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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Students are required to complete a 1000-word essay under the following title:

Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police

Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement

In this assignment, the impact of key incidents and events that may have impacted the community's willingness to engage with the police will be looked at alongside explaining the role of community policing and the maintenance of cohesion with practical principles of engagement and how current policing practice can impact upon the community. 

Having relationships built on mutual trust between the police service and the communities they serve is critical to effective policing and maintaining the public's safety. The necessity of community members to provide information about crime in their local areas and work with the local police to devise strategies and solutions to prevent crime is essential. The community's willingness to trust the police depend on whether they believe that police actions reflect community values and incorporate procedural justice and legitimate principles. As stated by the College of
policing, effective community engagement can help mitigate community tension caused by key incidents. Conversely, failing to engage will undermine community confidence in law enforcement and make positive policing outcomes more difficult to achieve (CoP. 2021). 
Policing communities with Black, Asian and Minority Ethnic (BAME) in particular is challenging, especially since the George Floyd incident in the United States in 2020 and the recent high profile incidents of stop search powers being used in a traffic stop on MP Dawn Butler and British athlete Bianca Williams. The public has perceived these as police racially profiling against the BAME community. It has flared up tensions between the communities and police forces of England and Wales. Police forces already under pressure from using stop search powers and, of late, have been scrutinised for unfairly targeting ethnic minority communities and being an intrusive form of power. National levels of the disproportionate use of stop and search remain a cause for concern, negatively impacting black and minority ethnic community confidence.
 
Communities will support the use of stop and search provided that forces can demonstrate legality, necessity, proportionality and accountability and that the search is based on the best information available.
The damage for causing disproportionality can be long lasting and draw more BAME into the criminal justice system. According to the Lammy Review in 2017, the overall general crime statistics, despite BAME making up just 14% of the population, BAME men and women make up 25% of prisoners, while over 40% of young people in custody are from BAME backgrounds. There is more significant disproportionality in Black people in prisons here than in the United States. The economic cost of BAME over-representation in our courts, prisons and Probation Service is estimated to be £309 million a year. (Gov.UK, 2017) 
South Wales police during the year of 2018/19 conducted ten thousand five hundred and fifty-five-stop searches with more than seventeen out of twenty people being white. Police forces must monitor these figures to avoid public scrutiny and discrimination against any groups or individuals. (SWPCC, 2021). Figures such as these have damaging effects on the community's willingness to engage with police for fear of giving their communities a bad reputation and potentially masking the real issues within the communities, disrupting education, family lives and job opportunities.
 
Community policing is proactive, solution-based and community-driven. It occurs where the police and law-abiding citizens work together to do four things: prevent crime, inter-agency problem solving, bring
offenders to justice, and improve the overall quality of life. Community Policing. (Observatory. 2012)
Community policing aims to improve community safety by reducing crime and the fear of crime and tackling anti-social behaviour. It cannot be adequately implemented in an organisation where reactive policing is the underlying style (Observatory, 2012).
 
The role of community policing is based upon fair decision making, working and interacting positively with the public. These can help to change the public perceptions of the police and increase trust. This, in turn, will help the police legitimacy and reduce crime by creating greater respect for the law. More respect for the law will mean that people are less likely to break the law, gain social responsibility within their respective communities, and cooperate with the police forces of the United Kingdom. Persons with a negative interaction or opinion of the police are much less likely to cooperate or report a crime. Media platforms significantly influence this, with many videos capturing incidents only as police officers may use force to detain a person and not the events that lead to the use of force. These videos have hugely damaged the public opinion of the police force involved, creating the illusion of police brutality. Such incidents as the Sarah Everard Vigil were peacefully supervised until a few public members turned violent, and police had to use force to bring the vigil under control.
 
Three principles of community policing are to be Visible and accessible with pro-active and reactive patrols. Officer initiated actions such as stops, questioning or traffic or public initiated work where officers may be passive or active in their response to complaints. Engagement with our communities with good communication skills and developing relationships with people, businesses and schools. Working in partnership orientated policing. It is a way of thinking that systematically addresses identified problems and encompasses tools designed to help officers understand them. It is about dealing with the conditions that create the problems and about identifying who has the expertise to help. It is often about teamwork and leadership.
 
