Module: ECEY4009

Student Number: 2508338

Date of submission: 25/10/2025

Components undertaken for module ECEY4009
.
Component 1: Reflective personal development plan
Component 2: Briefing paper on the Importance of Reflective Practise within EY

Component 3: Written Essay

Al Statement

| confirm that | have not used Al generated text or information for any part of this

Module assignment following the Module Artificial Intelligence Guidance provided
by UWTSD.




uedwWwe
(¢, uAy nBAjope Uk lume Ao

leppAq Ins ‘umy pou 1 umepio 18JAD (¢, umy ueowe 1 umepib (¢ pnaum 18 usbue ppAs
Ipom pow A} pogAmb uA jeppAq 1e pabie | 1 uabuey na ppAs neppoupe waqumy uedwe Jumepis uk
INS) JueippAm| ymeid sy peippAQ Je yjeeboujab ed) neppoupy jeppAq Ins) npaiyjemb newe)
annoalgo
(¢S maInsI | [IM Moy ‘Jeul) buinaiyoe (¢amoslqo sy (¢,ouop
SIY] PaASIUIR BARY | MOUY 10] | 8ASIUydE 0] papasau ale S82In0sal aq 0] spasu Jeym janoalqo joy2Ayumo)

| lIM MOH) BUSILD $S200n5 | |)e(] 1ebie | pue poddns 1eYpn) S82UN0seY SIY] SASIUDE | [IIM MOH) SuoIoy J anpslgo

"592IA195 21BIP|IYD Ss010. Juswaaoidun Ajjenb Jog s|iys uonenjeas pue Buluueld Jifsyens uaybuans -

‘swelfiold uongeanpa 100pINo pes| Auapiiuod 0] uonedJenb 1apeaT |[00YDS 15810 SASIYDY -

‘sayoeosdde Buiwies| pal-pliy2 pue paseq-Aeid asueyus 0] Buiuiel) |[egeolq syeuspun -

a210eid jeuoissajoid soueyue pue abipaimouy [eoneloay)] uadsap 0] alen) pue uonedlnpd siea ) Ape] u (suoH) yg s1eidwon -
nbAjgiepp 18 neisia | MpA yjeg / dojaasp 0] JUEM | OP TBUAN

Splema)ls |ejuaiuuonaua ainny Bundsul pue Buiaqjem pue Aljigeuirisns ajowold 1ey) suoissas Buiuies| Joopino Iaalap pue uejd 0] MoOH -
“JuaLwiuolIAuS 100pINo By} ul Buluies)

S, ualpliyo 10) spuawiannbal pie 1511 pue SjuaLwIsSsasse Jleuaq ysu ‘Buye) ysu aajisod ‘uone)sibe) Ajejes pue yjeay Jo buipue)siapun paaoidwy -
salbajess poddns Buuued Juswabebus jeuoissajoid ‘sidoad Jueas|al ay) 0] uoneuLIolUl BulpelseD Ul s|Iys padojana(] -

"UAY uA pAy nBSApP 1Ipam | MpA pag [ Je] 0S JLues| | 9ABRY IBUAN

sofiessall Jus)sisuod Buueys Jayjo yors Juswdwod pue sumusiul sajdipuud ueljagaold pue Buiules| 100pIN0 MOYH -

‘sbunies Ajuoyne [eao] uiyum sassadold soueinsse Ajjenb yum AQueljiwie -

JuaLuodiAug [einyeu syl w Buifeld pue Buiuiea| usipiyo JO SiIyBULg 8] pue SjuawuonAua Buluies| Joopino J0 abpamouy |EDJNJEId -
101085 8U] J0 Spasu Jualnd uo paseq slapuiwpliyd pue sbunies siea )\ ApeJ 1o) buiuien Suneuipiood pue Bulubisap ul sousuadx] -
"SajEAA Ul sylomaluel) sieah Aues pue ssjdiouud juswdosasp piiyo jo buipue)siapun buons -

