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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Working in Wales is culturally different as well as legislation from England where I did my placements. Wales has changed some of its legislation and procedures from England to meet the needs of Welsh citizens and promoting their cultural background. During supervision with my manager, I identified my areas of need to improve as a practitioner as well as training to ensure that I follow the correct procedures in child protection. During supervision we have discussed my wellbeing as social work is an emotionally demanding job (Smith 2005, cited Smethurst, 2012).

The ‘Active Offer’ is important to promote the Welsh culture by offering a Welsh speaking service for the families (Welsh Government, 2012). During training of the ‘Active Offer’, families stated that importance of promotion of Welsh culture and language due to the decrease in the Welsh language being spoken and a decline in promotion of Welsh culture which is key for the families’ identity and belonging. Welsh language legislation stipulates that professionals offer a Welsh and English service to promote Welsh nationality and cultural heritage (Welsh Government, 2015). BASW Code of Ethics state; “social workers should recognise and respect the diversity of the societies in which they practice” (The Policy, Ethics and Human Rights Committee, 2014. p9). To promote anti-oppression and Welsh culture with the families I work with, it is important to have an understanding of the local culture and dialect which promotes working together in communication with families in Wales. 

It is important to work in a person-centred approach when working with families as it is important to treat families as individual from other families;  “it is clear the safeguarding of children will continue to depend upon services such as health, education, housing police and social services working together” (Laming, 2003. p17). A key aspect of multi-agency working is to hold meetings on a regular basis to ensure progress is being made for the families, support is being provided for the families and all work is being carried out (Holloway, 2009). Multi-agency working requires knowledge of significant harm when working with children and to ensure that risks are being reduced for the families. It is important for social workers to have knowledge of legislation, statutory guidance and procedures (Social Work Taskforce, 2009). All Wales child protection procedures (2008) highlights the difference in legal powers between England and Wales, prior to working in Wales I was not aware of the legislation and policy difference between England and Wales. Since working in Wales I have gained the knowledge of Welsh legislation and procedures which has helped my role in a multi-agency setting. Not having this knowledge of the difference in legislation would not be of use to the families that I work with.

I have improved my skills by attending court training which is mandatory for my role working in the court team for the Local Authority. Using critical analysis in court work should ensure significant events in the family’s history which identifies behaviours which informs the work/intervention with the family. The court training has also given me knowledge of the court process and the public law outline (PLO). Prior to my role, I had limited knowledge of the court process. I have gained confidence in court work and to write reports that are filed for court. 

Word Count 548

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  01/11/2018
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



Prior to my observed practice I spoke with my observer to establish if a parenting assessment that I will complete with Miss 1 would be suitable for my observed practice, which the observer stated that it would be. The reason for the Local Authority involvement was due to a referral received from the health visitor due to concerns in regards to Boy 1 who now currently does not live at the property was showing signs of sexualised behaviours. There were also concerns received by Children's Social Services from Boy 2 and Boy 3’s school, police and anonymous individuals with concerns regarding the children being hungry and unsupervised. Due to the significant concerns regarding Miss 1’s ability to safeguard and meet the basic needs of the children a parenting assessment was requested.  

Miss 1 lives with her three younger children in a council rented property, her oldest child currently lives with his father (Mr 1) as Miss 1 and Mr 1 had ended their relationship 10 years ago. Welsh Index of Multiple Deprivation (WIMD, 2014) view where Miss 1 resides as a deprived area. Miss 1 identifies herself as ‘working class’ due to her previous employment history and her education. Weber’s class division theory highlights self-identity and various sub-cultures which are created of how people view themselves in society by relating to people of similar experiences (Bilton et al, 1996). 

Miss 1 is white Welsh, she is not a Welsh speaker but identifies herself as Welsh. Offering the service in Welsh under the ‘Active Offer’ is a important to promote the Miss 1’s identity under the guidance of ‘More than just words’, (Welsh Government, 2012). Miss 1 is entitled to a Welsh speaking social worker, she does not feel that she needs a Welsh speaking social worker. 
   
Word Count 296
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Prior to the observed practice session I provided Miss 1 with the details of the dates of the assessment sessions as well as reminding her verbally. I explained to Miss 1 the purpose of the assessment to identify if there are areas in Miss 1’s parenting that she may need support with that can empower the family. The assessment also records Miss 1’s identity, self-awareness and reflection of whether she feels that her life is more positive. Another purpose of the assessment is to inform the Local Authority as to whether the children are at risk or likely to become at risk of significant harm in the care of Miss 1. This will also ascertain whether the children remain on the child protection register. 
Assessments are a key tool in social work practice which is ongoing (MacDonald 2006, cited Parker and Bradley); to identify the strengths and weaknesses of families and ensuring that the right services are involved with the family to meet their needs. Prior to the observed practice session I prepared my questions for the parenting assessment in relation to Miss 1’s parenting capacity (Ofsted, 2010). For the assessment I ensured that the sessions were person centred and relevant to the family (Webb, 2006). A key part of the parenting the assessment is emotional wellbeing of Miss 1 as she is still grieving for the death of her partner who died which has impacted on the emotional wellbeing of the children. Since I have been the social worker for the family, I have been clear with Miss 1 regarding the concerns of the family which informs part of my assessment and any current risks for the children. Being open and honest with the family, I have built a positive working relationship with Miss 1 (Atkinson, 2007). I always ensure that I listen to the family and the information that I receive from the family is accurate by taking notes during each visit to gather all the information from the family (Price, 2009). Any information that Miss 1 provides me with, I will repeat it back to Miss 1 to ensure that I have recorded Miss1’s views correctly. During the session I used non-verbal communication (body language) to reassure Miss 1 when discussing the emotional needs of the children as she became upset by this due to not being able to protect the children from grief of loss of the death of her partner (Price 2009).   