In summary, "community policing is a philosophy, not a program" (Roth et al., 2000). If the philosophy of community policing is not understood by all of those that are involved, then the programs will not succeed. The community-oriented programs are only a small part of making the community policing model work (LawTeacher. 2013)
Overall, community policing works if the affected community collaborates with the police and other governmental offices and outside agencies to ensure that it is a success. The biggest obstacle that community policing and community-based programs have to face is the idea of change. Officers have to change the concept of policing, and citizens have to be willing to accept that change.
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Students are required to complete a 1000-word essay under the following title:
Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies

Explain and employ analytical products provided by intelligence specialists during the course of an investigation

The two policing models discussed in this assignment are the Problem-Oriented policing (POP) and Intelligence-Led policing models. They each differ significantly in means and ends, methods and priorities, and techniques across various situations.
The Intelligence-Led policing model is conceived and used in the UK. The model is based on that the police should actively pursue information about criminals and their organisation (Tilley, N, 2003) with a proactive approach, targeting the criminal, not the crime, and using information gathered and submitted as intelligence. The proactive approach involves effectively sourcing and analysing intelligence about criminals and their activities to disrupt their offending by targeting hotspot areas of crime and anti-social behaviour (ASB). These measures aim to reduce the problem by targetting the ability of criminals to do their business. The relevant police departments are informed by the intelligence gained from the analysis, and the resources can be allocated appropriately to where the issues are needed to aid the focus of this method successfully. It enforces the practical business of policing more smartly, using information technology and modern methods (Tilley, N, 2003).

The POP model is more of a global movement with its origins in the United States of America. It embraces an analytical approach that takes the community's concerns and develops strategic plans to deal with policy-relevant community problems. The POP model is pre-dominantly evidence-based. Goldstein (1979) outlines several purposes of this method of policing, with the most relevant to the UK policing being, to prevent and control conduct that threatens life, property, aid victims and protect the most vulnerable in society, resolve any conflict between individuals or community issues, and identify problems that may escalate to achieve a feeling of security in the community (Goldstein, H, 1979). The problem areas should then be thoroughly researched and understood, with relevant responses identified and targeted based on this analysis.
The two models both use the method of using special analysts and system products based on Information Technology. The Problem-Oriented and Intelligence-Led models use these two methods because criminality is becoming more sophisticated and mobile. Up to date and regular intelligence allows for well-targeted interventions in an ever-changing society of criminals and varying criminal organisations (Tilley, N, 2003). Identifying patterns is beyond the capability of localised, informal methods of identification (NCIS, 2005). Computers are used to manage the flow of information that the police receive about criminals, their behaviour, and organisation (Tilley, N, 2003). More innovative approaches can be taken to control, deter, disrupt, arrest or incarcerate the criminals. The information is gathered, assessed and organised quickly with relatively easy access to frontline response officers. It is also providing quicker ways to organise police operations to tackle criminal activity. The two models of policing are heavily reliant on this data approach. The analysis converts information into actionable intelligence by identifying patterns and similarities in crime data and criminal events and constructing profiles (Cope, N, 2004), providing the opportunity to rationalise policing (Manning, P K, 2001).
Crime analysis is crucial in this police aspect of policing and needs to work effectively because it ultimately needs to deliver the right information to the right people at the right time (Fletcher 2000).
The analysis specialist is also integral to the Intelligence-Led policing model. It is on a need to know security principle (NCIS, 2000). The model identifies, prioritises, and intervenes to minimise the risk to the public and law enforcement agencies alike. Intelligence can be understood as information developed to direct police action (Cope, N, 2004). Intelligence products used to aid investigations are; Strategic assessments which provide a longer-term picture of trends with possible future forecasts. Tactical assessments are short term and are aligned to the tactical approach. Target profiles, describe the offenders and associates to inform operations against them and potential problems. These profiles identify emerging series of offenders, associates or hotspots for crime (Cope, N, 2004). The focus of information gathering and analysis in the Intelligence-Led policing model is on offenders and their networking patterns and are focused on serious and prolific offending patterns current or developing. The intelligence used is often gained from Covert Human Intelligent Sources (CHIS), whereas the POP model rarely needs or uses covertly collected information from CHIS's. 
The Intelligence-Led and the Problem-Oriented policing model both have associations with repeat victimisation and prolific offending. For the POP model, repeat victimisation comprises a significant pattern of problem events that require systematic attention (Pease 1998). Focusing on proactive patrolling in hotspot areas is an efficient way of targeting prolific offenders and deterring crime. The intelligence-Led policing model also has this in common. However, the POP model is also concerned with non-enforcement methods of reducing the vulnerability of those already victimised (Tilley, 2003).
This is something which the POP model endorses methods of policing via the problem analysis triangle, which consists of; the offender or source of complaint, a victim or victims and a location or characteristics of locations (UK Essays, 2018). Thus, approaches to the problem are altering one or more of the three problem features with situational crime prevention.

