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SECTION 2: Context Statement
	Write your Context statement here (up to 300 words).
References and citations are to be listed in a dedicated field below. 
Please note that we will not accept diagrams, images or any other documents/appendices such as CVs.  

I am a Programme Manager, Lecturer, and Postgraduate Research Supervisor working primarily within UK Higher Education, with substantive responsibility for learning and teaching leadership across Business Management and Computing disciplines. I am currently Programme Manager for the BA (Hons) Business Management programme at the University of Wales Trinity Saint David (UWTSD), London, and contribute to teaching, supervision, assessment, quality assurance, and academic leadership across multiple UK institutions including University of Essex Online, and University of East London (as External Examiner) .

My professional context is characterised by diverse, widening-participation student cohorts, many of whom are mature, international, or first-generation HE students studying in a metropolitan London setting. This context necessitates inclusive, research-informed, and flexible pedagogic approaches that align with UK sector priorities around access, retention, progression, and employability. My practice is therefore underpinned by evidence-based frameworks relating to student integration and belonging  (Tinto, 1993), inclusive curriculum design (Hockings, 2010), and authentic assessment (Gulikers et al., 2004).

Since 2021, I have held formal leadership responsibility for programme delivery and enhancement, including leading the revalidation of the BABM programme (2022), conducting Annual Programme Reviews, mentoring academic colleagues, and ensuring alignment with the QAA Subject Benchmark Statement for Business and Management and the UK Quality Code (QAA, 2022). Alongside this, my role as a doctoral supervisor and internal examiner requires me to operate confidently within UK research degree regulations, academic standards, and supervisory good practice.

I am a Fellow of the HEA and my work aligns with the PSF 2023, particularly Descriptor 3 expectations relating to leading learning and teaching, influencing colleagues, and embedding scholarship into practice (Advance HE, 2023). My academic practice is also informed by contemporary scholarship in digital transformation, online and blended learning, and AI-supported pedagogy, reflecting the evolving nature of UK HE provision and institutional strategies for digital education.
Words: 300


SECTION 3: Reflective Narrative
	Write your reflective narrative here. 
References and citations are to be listed in a dedicated field below.
Please note that we will not accept diagrams, images or any other documents/appendices such as CVs.  

Introduction: Professional Context and Senior Fellowship Positioning
My professional practice is situated within the contemporary UK Higher Education (HE) context characterised by widening participation, digital transformation, increasing regulatory accountability, and heightened expectations around student outcomes, employability, and inclusion. I currently hold multiple leadership and academic roles across UK HE, most prominently as Programme Manager for the BA (Hons) Business Management programme at the University of Wales Trinity Saint David (UWTSD), London, alongside responsibilities as Lecturer, Postgraduate Research Supervisor, Internal Examiner, and External Examiner at the University of East London. I also teach and supervise across distributed and online provision at the University of Essex Online.