I used a person centred approach during the assessment process by complying with social work ethic and values of anti-oppressive practice and empowerment as Miss 1 is an expert on her own life experience (Trevittick, 2006). The Code of Professionals Practice that states; “working with individuals in a person centred way” and is the; “basis for social care and support” (Social Care Wales, 2017. P9). Miss 1 did not have prior knowledge of child protection procedures, she was aware of the concerns that the Local Authority had in relation to the safeguarding concerns for the children. This is evidenced by Miss 1’s reflection on the negative influences in her life due to social services having concerns regarding the males she was associating with in her home

During my involvement with Miss 1 she has engaged in the plan and the positive outcomes for the children and has stated that she has been happy having a consistent social worker due to historical change in social workers. Ferguson (2009) highlights “involuntary clients”, as service users would not always want a child protection social worker in their life and their children’s life. MacKay and McIntrye (2011) state families may not be always transparent with the social worker, however they want the best outcome for the children. 
During the observed practice, Miss 1 stated that during her ‘low period’ when she needed help and support, she was unaware of the concerns that agencies had in relation to her engagement and upbringing of her children. I explained to Miss 1 the Local Authority’s process and the concerns that the Local Authority had, whilst being mindful of not being oppressive and being negative to the positive changes that Miss 1 has made. For the parenting assessment I used the “exchange model” which had Miss 1 as the expert in her own challenges and life experiences which identifies the package of support for Miss 1 to address her challenges (Baldwin and Walker, 2009). During the parenting assessment, I was mindful of not using the “questioning model” and being oppressive, by not being viewing Miss 1 as the expert during the assessment as this is against social work values as Miss 1 is the expert of her own life experience (Smale and Tuson, 1993 cited Baldwin and Walker, 2009).  
During the observed practice, I used verbal and non-verbal communication to gain the trust and positive engagement with Miss 1, as positive communication is essential to social work practice. During the parenting assessment, I used open questions to expand my knowledge of Miss 1’s life experiences and her knowledge of meeting the basic needs of her children. Munro (2011) states it is important that social workers interact with parents in a positive manner to ensure full engagement and gain knowledge of the family and their life experiences. 

Being the social worker for the children, I recognise the power imbalance and the stigma that Miss 1 feels due to parents feeling like a failure for having a social worker in their life and feeling inadequate as a parent. Diorrio (1992 cited Bundy-Fazoli et al, 2009) highlight that families involved with children’s social services struggle with the power imbalance which may cause the parents to feel a failure. When families are involved in the child protection process they can feel that social services involvement may result in the removal of their children which can cause stress to the families. I ensure in my practice to empower the family and work in the best interest of the children. During my involvement with Miss 1 and during the parenting assessment, I reduced Miss 1’s fears of social services involvement by stating that the plan for the children is not removal. Miss 1 was anxious that she will have another social worker involved in the family which I reassured her that this would not happen. Miss 1 was reassured by this. When explaining that the session would be observed for my practice as part of the course, Miss 1 stated that she had no objections to this and I reassured her that everything would be kept confidential. 

During the assessment I promoted Miss 1’s views and I included them as part of my assessment. Miss 1 stated that education was important for her children as she wanted the best for her children. This is in line with social worker’s values to promote children’s education, however I am mindful that a large number of people progress well with limited education and have had a successful adulthood. Miss 1 believes that her children are treated the same in school as their peers which is in line with Munro (2008) who states that socio-economic status should not be different in relation to other children for safeguarding and promoting the best outcomes for the child.    

In conclusion, I spoke to the observer following the observed practice and we reflected on the session on the positives and negatives of the session using the Gibbs reflective cycle (1988, cited Finlay 2008) to assess my practice and areas to improve on when working with families. I feel like I could have prepared more for the assessment more by providing arts and crafts for the children and including more of the views of the children as part of the assessment. I sometimes feel like I need more practice in relation to assessment writing and gathering information (de Boer and Coady, 207 cited Leferve, 2011). 

 

Word count 1309
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	n/a (individual had forgotten the date)

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	Yes I know he is doing a qualification and that you wanted to talk to me afterwards. I know you are observing him and not me. I’m happy to talk to you about him.

	Were you clear why the social worker met with you today?

	Yes, I don’t really want Social Services in my life but I went through a bad time and I know I needed them. I’m much better now for their involvement.

	How well prepared do you think, the social worker was for his or her meeting with you?


	He’s been involved a while now, so knows me and my kids and what’s happened.

	  How has the social worker listened to you and respected your views and wishes?


	Yes, he listens to me. I made some poor decisions and let people into my life that I shouldn’t have. I wasn’t myself, but I’m getting back to the person I was. My family can see that too. I still worry about getting it wrong, but Karl always lets me know when I’m doing OK, and it feels good.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes I really like working with Karl. He listens to me and my kids really like him too. I’m afraid of getting things wrong and with some other people I’ve been afraid that I’d lose my kids. When I first met Karl I went “phew” [relief]. I knew I could work with hm. He lets me know what’s happening and when he praises me I feel great. I’m not unintelligent and some people are surprised when they find out I’m quite clever, I like to keep this to myself.


