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Supporting Pupil Progress:
A detailed analysis of one child’s holistic development, with justification for the next steps in learning.

Introduction
This submission focusses on supporting pupil progress by observing a child’s holistic development to see how to move them on in the next steps to learning. This will be done by looking at a single child’s progress within the Foundation Phase area of learning. 
The observations taken place were carried out in a mainstream school in South Wales. It in an English-medium school with a 94.7% attendance rating with 22.6% of pupils’ receiving free school meals. The primary school received a green rating by the Welsh Government showing that this school is highly effective; knowing how to improve itself and that they are ‘capable of helping others improve’ (Wightwich and James 2017). 
Before any research could be undertaken, I asked the class teacher and the chosen child to give permission by signing a form by the university (see appendix 1). Both names and the school’s name have been blanked out for confidentiality reasons. The child chosen for this submission in an average-attaining child in all areas of learning within the Foundation Phase being in the higher-middle portion of the class. This child was chosen as I feel they have the potential to move towards attaining a high-level achievement. To obtain assent, Child A was asked if they would like to take part and allowing me to look over their work in order to know what would help them learn as well as to help me develop my teaching. I explained to the child what this would mean, that I would take photocopies of their work which will be looked at in detail. I also ensured the child that they would not have to take part if they did not want to and that I would not treat them any differently if they chose not to take part. I also explained to the child that they could stop taking part at any point in the half term if they changed their mind. In this case, Child A agreed to take part verbally and was very enthusiastic about this. 
Data Collection
To gain an understanding of the holistic development of Child A, I used a range of qualitative data. Bucker and Walliman (2016 pg. 117) define qualitative data as data that ‘cannot be accurately measured’ and that can only be ‘generally expressed in words rather than numbers.’ Using qualitative data can give a more detailed view into the holistic view of Child A although, it is important to establish differing opinions on the results of qualitative data can express differing views. 
As I am writing up a detailed analysis of a child’s development, I had to look at this in a holistic way. Holistic development is an approach that considers the child as a whole, ‘taking into account skills, knowledge, understanding and attitudes’ (UWTSD, 2018) and bringing these together. Looking at children in a holistic way is very important as a trainee teacher as ‘teachers and early childhood educators are being encouraged to get back to the basics by focussing their teaching methods to a holistic approach to support early childhood development’ (Foundation Education 2018, para. 3). 
To be able to carry out a holistic view of Child A, there were several methods used. One of these methods was using the mosaic approach. The mosaic approach considers children as experts in their own lives and that children are meaning makers. The mosaic approach as 4 tiles which are; observation, photographs, tours, and child conferencing. 
I began with observing Child A in the classroom throughout the day, from how they come into school, interact with other children and how they leave school. I did this by using the observation forms the university supplied which gave me a day to day view of how Child A was feeling/ doing that day. 
I asked Child A to take me on a learning walk through the whole school building. This was to give me an insight into what Child A found important in their school environment. Allowing children to show you what they find important is one of the main parts of the mosaic approach. Clark and Moss (2011 pg. 28) support this stating a tour ‘is an exploration of an early childhood institution guided by the children themselves.’ They go further to state that it puts children in charge of the tour and in what order the tour takes place in the order they choose. 
Clark and Moss (2011) have found that taking the time to talk with children about their views of school is an important part of the mosaic approach. ‘Child conferencing provides one formal structure for talking to young children about their institution’ (Clark and Moss 2011 pg.18). I asked Child A questions to do with their school life including who they liked at school and what their favourite part of school was. This was done face-to-face which Marshall (2016 para.4) believes ‘allow for a more in-depth data collection and comprehensive understanding.’ 
I also looked at Child A’s work from a range of subjects to get an overall idea of the outcome Child A was at in order to understand what outcome we are aiming for him to progress to. 
There were many strengths and limitations to using these methods. One strength was that gave me the viewpoint from the child’s point of view as well as from a teacher’s point of view. This was essential to go alongside the mosaic approach as well as holistic view of the child by viewing them as the expert in their own learning. 
Another strength was working close alongside Child A during teaching activities as this took place in a Foundation Phase classroom. This allowed me to see any areas the child excelled in and where support was needed in Child A’s learning first hand. 
The learning walk was very useful to me as it allowed me to further see which areas Child A liked and were important to his learning. For example, Child A excitedly ran into the library area of the school. Which differed to his answer during the conferencing. This will be discussed in further detail within the next section. However, a limitation during the collection of data was that during the learning walk with Child A, the iPad in the classroom was being used in a lesson carried out by the teacher. This meant that Child A was unable to take any photos which is an important part in the mosaic approach. 
Another limitation was the amount of work I was able to gain from Child A. This was because we had a WOW week during my time at the school and therefore all work was photo-evidence based. As so many children were in the photos, I believe it would be unethical to use those photos as not all the children would have given permission. This leads on to my final limitation which was due to the WOW week, I have been unable to teach a great range of lessons from which I could pull evidence for Child A. 