As a Fellow of the Higher Education Academy, my practice has matured from effective delivery at module level to strategic leadership, influence, and enhancement at programme and institutional level, consistent with PSF 2023 Descriptor 3 expectations (Advance HE, 2023). This reflective narrative critically evaluates my roles, responsibilities, collaborations, digital leadership, staff development, organisational impact, and commitment to open practices, demonstrating how my work enhances learning and teaching beyond my own classroom.
Roles, Responsibilities and Experiences 
My academic role integrates teaching-focused, research-led, managerial, and quality assurance responsibilities, requiring the systematic alignment of pedagogy, leadership, and regulatory compliance (A1, A5, V4, K5). As Programme Manager for the BA (Hons) Business Management (BABM) programme at UWTSD London, I hold end-to-end responsibility for curriculum design, programme revalidation, assessment coherence, academic standards, student progression, and staff coordination (A1, A3, V4, K5). This remit includes leading the successful programme revalidation in 2022, overseeing Annual Programme Reviews, contributing to Quality Forum submissions, and responding strategically to external examiner feedback to drive continuous enhancement (A5, V3, V4, K3, K5).
Following revalidation, all learning materials and assessment briefs were comprehensively redesigned and newly developed to reflect sector expectations and learner needs (A1, K2). The BABM cohort comprises predominantly mature, non-native English-speaking and non-traditional learners, many with disrupted educational pathways. In response, I strengthened pastoral support structures and communication strategies to enhance engagement, retention, and academic confidence (A4, V1, V2, K1). Insights gained through Staff Development Day training informed my understanding of inclusive pedagogies, enabling me to guide colleagues in lesson planning and learner-centred engagement strategies (A5, V1, V2, V3, K2).
Through my LEAP Fellowship, I critically examined learning styles and pedagogical models to further enhance student learning experiences (A5, V3, K3). I actively promote active learning as a foundation for deep learning, informed by Mizokami (2018) (A2, K1). In curriculum redevelopment, I applied constructive alignment principles articulated by Biggs and Tang (2011), alongside inclusive guidance from Bamber and Tett (2000), to ensure coherence between learning outcomes, teaching activities, and assessment (A1, A2, V3, K2).
As Programme Manager, I disseminate these pedagogical principles across the teaching team, encouraging consistent adoption of deep and active learning approaches (V5, K2). I chair curriculum design meetings at the London campus to review and enhance provision using Student–Staff Committee feedback and survey data (A1, A5, V2, K3). Given multi-campus delivery, I facilitate cross-campus collaboration to share effective practice and ensure consistency, guiding module leaders on delivery structures, assessment strategies, and resource planning in line with GA34 requirements, IICL quality processes, employability priorities, and UWTSD graduate attributes (A1, A3, V4, K5).
Collectively, these responsibilities and practices demonstrate sustained programme-level leadership that shapes colleagues’ practice, enhances curriculum coherence, and embeds inclusive, evidence-informed enhancement beyond my own teaching, consistent with PSF 2023 Descriptor 3.
Collaboration with Others 
Collaboration is central to my leadership identity and underpins my approach to programme enhancement and institutional impact (V5, K3). I work extensively with academic colleagues, professional services, senior management, external examiners, students, and cross-campus teams to ensure coherent, inclusive, and sustainable practice (A5, V4, V5, K5). During the BA (Hons) Business Management (BABM) programme revalidation, I coordinated module leaders across the London and Birmingham campuses, ensuring curriculum coherence while respecting disciplinary, contextual, and learner diversity (A1, V1, V5, K5). I adopt a distributed leadership approach, recognising that meaningful enhancement emerges through shared ownership rather than hierarchical control (A5, V5). This approach is aligned with scholarship on collaborative academic leadership that foregrounds trust, dialogue, and professional agency (Bolden et al., 2012) (V3, K3).
I actively increase staff involvement in strategic planning by creating structured opportunities for colleagues to shape programme vision and objectives (A5, V5, K3). Through module leaders’ meetings and regular termly check-ins, I promote open dialogue, shared reflection, and collective decision-making (A1, A5, V5). This participatory approach fosters an inclusive professional culture, strengthening staff commitment, ownership, and morale (V1, V2), while ensuring alignment with institutional priorities and regulatory expectations (V4, K5).
As Programme Manager, I collaborate closely with my counterpart at the Birmingham campus to standardise delivery of the BABM programme across both locations (A1, V5, K5). This includes joint development and review of assessment briefs, coordinate responses to external examiner feedback, and harmonisation of module content and learning resources (A3, V3, K5). These collaborative practices ensure consistency in academic standards, assessment expectations, and student experience across campuses, promoting equity of opportunity for all learners (V2, K2). By working across institutional contexts, I support colleagues through shared resources, moderation discussions, and reflective evaluation of practice (A4, A5, V5, K3). This cross-campus collaboration enhances staff confidence through peer support, strengthens programme quality and reputation, and benefits students by providing equitable learning experiences (V2, V4, K5). Through this sustained collaborative leadership, I demonstrate Descriptor 3-level impact by influencing practice beyond my own teaching (A5, V4, V5, K3, K5).
I chair pre-term meetings for BABM lecturers each term, providing clear guidance aligned with the IICL Quality Framework and Academic Quality Handbook on teaching practice, lecture capture, attendance monitoring, module delivery planning, and formative and summative assessment (A1, A3, V4, K5). Drawing on module evaluations and Student–Staff Committee feedback, I lead evidence-based modifications to assessment design, learning materials, and delivery strategies (A5, V3, K3). I also chair post-term meetings, offering structured guidance on marking consistency, moderation, academic misconduct procedures, and developmental feedback (A3, K5).
I ensure all assignment briefs align explicitly with module learning outcomes (A1, K2). In accordance with GA34 procedures, revised briefs undergo internal verification and external examiner approval (A5, V4, K5). External examiners commended this work, noting, “…well drafted coursework that meets the learning outcomes and is appropriate for the level of study & for the employability….”.

Throughout the academic term, I supervise and support Module Leaders through regular communication and weekly planning (A4, V5). I monitor delivery and intervene promptly where issues arise related to access, assessment guidance, or engagement (A2, A4, V1, V2, K1). Colleague feedback such as “…your mentorship has been exemplary…” evidences the sustained impact of this leadership on staff confidence, assessment literacy, and consistent application of academic standards (A5, V3, K3).
I also led major institutional initiatives, notably the Student Enhancement and Experience Fund (SEEF) cross-campus visits to Lampeter and Carmarthen (A5, V5, V4). I structured the project into clear phases, defined roles and timelines, and guided colleagues through institutional processes (A1, A4, V5, K5). As a result, students benefited from enhanced learning experiences and institutional belonging, while staff reported increased confidence in cross-campus coordination. This work demonstrates sustained, collaborative leadership and institutional influence consistent with PSF 2023 Descriptor 3 (A5, V3, V4, V5, K5).
Collectively, these collaborative practices demonstrate sustained, strategic leadership that influences colleagues’ practice, enhances programme quality, and embeds inclusive, evidence-informed enhancement across institutional contexts, meeting the expectations of PSF 2023 Descriptor 3.