	How has the social worker’s involvement met your expectations for this visit?


	Respect is really important to me and to the way I bring my kids up. I expect people to respect me and my home as I would respect theirs. Karl is always respectful, for example always asks if it’s OK for him to sit down. He works with me. Other people haven’t always given me that respect, and it winds me up. Karl makes me feel relaxed.

	Are there any other comments or suggestions that you would like to make?
	No, I hope Karl stays involved with me and my kids. You just get used to someone and they go, and I don’t like that. I wouldn’t change anything about him.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This case study will reflect on my work with the family and the development when issuing proceedings and removal of one of the children from the home. Concerns were raised regarding’s the parent’s ability to parent the children as Child 1 was deemed to be beyond parental responsibility and emotional harm as Child 1 was labelled as the bad child. This case study will examine domestic and international safeguarding legislation, case-law, psychological theories and my practice which have led to Child 1 being removed from the home and Child 2 remaining in the care of Miss 1 until further assessments and proceedings have concluded. There have been long standing concerns regarding the neglect of Child 2 due to constant missed health appointments for Child 2, Child 2 witnessing the sexual assault of Miss 1 and Child 1 being deemed uncontrollable. The assessments that are ongoing highlight the importance of multi-agency working and promotion in child-centred and anti-oppressive practice. 

I have anonymised the family for this case study to protect the confidentiality and identity to protect the family (Shaw and Holland, 2014). No names will be used when referring to the family members, to protect the family’s identity as each individual will be referred to by numbers. However the limitations of using a family in a case study are that if the case study is too detailed then the family’s identity will become known (Piper and Simons, 2011). To further protect the identity of the family members involved in this case study I will not reveal the location of where the family reside. 

Miss 1 has had previous involvement with Children’s and Young People’s Service as Miss 1 has had two of her previous children removed from her care and placed for adoption. Child 1 was initially removed from Miss 1’s care from birth and placed on the child protection register. Miss 1 is currently in a relationship with Mr 2 (father to Child 2). Miss 1 has a history of relationships which have caused the Local Authority to be concerned for the safeguarding and wellbeing of her children as she has associated herself with registered sex offenders and males who have physically assaulted Child 1. Child 1 is currently in a foster placement as he was deemed to be beyond parental control by Children’s and Young People’s Service and by the police. Miss 1 blamed not meeting Child 2’s needs due to Child 1 being beyond parental control, the court and Guardian agreed with Miss 1’s statement and Child 2 remains in Miss 1’s care. However the Local Authority have concerns due to the long standing neglect of Child 2 and he witnessed the sexual assault of Miss 1 by Mr 2. The Local Authority was granted an Interim Care Order for both children, Child 2 being placed with parents. However the court and Guardian remain concerned that Miss 1 is not able to meet the needs of Child 2 during the proceedings. Prior to my involvement with the family, Child 1 had been on the child protection register three times and Child 2 once. The children were on the child protection register prior to proceedings using s27 of the Children Act 1989 due to concerns for both children from the Local Authority of; “reasonable cause to suspect that a child who lives in their area . . . is suffering or likely to suffer harm” (s.47 Children Act, 1989).  

However, despite the Guardian and the court not agreeing the care plan of the Local Authority for removal of both children, as Child 1 was removed from Miss 1’s care but Child 2 was not which the Local Authority had concerns about as this stigmatised Child 1 as the reason for the Interim Care Order was due to him. Child 2 remains with Miss 1 this which is in conjunction within the Children Act 1989 as the Act states “children are best looked after within their families, with their parents playing a full part in their lives, unless compulsory intervention in family life is necessary.” (Children Act, 1989). However the Local Authority has obtained parental responsibility (PR) for both Child 1 and Child 2 with the parents who already have parental responsibility, (s.2. CA, 1989), the Children Act 1989 states; “rights, duties, power, responsibilities and authority which by law a parent of a child has in relation to a child and their property.” (s.3. CA, 1989). Whilst the Guardian and the court did not agree with the care plan for Child 2, the Guardian and the court agreed for Miss 1 to have conditions under the with the placement with parents under Placement and Case Review (Wales) Regulations (2015) to ensure that she met the needs of Child 2 whilst in her care. If Miss 1 does not comply with the contract of expectations then Child 2 will be removed from her care to prevent further neglect for Child 2. The contract of expectations detailed that Miss 1 needs to engage with all health appointments for Child 2, Child 2 attends school and none of Miss 1’s previous male partners come to the home who are registered sex offenders or have physically harmed Child 1 in the past. 

The Welsh assembly adopted a holistic approach in child protection procedures, as Welsh statutory guidance states that every child should; “enjoy the best possible health and be free from abuse, victimisation and exploitation”. (Rights of Children and Young Persons (Wales) Measures (2011) cited NSPCC, (2017). This case study will explore Child 1 as a vulnerable member of society, despite safeguarding and well-being concerns for Child 1 as he is a vulnerable child of society and forcing him out of Child 1’s home can be viewed as oppressive and contradictory to social work values which are against his wishes and feelings. Social work values state that it is important for, “individuals to maximise their decision making and control over their lives” and; “actions promote equality, diversity and inclusion” (Social Care Wales, 2017. p9). Child 1 has faced numerous challenges in his life as being a victim of physical abuse, threat of being a victim of sexual abuse, homelessness, mental health and social isolation from his peers in school. Child 1 is part of a legislative procedure as he did not have a say where he should reside due to safeguarding concerns, this can be viewed as oppressive, and a denial of his Human Rights. However, Child 2 was protected from being removed from his home by the court and Guardian by using Article 8 of the Human Rights Act which states “everyone has a right to respect for their privacy and family life.” (MoJ, 1998).).

