D'ictio_nary' of key terms

'Account for: ~ Givea good explanation of somethlng and eva!uate (possrbie)
' causes/reasons. ,

Analyses: 'Examine the topic by dividing it into parts and looking at each part in
~ detail; form judgements about each element and the whole.

Argue: Provide reasons for and / or against something, in an appropriate
‘ order, citing evidence, which may be other people’s research, or other
kinds of facts / information.

Assess: Judge the significance of something, referring to the special knowledge
- of experts wherever possible (i.e. referring to / quotlng from other
people’s work) N

Comment on: Give your own opinion about somethmg, suppoded by reasons and
evidence. )

Compare: Examine one thing in relation to something else, to emphasise points
of difference or similarity.

Contrast: Explore the difference between two things.

Criticise: Give your judgements about the good and / or bad qualities of theories
[/ opinions supporting your decisions with reasons and evidence.

Define: Explain the exact meaning of a word or phrase.
Describe:. - G‘;\'/e“ a full account or detailed representation of something.
Discuss: Consider something by writing about it from different points of view

with supporting evidence.
Enumerate: List and mention items separately in number order.

Evaluate: Calculate the value / effectiveness of a theory / decision / object etc.,
' including your own opinion, and supporting each point with eviderce.

Explain: Give reasons for or account for something, so it is clear / easy to
understand.

Nustrate: Use examples or diagrams to explain something.

Interpret: Give your own opinion of the significance of something (give reasons /

evidence wherever possible).

Justify: Give good reasons for decisions or conclusions, perhaps by referring
; to other texts.

Outline: Give the main features, facts, or general idea of something, omitting
minor details.




Prove:
Reconcile:
Relate:

Review:

: Show:

State:

Summarise:

Trace:

Show somethfng is aec'u.rate / true / val:d by usmg facts documem‘s .
‘and/or other‘ informa-tfon fo buiid your case.” : : ,

Show how apparently conﬂlcting thlngs can, appear similar or ‘
compatrble ' T e e

- Establish how thmgs are connected or'assocfated, how they affect
each other or how they are alike. € S ae) e :

To examme an area and assess :t cntlcally

Explam something givmg evrdence or examp!es to establish a .strong
case. . ) ‘ e ,

Put somethmg clearly and concrseiy

Give a- brref concise account of the main points of sotﬁething (feaving

out detalls)

‘Follow the cause or stages in -developmeqf of sorhething from its start,




Critical analysis

“Be more critical! More analysis needed! That's what my tutors say about my

essays. I'm not rea!fy sure what they mean.”

“I thought | had written a really good assignment this time. | did so much
reading and preparation for it, but my tutor’s feedback is not enough
argument.’ I'm not sure what to do now. | mean, I'm not an argumentaﬁve

person - and | don't really want to be.”

One of the most important skills you will need to learn as a student, whatever your
discipline is the ability to think critically and objectively about an issue and to present
a well-constructed argument. Critical and analytical-thinking skills such as these will
be essential to most aspects of your study, whether you are listening to lectures,
contributing to seminars, or reading about your subject. Here, we will be focusing
mainly on critical analysis for written work, as nothing gains or loses marks more for

most student assign-ments than the quality of your written argument.

Argument here ddesn't mean disagreement or unpleasantness. It simply means
presenting a strong case to support a point of view. You don’t have to be an
argumentative person to do this: on the contrary, good critical writing means using

reasons and evidence to support your stand point.

The first rule is: ldentify the focus of the assignment

Good critical analysis isn’t simply about writing. Before you start any assignment,
you need to be clear about your focus. At university, this usually means thinking
critically about the requirements of the essay, report, or of the seminar or workshop

topic.

7 always ask myself why the lecturers have set this particular essay? Why
this particular wording? What is it that they are expecting us to read? Usually,

Paicrawve Wecmilan 2008




there is an underlying set of ideas or theories or problems or texts that they

expect us to cover as part of our background reading for the essay.”

The essay title or assignment brief will have been written with certain expectations in
mind. You can try asking your lecturers about these expectations- and they may
even give you some clues. However, at this level of study, you are usually expected

to demonstrate that you can think these through for yourself.

“For me, critical analysis begins with the essay title. | try to work out which key
debates or conflicts of opinion it refers to. | check through the main journals
for my subject for any relevant academic debates that have been running over

the last few years. That way | know [ am up to date.”
The second rule is: Identify your own point of view

The second consideration for critical analysis, and which is especially important for
preparing student assignments, is to be clear about your own perspective. What

exactly is your own position on the subject? This may change as you work through
the assignment, but you should keep asking yourself this question as you study for

the assignment, to help clarify your thinking and direct your research.

It may take some time to arrive at your final position. Along the way, it may seem that
there is good evidence to support many alternative points of view. You may feel that
everything you read sounds right — or that nothing sounds right. However, at some
point, you have to decide what position you are going to take up for yourself. If this

isn’t clear in your mind, then your writing will lack clarity and direction.
“l imagine | have only fifteen seconds to state my argument for a radio

audience. If  can’t say it clearly without rambling, then I'm not ready fo start

writing.”