S90518 pogAM 15 U1 MPA yiag / Apealie mouy | op 1BUM

Juswdojaaa(] [BUDISSaJ01d Panupuod) — | Hed

61G JUNOT) PIOAA . 6007 A30d -SINPOW




weiboid buluien 4oA3 920¢
10) Buiuien Bunwes| Joopino
1njen pAg oju juswsa|dw) -
sbumas |ooyods

15810] U1 saonoeld Aigeue)isns
pue diysiapea| Jo uomuboley -
"ugIssiwgns oljojuod Jo

SYOOM 7| UIYIMm SNiB]S lapea]
[00YDS 15310 paplemy -

9¢0c st
JOQUIBAON

("p u ‘Bulunel | wniquen)

“Mainal oljojuod

10] poddns Josiasedns 10 J0JUSN -
"SUDIJEAISSJO UDISSaS

pue spiodal Buiuien o] ssa00y -
“uonejuawWnIop asuepinb

|00Y2S 15810 Wnigues) -

S8uI02IN0 3JEPIBA
0] SuoIssas pue buiuier) [eanoeld
Lol asuspiaa patayieb asn -
"uoIssiwgns oljojuod o) asuepinb
[00YDS 158104 WNIQUIED) MOJj0 -
‘oljojuod jeuly apdwod

pue SUoISSaS panlasqo sjenjead -
‘Aupgeuie)sns pue Alajes uo
Sanpow om) [eul) ay) ayejdwon

uoneayenb

lapes| j0oyos
158104 Aw ajajdwoo
Ajnjseanons o

welboud Buiuen pue

slsia Ppejuod ybnoayy sbumes
sieal Ape3 og o) seidipuud
uRlagaol apease’) -
‘go1oeld sieak

Aues u sajdipund |agaoiH

10 uonedljdde pajensuowa(] -
‘sanpow Buiuen
[2ga01 ||e Jo uonsjdwon) -

9¢
I1aquiaydeg

(5g0g 1sn1] [2gaoid)

“J01eupJood Buluel) |aqaolH
pue Jabeuew sul wol poddnsg -
‘uonoayal

pue Guiuiel) 10} UOIIED0|e BWI| -
jlomiau

Buiuen |9qe0.i4 0] SS90V -

‘eonoeid u wey) Ajdde pue
so|dipuud jegaoiq yum abebu] -
‘SJuswubisse

palnnbal a)a|dwoD pue suoISsas
[Ie puany - “sajnpow Buiuen
|[2gaoiH ul jolua pue Ajuap| -

Buiuen
}IoMjau [agaol
[IN} 8y} axjesapun o

192110
aoueINssy Ajpeny) Jo ajol

Ao un uoniubooal pue Ayjoeded
|euoissajoid panoiduw| -

‘weiboid SNOH va a4l
woJj uonenpelf |NIssaINgs -

Jcoc Ainp

"uoneuSWNIop pue
¥29U2 SEQ 10l HH 01 SS220Y -
‘sjusiuannbal Juswjoius

pue snpadsold asino) -
‘leaoidde

Buipun) pue yoddns Jafojdw3 -

JuBlljolua 10] pannbal
suonedyenb pue ‘q| piea
‘$oayn Buieg pue ainsodsI(
pajepdn Jo uoissassod ainsug -
pUETS)

neuse|g 10} 182110 80UBINSSY
Aenp) se ajoJ Aw Jyausq

M saifiap auy) moy ajeisuowap
puUE s|Ie]ep 9sIN0d || JayJes) -
Jualjolua Joj

awn ul ssAojdws Aw woy Buipuny
aINJas 0] pJemIo) 9sed e Ind -

pineq 1S Apuii] ssep
10 AlsIanun upm a1en
PUB uoIBINPT SIBBA
Ape3 ul SNOH vg Aw
a)e|dwoo Ajnjssedons
pue ayepapun o

61G JUNOD PIOM

juswidojaaa( [BUOISS8J0Id pPanuuon) — | Jed

600¥A303 -SINPO




Module: ECEY 4009 Student Number: 2508338 Word Count 1029
What Ia refiection and reflachive praciica? Wiy Ie reflactive pracies iImporiant to EY praciice?