Due to concerns that Miss 1’s parenting was causing and likely to cause further harm to Child 1 it was assessed that Article 8 of the Human Rights Act (1998) is not an absolute right and the duty to safeguard Child 1 overrides the right to a family life. Working Together to Safeguard Children (2015) states; “where there is a conflict between the needs of the child and their parents/carers decisions should be made in the child’s best interest” (HM Gov, 2015). Child 1 and Child 2 who are the focus of this intervention require a child-centred practice and their welfare is paramount in safeguarding (Wise 1995, cited Milner and O’Byrne, 2009).
An historic parenting assessment had been completed when Child 1 was younger and had been positive. The previous parenting assessment had not requested for the Local Authority to issue proceedings, however support and further work was needed for Miss 1 to complete. Since the previous parenting assessment was completed, Miss 1 had not engaged with the support offered and concerns raised regarding the adult males associated at the home, neglect of Child 2’s needs and the best interests of both children not being the focus of Miss 1. The current parenting assessment of Miss 1 is ongoing, the concerns remain the same that she is not putting the best interests of both Child 1 and Child 2 first. The Local Authority still remain concerned that Child 2 remains in danger of further neglect whilst in the care of Miss 1. Miss 1 has stated that she will evidence that Child 2’s needs are paramount, however this has not been evidenced due soiled clothes found in Child 2’s school bag. Miss 1 does not view her relationships with the males associated in her life as dangerous, despite the physical and emotional harm to both children. Miss 1 views these males as a support network for her and views that the Local Authority are being oppressive in stating that these males should not be in the home. 

As Child 1 and Child 2’s social worker, it is my role to assess whether Miss 1 and Mr 1 (father of Child 1) Mr 2 (father of Child 2) can provide care which is “good enough” or whether the risk of serious harm remains and Child 1 to remain in the care of the Local Authority and for Child 2 to be removed from Miss 1’s care and placed in foster care (Aldgate, 2007). An assessment is described as; “an ongoing process in which service users participate, the response of which is to understand people in relation to their environment; it is the basis for planning what needs to be done to maintain, improve and bring about change”. (Coulshed and Orme, 2006, cited Milner and O’Byrne, 2009. p3). The parenting assessment of Miss 1 will contain information of Miss 1’s views of how she safeguards and supports Child 1 and Child 2’s welfare. 

The parenting assessment that I will complete on Miss 1 is based on the principles from the All Wales child protections procedures (2008) and the Social Services Well-being (Wales) Act 2014. The Social Services and Well-being Wales (Wales Act 2014 states that people “exercising functions”, this Act is based on the UN Convention on the Rights of the Child (Clements, 2015). Parenting capacity can be described as providing a “good enough” standard of parenting for a sustained period of time (Conley, 2003). Parenting can also raise concerns due to the failure to meet a child’s basic needs, a parent not putting the child’s needs above their own, living in a chaotic environment and not providing boundaries and routines (Kellet and Apps, 2009). My assessment will also be informed by Working Together to Safeguard Children (2015), this will include the Assessment Framework/Triangle (Adcock, 2001). The Assessment Framework contains three domains of; parenting capacity, child’s development needs and family and environmental factors. Miss 1 will need to have knowledge of her environment that affects the safeguarding and well-being of the children (Jack, 2001). Using ecological systems theory, an assessment will be carried out regarding the risk and protective factors within this case study, such as Miss 1’s ongoing health issues which is a possible risk factor in ensuring that the children’s needs are put first. Mr 2 who is the father of Child 2 states that he provides emotional and practical support by going to the home most days to assist in morning and bedtime routines. Mr 2 has been both a positive and negative influence on both of the children’s development (Irenyi et al, 2006 cited AIFS, 2013). 
In addressing the concerns and completing the parenting assessment of Miss 1 it is important to view the concerns from a child-focused view point and holistically as well as gathering the views from the professionals working with the family. Multi-agency working is not only key to ensure best practice, it is also a statutory requirement which is stipulated in section 10 of the Children Act (2004) which states that agencies working with the family need to communicate with one another to safeguard and promote the well-being of children. The multi-agency working is part of the assessment as it is important to ensure that experts of each professional field working with the children ensure that their development is fully assessed, as social worker’s are not experts in every field. Laming (2003) describes the importance of multi-agency working as, “effective support for children and families cannot be achieved by a single agency acting alone. It depends on a number of agencies working well together.” (Laming, 2003. p.7). An example of multi-agency working in child protection procedures is illustrated by the Initial Child Protection Conference, as professionals from the police, health, housing and the Children’s and Young People’s Service along with the parents. During the my involvement with the family, education and health have been key in providing details of the neglect sustained by Child 2., the police and youth justice have been key in providing information for Child 1. Requesting information from the police and youth justice for Child 1 has been a regular occurrence due to Child 1’s behaviours being uncontrollable as the police visited the family on a regular basis. Concerns were also raised in relation to Child 2’s routines and boundaries due to his poor school attendance and not getting dressed as he would often run around the home naked and still wearing pull ups, Child 2 of age were he should be toilet trained and not be wearing pull-ups. Child 2 has some constipation issues; however Miss 1 delayed in getting medical treatment for Child 2 and did not follow the medication routine for Child 2 as she would often self-prescribe Child 2 too much medication. Child 2’s weight is of significant concern as he is classed as obese, the police believe that Child 2’s weight is criminal and Miss 1’s neglect for Child 2 in not engaging with dietician appointment and over feeding Child 2 is physical abuse. 