Analysis of Learner
During the tour with Child A, he took me around the whole school to show me the areas at school which are importance and have significance to him. By looking at the ‘map’ (see appendix 2) I noticed that although we walked around the whole school, Child A only pointed out 6 areas in the school that he felt were important to him. Child A pointed out a mixture of educational areas as well as free-play areas which tells me that he knows and understands that in school we have the typical work such as numeracy and literacy, but we also have fun in school. Kohn (1999) understands this as he states that a goal of getting the best learning from a pupil is to create exciting experiences that raises a child’s curiosity. I believe Child A has shown an understanding of this during the tour. 
The library area of the tour was very interesting to me because during the child-conferencing interview (see appendix 3), Child A stated that he didn’t enjoy reading sometimes. This may be because Child A is not as confident in reading as they would like to be and not that he didn’t enjoy reading. Hannell (2012 pg. 8) believes ‘many bright children have surprisingly negative perceptions of themselves.’ I can relate this to Child A as last week, I undertook a phonics test with Child A to see where he was with his reading and understanding of sounds. Child A knew all the sounds confidently at well as in words both in reading and writing. I have also read simple reading books with Child A who read the words well and independently. When looking at the Foundation Phase outcomes, Child A is currently working between outcome 3 and outcome 4. Looking at outcome 3, it states children ‘play with sounds in words including initial sounds’ while in outcome 4 for oracy it states children ‘blend and segment sounds in words’ (Welsh Government 2015 pg. 52 and 53). From looking at Child A’s reading ability and his results from his phonics test, I would say that Child A is working at outcome 4 for oracy. I would also say that Child A is working at outcome 4 for reading as well as when you look at appendix 4, I had observed that Child A was able to tell me the beginning, middle and end of the story of Hansel and Gretel with confidence. For outcome 4 in reading, the Welsh Government (2015 pg. 53) state children should ‘retell events from narratives in the right order.’ 
However, by looking at Child A’s work (see appendix 5 and 6) on the ‘I cans…’ I have put Child A as working towards outcome 3. This is because to reach outcome 3, children need to be writing simple words and phrases. In both pieces of work, Child A write simple words which are phonetically spelt correctly, however is missing out by not writing in sentences. 
Looking at Child A’s work from the forest (see appendix 7), Child A has reached outcome 4 as he was able to choose materials and resources ‘to make creative images and demonstrate increasing skill, experimenting practically and imaginatively to record their ideas and feelings from observation, experience and imagination’ (Welsh Government 2015 pg. 61). Unfortunately, I was not in placement this day as I was participating in an interview. However, upon speaking with the class teacher who took over my lessons that day, Child A clearly enjoyed creating the mud face on the tree however did not talk much to the other children in the group. For children in reception, we would expect children to play and work co-operatively with other children. As Child A is working towards outcome 4, the Welsh Government (2015 pg. 50) state ‘children will take part in co-operative play independently’ which from looking at this activity, Child A is not reaching in Personal and Social development. However, this is the only part in Personal and Social development outcome 4 that Child A is not reaching. He is able to concentrate on a task, can tell you what he likes and dislikes. By cross-referencing the child conferencing interview alongside this activity, I feel that Child A, he stated that his favourite people were 3 fellow pupils. This shows that Child A is comfortable around other children. These 3 children are in a different ability group to Child A which may be the reason he does not socialise with other members of his group as he is more familiar with other children. However, during our WOW week activities (see appendix 8), Child A became more vocal with the children from year 1 and year 2 as the week progressed. This shows that with some time, Child A will become more interactive with children outside of his friendship group. At the same time however, Child A has been in the same ability group from October with only minor changes which raises the question why he does not feel more comfortable with this group of children.
I also recently undertook a maths test with Child A to see where they were with their numeracy skills and ability. Part of the maths test was to fill in a number square to look at their number formation and to see how far they could count to which Child A filled in completely and correctly. Child A was also able to confidently and reliably count up to 20 objects as well as write numbers up to 20 however did get confused when reciting numbers starting from different points; especially when counting backwards. Due to this, I would say that Child A is still working towards an outcome 4 rather than working at that outcome. However, Regrettably, due to many several children’s results on the paper, I was unable to collect this data as evidence. Last week, one lesson I planned for was a lesson on capacity which was conducted outdoors. Child A was very engaged in this lesson and he reached worked well towards achieving an outcome 4 for the use of non-standard measurements.