Reflection is the procass of raviewing and analysing expanences 1o make | Reflachive praciics is a vital componend of high-guality sarly yaans pravisian
i peove ments 1o future practice. and plays an estantial rale in early years praclice. |t suppors conbifuous
Reflective praciss is how we consider what we do, how we da it, and bow | improwameant, professional deve lopment, and batier outcomes for children.
it afects those we wark with. Wislsh Govemments newly published Early Childbood Play, Learning and
Seconding ba Schon 'Reflective praclics irvolves apphing this process iCare: Reflective Practice Toolkit stabes that “Being ref scive belps us b
systematically bo prafessional wark, enabling practiionens bo ids nily Becarme mone aware of what we da and why we doit... Reflactive praclice

he, weasknestes, and areas for development’ |Schen, 1063). MLt be an ongaing process that should be purpossful”

strengt
‘Baing reflective helps us b becorme mare swans of what we do and why | (Welsh Govemment, 2023, p. B)
we da if... Reflective pracice can halp Us 1 reeognise key strenglhs that | By considening the quastions pased o praciSiandans within the foalkl such &=

“pﬂfﬁ&ﬂ'ﬂiﬂ!ﬁi“ﬁ!‘lin‘ﬂ'ﬂm‘ L Whaat doowe know arsd wiant o know?
{Welsh Govemmeant, 20Z3s, p.o8). -’ Hera dio aur achions impac! praciios ?
& How can e be battar®

we can identify what warks, whal may nesd to change and how we can make
this Fappen ensuring posiive subsameas Bar children is & the cantre of what

e o,

The theory of refleciive pracice
Jahn Dewey was ane of the first educational theanshs o describe reflsciion as a chfical pa of leaming He believed that reflection is nod just abaut
cas Lty thinking hings over, it's a purpossful and active procsss whens we really i inko cur expaniancss, figure out what happened and why, and uss
that understanding 1o make betier choices nex lme.
‘Reflection is the active, persistent and carehd cansideration of any belief o suppased form of knawledge in light of the grounds that support & and the
furthear corchisions fo which it 1ends.” (Dewey, 1933).
Dranald Schan intreducsd twa key types of reflection that belp professicnals leam from their experiences. The first s Reflectian in Acsion, which is about
thinkiryg and making changes whils you are in the moment. The secaond is Reflection an Action, which Fapgens sfierwards, when you loak back and reflect
an wihat wend well, what did nat, and what you migit do differsnbly feat e,
Schan balisved that this kind of shoughtiul raflecson helps professionals grow becalms it lums svenyday sxpernencss iro learning opporuniies. He
deseribed it a5 & way of ‘knowing-in-practios’ whens eyen the deciions we make on the spot can be urpacked ard Undersioad o improve fLuee wark
{Schen, 1983
‘Professionals angage in a farm of knowing-n-pracice. . reflecion-in aclion can be aticubaled and analysed b reveal e inellectual rigor urder ying
prafessianal work Schan, 1983],

Glbbe” modsl Driecoll 8 modsl
Gibbs Model of Reflection (1988) proposed a six-atage cycle of reflection: | Driscoll's Madel of Reflection (1984) is a simpler three question famewark
1.  Descripsion - What hagpensd bamad an Borton's develapmertal modek
2. Feslings- How wers you fesling 1. What? — Describing the expariencs.
3. Evaluation - What was good ! bad 2. Sowhat? - Understarding the significance.
4. Analysis - What sense do vou make of it 3. Mow what? - Planning Rilline aciians.
5. Caonclusion -What else colld you have dane 4.
8. hclion Plan- What wauld you da again? “Diriscal’s model offers a sirsighforwand framevork for neflection, making it
highly accessible and usefd in fast-paced envirorments. "
“Gibhs' madel acknowledges that yaur perscnal feslings influsncs the *{This ve That, 2025)

sibuiafion and how yeu have begun b e on it"
{Cpen University, 2023)

Irraage solires - TSV Training (no dale) Image source - Univensity of Cambridge (o date)