Prior to the Local Authority issuing proceedings, there was regular multi-agency involvement, however Miss 1 did not engage with the support provided. McLean (2007) highlights that professionals need to be mindful of failure of multi-agency working is a factor in children suffering significant harm. The key factors that may affect multi-agency working is lack of communication from professionals and lack of resources to meet the needs of the family. Prior to the Local Authority seeking removal for both children, professionals raised their concerns and frustrations with the lack of progress and delay in the Local Authority going to court. Professionals raised their frustrations that Child 2 remains in the care of Miss 1. There have been regular meetings regarding the family and all professionals were informed the reasons for Child 2 remaining in the care of Miss 1. The Independent Social Worker Reviewing Officer explained that it was the courts decision for Child 2 to remain in the care of Miss 1 and not the Local Authority’s decision. However, there is a contract of expectations that Miss 1 has to abide to, if Miss 1 does not comply with this then the Local Authority will seek removal of Child 2. 

 Engagement with Miss 1 is crucial as the Local Authority will need to complete a parenting assessment on Miss 1, to ensure accuracy of Miss 1’s views on Child 1 and 2’s well-being and Miss 1’s views. (Brandon et al, 2011). Miss 1 has parental responsibility (PR) for Child 1 and Child 2 (s.2. CA, 1989), and it had been ordered by the court that I undertake a parenting assessment on Miss 1, Mr 1 and Mr 2. Lefevre (2011) highlights when parents are distressed, parents want to trust the social worker and feel respected and not judged to ensure the best outcomes for their children. When parents believe they are at crisis point, it is important that families engage with one to one work such as emotional support, parenting support and assessments to gauge where the family view themselves currently and what there end goal is for themselves and for their children. Assessments is a key part in social work intervention, good communication skills are needed to ensure that all the information is gathered and to ensure that the correct support is provided to the family (Aldgate, 2007). Prior to the Local Authority seeking removal of both Child 1 and Child 2, I completed previous a comprehensive assessment of the family. I communicated with Miss 1 throughout the assessment during home visits, core groups and case conferences. I am always open and honest  with families that I work with, as the Code of Professional Practice for social care states; “in an appropriate, open, accurate and straightforward way.” (Social Care Wales, 2017. p10). 

Completing a parenting assessment on Miss 1, I am aware of the cultural identity of Miss 1 as the area that you are brought up forms your views, ideology, culture, social and class identity. This is evidenced by; The Policy, Ethics and Human Rights Committee (2014), stating, “as social workers should recognise and respect the diversity of the societies in which they practice, taking into account individual, family, group and community differences”. Throughout the assessment of the family, I used ecological systems theory and attachment theory. Attachment was a key part of this assessment as Miss 1 would repeatedly say to Child 1 that she wanted the Local Authority to accommodate him or get him sectioned. Attachment is also a leading theory in child development as this assess how the parent and child view their relationship between one another (Brandon, 2011). Bowlby highlights that children view attachment as a key part of their development and he states; “a secure base from which to explore” (Ainsworth et al, 1978 cited Howe et al, 1999). 
During the assessment of Miss 1, she described that she was a young carer for her siblings when her father died and felt like she was the one who had to look after the family. Miss 1 states that she had a close attachment with her mother and siblings. Miss 1 states that she had a happy and positive upbringing and was supported in what she wanted to do in life prior to her father’s death. Miss 1 has two attachment figures in her life, her father who died when she was young and her mother who is still a supportive and important figure in her life. When Miss 1 lost her first significant attachment figure, Bowlby suggests when a child is removed from their attachment figure they will experiences protest, despair and detachment (Aldgate, 2007). The feeling of loss and de-attachment can have a negative impact on parenting skills and capacity.  Miss 1 has had two children previously removed from her care and has had social services involvement throughout Child 1 and Child 2’s lives. This insecure attachment that Miss 1 has in her adulthood has had an impact on her parenting skills, as due to the amount of involvement from social services Miss 1 has become reliant on social services support for over 15 years in relation to childcare and support. Miss 1 also struggles with attachment with partners and Miss 1 has had a history of abusive relationships. As part of the assessment and requested by court I visited the home on a regular basis to ensure that home conditions are maintained. During regular home visits, Miss 1 has had a large support network which has usually consisted of males who have posed a danger to Miss 1 or her children which Miss 1 has always denied as Miss 1 has stated that the Local Authority have been oppressive in not allowing these people into her home despite being told of the dangers that the males pose to her and the children. 