Looking at appendix 9, it shows Child A being very upset starting at not being able to find his face on the reward wall. O’Leary and O’Leary (1977 pg. 55) state ‘positive forms of teacher attention, such as praise, are valued by most children.’ Shelton and Brownhill (2008) supports this understanding that when children can see the good work they have achieved being displayed across the classroom, it promotes their self-esteem and a sense of pride in themselves. Child A also shows this during the child-conference interview part of the data collection when they state they don’t like not moving up on the reward wall. I have observed throughout my time on placement that Child A does work hard to be able to move up on the reward chart. He frequently asks if he can move up on the wall once he has completed work. One of the skills in the Personal and Social Development, Well-being and Cultural Diversity section of the Foundation Phase is to ‘be aware of their own feelings and develop the ability to express them in an appropriate way’ (Welsh Government 2015 pg. 11). However, looking back at appendix 9, Child A became overwhelmed with emotion and did not express this in the best way possible. When speaking with the class teacher and his grandparents, I discovered this was unusual behaviour from Child A. The weather was very hot all day this day which could be a contributing factor to Child A being unable to control his emotions. 
Child A’s Welsh language development is at a good level for his age. One of the main skills the Welsh Government want children to make progress is being able to understand basic instructions and to make themselves understood. Although the register is an everyday part of school life, Child A has shown that he is progressing in these skills (see appendix 10). As I have been taking the register from my first day on placement, I can confidently state that Child A is one of the stronger Welsh speakers in the class as his Welsh is clear and is spoken with confidence. Not only does Child A use Welsh during the register, I have also heard him use the word ‘diolch’ in day to day activities. The Welsh Government (2015 pg. 37) states children in the Foundation Phase need to ‘use appropriate language in spontaneous and structured play activities and when conveying meaning’ which is what Child A has started to do. 
Overall from what I have observed of Child A during my time at this placement, I believe Child A is currently working at outcome 3 and in future planning, I would be expecting Child A to be moving more into outcome 4 by the end of my time at placement in both literacy and numeracy with a bit of a push. 
Next Steps
In this section I will be looking over the previous section of the analysis of Child A by identifying and suggesting the next steps in order for Child A to progress. 
The first point I would like to further develop for Child A is to incorporate more lessons in the areas deemed important to Child A. Two areas Child A pointed out as important or with significance to him was the forest area and the playground area; which are both outdoor areas. From looking back at Child A’s maths work which was carried outdoors as well as the forest area lesson, it is clear to see that Child A was very engaged in the lessons outdoors, more than how engaged they were indoors. I would like to plan for more lessons to carry out in the outdoor areas to further engage interest from Child A. Church (2018 para. 19) reinforces an ‘outdoor-play area provides a particularly rich environment for children to meet physical social challenges.’ It is my personal belief that by using areas and themes that interest children, engages them in a way unlike any other. However, a limitation to this would be that I would have to see the benefit towards all children and not just Child A. However, I know that using outdoor learning within the Foundation Phase is an important element to learning and it is implemented where possible. 
The next area I would like to develop for Child A to progress is within their confidence with their reading. The school I am currently placed in is reviewing and evaluating their reading scheme as they do not think it is beneficial to all learners as there are so many books to read before passing on to the next level which makes the progress slow and boring for pupils. I feel that with a different reading scheme, Child A would be able to move forward through reading books at a faster pace as his letter and sound recognition is very good. I feel that as Child A has been on the same level for so long, it has altered his confidence. I would like to take more time reading with Child A to track their progress further. In the school, there is no allocated reading time with the teacher, this is time given to the LSOs. On reflection, I should have taken more time to speak with the LSO to tracking the reading record of Child A to track their progress more. This would give me a further insight to a holistic view of Child A. 
The next step for Child A with their writing, the next step for Child A would be to move them on to writing sentences in their work. ‘Write words, phrases and simple sentences and read back own attempts’ (Welsh Government 2015 pg. 23) is a year 1 aspect in the Foundation Phase and Child A has started to work towards this by writing words and reading back these attempts but I would have to work with Child A and other members of his group to work towards writing sentences in their work. Sentence Play (no date) insists that when teaching children to start writing sentences, it is a good idea to asking the children to state what they are going to write first and then get them to write this down on paper. Sentence Play (no date) takes this further by stating children’s sentences only progress when they are used to self-evaluating their work. Taking this into account, I would start Child A developing their words into sentences by first asking him what it is he is going to write. It would be important for myself to model a sentence first to ensure Child A knows what is expected in a sentence. The Bell Foundation (2017 para.1) states ‘modelling is providing learners with a written or oral model of the language you want them to produce.’ They go further, insisting that in order for modelling to be effective, teachers must be very clear with their expectations such a grammatical feature (The Bell Foundation 2017). It would be from here that Child A could start to use connective to move them on to achieving outcome 4. 