ﬁ.l'lBlj'Blﬂ of modals —ﬂnmgmrcnnt'auﬂgmw-:-nu:
Gibbs' Refective Cyde [1568) and Driscell's Madal of Reflection {1554) are bath popular modeks that suppart reflsctive practice. They both show
similarisies in thal they sncourage practiicaens o leam fom axperence, they differ significantly in structure, depth, and application.
Gitbe" moded pravides 3 six-stage process which guides users fraugh a comgnahensive reflection. |t is particul sy effectiee in encoursging ematiana|
awareness and detailed analysis of sverts. Az noled by the Open Dniversity (2023), Gibbs® model ‘acknowisdges that your personal feslings irflusnce the
sibuiasicn & nd hew yoeu have bequn b reflsst on it, making il suitable for smotionally kd situstions”
In contrast, Drigealls model is based an thres simple questions. This approsch is simple and acosssible. Areording to Thinking Fesling Being (2025),
Diriscoll's madel is Thighly accessible and useful in fast-paced enviranments,” making it a good medel b be usad in reflections or Sme consirained sattings.
Herwever, mach model has limitatiors. 'Gibhs' cyeke can be toa figid or repetifive, potensially keading 1o supeficial refecsion if not ussd thoughtully' (Open
Uriivarsity, 2023). ‘Driscoll's model, while sasy o apply, may kack the depth required for complex or emationally chamed experiences Unless the user
expands on each question meaningfully’ (Thinking Fesling Beirg, 2025).
In sumemary, Gibbe' model i best suited for in-depth, stnicsred refection, sepecially in fraining and supervision, while Drigeolls modsl is more appeopriale
for brief, focused reflaction. The chaite between models shauld depend on the contexd, me avaiable, and se depth of refection requied,

Concluslon
‘Reflactive practics is essential in Eady Yeans, supporting canfnucus improvemsant and betier cutcomes for childrer’ (Welsh Govammeand, 2023)." It
ifrvolves actively anatysing sxpeiences helping us % idertify strengths and areas for development’ (Schon, 1963
Feflective practios is & comensions of high-guality Eady Yeans provision in Walss, and its importance i cearly suppanied by key framewarks and
lmgislation incuding the Mew Cumiculum for Non-Maintained Ssttings, The Nasional Minrnem Standards and ESTYM amang olhens.
I my capasity as & childeare advigor, Gibbe® Reflective Cyele (1988) i betier suited io my rale. This is dis to s strochred sik-Slage approssh which
Encourages emolional swareness, eritical thinking, and elear action planning. This makes i idaal far guiding pracfifianens theough meaninghul reflection and
supporting professional grawih. As Dewey (1933) noted neflection is a defiberate process that trarsforms sxperience imo lsaming' an approach | aim b
e i i o
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The professional Practitioner — Written Essay

What Is Professional Praciise and What Is a Professional?

According to Collins Dictionary (2023} the definition of Professional practise is ‘a
term used to describe activities which will help you apply your knowledge to your
industry, job role or workplace and refers to the conduct and work of someone from a

particular profession’.

Health and Care Leaming Wales tell us that professional practise refers to the
behaviours, standards, and responsibilities expected of practitioners working with
children. This practice is guided by legislation and quality standards, ensuring that
practitioners provide inclusive, safe, and developmentally appropriate care. (Health
and Care Leaming Wales, n.d.).

An EY professional is anyone who works within the EY sector who can demonstrate
expertise, strong ethical conduct, be a reflective practitioner and has a commitment
to continuous leaming.

‘Being a professional involves not only having qualifications but also engaging in
continuous leaming and reflective practice to meet the evolving needs of children
and families’ (Lindon & Trodd, 2016, p. 3).

In the book Exploring and Celebrating the Early Childhood Practitioner, Solvason &
Webb (2023, n_p) tells us “The Early Childhood Practitioner is presented not just as a
caregiver or educator, but as a specialist with pedagogical expertise, a diplomat

across professional contexts, and a creative force pushing boundaries of traditional

practice’.

