children that inspires a desire to learn.
Transformative Learning - is another prime example of what OAA can deliver, they become more aware of their surroundings and learn to take care of the environment having a deeper connection with nature.

Playscape is defined by Frost (1992), Fjortoft (2004) and Prieske (2015) as a landscape that affords children the ability to develop. Nature has for a long time been the playground for children (Fjortoft, 2004) of all ages and social classes as it is non-discriminatory. Evidence compiled by the Welsh government, NHS, NRW, National Trust, BBC, NCBI & Forestry England (National Resources Wales, 2021) confirm that giving children the place to explore natural outdoor settings caters to all abilities promotes child lead learning for themselves, meeting challenges and assessing danger with all its risks resulting in more rounded and resilient persons. There they can practice “real-life learning” (NRW, 2021) in a process that is exciting, entertaining, and stimulating. 

The affordance of nature as a playground assists the development of physical literacy for children as this dynamic playscape (Fjortof, 2004) offer endless opportunities to climb, hop, jump, and crawl under, over, or through obstacles which, within the imagination of a young person can all easily be achieved, especially given the variability of these environments (NRW, 2021). These affordances promote lifelong, pro-environmental and healthy behaviours cementing a deep connection with nature. (NRW, 2021)

As mentioned, nature is a key asset when considering developing PL and Gray et al (2015) states how incorporating nature allows greater success in children achieving the recommended daily activity levels. Louv (2005, P36 (quoted in wainwright and Williams, 2022) describes “Nature-deficit Disorder” is when people become disconnected from nature, they have depleted their senses, struggle maintaining attention and have an increased risk of both physical and emotional problems. The COVID-19 pandemic added to the growing concern of how little opportunities there is for children to roam, play and develop themselves in outdoor green spaces, this is further compounded by societies shift towards technology and no space to play (Louv, 2005; Gill, 2007; BMJ, 2020; Gridley, 2022) This concern over the diminishing of free play environments  and children's lives becoming more sedentary was felt by Esbensen in 1990 (Fjortoft, 2004, pg. 22) and suggested that this decline would result in more cases of poor health later in life. 

 A key element of OAA is risk, through the efforts of parents and teachers, children are becoming less aware of risks through lack of exposure to them and ability to learn from. This overprotection and supervision that has led to ‘cotton wool kids’ being adopted by society (Gill, 2007; Wainright & Williams, 2022). Gill (2007) is an advocate of offering risk in the development of children through participation in OAA and understand the associated benefits to the child, further on Mortlock (2009) talks of how the modern child seeks adventure within computer games, thus disabling them to make sound judgements when faced with adverse situations. These adverse situations presented in most OAA (Gill, 2007) therefore, limiting children's exposure to them is negatively influencing their physical and mental health and capacity for learning. McBurnie (2014) states that over-parenting, and technology have removed the possibilities of children learning through experience, she expresses that in her 20 years of teaching there has been a drastic increase in children’s inability to do simple things usually learnt through intuition.

Nature is the playground, adventurous activities are the games, these combined are the perfect arena for growth and development of a child's physical literacy. Considering that OAA are mainly held outdoors, provided since birth, continue through life, are engaging and educational, promote pro healthy and environmentally focussed individuals, it is clear to see just how they promote the continual development of PL through childhood and beyond. Setting the foundations early is the beginning of a PL journey that benefits individuals, society, and the globe overall. The education system is beginning to incorporate such activities within the national curriculum, so it is safe to say that the future for physically literate people is looking bright.
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