Palgrave Macmillan (2008)
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“The best trick for me is to sum up my main argument in a single sentence. |
find this clears my head. I print out the sentence and tape it to the front of my
computer where | can see it all the time | am writing that assignment. If | can’t
sum up what | want to say clearly and simply, it usually means I haven't really
worked out my position clearly enough.” |

‘I always used to sit on the fence and concluded my essays by saying that
there were ‘some positive and some negative points about each school of
thought'. My essays ended up being vague because | wouldn't make a
decision one way or the other. Now, | imagine I'm like a lawyer— | decide
which theory or point of view | would prefer to defend in court, and why, and
take that as my own position for the purpose of the essay.”

The third rule is: Consider how you’ll persuade other people of your point of
view

From the point of view of critical thinking, the aim of an argument is to persuade your

“reader of your position, your conclusion. Your point of view needs to be presented as

a well-reasoned argument that leads to a conclusion based on evidence. Critical
writing is really afline of reasoning, a set of reasons, presented in the most
convincing and logical order, to support a conclusion.

The third consideration in producing an assignment based on good critical analysis is
to identify convincing reasons to support your conclusion — reasons that would
persuade your readers or listeners- whether these are your tutors, fellow students or

other people.

“I tend to work out my reasons in writing. It’s like arguing with myself. Before |
start my final draft, | go back over what | have written, and draw up a list of the
reasons that support my conclusion, and those that undermine it. Then | mull
it all over for a while, seeing whether the reasons are good enough. Do they

really support my conclusion? Would they convince anyone else but me?”

Palgrave Macmillan {2008)




The fourth rule? Find the proof

You may be able to list lots of reasons that support your conclusion - but are those
reasons well founded? A good argument is based on solid evidence. So the fourth
consideration is to identify and evaluate the available evidence to see if it really does

support your point of view.

Although it is good to start out with an idea of what you want to say, you will not be
able to finalise your position until you have done some research. You will need to
read around the subject, using reputable sources, such as articles from the best-
known journals for your subject. Don’t just use general textbooks - make sure the
authors you read are the leading ones for your field of study. Find out what they think
about the subject- what are their theories? Whose views are they attacking? What
research has been done on the subject? Are there different schools of thought about

this subject? If so, what makes any of these convincing?

You need to make sure that you have evidence that supports your conclusion. You
also need to know of any arguments against your point of view. What evidence are
these based on? Why are these alternative arguments less convincing?

Clearly, good crifical writing also depends upon good critical reading skills. Even if an
author presents an argument that seems compelling, it is important not to accept
what is said without making a few checks first. Don’t take the results of research at

face value.

“When I'm reading for my college work, it’s as if I'm having a discussion with
someone — I'm always asking questions:
- how do I know that'’s true - isn't that just an opinion?
Or: that's interesting. | wonder if this would still be true if the survey was
bigger?
Or: what if he'd used a different sample of people?

Or even: so what?”

Palgrave Macmillan (2006)




“I've always enjoyed looking for where there may be gaps in the evidence, a
bit like trying to work out the plot in a crime thriller, but for some reason, |
always did this in my head, as you would if you were just reading a novel.
When it came to writing the essay, | just described what each theorist said, or
what was in each book, to prove I'd read them, | suppose. Now [ realise | had
missed out all the best bits! My lecturers didn’t want to know much about
what other theorists said, they wanted to know what | thought of them — in

-other words, all the evaluation | had done in my head.”

This evaluation of the evidence is exactly the kind of thing your tutor will be looking
for as part of your critical analysis - so don'’t just do it in your head - write it down. For
example, if you think that a piece of research is based on interviews with too narrow
a range of people, write that down. If you think the results of a piece of research
might have been very different if they had taken a broader range of conditions into

consideration, note down a few examples of what you mean.
The fifth rule is: Engage in debate

The fifth conside;ation for critical analysis is to engage actively in debate with
different points of view- both those that adopt a similar to your position to yours and
those that are different. Most essays, reports, and seminar sessions are designed to
enable you to engage in such a dialogue — or debate - with well-known schools of
thought, major theories or leading pieces of research in your subject. These are
opportunities for you to read, reflect, question, and evaluate; to weigh up the
arguments and identify their strengths and weaknesses. The books and articles you
are recommended are likely to point out some of the major issues to help you, and

you can refer to these within your own argument.
“By the time I've read three or four articles, | can be totally confused. I might

think the first thing | read is absolutely spot on; then | read an article that says

the first article was flawed, and | agree with the reasons they give. Then the

Palgrave Macmillan (2008)




third article argues that the second person was wrong in the way they
criticised the first — and that sounds convincing too, and so on. In the end, I'm

not sure what | think.”