Programme Enhancement, Employability and Professional Development
As Programme Manager, my leadership is underpinned by systematic evaluation and evidence-informed enhancement (A5, V3, K3). During review of the AY 2024–25 Annual Programme Review, I identified weaker academic performance among Level 5 students in two modules (A5, K5). Analysis of Power BI learning analytics linked this decline to the introduction of practical examinations in LCBB5010 and LCBB5011 (A5, K4, K3). Subsequent discussions with students highlighted low confidence in applying accounting and finance formulas (A4, V1, K1). Drawing on Biggs’ (2003) principle that educators must create environments enabling achievement of intended learning outcomes, I initiated a collaborative, targeted response (V3, K2).
I convened meetings with the Academic Director, module leaders, and teaching staff to co-design interventions (A1, V5). I proposed weekly 30-minute exam-preparation sessions focused on practical application and problem-solving, which were unanimously adopted and improved students’ confidence and assessment readiness (A1, A2, A3, V2, K1, K2). In parallel, I clarified lecture-capture responsibilities, demonstrated recording processes, and shared UWTSD policy guidance during pre-term meetings, ensuring equitable access to learning resources for diverse and non-traditional learners (A2, V1, V2, K4, K5).
Through the Student Enhancement and Experience Fund (SEEF), I led cross-campus visits to Carmarthen and Lampeter and organised Payroll, HR, and bookkeeping training, guest speakers, and industry visits to strengthen employability and professional engagement (A1, A2, A4, V2, V4, K2). Informed by evidence on learning environments and motivation (Ambrose, 2010), I also work closely with the Timetabling Team to secure appropriate teaching spaces and scheduling (A1, K4, K5). My ongoing professional development includes a LEAP Fellowship (2023–2025), professional memberships (IMIS, CIPD, Microsoft), and certifications in cloud computing and cybersecurity, directly informing curriculum delivery and supporting colleagues across campuses (A5, V3, V4, V5, K4). Employability is a core priority within the IICL Strategy (2022–2025). I embed employability wherever possible within the curriculum (A1, V4, V2) by inviting HR manager from a local residential hotel to engage with BABM students to discuss live vacancies, outline flexible employment opportunities. Student interest and engagement were notably high, demonstrating the value of authentic employer interaction (A2, K2).

Together, these evidence-informed interventions demonstrate sustained programme-level leadership that improves student outcomes, enhances employability, and shapes colleagues’ practice beyond my own teaching, consistent with PSF 2023 Descriptor 3.

Extended Institutional Impact, Scholarly Influence, and Sustained Descriptor 3 Leadership
Beyond my formal responsibilities as PM, I exercise sustained institutional leadership that influences teaching quality, academic standards, and enhancement culture (A5, V4, K5). My practice demonstrates how reflective, scholarship-informed leadership translates strategic priorities into meaningful programme-level improvement. I consistently frame learning and teaching discussions around evidence, student experience data, and professional values, positioning quality assurance as a developmental (Ambrose, 2010) rather than compliance-driven process (V3, K3, K5).
A defining feature of my leadership is bridging strategic intent with operational delivery (A5, V4). I work closely with Academic Directors, quality teams, and professional services to interpret and implement institutional policies relating to engagement monitoring, assessment integrity, digital delivery, and student outcomes (V4, K5) Biggs’ (2003). By contextualising these requirements within disciplinary practice and learner needs, I enhance staff confidence, reduce resistance to change, and ensure pedagogically sound implementation (K2, K3).
Mentoring and capability building are central to my institutional impact (A4, V5). I provide structured and informal support to early-career academics and colleagues new to UK HE, supporting assessment literacy, feedback practice, moderation confidence, and inclusive teaching (A3, A4, V1, K5). One colleague noted that my guidance “…not only provided answers, but explained the reasoning behind decisions, marking approaches, moderation expectations, and academic standards…” evidencing my ability to make tacit academic judgement explicit and strengthen consistency and fairness (V3, K3, K5).
My scholarly activity underpins my leadership credibility (A5, V3). I integrate research on digital transformation, cloud adoption, and AI-enhanced pedagogy into curriculum design, assessment, and staff development (Luo et al., 2025), ensuring programmes remain current and industry-relevant (A1, A3, K4; V4). Colleagues regularly adopt these approaches across programmes, extending impact (V5).

I embed inclusion and widening participation across leadership practice, foregrounding student voice, diverse educational trajectories, and flexible support structures (Luo et al., 2025), particularly within London-based provision (V1, V2; A1, A3, K1). Through sustained evaluation, innovation, and collaborative enhancement, my leadership demonstrates consistent Senior Fellowship (Descriptor 3) impact across people, practice, and institutional culture (A5, V4, V5, K5).
Collectively, this sustained, evidence-informed leadership demonstrates Senior Fellowship-level impact by shaping colleagues’ practice, strengthening institutional quality cultures, and embedding inclusive, scholarly enhancement beyond my own teaching, in line with PSF 2023 Descriptor 3.