In summary, intelligence-led and problem-oriented policing both have considerable success in society; however, each model considers success providing the actual focus point that the model entails. For the Problem-Oriented policing model, success is achievable with the successful amelioration, removal or management of police-related community issues. Intelligence-Led policing model, success comes with the conviction of major or prolific offenders and their incarceration, which keeps them away from those they would otherwise have the opportunity to harm (UK Essays, 2018)).
Although the Intelligence-Led policing model plays better with response police officers than the other models, it does not provide a broader aspect of police problems that the Problem-Oriented policing model undertakes. However, the Problem-Oriented policing model does provide a broader and deeper view on the issues of police-related community issues, which makes it crucially adaptable to changing conditions in society (Tilley 2003).
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Students are required to complete a 1000-word essay under the following title:

Critically review key issues relating to the complexity and challenges of operational policing, review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish 'best practice'. 
 
This essay will look at the challenges to operational policing. The main areas of focus are on public perceptions, police equality and diversity and terrorism. These are the most critical challenges faced by the police, and review examples of a major incident and analyse the role of the police within a joint emergency services operation to establish 'best practice'. 
 
The biggest challenge for the police is public perception, especially in recent times.
The media has a massive part in how the public views and forms opinions of the police in various ways, such as news reports, social media coverage, and film/TV programmes. The media's portrayal of policing can be both positive and negative, and a more often than not strained relationship exists between media consumption and public attitudes towards the police.
Proactive, visible mobile patrolling is an excellent strategy to boost public perception by making the public feel safe and allow the police an opportunity to engage with the public and regain some form of trust. However, an experiment conducted 'The Newark Foot Patrol Experiment was the first experimental evaluation on the effectiveness of foot patrol. This experiment suggested that foot patrol may not reduce crime, but it may reduce citizen fear of crime (Ttaniguchi, 2014). 
 
Diversity defines as 'difference'. Gender and race have posed a challenge for the police in all eras, not just the 21st century. Gender and racism within the police service have significant challenges for the police as there are quite a difference between male, female and ethnic minority police officers. For example, 45,996 of the 132,467 officers in the UK were female, and that there were 2.6 times as many males as female chief officers, with the role as chief superintendent to be 77.5 per cent as male in March 2020.
There were 9,174 minority, ethnic police officers in England and Wales, accounting for 7.3 per cent of all officers. However, there is still a sense of a 'canteen culture' amongst the police force. This term is applied to describe the attitudes of some police officers, who resist any changes within the force and what the inquiry into the murder of Stephen Lawrence called the Metropolitan Police's 'institutional racism. After Stephen Lawrence's injustice in 1993, police have found themselves with many opportunities to rectify their mistakes by tackling diversity as one of the police forces main priorities. The police carried out a considerable recruitment campaign to increase the police force's diversity to tackle this issue. As a result, increases in recruitment with ethnic minorities recruited, the figure had risen to 7.3 Percent in 2020 compared to the 4.1 Percent in 2003/04 (GOV.UK, 2020)—a step in the right direction.
 
