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The Cambridge Dictionary (2023) defines quality as ‘how good or bad something is?’.  According to Moss (2016) quality is seen as something that everyone desires, and everyone wants to be able to offer.   However, the concept of quality around early years childhood education has been in worldwide debate for many years this is mainly due to multiple views of the stakeholders involved, the parents, managers practitioners, politicians and the children themselves (Cottle and Alexander, 2012 p. 635). Whilst supporting this term Siraj (2019) sees quality as subjective.   Siraj (2019) states that several studies have shown that each of the stakeholders value different characteristics of practice in early years.  Resulting in different views and measurements of what quality means to them.   We undoubtedly know that high quality care and education in early years is important as this can have a positive long-term effect on learning and achievements in later life (Department for Education, 2012).    Hobbs and Mutebi (2021) agree that, high quality care and education have positive impacts on children’s outcomes, however stress that UK data gathered in research, suggests a mix in benefits, these are influenced by several factors those of which include the quality of the care and the engagement of the parents.    
With the quality of the care in mind, Nutbrown (2012) states that all children deserve and should receive excellent quality early years care and education and parents should be assured that their children are receiving the best care for their holistic development and well-being.  The United Convention on the Rights of the Child (UNCRC) Articles 28 and 29 mention that all children have the right to an education that develops their talents, unique personalities whilst encouraging and modelling respect (UNICEF, No Date).   
Case Studies conducted by Researching Effective Pedagogy in the Early Years (REPEY), (Siraj et al., 2002) and the Study of Early Education and Development (SEED), (Melhuish, 2016; Melhuish et al., 2017) both have supplied important evidence that details the impacts of great quality early years education and care on goals children achieve and their future outcomes.    Education Policy Institute (2018), argue that despite the overwhelming consensus that quality care can provide improvements in children’s outcomes, it is still unclear what this looks like in practice.   Department for Education (2017) highlight three main pointers of what quality looks like in early years according to a study of good practice in early education, carried out by NatCen Social Research in 2017.   Firstly, by adjusting practice to support the needs of the children and adopting a child centred approach.    In addition to this, staff that are skilled and experienced with a strong leadership team who have clear vision of goals to be achieved.  Lastly, a setting that works in partnership with other professionals and settings that are happy and willing to self-evaluate to continuously improve.
Let us begin by considering methods of measuring quality in early years.   There is no correct method of measuring quality of education and care although Care Inspectorate Wales (2017) state that self-evaluation is vital in assisting settings to create, maintain and improve on the service and quality in their settings.   Settings can do this by enagaging in a ‘Quality of Care Review’, this document fulfils a settings legal requirement under Regulation 16 of the Child Minding and Day Care (Wales) Regulations (2010).    Included in a self-evaluation should be the views of parents, children and staff along with views of other professionals who are involved in the setting, for instance the local authority advisors and health professionals.   In addition, the noting down of strengths as a setting and areas of improvement and action that will be taken to enforce these improvements (Ofsted, 2015).  Alongside self-evaluation methods are various measurement tools that can help improve quality of care in education and numerous approaches that have shown to improve quality in early years.  
Education Policy Institute (2018) believe that there are two interrelated areas of quality that one should bear in mind in practice.   ‘Structural Quality’ which relates to aids that are easily measured and regulated, for example ratio and professional development. In addition, ‘Process Quality’ of which could be the experiences the children are given daily and the interactions between children, parents and practitioners.   
The Sustained Shared Thinking and Emotional Wellbeing Scale for 2-5 years olds (SSTEW), is an observational tool that assesses early education and care practice.  The tool supports the development of problem-solving, imagination and critical thinking. Whilst focusing on self-regulation and wellbeing with gentle, supporting interactions from others (Siraj et al 2015).  
Howard et al (2020) explains that sustained shared thinking happens when a supporting adult extends the child’s thinking whilst aiding their language, learning and communication.  Vygotsky explained the process where the educator supports a child’s learning from within their ‘zone of proximal development’ (Siraj, 2009).  In other words, it is the section between the child's developmental level when independently problem solving and what they could potentially learn and develop under the guidance of an adult or working in collaboration with a more knowledgeable other (Shabani, Khatib and Ebadi, 2010).
The Enabling Pathways document by the Welsh Government (2021) highlights the role of a enabling adult.  The enabling adult must make the decision on when to join the child’s play and support the child’s learning to help make meaning.  They should do this by observing and being responsive, whilst in turn encouraging the children to begin working together to problem solve.     The more knowledgeable other refers to a person who has more understanding or higher level of ability than that of the child in a particular task, concept or process and not always someone older, but can include their peers (Mcleod, 2023).