Leadership, Management and Organisational Practices within the HE Context 
My leadership practice is shaped by the realities of contemporary UK Higher Education, including regulatory oversight, student outcome metrics, and rapid digital disruption (V4, K5). As PM, I balance academic integrity, student-centred curriculum design, and organisational accountability to ensure sustainable programme delivery (A1, V4, K5). I lead Annual Programme Reviews, quality enhancement planning, risk identification, and resource coordination, ensuring alignment with institutional strategy and the UK Quality Code (A5, V4, K5).
My management approach is explicitly evidence-informed and reflective, drawing on student progression data, module evaluation feedback (Harris et al., 2014), and external examiner reports to inform strategic and pedagogic decision-making (A5, V3, K3). This data-led practice aligns with sector expectations for accountable leadership while safeguarding educational quality and pedagogic integrity (K3, K5). I also model ethical and inclusive leadership by foregrounding equality, diversity and inclusion, student voice, and wellbeing, which is particularly significant within a London-based widening participation context (A4, V1, V2, K1). By ensuring enhancement decisions address diverse learner needs and challenges, I promote equitable access, engagement, and progression (A2, V2, K2). 
Collectively, this strategic, values-driven approach demonstrates sustained programme- and institutional-level influence consistent with PSF 2023 Descriptor 3 (A5, V4, V5, K5).

Educational and Staff Development at IICL:
Assessment and feedback are central to my programme leadership and enhancement strategy. Scholarship consistently identifies feedback as a critical driver of student performance and success (Biggs, 2003; Harris et al., 2014) (V3, K3). Although formative assessment is not mandated institutionally, I adopted a bottom-up, evidence-informed approach to advocate for formative practice at programme level, supporting colleagues to embed it consistently (A5, V3, K5).
As PM, I encourage systematic use of formative assessment across the BABM programme (A1, A3, V5, K2). Module leaders implemented Moodle-based formative quizzes, enabling students to reflect on learning while allowing lecturers to identify misconceptions and adapt teaching approaches (A2, A3, K1, K4). To further strengthen feedback literacy, I introduced programme-wide assessment clinics in Weeks 4 and 7, providing timely developmental feedback prior to submission (A3, A4, V2, K2). These initiatives received positive student and staff feedback, contributed to improved NSS outcomes (2024–2025), and reduced non-submission rates, particularly at Level 4 (A5, K5). The model has since been adopted by other programmes, evidencing influence beyond my own (V5, V4).
NSS feedback (2022–2024) highlighted concerns regarding clarity of assessment guidance, particularly among non-traditional learners. In response, I led a programme-level enhancement to improve assessment transparency (A1, V1, V2, K1). Guided by HEA principles on assessment consistency, I supported module leaders to introduce dedicated Week 3 assessment guidance sessions explaining tasks and marking criteria (A3, K2). Following Quality Forum input, these sessions were recorded and shared on Moodle to support inclusive access and review (A2, K4). For the Level 6 Dissertation, I authored a dedicated handbook and recorded explanatory sessions to scaffold independent research (A4, K1). To enhance communication and engagement, I established a dedicated programme Moodle space (“BABMGSH-LI”) as a single, transparent channel for programme information, student–staff actions, and employability activities (A2, V2, K4). This approach has since been adopted across London-campus programmes (V5).

Following the introduction of institutional engagement monitoring, I analysed Moodle data and introduced gamified learning to address low participation (A5, K3). Drawing on evidence that gamification enhances motivation (Burguillo, 2010), I collaborate with learning technologists to implement Moodle’s Level Up feature (A1, A2, V5, K4). Sharing this practice across campuses improved engagement and peer confidence. One colleague noted, “…I commend your willingness to share your expertise and insights with colleagues. Your initiatives have proven instrumental in motivating students to engage actively and meet their deadlines with enthusiasm…”. 
Collectively, these assessment-led innovations demonstrate sustained Senior Fellowship-level impact by shaping colleagues’ practice, improving student engagement and outcomes, and embedding evidence-informed enhancement across institutional contexts in line with PSF 2023 Descriptor 3.
Supporting Digital Literacies 
Supporting digital literacies is a defining feature of my practice, reflecting my disciplinary expertise and institutional priorities within UK Higher Education (V4, K4). Informed by the Jisc Digital Capabilities Framework, I embed digital fluency across Business Management curricula, including data literacy, cloud awareness, cybersecurity principles, and responsible AI use (A1, V3, K4) (Luo et al., 2025). At programme level, I ensure students develop as critical, ethical digital practitioners through engagement with analytical tools, cloud platforms, and AI-supported research, requiring evaluation of bias, ethics, and integrity (A2, A3, V2, K1, K3) (Luo et al., 2025). I also lead staff development in digital pedagogy, including an H5P workshop that enabled inclusive, interactive assessment design and wider adoption across modules (A5, V5, K4). These initiatives demonstrates that staff confidence and pedagogic capability are critical enablers of effective digital transformation in HE (Kirkwood & Price, 2014) (V3, K3).
This sustained leadership demonstrates Senior Fellowship-level impact by embedding digitally inclusive, evidence-informed practice that shapes colleagues’ pedagogy and enhances student capability beyond my own teaching (A5, V4, V5, K5).
Conclusion: 
This reflective narrative demonstrates how my practice meets and exceeds PSF 2023 Descriptor 3 through sustained leadership and enhancement across teaching, assessment, digital practice, staff development, and organisational leadership. My research-informed, collaborative, and inclusive approach delivers impact beyond my own teaching, contributing to programme, institutional, and sector-wide learning and teaching advancement.
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SECTION 4: CASE STUDIES
Case Study 1

	Title Case Study 1: Leading the Revalidation of the BA (Hons) Business Management Programme at UWTSD London (April–August 2022): Evidence-Informed Curriculum Leadership and Collaborative Enhancement

	Write your first case study here. References and citations are to be listed in a dedicated field below.