In the assessment, Miss 1 was asked about the difference in bringing up Child 1 to Child 2. Miss 1 reported that Child 2’s father was more supportive than Child 1’s, whilst Miss 1 reports of domestic violence in both relationships. She states that Child 2’s father is a positive influence in Child 2’s life. However, there have always been concerns regarding Miss 1’s parenting as not being ‘good enough’, due to long standing concerns of parental neglect of Child 1 and Child 2 and emotional abuse towards Child 1. During the assessment Miss 1 states that she would like a relationship where she can trust someone and be settled. Howe et al (1999) states; “good quality relationship at any time of life can help “disconfirm” an insecure working model”, Miss 1 has not evidenced this and has consistently been associated with negative males which she chooses to consistently be in contact with despite Local Authority concerns and Miss 1 acknowledging these concerns, however ignoring them and putting her children at risk of physical harm. 

Miss 1’s parenting assessment has highlighted multiple challenges in her life of bereavement, loss of children due to being removed from her care, domestic abuse, poverty and social isolation. Miss 1 has previously been subject to her older children being removed from her care and is currently in the same situation where both her children could be removed from her care at the end of final proceedings which may be viewed as oppressive practice. However as a social worker for the children my role is to ensure that the children are safeguarded and to work in a child-centred way for the best outcomes for the children (Wise 1995, cited Milner and O’Byrne, 2009). 

Whilst completing the assessment, I gathered the information holistically in relation to Child 1 and Child 2 as this assessment will inform whether the children remain in the care of Miss 1. As part of the court process, I will be assessing Mr 1 and Mr 2. They do not live at the home address, however Mr 2 still remains a consistent figure in both Child 1 and Child 2’s lives. Adams (2012) states that male carer/fathers are often viewed as not a key figure during children service’s processes. Munro (2008) describes social workers decisions as; “the views of the mothers are disproportionately heeded to the detriment of children and men who are less likely to be spoken to” (Munro, 2008. p141). During the assessment process, I have ensured that I have spent equal time with Miss 1 and the father’s of both children to ensure that everyone’s wishes and feelings have been gathered and ensuring the best possible outcomes are reached for the children. Research in relation to a father’s role often depicts the stereotypical role of how the father can provide for the family and the lack of contact father’s have with their child following the ending of the relationship of the child’s mother (Featherstone, 2009).

The parenting assessments have included elements of the toxic trio of mental health and domestic abuse which impact on parenting children as this increases the risk of child abuse which are common themes in serious case reviews (Ofsted, 2010). During the assessment I have observed positive attachment between Child 2, his father and Miss 1. Child 1’s relationship with Miss 1 can be positive; however she can also be negative towards Child 1 and controlling of his behaviour. Child 1 is rebuilding his relationship with his father (Mr 1) which currently remains positive. Child 1’s relationship with Mr 2 is more positive, however there has been physical violence between them as Child 1 has repeatedly assaulted Mr 2. All three parents have an understanding of basic care and the essential needs of their children, however they have not always ensured that the needs of the children have been met. There has been long standing neglect which professionals have been concerned about for Child 2 as his school have made referrals that he has presented in school with soiled clothes. However it is evident that Child 2 has been given emotional warmth throughout his life. Using a strength based approach to empower the family, I have provided services for the family to promote their parenting and ensure the needs of Child 2 who remains in the care of Miss 1 are met (AIFS, 2013). Parenting courses have been offered to the family to improve parenting of the family and it being child-centred (Tunstill and Aldgate, 2000 cited Lister 2011). 
A recommendation as part of my parenting assessment is that Child 1 should remain in foster care and for supervised contact to remain the same. Miss 1 wants Mr 2 to return to the family home. The assessment highlights concerns that Child 2’s needs will remain neglected and his physical and educational needs will not be met. Using Laming’s (2003) recommendations, when gathering information from parents, social workers should analyse and ask further questions from the information provided. I have explored the answers that  Miss 1 has given during the assessment based on the experiences of Child 1 and Child 2. I also sought to compare the information provided by Miss 1 and the fathers of the children as well as from other professionals. Despite Child 1’s age he is vulnerable as he will associate himself with strangers and due to Child 2’s delay in development he remains heavily dependent on Miss 1 to meet his needs.  
Following discussions with my manager, a Full Care Order with a plan for long term fostering for Child 1 and due to the concerns for Child 2’s needs currently being neglected, long term fostering for Child 2 will be recommended to reduce the risk of significant harm and for contact to be supervised. Whilst this outcome is seen as oppressive, Miss 1 has not evidenced the changes needed to ensure that Child 1 and Child 2’s safety and needs will be met as the concerns prior to proceedings remain ongoing. 

In conclusion, as Child 1 and 2’s social worker, my role is to ensure that they are safeguarded and their well-being is being met. As part of my role to ensure positive outcomes for the children, I have to gather information of Miss 1’s parenting capacity to assess how Miss 1 can safeguard and support the children’s well-being. Legislation such as the Children Act (1989) and the Social Services Well-being (Wales) Act 2014 are key to my practice as they contain legal duties for the social worker. The UK procedures such as Working Together to Safeguard Children, (2015) and the All Wales Child Protection Procedures (2008) were also utilised. Throughout my involvement with the family, I worked with professionals and Child 1’s foster carers and Child 1 and 2’s parents to ensure the best interest of the children.   
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Adult safeguarding legislation in Wales was previously the same as England. This is different to children’s social services as the key legislation e.g. Children Act (1989), despite legislation and guidance being the same for adult social services such as the National Assistance Act (1948), National Care Health Service and Community Care Act (1990). Since the devolution of England and Wales, Welsh government changed policy and legislation as both governments stated that the previous legislation for both countries was; “neither systematic or co-ordinated” (DH, 2012. P1). England introduced the Care Act (2014) whilst Wales introduced the Social Services and Well-being (Wales) Act (2014) to combine adult and children safeguarding. An adult in England and Wales is a person who is over the age of 18 years old. However an adult may be classed as: “experiencing or is at risk of abuse or neglect, has needs for care and support…and as a result of those needs is unable to protect himself of herself against the abuse or neglect or the risk of it” (Section 126. Social Services and Well-being (Wales) Act (2014). The Social Services and Well-being Act (2014) complies with the United Nations Principles of the Older Person (1991).  