Values in Professional Practice

Values are essential in professional practice, they enable practitioners to create safe,
trusting, nurturing and professional meaningful environments. Having strong values
ensures that children's rights and needs are respected and are at the centre of

everything they do.
Values such as respect, empathy, honesty, and inclusivity not only form the

foundation to all ethical decision making, but they also actively shape dynamics
between practitioners, children, and families.
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This is supported by Hallet (2013, p. 9) in their quote 'Professional practice in early
childhood education is shaped by the values, ethics, and knowledge that
practitioners bring to their work, and by the reflective processes they engage in to
improve outcomes for children’.

Johansson & Einarsdottir (20138) argue that values should be embedded into daily
routines, suggesting if this is consistent in daily interactions they move beyond
abstract principles into real, lived experiences. This highlights the importance of
modelling values in practice, as children intemalise these through repeated
interactions.

Additionally when these values are shared within a team, they contribute to a
cohesive organisational culture that prioritises child centred care. This collective
approach can lead to more consistent responses to children's needs and ullimately
leads to better outcomes, paricularly in settings with children with diverse needs.

Communication and Relationships

Effective communication and relationships are central to EY practice, not only
because they help practiioners understand children’s needs, but because they form
the foundation for emotional security, learning, and inclusive care.

Reed & Walker (2015, p. 217) emphasise that ‘Effective communication is central to
building relationships with children, families, and colleagues, and is a key component

of inclusive and responsive practice’.

Developing effective communication and relationships is also vital for building strong
attachments. The importance of having a strong connection between practitioners
and the children they care for was the British psychiatrists, John Bowlby's concept,
which he introduced in the 1950s.

‘A securely attached child will store an internal working model of a responsive,
loving, reliable caregiver, and of a self that is worthy of love and attention and will
bring these assumptions to bear on all other relationships’ (Bowlby, as cited in
Holmes, 1993, n.p).

Listening as a core element of communication plays a critical role in forming these
relationships. McMahon & Dyer (2018, p.14) argue ‘Listening to children's voices and
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responding appropriately is a fundamental aspect of ethical and professional
practice’.

This goes beyond passive hearing to intentional communication, where practiioners
interpret and act on children's expressions, preferences, and emotions. This practice

suppaorts inclusivity by validating each child's unique experience and promoting a
sense of belonging.

Effective communication is also essential in multi-agency collaboration, in cases
where practitioners share information clearly and sensitively to support holistic care.
Miscommunication or lack of professional trust can lead to fragmented support and
missed safeguarding opportunities. Communication in EY goes beyond information
exchange. It is strateqgic, ethical, and deeply connected to outcomes for children.

Knowledge and Safequarding

Weilsh Government tells us that “Safeguarding is everybody’s responsibility’ (Welsh
Govemment, 2022).

Additionally, Standard twenty of the National Minimum Standards (NMS, 2023, p.54)
reinforces this by stating, ‘Children are safeguarded from harm, abuse and neglect
and parents are confident that all possible steps to safeguard children are taken’.

EY professionals have a duty to make sure that professional practice promotes clear
communication, mutual trust and strong relationships between themselves, other
professionals, families, and children. This ensures that everyone is knowledgeable,
alert and empowerad to act when safeguarding concems arise.

They should possess the ability to act decisively in safeguarding situations and
understand their duty of care in protecting children’s rights and wellbeing. This
includes responding to concemns in line with their own organisational protocols and
legal frameworks.

It requires not only procedural competence but also professional judgement, which is
shaped by experience, reflective practice, and ongoing training, all of which
demonstrates that safequarding is not an isolated task but a core aspect of
professional identity and accountability in EY practice.
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Partnership and Muli-Agency Warking

According to the NSPCC publication - What helps to support effective multi-agency
working and information sharing? (2025} 'Children are better supported and
protected when everyone works together... joint decisions provide the best support
for the child'.

The EY sector is made up of a wide range of professionals, each with their own skill
set to be able to support the diverse needs of children.