Context and Overview
Between April and August 2022, I led the successful revalidation of the BA (Hons) Business Management programme at UWTSD London. This work demonstrates strategic leadership, evidence-informed decision-making, and collaborative, enhancement-focused practice to deliver a high-quality, inclusive, and future-ready programme (A1, V4, K5). As PM and Lecturer, I coordinate cross-module teams, align curricula with QAA benchmarks, embed research-led and employability-focused innovations, and responded to student, external examiner, and senior management feedback through curriculum redesign and quality assurance processes (A1, A5, V3, V5, K5).
This revalidation evidences sustained Senior Fellowship-level impact through programme-wide leadership that enhances colleagues’ practice and student experience beyond my own teaching (A5, V3, V4, K5).

Leading a Collaborative and Evidence-Based Programme Review
The revalidation commenced with a comprehensive diagnostic review of the BABM programme. I systematically analysed evidence including external examiner reports, module evaluations, student feedback, progression and completion data, NSS-aligned comments, QAA Subject Benchmark Statements for Business and Management (2022), and employer and labour-market insights (A5, V3, K3, K5). This synthesis identified clear enhancement priorities: strengthening research-informed learning, improving assessment coherence, embedding digital and sustainability themes, enhancing inclusivity for widening participation students, and improving alignment across Levels 4–6 and graduate attributes (A1, V2, V4, K1, K5). Findings were shared through structured consultation meetings that promoted open dialogue and collective reflection (V5, K3), ensuring shared ownership rather than a top-down approach (A5, V5). Post-approval, I collaborated with Birmingham colleagues on module design and assessment enhancement, integrating external examiner feedback through joint development and review to ensure consistency while remaining responsive to local learner needs (A1, A3, V3, V5, K5).
This sustained, evidence-informed and collaborative approach demonstrates Senior Fellowship-level impact by shaping curriculum practice, strengthening assessment coherence, and influencing colleagues’ teaching beyond my own modules in line with PSF 2023 Descriptor 3 (A5, V4, V5, K5).

Curriculum Redesign and Pedagogical Leadership 
Following the diagnostic phase, I led the detailed redesign of the BABM curriculum. Using QAA benchmarks principles (A1, V4, K5), I ensured the curriculum reflected the latest sector expectations regarding management education. I spearheaded several enhancements: 
· Strengthening Research-Led Teaching (RLT): I ensure that all modules integrate contemporary research, practitioner insights, and theoretical developments. I drew on my own research in digital transformation and cloud adoption to provide case studies and examples that enriched modules such as Data Handling & Business Intelligence, Strategic Management & Sustainability, and Dissertation (A1, A2, V3, K1, K2). 
· Embedding Digital and Employability Skills: Using the Jisc Digital Capabilities Framework and employer consultations, I introduced stronger elements of data literacy, digital transformation awareness, responsible use of Artificial Intelligence (AI), analytics for business decision-making and cloud and cybersecurity concepts for managers (A1, A2, V4, K4). These additions made the programme more relevant and competitive. 
· Enhancing Inclusivity and Belonging: Recognising the diverse student body at UWTSD London, I redesigned learning activities based on inclusive pedagogical approach, such as scaffolded learning for academic skills, culturally responsive case studies, peer learning and collaborative tasks, and clearer learning outcomes and accessible assessment briefs (A2, A4, V1, V2, K1). These strategies directly addressed student feedback and enhanced belonging, in line with PSF expectations. 
· Aligning Level 4-6 Coherence: I implemented a clear progression pathway by mapping learning outcomes, assessment types, and skills across levels. This ensured that level 4 built foundational knowledge, Level 5 developed analytical capability, and Level 6 supported strategic thinking and independent research (A1, A3, K1, K2). This approach coherence and avoided duplication, a key requirement highlighted by external examiners. 
· Streamlining Assessments: Drawing on pedagogic research, I led a review of all assessments to reduce unnecessary load and improve authenticity. This includes integrating case-study analysis, industry-aligned projects, research-led enquiries, online examinations, in-class presentation, Moodle-based examinations, and Moodle-based quizzes (A3, V3, K2, K4). This improved both academic integrity and student engagement. 
Mentoring and Supporting Academic Colleagues 
A significant element of the revalidation involved supporting colleagues to enhance modules, documentation, and teaching practice. Many were early-career academics or new to UKHE, requiring mentoring in aligning learning outcomes with FHEQ and QAA standards, designing effective assessments, embedding inclusive design, strengthening research-informed teaching, and responding to panel expectations (A4, A5, V5, K2, K5). I delivered structured workshops and individual mentoring, explaining curriculum design principles and quality requirements. I also provided standardised templates for module descriptors, assessments, and reading lists, ensuring consistency. Colleagues reported increased pedagogic confidence, deeper understanding of HE practice, and improved module quality, evidencing Descriptor 3 leadership.
Coordinating Stakeholders and Managing Quality Assurance 
The revalidation process required effective coordination across a wide range of stakeholders, including programme and module leaders, senior academic leadership, external panel members, professional services, student representatives, and library and learning resources teams. As Programme Manager, I held responsibility for ensuring that all core documentation—programme specifications, module descriptors, assessment maps, reading lists, and quality assurance forms—was prepared to a high standard and submitted within required timelines, ensuring compliance with institutional and sector requirements (A1, K5).