Also this Act enhanced the authority of ensuring Adult Protection and Support Orders to ensure when professionals enter the property, highlighted in the Order to speak to the adult alone whom may be at risk of significant harm. Welsh adult safeguarding policy is based upon the Human Rights Act (1998), it specifies that Welsh citizens have the right to be free from oppression, mental, sexual, financial and physical harm. 
Working Together to Safeguard People directs adult protection procedures (Welsh Government, 2016), this was enforced by the Social Services and Well-being (Wales) Act 2014. Adult protection varies from different safeguarding bodies such as social services, health, police etc. that oversee adult safeguarding policies in their area and promote adult safeguarding by working together to ensure that national safeguarding policies are being adhered to through the National Independent Safeguarding Board (Age Cymru, 2017). Vulnerable adults can be supported by social services were there are safeguarding concerns which Protection of Vulnerable Adults (POVA) may be considered to support the family.  

Legislation that protects vulnerable adults is mental health legislation such at the Mental Capacity Act (MCA) (2005). This act states; “a person must be assumed to have capacity unless it is established he lack capacity” (s1. MCA, 2005). This act also acknowledges that adults have the right to make unwise decisions, however any action towards the adult must be the least restrictive and oppressive to the adult. The Deprivation of Liberty Framework Safeguards (DOLS) 2009 stipulates the detention of adults against their will. If an adult is detained, they must have a person representing them with legal powers (SCIE, 2015). The Deprivation of Liberty Framework Safeguards is governed by best interest assessors.    

Word Count 477

	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



The Social Services and Well-being (Wales) Act 2014 is the legislation that safeguards adults and children. However there are still differences in this act that safeguards both adults and children. 

Children are viewed as not having capacity to make decisions for themselves,  section 2 Children Act 1989 states that parents/carers who have parental responsibility of the child have the legal rights and responsibilities for the best interests for the child. However there are situations when a child is viewed as having capacity to make decisions for themselves without consent of their parent/carer as highlighted in the Gillick competency (NSPCC, 2017). However, it is the parent/carer who is responsible to ensure that the child has their basic needs met such as; food, education, health needs being met and shelter. 

This is contrast to adult social services as adults are deemed to have capacity apart from when the adult is not deemed to have capacity by being assessed under the Mental Capacity Act 2005. Adults who are deemed to have capacity are viewed to make decisions of their own such as; “unwise or eccentric decisions” (Age Cymru, 2017 p.7). A key difference between adults and children is that it is not deemed to be essential that adults are supported in being provided in shelter, food, and education. 

Under the categories of abuse, there are differences between adults and children (Dakin, 2015). The categories in relation to child protection are; neglect and physical, emotional and sexual. However adult safeguarding’s also includes domestic violence, financial, modern slavery, discriminatory abuse, organisational abuse, acts of omission and self-neglect (SCIE, 2015).  Dakin (2015) highlights that the common form of abuse that adults will become victims of are; physical or financial abuse, however children in Wales are commonly at risk of significant harm of neglect or emotional abuse (NSPCC, 2015). Legislation highlights the importance to safeguard children, as policies and procedures in relation to children highlight the importance for all agencies involved with a child to ensure that the child is safeguarded from significant harm (Children Act, 2004). The All Wales Child Protection Procedures (2008) also includes the importance of safeguarding a child as well. Orders that protect adults from significant harm include; Non-molestation order and Domestic Violence Protection Order. These orders can be made without the consent of the adult. 
The Social Services and Well-being (Wales) Act 2014 is a key legislation for both adult and children’s social services in Wales, however the approach safeguarding adults and children is different based on age.
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


As I have mentioned in section 2, I lacked confidence in completing court work prior to joining a child protection team as I found this intimidating. However, since I have filed court work and been to court by myself on five occasions and I have had my court work praised by the judge which increased my confidence in court work. My court skills training and support from my manager has given me the tools to complete work of the standard that court expects. I am constantly developing my knowledge which is recommended in BASW Code of Ethics, as it states; “social workers should develop and maintain the attitudes, knowledge, skills and understanding to provide quality service” (The Policy, Ethics and Human Rights Committee, 2014. p15). I have now gained knowledge in both the All Wales Child Protection Procedures (2008) and the Social Services and Well-being (Wales) Act (2014), I have read these procedures and the Act as well as attending training.

I have gained knowledge in child protection procedures, and I have been able to contribute more during the supervision by critically analysing and reflecting by using Gibbs Reflective Cycle during supervision to reflect on my work with the families, the child protection plan and the structure of my work and evaluate the progress made on each family (Finlay, 2008). Currently there are a lot of changes in my team as a lot of staff members have left and most have been replaced. Due to the demanding caseload and high turnover of staff, Knott (2012) describes this working environment as inappropriate conditions for self-reflection. This can be detrimental for a social worker’s self-development and emotional well-being. Knott (2012) also suggests positive relationship between the social worker and supervisor is important overcome difficulties that social workers face such as stress. 