This kind of multi-agency working is not only practical but strateqgic, it ensures that no
aspect of a child’s development is overlooked. For example, a child with speech and
language delays may benefit from the combined input of a speech therapist, a key
worker, and the child's family, each contributing insights that inform a tailored support
plan.

Palaiologou tells us in the publication Ethical Practice in Early Childhood ‘Multi-

agency working enhances the support available to children and families, but requires
clear communication, shared values, and mutual respect among professionals.
(Palaiologou, 2012, p. 115).

The involvement of all these professionals, working in a collaborative and

coordinated way builds on trust, respect, effective communication, and shared goals
and ensures that the child's best interests remain ceniral.

Palaiologou also tells us that ‘Practitioners must embody ethical values in their

decision-making, especially when working with vulnerable children or in multi-agency
contexts’ (Palaiologou, 2012, p. 1).

This method strengthens early intervention efforts and ensures that care is delivered
in a cohesive and child centred way, particularty for those requiring specialised
suppaort.

Observation and Planning Cycle

According to Birth to Five Matters, ‘Observation enables us to be aware of and ‘see’

the unique child... and how what we provide supports their progress’ (Early Years
Coalition, 2021).
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Effective observation, assessment, and planning help practitioners understand each
child’s developmental stage, needs, and interests, ensuring that leaming
experiences are tailored and meaningful.

This process is not only diagnostic but also reflective, allowing practitioners to adapt
their approach in response to what they observe. ‘Observation reveals what
motivates and engages children, offering insight into their emotional states, social
interactions, and emerging competencies’ (Hwb, 2022).

By interpreting these observations, practitioners can make informed decisions that
support inclusive and responsive practice.

UMCRC - Principles in Practice

‘Understanding and implementing children's rights is central to ethical and inclusive
early years practice.” (Palaiologou, 2012, p_. 101)

Weilsh Government states in What are Children’s Rights? (Hwb, 2022} that the

UNMCRC underpins early years BEY practice by ensuring children’s rights to safety,
education, participation, and protection.

Embedding these principles into daily practice not only ensures children are
respected and supported to thrive but also reinforces the ethical responsibility of
practitioners to advocate for children's voices and wellbeing. This rights-based
approach shifts the focus from simply caring for children to empowering them as
active participants in their own development, influencing how environments are
shaped, and decisions are made within EY settings.

‘Children’s rights are central to every aspect of care, play and leaming provision...
not as an activity to be planned but as an everyday experience' (Education Scotland,
2022).

In Welsh legislation, Curriculum and Minimum Standards are all underpinned by the
UNMCRC, and although some of the articles may not sit directly within EY, an
understanding of their relevance and how they are intertwined in our practice is vital.

Kanyal (2014, p. 18) tells us that ‘Children’s rights to participation, as outlined in the
UNMCRC, must be embedded in everyday practice to ensure their voices are heard
and respected’.



Module: ECEY 4009 Student Number: 2508338 Word Count 1650

Conclusion

Professional practice in the EY is inherently complex and dynamic. It goes beyond
routine caregiving and is built on a values and knowledge driven approach that
prioritises the rights, wellbeing, and holistic development of every child.

Practitioners engage in reflective practice and evaluation to meet the evolving needs
af children in their care. This is enriched through collaborating with colleagues,
families, and multi-agency professionals by drawing on shared expertise and
different perspectives.

As highlighted by Hallet (2013}, Johansson & Einarsdottir (2018), Palaiologou (2012)
this multifaceted role demands a commitment to professional values, critical thinking,
and a willingness to challenge traditional boundaries to create meaningful leaming
experiences and development opportunities for all children.

Welsh govermment outlines this in their Early childhood play, leaming and care plan
by reminding us that ‘Children have the right to grow up in a happy, healthy, and safe
environment. Children's rights in Wales are entitlements; they are not optional. They
are set out in law.' (Welsh Government, 2024, p.G6)

By using tools like the observation cycle, the Curriculum for Wales Assessment
Framework, Safeguarding Wales Procedures and embedding UNCRC principles
within all EY policies and procedures we can ensure that children's rights and needs

remain at the very hearn of all EY practice.

g}
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