· Preparing for the Revalidation Panel: I authored and coordinated substantial elements of the self-evaluation documentation, ensuring robust, clearly articulated evidence aligned with institutional and sector expectations. This included programme rationale, enhancement logs, QAA and FHEQ mapping, assessment matrices, graduate attributes, EDI, accessibility, and employability and digital skills integration (A1, V3, K5). I also led preparatory meetings, supporting colleagues to articulate enhancements confidently and coherently, strengthening collective readiness and ownership (A4, V5, K3).
· Managing Operational and Administrative Processes: Throughout the revalidation, I coordinated deadlines, tracked documentation progress, and ensured alignment between academic and administrative processes. This required strong organisational leadership, clear communication, and collaborative working across academic and professional services teams. The external panel commended the programme team on the clarity, coherence, and relevance of the redesigned provision, evidencing the effectiveness of this coordinated and enhancement-focused approach (A5, V4, K5).
· Chairing the Knowledge Exchange Symposium (KES): As part of my institutional leadership, I lead the organisation and delivery of the Knowledge Exchange Symposium at the London campus (A5, V4, V5). Working with the organising committee, I review and select abstracts, full papers, and presentations to ensure alignment with academic standards and symposium aims (A1, V3, K5). As panel chair, I facilitate scholarly discussion, evaluate presentations, and provide developmental feedback, exercising critical judgement and sensitivity to diverse perspectives (A3, V1, V3, K1, K3). Colleagues noted my supportive yet rigorous approach enhanced confidence and scholarly quality, strengthening research culture and supporting early-career researchers (A4, V2, K2; A5, V3, V4, K5).
· Collaborative Practice Framework: To enhance quality assurance, I developed a centralised Excel-based system to monitor teaching observations across programmes (A5, V4, K5). This transparent and efficient tool supported compliance while promoting a developmental approach to peer observation (A4, V1, K1). I shared the system with Programme Managers and provided guidance on its use, fostering consistency and collaborative practice (V5). Colleagues noted its effectiveness, stating, “…your idea of creating an excel file with colleagues details and previous observations details made our life so easy as we get details from the tracker…Thank you for your innovative idea and support. Much appreciated…”.
· Admissions Case Study Redesign: I redesign admissions interview case studies to better assess applicants’ analytical thinking, communication skills, and readiness for higher education (A1, K2). This supported fair and inclusive selection, particularly for widening participation applicants (V1, V2, K1). Working collaboratively with the Academic Director and admissions team, I pilot and refine the materials (A5, V5, K3). The Academic Director noted, “…your initiative clearly demonstrates your passion, enthusiasm, and willingness to go the extra mile…”. Interviewers reported greater consistency and confidence, while applicants experienced clearer expectations and a more supportive process (A3, A4, V2, K5).
Collectively, these initiatives demonstrate sustained Senior Fellowship-level impact through strategic coordination, collaborative leadership, and evidence-informed enhancement of institutional processes beyond my own teaching, in line with PSF 2023 Descriptor 3 (A5, V4, V5, K5).

Enhancing Learning Resources and Pedagogical Infrastructure 
Recognising that curriculum redesign alone was insufficient, I enhanced learning resources and pedagogic infrastructure. I updated reading lists with contemporary research and digital resources (A1, V2), introduced interactive Moodle activities and analytics tools (A2, K4), and scaffolded research and ethical inquiry skills from Level 4 to the Level 6 dissertation (A4, K1). These enhancements demonstrate sustained programme-level leadership that improves learning quality and institutional practice beyond my own teaching (A5, V4, K5).

Impact on Students, Staff, and Institutional Outcomes: The revalidated programme has generated clear, measurable impact. Student feedback indicates improved assessment clarity, stronger engagement with industry-relevant content, enhanced sense of belonging, and greater confidence in research-informed and digital business learning (V2). Colleagues reported increased confidence in UK HE standards, assessment design, pedagogic consistency, and reflective teaching practice (A5, K3). The programme now aligns more strongly with institutional strategy, QAA expectations, employer needs, digital transformation, and EDI priorities, strengthening sustainability and competitiveness (V4, K5).
These outcomes evidence sustained Senior Fellowship-level leadership influencing students, colleagues, and institutional practice beyond my own teaching.