The police have a duty to respond to and recognise that any incident, even if managed correctly, can significantly impact a victim's confidence, family, and community, thereby subsequently developing into a Critical or Major Incident.
A major incident is an emergency that requires the implementation of special arrangements by one or more of the emergency services and generally includes the involvement, either directly or indirectly, of large numbers of people. 
The police's primary responsibility in a major or critical incident can be split into four stages. The initial response is to save a life, coordinate the emergency phase, request other emergency services. The consolidation phase is to protect, preserve, investigate the scene, and identify any persons injured or deceased. The recovery phase is about countermeasures to ensure the public's safety, and after all life has been saved or removed from danger, other services can be stood down, and the restoration of normality phase can begin.
 
It is best practice on responding to any incidents to use the model, METHANE. It is a standard structure for the first responders at the scene. It stands for Major incident declared or on standby? The Exact location geographical wise, using a system understood by all responders, Type of incident, such as flooding, fire, disease. Hazards? Are they present, potential, suspected and or identifiable? Access routes that are safe to use or inaccessible and rendezvous points. The number of casualties, if there are any? The use of the P 1, 2, 3 and dead classification system and what Emergency services are present on the scene and what services are required to deal with the incident.
 
For example, on May 22nd 2017, an Improvised Explosive Device (IED) detonated in a suicide attack in the Manchester Arena at the end of a pop concert attended by 14,000 people and killed 22 of them physically injured at least 120 others, 59 of them seriously. Officers from the British Transport Police (BTP) and Greater Manchester Police (GMP), together with paramedics from North West Ambulance Service (NWAS) and the Greater Manchester Fire Rescue Service (GMFRS), moved quickly to implement the principles recognised as key to multi-agency working.
 
The only negative to this strategy is that all emergency services need to work together in cohesion; unfortunately, the GMFRS did not attend the scene until two hours later.
 
To summarise, many challenges that face the police force in the 21st century. The two topics covered are just a mere snippet of what they face in the modern era. The UK police forces are still dealing with the previous generation of policing mistakes with trust in the police on a delicate and always one bad story or one corrupt officer away from disaster, and the whole trust disappears. Working in a multi-agency emergency services reactive force to major or critical aspects, in theory, makes perfect sense. The more these multi emergency services can cooperate, the better for any victims involved in a critical or major incident. 
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Students are required to complete a 1000-word essay under the following title:

Analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter-terrorism investigation

This assignment topic analyses potential links between other forms of criminality and terrorism and how policing the roads can help assist terrorism investigations.
 
The Crime Terror Nexus is a term used to describe the
four types of relationships between terrorism and serious crime.
 
The first type is interaction. The funding of terrorist activities with criminal
activities is not a new perception. A recent study of over 122 countries and 2700 illicit actors found that 46 per cent of terrorist connections were to people involved in other illegal activities (Helfstein, S & Solomon, J, 2014). In recent years Europe has been subjected to numerous terrorist attacks, with the most notable attacks on Berlin, Brussels and Paris between 2015 and 2016. During investigations into those attacks, a few of the perpetrators involved were involved in or had links to different serious and organised crime types. The suspects were involved in various crime types, including money laundering, migrant smuggling, heroin, firearms trafficking, organised property crime and human trafficking. Lorenzo Video found that over half (57%) of perpetrators in terrorist attacks in
Europe and North America, between June 2014 and June 2017, had been involved In criminal activity unrelated to terrorism before carrying out their attacks (Malik, N, 2019).
 