An important aspect of the SSTEW scale is that it encourages practitioners to link learning to the child's actual experiences at home and in the community (Siraj et al 2015).   By making this connection between the child’s home life and the community around them, will strengthen their sense of belonging by celebrating old and new experiences (Welsh Government, 2021), therefore increasing the quality of the practice.   Although this tool supports quality, it does however take some time to incorporate within practice to reach the levels of excellence (Essex County Council No Date).  
Although interacting and listening actively to children is not a new idea. (Brodie 2014) explains that children are conversationalists naturally and enjoy sharing thoughts and ideas with an adult who is interested and attentive.    Brodie (2014) further emphasises that many theorists have been advocates for adults being attentive, as a basis for good practice, together with the use of some pedagogical approaches such as the Mosaic Approach and Reggio Emilia which heavily involve the use of interactions.     Research has found that many practitioners have suggested that the SSTEW practice helped the environment at the settings to become calmer because of higher engagement and in turn a deeper understanding of the children. This led to an increase in motivation of the team.   Secondly, from this research carried out practitioners mentioned that incorporating this method of quality supported their partnership with parents, as practitioners were sharing their understanding of sustained shared thinking so that interactions could be continued or extended at home (Purdon, 2014).
Unfortunately training for the SSTEW scale at this present time is quite minimal, the training that is available also comes at a high cost (Birth to 7 Matters, 2023).    However, Brodie (2014) states that SSTEW is a tool in which practitioners do not have to seek specialist training to incorporate this into their practice, it just takes time and effort.  However, Brodie (2014) found that a few practitioners mentioned a challenge of embedding SSTEW into practise came during busy periods of the day when they felt this could not be done consistently.      
A quality approach which compliments the SSTEW scale and supports high quality experiences for early years settings is the Curiosity Approach.   The Curiosity Approach is inspired by Reggio Emilia who identifies the environment as the third teacher, the environment should engage and adopt a sense of belonging and be aesthetically pleasing, reflecting cultures and identity of the children and their families (Strong-Wilson and Ellis 2007).  
The Curiosity Approach also gains inspiration from the Australian Early Years Framework in that they incorporate certain characteristics to support the sense of belonging including the use of open-ended resources to allow the children to utilise these with no fixed purpose, in a multitude of ways during their self-directed play (Australian Government Department of Education, 2022). 
A study was conducted in Canada in 2017 to find out the benefits of using loose parts in early years learning environments.  This study was conducted using observations of children in early years, examining their behaviours as they played with the loose parts.   The results concluded that the children displayed a variety of positive behaviours, also the children did not seem to exhibit stereotypical age-exclusion behaviours whilst using the loose parts therefore having an overall positive effect on their development (Flannigan and Dietze, 2017).    By using these natural authentic resources, it is also thought to prevent the gender divide between boy and girl's toys being pink and blue it offers unrestricted play and without realising opens a world of opportunities for play that would have been limited for both genders (Bennett and Heller, 2020).  In addition to the benefits that loose parts have on children’s developmental learning, an equally important aspect to bear in mind is the element of risks that loose parts may offer, for instances choking on small parts, cuts from broken china or glass and the likelihood of splintering from natural wooden resources.  With all this in mind it is important to reduce the risks and sustain the quality-of-care.  To do these settings must complete risk benefit assessments to ensure the safeguarding of children and staff (Scottish Government, 2016)
The Curiosity Approach offer an accreditation scheme whereby a self-reflection toolkit allows early years settings to reflect on the quality of provision within their settings.  The settings must evaluate and reflect on their current environment and gathering evidence along the journey to show the improvements of quality that have been made during the year (The Curiosity Approach, 2023).    However, this accreditation comes at a cost of £1597 plus VAT unless one qualifies for a bursary at a reduction of 30% (The Curiosity Approach, 2023). Similarly, to the SSTEW scale money for training does not necessarily have to be spent to add curiosity to the environment.  Authentic resources can be added for instance, china cups and plates, glasses and ornaments, stepping away from the use of colourful plastic toys and allowing children to learn to handle everyday objects with the care and respect they deserve.  Authentic resources do not have to cost the earth and can be found at car boot sales and charity shops for upcycling, which also helps to save the planet (Bennett and Heller, 2020).  
To conclude this assignment, quality can be defined in a variety of ways and is made up of many different factors and personal views of each individual person.    It is important to maintain a good quality of care and development to support a child’s holistic wellbeing and education and in turn learning is based around their individual interests and talents.   Many tools can assist an early educational setting to achieve quality that does not necessarily have to include costly training programmes and accreditations.  This can be done by simply putting the time and effort into the care and evaluating practice to improve on this in the future.      
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