Reflective Evaluation and Future Enhancements 
Reflecting on this work, I recognise the importance of continuous enhancement and iterative review. Since 2021, I have monitored programme performance through module feedback, assessment analysis, and external examiner engagement, using these insights to lead improvement and support colleagues (A5). I am exploring AI-enabled learning tools and analytics to inform future development (V3, K4). 
This reflective, forward-looking leadership demonstrates sustained Senior Fellowship-level influence on programme quality and practice beyond my own teaching.

Conclusion: 
Leading the BABM revalidation at UWTSD London (April–August 2022) was a significant academic leadership project. Through evidence-informed curriculum redesign, collaborative staff development, strengthened assessment, and quality assurance leadership, I delivered an inclusive, sector-aligned programme. This case study demonstrates PSF 2023 Descriptor 3 through sustained strategic leadership, curriculum enhancement, and improved student experience (A5, V3, V4, K3, K5).

Total words: 1601


















Case Study 2
	Title Case Study 2: Research-Informed Leadership in Digital Transformation, AI-Enhanced Pedagogy, and Student Experience in Business Management Education. 

	Write your second case study here. References and citations are to be listed in a dedicated field below.

Context and Overview
This case study focuses on how my research in SME digital transformation, cloud computing adoption, and AI-enhanced learning and teaching informed my leadership of curriculum design, quality enhancement, and student experience in Business Management programme (A1, V3, V4, K5). Delivering modules across several UK Higher Education providers, I lead initiatives that translate research evidence into enhanced pedagogical design, inclusive assessment strategies, and improved student belonging for WP learners at UWTSD London (A2, A4, V1, V2, K1, K2). 

My scholarly activity includes a DBA focused on cloud adoption in Bangladeshi SMEs, peer-reviewed publications, book chapters, conference presentations, and practitioner outputs. With 72+ citations, an h-index of 4, and growing interdisciplinary visibility, my research contributes to both academic discourse and applied practice (A5, V3, K3). This case study demonstrates how I use this scholarship to lead colleagues, shape programme-level enhancements, mentor other in evidence-informed teaching, and design research-driven innovations that directly enhance student learning and success, meeting the requirements of PSF 2023 Descriptor 3 (V4, V5). 

Research-Informed Curriculum Leadership
My research on cloud computing adoption, grounded in the TOE Framework and Cloud Lifecycle Model, highlights interactions between technological readiness, organisational capability and environmental influences (V3, K3). Drawing on these findings, I embedded real-world case studies, cloud-migration simulations and digital transformation scenarios within Business Management curricula at UWTSD and Computing provision at the University of Essex Online (A1, A2, K2, K4). While leading Data Handling and Business Intelligence, I redesigned assessments to reflect contemporary cloud architectures and digital business processes (A3, K2, K4). I introduced formative tasks where students design applications, enhancing literacy and employability (A2, A3, V3, K1, V5).

I embedded concepts such as migration readiness, lifecycle governance, and digital risk management (A1, K5) directly derived from my DBA findings into the curriculum. Colleagues now routinely use these materials, demonstrating cross-programme influence and collaborative engagement (V5). Multiple module leaders have expressed that these innovations have “significantly enriched students’ understanding of contemporary digital ecosystems, demonstrating impact on teaching teams beyond my own modules”. 

Leading Research-Led Enhancements in Student Belonging, Retention, and Inclusivity 
A sustained strand of my LEAP fellowship examines student sense of belonging, drawing on Tinto’s Integration Model and Maslow’s motivational theory (V3, K1). I engaged in collaborative research with a colleague at the Carmarthen campus, creating opportunities to share ideas, discuss methodological concerns, and critically reflect on emerging findings (A5, V5, K3). This partnership integrated disciplinary perspectives and contextual insights, strengthening research quality and relevance (V3, K3). Through regular meetings and joint analysis, I supported refinement of research questions, evidence interpretation, and application of theory to practice (A4, V5, K1). My colleague stated, “…you have been an exceptionally good researcher and collaborator, who not only goes the extra mile, but also supports and engages other colleagues...”, demonstrating Descriptor 3 leadership (V4, V5, K5).

By analysing the experiences of culturally diverse and mature students in London-based provision, I recognised barriers related to academic confidence, digital learning skills, and community integration (K1). Using this evidence, I collaborated with AD and student support teams to re-design induction activities, and progression interventions within Business Management programme (A4, V5). I lead creation of weekly teaching schedules, dissertation support sequences, and reflective learning tasks, enabling students to develop academic identity and confidence (A2, A4, V2), which receives positive feedback. 

I introduced structured peer-supported academic spaces improve belonging; therefore, I introduced peer-learning circles and collaborative case-study analysis in several modules. This approach enhanced students’ conceptual understanding while enabling lecturers to deliver clearer explanations and more rigorous analysis. The impact is evident through improve attendance, stronger engagement in research activities, and higher dissertation completion rates (A2, V2, K1). My leadership influenced wider programme policy such as colleagues now integrate structured peer-support in other modules, demonstrating the wider institutional impact of this research-lead initiative (V4, V5). 