I would like to see Child A become more interactive with other children outside his close friendship group within lessons. Child A during the WOW week was able to interact more with different groups of children better than the group of children he is placed in within day to day lessons. One reason for this could be that in Child A’s group there are a lot of very confident learners who like to talk a lot. To move Child A forward with this, I would use questioning to improve Child A’s interaction in lessons. Fusco (2012) understands that by using effective questioning in the classroom, it can enhance the atmosphere as well as results. To promote social interaction with other children, I would like to pair the children in this group which may allow Child A to become more vocal with his peers in a smaller group which may be less intimidating. Lelei (2015) found that by pairing children in the classroom, children can support each other in all subjects. I think that by pairing Child A with different children, it will increase the level of social interactions he has with them currently. 
To move Child A into the next steps for his well-being, I would like to concentrate on understanding emotions with the whole class. I have recently bought a ‘worry monster’ which I intended to implement after half term. The point of the worry monster is for children to write down any problems they may be facing or something that is worrying them and place the worry in the monster’s mouth for it to eat. For the short term, I think this allows children to get the worry off their chest. I plan on holding a circle time once a week with the whole class to go through any problems that the monster has eaten and together as a class, we will look for a solution to the problems. McMurdie (2018) believes another way to help children understand their emotions is through reading books. I would like to look into different books about supporting young children through emotions to read with the class which we could talk about after. I believe that using books to talk about emotions will give not only Child A, but the whole class a better understanding of other people’s feelings as well as their own feelings. 
I believe Child A’s Welsh language development is at a good ability for the child’s age and so to push the language further, I would suggest incorporating more Welsh throughout the day. At several points in the day, as a class we come together on the carpet before moving on to the next lesson or before a break. In these sessions, I will plan for games using the Welsh language which will give Child A the push to further improve. One part of outcome 4 for the Welsh language development is for children to ‘recognise familiar words.’ Within the classroom, I believe there could be a better use of Welsh language in the classroom through the use of flashcards in the different areas. For example, in the role play corner, we could place Welsh flashcards up alongside their picture. By seeing the language in every day scenarios, Child A would recognise the words. 
Conclusions
Looking back over this assignment, I have realised how important it is to monitor a child holistically. In teaching practice, I have often filled in the RAG forms without fully understanding the importance behind it and therefore not implementing it into future planning to promote learning for all learners. I can see from looking at Child A’s holistic development the importance of linking all learning to get an overall view of a child. 
For future teaching, I would take more care in looking at previous results when planning for current lessons. I find that often, to tick all the boxes some lessons are moved on before all children are ready to move on from the work. By looking over previous knowledge and how well they have understood the learning objective would help to see which children need more support. It may also mean pulling children from different ability groups together who have shown they need extra time on that piece of work during golden time to check they understand the work before moving on.
This assignment has also made me understand how I can improve my own teaching in the way of classroom displays; making them useful for children in the classroom throughout the day. 
Overall, I have found this assignment very useful to my current and future teaching practice by showing me how and where I can improve. 
Word Count: 4146
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Child Conferencing with Child AAppendix 3[image: ]
Understands why we attend school.  

Q. Why do you come to school?
A. (thinks for a moment) To learn new things

Q. What part of school do you like the best?
A. I like colouring with Child BDoes get emotional and upset when he hasn’t moved up. See observation sheets. Does work hard to move up on the chart.  


Q. What don’t you like about school?
A. When I don’t move up to gold on the chart

Q. Who are your favourite people at school?Shows that Child A is comfortable around other children. Some children feel more comfortable around adults at this stage still. 

A. Child B, Child C and Child D.

Q. Is there anyone that you don’t like at school?
A. (Shakes head)

Q. What do the adults do at school?
A. To show us new things

Q. Where is your favourite area in the school?Favourite place at school 

A. The forest 

Q. Why is the forest your favourite area?
A. Because I can get messy and have lots of fun
Does not like the Year 1 classroom where some lessons take place. Shows that he feels more comfortable in the reception base class. Could this be because he is used to this? Does Child A feel less confident in an older classroom? 

Q. Is there an area at school you don’t like?
A. I don’t like that classroom (points to adjoining year 1 classroom) 

Q. What do you find hard at school?
A. Umm reading sometimes
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