I find research important in my practice by not making the same mistakes that has previously occurred such as reading serious case reviews (Ofsted 2010) and the Welsh Index of Multiple Depravation (2014). I am now viewed as one of he senior social workers in the team, which my assistant team managers have now asked me to support the new social workers in the team by working together in a team setting (Social Care Wales, 2017). I believe I am already taking on the role of a level 3 social worker by supervising new workers, completing court work and taking on a high and complex caseload. Supervising new social workers is a part of my professional development which will help me in my future career development.

For my future learning needs following supervision with my manager, I still sometimes lack assertiveness in my decision making and to be more analytical in my reports and less descriptive. Discussions with my manager, I could me more risk adverse as I am aware of the support that is needed for the families that I work with. However, I am conscious of not letting my practice becoming prescriptive and ensuring a person-centred approach by treating families as individuals Furedi (2002 cited Bates and Lymbery, 2011). 

I have gained experience in managing risk and being deemed as an experienced social worker, due to a high and demanding caseload, I have difficulties in managing on all the risks by measuring which are a high priority. The Local Authority I practice in use a risk assessment toolkit which must be completed to assess whether the child is at risk of significant harm. Whilst I use this toolkit, I have not had training using this toolkit which if had I would have had a better understanding of risk management when using this to asses risk to a child. 

I have requested in supervision to have training in direct work with children. As skills and ideologies change, also the key role as a child protection social worker is to ensure that I gather the child’s voice as they are experts in their own life. To complete an assessment successfully, it is important to engage the child in the assessment (Brandon et al, 2011). Having a child’s perspective is key for a social worker, as developing a positive relationship with children is important as when children who trust their social worker will often express concerns in their home life (Softestad and Toverud, 2013). Lister (2011) states that there are five areas for direct work with children such as; active listening and talking with. I always work in this way by using the techniques I have used previously. However I have not received any training in how to put this into practice.  

I use the child protection case conference booklet and the Looked After booklets designed by the Local Authority to gather the wishes and feelings of the children. I also use the three houses approach as advised by Munro (2011). This uses the signs of safety in an age appropriate way for younger children (Munro 2011). I am also self-taught in this also.  

I have enjoyed working in this child protection setting, however I have found this challenging due to the demanding caseload I have felt the emotional pressures of the families. I hope in the future I improve my techniques of combatting the stress of child protection social work and to become a better social worker. 
Word Count 876

Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	22/03/2018

	2
	06/06/2018

	3
	20/08/2018

	4
	17/01/2019


Notes 

	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I (Rhian Thomas) have supervised Karl from March 2017 to June 2018 when I left the team. I remain employed by the Local Authority as a team manager. During this period of time I supervised Karl, I observed him complete direct work with children and their families. During these observations, Karl was child focused on his approach ensuring his communication with children in a way that they understood. I have observed Karl inform families of difficult and sensitive information in a professional and sensitive manner. He ensured the information is delivered in a clear and factual way and he attempts to address the concerns of the family. 

I have observed Karl participate in child protection meetings, care and support meetings and strategy discussion, he is able to deliver information in a clear and factual way. Karl’s confidence in this area has improved during this time with him being more assertive and being able to advocate his professional opinion. Karl’s practice has developed since 2017 and continues to develop, he is supportive of his colleagues and will support them with their development. 

Karl needs to develop further his practice in his management and decision making as Karl struggles at times to make decisions on cases and this is due to confidence and experience.
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1. Name of Learner Karl Blackwell
2. Learner’s University Number: 1712085
Address for Correspondence: Apartment 115 East Float Quay

                                                   Dock Road

                                                   Birkenhead

                                                   Wirral





        CH41 1DP
Telephone: 07928327708

E-mail: karlblackwell1@hotmail.com
Date of Professional Qualification:  December 2016

Date of registration with Social Care Wales: 15/02/2017
Name of Learner’s Agency: Family Support Team

Agency Contact details: 

Name: Wrexham County Borough Council

Address: 2nd Floor, Lambpit St, Wrexham LL11 1AR

Telephone Number: 01978 298629

E-Mail address: karl.blackwell@wrexham.gov.uk 

4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only (
Mentor’s details

5. Mentor’s details: 
Name: Rhian Thomas
Address: Emergency Duty Team, Greenacres, 67Rhosddu Road, Wrexham LL11 2NW 
Telephone Number: 01978 298 440
E-Mail address:  rhian.thomas@wrexham.gov.uk
	6. Observer details 
Name: Karen Hammond

Work Address: Workforce Development, Crown Buildings, 31 Chester Street, Wrexham LL13 8BG 

Professional Qualification and date of qualification:

Email and telephone number: Karen.Hammond@wrexham.go.uk 01978 292 984



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _Karl Blackwell_ _ _  (Learner)

Date: _ _ _12/02/2019 _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ Karen Hammond_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ 12/02/2019_ _ _ _ _ _ _ _ _ _ _ _ _ _ 

 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _rHIAN THOMAS    _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Karl Blackwell

	Name of Team/Agency 
	Rhian Thomas

	Name of Mentor 
	Rhian Thomas

	Name of Line Manager 
	Rhian Thomas


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name: Karl Blackwell  Date: 
(Learner)

Signed:……………………….. Print Name: Rhian Thomas Date: 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

V7 7/2/18
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