The real fear is transformation. Suspects with access to these resources and tools of various forms of organised crime can become radicalised quickly and engage in terrorist attacks at the start of the radicalisation process by being willing to please 'the cause'. This was the case in the Madrid bombings in 2007 when a former drug dealer Jamal Ahmidan used his criminal connections for funding and sourcing the explosives used in the attack.
The third type of association is appropriation. It involves the direct involvement of terrorists involved in criminal activity. For example, during the 1990s, the Provisional Irish Republican Army (PIRA) made between
$6-15million a year from the drug trade and other illegal activities alongside "legitimate" enterprises such as security companies, taxi cab firms, restaurants and pubs. In one recent example, a group of suspected jihadists in the UK called pensioners over the phone and impersonated police officers to trick them into giving bank details accumulating more than £280,000. (Owen, J. 2015). Despite many OCG's displaying the same traits as terrorists to appropriate, they rarely share the same motives.
 
The fourth type is assimilation. This is where terrorist groups are accused of being 'just in it for the money and not their ideological demands. The Taliban are well known for their participation in the production of heroin and the highly contested areas of poppy fields. The boundaries between terrorists and OCG's start to blend, and lines become blurred. Despite their strong ideology, there is a case for such groups as the Taliban and
Islamic State (known for their oil smuggling and trade of illegal antiquities) to become a sort of hybrid between an OCG and a terrorist group.
 
The strategic road network (SRN) of the UK stretches across the geographical boundaries of the 43 police forces. It allows the movement of people and commercial goods to cover hundreds of miles in a relatively short amount of time. Unfortunately, what is good for the public and businesses, is also advantageous to criminals who exploit the strategic road network to move and facilitate crime. Offenders will use the road network to facilitate the commission of crimes, including human trafficking, smuggling of various illegal contraband or stolen goods, county lines exploitation, facilitating burglary, crimes of violence and terrorism. It is essential to secure the roads from threats of serious crimes and terrorism; the national roads policing strategy is upheld. Looking specifically at how it can help investigate terrorism by policing the roads.
Terrorists are only human. As a result, sometimes they commit offences whilst organising an attack or going about their daily lives. Traffic offences such as speeding, running red lights or driving while not
[bookmark: _GoBack]insured can bring them into contact with police and potentially compromise their identity. An example of this is a plot to attack an English Defence League (EDL) demonstration discovered by pure chance in June 2012 after a suspicious vehicle was stopped and found to be uninsured. (BBC News, 2013).
The introduction of technology such as Automatic Number
Plate Recognition (ANPR) camera sites across force areas and introducing the Intelligence Support Unit to monitor roads 24/7 has turned this road policing tool into a resource with valuable intelligence and investigative opportunities for officers. Other forms of technology such as standard CCTV, Vehicle tracking (devices which may be fitted to vehicles by manufacturers or the public. Some allow vehicles to be immobilised remotely. Many police vehicles and air support units have tracking equipment fitted) – 'Smartwater' (a clear liquid substance only visible under ultraviolet light. It contains a unique code and is used to mark property) - roadside fingerprinting (project lantern) - facial recognition - average speed safety cameras and FIND (facial images national database) project. Intelligence sharing, joint planning, and coordination
between agencies and organisations are necessary to ensure the strategic road network's safety, security, and efficiency (NPCC, 2018). The Adoption of the PIER (Prevent, Intelligence, Enforce and Reassure) approach intends to identify improved and efficient ways of delivering reductions in the ability of criminals to use the roads when committing a crime. The College of Policing' What Works' menu of tactics on disruption of criminality focuses on six areas of a criminal's lifestyle that can be targeted to disrupt criminal activity: Lifestyle, Behaviour, Vehicles, Travel, Business, Crime. (CoP, 2021) Forces should also use intelligence and enforcement to disrupt criminality, and other agencies may be called to assist with road checks being conducted by the Driver and Vehicle Standards Agency (DVSA) and be associated with national and seasonal campaigns. 
 
In summary of these topics, it is essential to know that terrorists engage in a wide range of criminal activities for various reasons.
Of the four relationships with OCG's appropriation appears to be just common as interaction. However, it is vital to realise that there are many ongoing
challenges in tackling this issue and that there are many different types of
terrorism that vary from country to country and different organisations. Roads policing is one way that can contribute to the challenge of disrupting OCG's and Terrorists. The continuation of road policing must progress and evolves in the modern area to help disrupt and prevent serious crimes and terrorism and ensure the safety of the public.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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