I deliver staff workshops on teaching WP students, facilitating discussions on linguistic diversity, cultural expectations, and inclusive assessment design. These sessions emphasise evidence-based strategies such as scaffolded assessment, explicit expectations, continuous formative feedback, and authenticity in tasks. Feedback indicates that colleagues feel more confident employing inclusive pedagogies, illustrating influence at programme level (A5, V1, V3, K2, K3). 

Advancing AI-Enhanced Pedagogy
My emerging research in AI-supported teaching and learning guided by TPACK and the newer TPACK-AI frameworks has become central to my pedagogic leadership (V3, K2). I analyse how AI tools can support personalised learning, formative feedback, and engagement, while equally addressing ethical considerations, academic integrity, and assessment design. Based on this research, I implemented AI-enabled formative support in several modules. For example, students receive AI-generated practice questions, explanations and academic writing scaffolds (A2, A3, K4), all of which support independent learning. Importantly, I design activities that cultivate AI literacy, explaining to students where and how AI can support learning, and the ethical boundaries they must follow (V4). This aligns with sector-wide priorities for responsible AI adoption in HE. 

At programme level, I advise BABM module leaders on redesigning assessments to maintain integrity in an AI-rich environment. Drawing on my research, I recommend authentic tasks such as industry-aligned projects, reflective analysis, and scenario-based problem-solving. Multiple colleagues have adopted these strategies, enhancing consistency across programmes and strengthening academic integrity (A1, A3, K2). 

Through cross-institutional collaboration, I have also contributed to staff development sessions on AI literacy, focusing on enhancing teaching quality through ethical and pedagogically sound uses of AI (A5, V5, K3). These sessions draw upon my own empirical findings on AI-enabled engagement and belonging. Staff feedback shows increased confidence and understanding, and several colleagues have since integrated AI-driven formative tools into their modules. 

Leading Research-Informed Assessment and Feedback Practices
My expertise in digital transformation and pedagogy shapes my leadership in assessment design (V3). I model and promote authentic, problem-based assessments that enhance motivation, critical thinking and employability. In modules such as Dissertation and Data Handling & Business Intelligence, I redesigned assessments using industry tasks informed by my research on SME digital analytics, cloud readiness and organisational transformation. Students conduct investigations, create transformation roadmaps and evaluate AI tools in contexts, praised for relevance (A3, K2).

I also mentor colleagues in assessment design, particularly those new to HE or to programme leadership. Using findings from my research and from the wider pedagogic literature, I support them in aligning assessment to learning outcomes, embedding structured formative feedback, integrating inclusive design principles, and ensuring assessment literacy among students (A5, V5, K3). Colleagues regularly request my templates & many of which have been adopted programme-wide (V4). This demonstrates leadership beyond module boundaries and sustained influence consistent with D3. 

Research-Led Mentoring, Supervision, and Academic Leadership
My research identity informs both my supervisory practice and mentorship of colleagues. Drawing on expertise in qualitative methods, digital transformation, and AI pedagogy, I supervise undergraduate, postgraduate, and doctoral research, supporting students to design ethical, rigorous, and contextually grounded projects, often focused on digital innovation (A4, K1). I also mentor colleagues in research-informed teaching, conference preparation, and academic profile development (A5, V5). As PM, I ensure module leaders access current literature, case studies, and frameworks to strengthen curricular coherence and alignment with institutional and QAA expectations (A1, A5, K5). My research insights into digital capability, cloud governance, and learning analytics inform moderation, curriculum review, and strategic decision-making (V4).

Dissemination of Influence Beyond the Institution
My research activity extends my influence beyond my institution through conference papers, workshops, and publications on cloud adoption, AI pedagogy, and student experience with AI (A5, V3). These engagements enable scholarly exchange and inform institutional practice. I collaborate internationally with colleagues in Bangladesh, India, Vietnam, and Europe, shaping joint publications and comparative studies that enrich my teaching and leadership with global perspectives (V4, V5). I also disseminate practitioner-focused guidance on SME digitalisation and AI-enhanced education, supporting knowledge mobilisation beyond academia and contributing to professional and policy-relevant communities.
Reflection and Future Research-Lead Directions
As my academic profile continues to evolve, I am committed to driving research-led educational leadership across business and computing disciplines. My future research agenda focuses on:
· Digital Transformation Maturity Frameworks for SMEs: developing scalable models that support SMEs’ technology adoption strategies (V4). 
· AI-Enabled Engagement and Belonging: generating empirical evidence on how AI supports diverse and WP student cohorts (V4). 
· Cloud Governance and Cybersecurity in Micro-Businesses: offering practical frameworks that integrate governance, risk management, and digital capability (V4). 
These directions align with institutional priorities around digital innovation, employability, inclusion, and pedagogic excellence. Through continued skills and leadership, I aim to drive evidence-informed change across programmes, mentor colleagues, and enhance the educational experiences of diverse learners. 

Conclusion: 
This case study shows how I use research to lead teaching, curriculum design, assessment, student experience, and staff development across UK HE. By translating scholarship into practice, mentoring colleagues, and driving programme innovation, I evidence PSF 2023 Descriptor 3 through sustained impact on students, staff confidence, curriculum coherence, and institutional alignment (A5, V3, V4, K3, K5).
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