Many students say they find that it is hard to decide betWeen conflicting theories,
arguments and evidence, and that they don’t have a clear conclusion for their own
essay. It is important to remember that academic debates aren’t usually clear-cut
about right or wrong, and that new research leads to a continually changing picture.
As a student, you need to weigh up the evidence to date — and make a decision
about which seems the most convincing for now — or the circumstances in which a
particulér argument would be true.

It may seem frustrating when there are many points of view and when these are
based on different types of evidence. However, it is often easier to produce a better

assignment when there is an opportunity to address complex issues or subjects that

are hotly disputed.

“I like it when we are given subjects that are contentious, because then you
can really sound out different ways of looking at the issues, and show how
you have evaluated one person’s views against another. If the subject is too

easy, thef?e is nothing to get your teeth into.”
The sixth rule is: Structure your argument

“Apparently, | had all the right arguments and evidence, but the way |
presented it, hopping from point to point, nobody could tell.”

“If you organise your argument clearly for seminars, people listen. If it jumps

about and sounds muddled, then people just switch off.”
Once you have engaged in critical debate with the issu.es, you have finalised your

position, you've identified good reasons based to support your conclusion, then the

next step is to consider how you will organise your reasons and evidence into a clear

Palgrave Macmillan (2008)
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structure. You want your argument to persuade your reader or listener. The aim is to
do this through the strength of your argument, by the way you present your position,
your reasons, your evidence, in a clear and logical way, and not through resorting to

forceful or emotive language.

Student assignments usually include critical analysis of complex material at some
depth- so some thought needs to be given about how to present that material in a
way that helps the reader to see the point and to follow the argument. You need to
think through your argument from the point of view of your reader or listener —what
order will make most sense for them? Is each point clearly linked to the one that
came before? Does everything you are saying build towards your final conclusion,
helping your reader or listener to understand the position you have adopted for the

assignment?

“l usually sort out my ideas by writing them out first. When | am sure of the
key argument, | cut and paste my text until | think | have a logical order. Then
I print it out and highlight all the key reasons in yellow, and my conclusion in
red. If | can't find the key reasons to highlight, which does happen (1) then |

know | need to write these out more clearly.”

The assignment you hand in will be the last stage of a process of critical analysis.
Remember that your tutor will be looking for evidence of your active engagement with
the topic. Make sure that your final version captures something of your process of

critical dialogue with the subject.

Palgrave Macmillan {2006)




The role and position of women in society is one, from a number of perspectives and
positions, that has been widely researched e. g Reid & Stratta, 1989; Evetts, 1994, and
within the literature there is considerable support for the contention that female
employment patterns are primarily the result of a well established process of gender-

role socialisation.

Historically, women have been primarily associated with the home and domestic work.
Even when they worked outside the home they were expected to continue to be
responsible for the home, with their job taking second place. Moreover, as identified
by Hinton (1976), the jobs undertaken were frequently nothing more than ‘extensions
of the wife and mother role’ (Hinton, 1976 - 11) e.g nursing, teaching, and as such
contined to a much narrower and restrictive occupational stratification than that
enjoyed by men. Women's jobs were also typically viewed as low status, low reward
employment and therefore, in times of industrial uncertainty or economic threat, the

most dispensable.

Female employment patterns have been studied extensively (Wickham, 1985; Webb,
1989; Davidsonf 199.1; Hakim, 1992; Bagilhole, 1994; Evetts, 1994; Scott, 1994b;
Millward & Woodland, 1995) and this arrangement, whereby women occupy the low
paid, low status, volatile jobs that mirror the domestic pattern of the home and
housekeeping, is generally acknowledged to be a result of a gender-role socialisation
process that occurs at home, at school and during peer-group interactions and
relationships. Lahtinen and Wilson (1994) in their examination of women, and the

power they exert in organisations, inform us that -

' Women's paid work is regarded as marginal and temporary and is inextricably linked

to women's unpaid work in the household.' (Lahtinen & Wilson, 1994).

While Bagilhole (1994), reviewing human capital theory as an explanation for female




work force, the vast majority are toiling in the basement." (Evetts, 1994 :3)

This type of segregation, where men predominate at the higher levels of the 5
organisation, is commonly referred to as vertical segregation. The combined effect of |
horizontal and vertical segregation has been to inhibit and prevent the representation,

advancement and promotion of women within the workplace . That it perpetuates and

promotes discrimination and harassment is generally recognised and accepted. As

Scott (1994b) points out :

'Gender segregation ... has proved to be one of the most profound dimensions of labour

market inequality’ (Scott, 1994b :1)

That attitudes, events and experiences at school are major influences in the
construction of this socialisation process, and thus the process of segregation, is also

clearly identified in the literature e.g.

" It is argued that this socialisation is reinforced through discrimination within the
educationa:i p:;oéess itself. Certainly within schools gender affects the success of women
by a process akin to streaming. Although the level of academic achievement among
boys and girls at school is similar, the subjects taken are divided by gender. ... Schools
act as agencies maintaining and reproducing accepted social divisions'

(Bagilhole. 1994 : 32)




