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	[bookmark: cysill]Targed/Target 1
	Proof-read your work to remove language and punctuation errors.

	Targed/Target 2
	Elaborate further on some points to enable the reader.





ECAD4010-C: Cycle 1 Researching the Learning: what, how and why am I teaching?

A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’.















[bookmark: _GoBack]The Foundation Phase Framework (FPF) (Department for Education and Skills, 2015) (DfES) is the statutory curriculum for children aged 3-7. Use of indoor and outdoor environments in small and large groups is encouraged within the FPF and it is said by Estyn (2017), that active learning can and should take place within both. The Department for Children, Education, Lifelong Learning and Skills (DCELLS) (2008) states, in order to promote independent learning in these environments, they should be developmentally appropriate.
	Much alike to Experiential education (EXE) it emphasises the importance of experiential activities to enhance learning (DfES, 2015). EXE sees well-being and involvement as the prominent factors in allowing deep learning to take place (Laevers, 2011). Thus, the Leuven Scale (LS) was derived as a way of measuring pupils’ wellbeing and involvement to allow practitioners to assess whether certain activities and environments are allowing pupils to learn to their full capabilities (Laevers, N.d).
Thus, I will be using the LS for involvement as the research question I have chosen to evaluate using this scale is, ‘To what extent does the role play environment provide opportunities for pupil involvement and learning?’. The video corresponding to this features three pupils of Foundation Phase (FP) age, role playing a travel agency in a continuous indoor provision area (Department for Education, 2011).

The FPF (DfES, 2015) states that learning must be done through both practitioner and child-initiated activities. It details how the practitioner must provide opportunities for pupils to build on their own learning by providing an environment with resources to suit their interests and developmental stage.	Constructivist beliefs support role play as an approach to the Foundation Phase pedagogy and convey it as a satisfactory approach to providing opportunity for pupil involvement and learning. This is because constructivists viewed role play as an opportunity for experiential activity where pupils encounter errors and trial their actions before carrying out the activity in a ‘real-life’ situation (Fosnot, 2005). Vygotsky, according to Crowley (2017), believed of pretend play to be a powerful tool for development as it allows pupils to operate in the Zone of Proximal Development (ZPD). This is because they often carry out roles of people older than them, such as a shop keeper and if they do so, they are usually developmentally above their average age. Montessori disagreed with the notion of pretend play, believing that providing children with child-sized versions of objects is more beneficial to development as it prepares them for future experiences (Wood, 2013). However, Dolya (2010) argues that Vygotsky also acknowledged the importance of introducing cultural tools to children during pretend play as it gives opportunity to familiarise themselves for future experience.
	Laevers (2000 and 2004) concurs with Vygotsky’s theory of the ZPD as he notes that high levels of involvement are only possible when the activity and environment is suitable for the pupil’s developmental stage. Thus, the teacher must plan the activity with suitable resources and to suit the pupil’s interests in order for them to operate within the ZPD. If the activity is too or not challenging enough, involvement could be minimal. Laevers (2000, pp. 23) describes level four and five on the involvement as the point in which deep level learning takes place, although fluctuations are natural (Early Learning HQ, N.d). He describes deep level learning as the point in which imagination is used for reflection and construction of meaning (Laevers, 2000). He explains, similarly to constructivists beliefs, that experience allows for the complexities of the world to be understood more meaningfully as the child can “mentally represent reality” (Laevers, 2000, pp. 23), so, in other words, practice for real-life, much alike to Montessori and Vygotsky’s beliefs. 

As a part of my research question, I undertook a non-participant role in observation of a small group of FP pupils. I chose observation because the Welsh Government (2015) explain that familiar settings can have less of an impact on behaviour, thus, giving more accurate results. I created an observation schedule (appendix A) with a description of each level which, had there been another observer, would have strengthened inter-rater reliability. However, the individual’s interpretation of the scale could have still influenced the results they recorded due to its subjectivity (Cohen et al, 2007).
The status of knowledge collected was relatively high as the quantitative aspect allowed me to quickly note the involvement of each child per the LS (Welsh Government, 2015), allowing for more concentration on the pupils.  I could also make additional comments enabling me to note any significant reasons for the score in order to better evaluate the research question. 
The LS provides a basis of what involvement looks like by using a scale of 1-5, with 1 being the lowest involvement (Dubiel, 2014). Siraj-Blatchford and Wong (1999, cited in Mackinder, 2017), criticised the LS for being subjective, explaining that the observer’s interpretation of what actions portray involvement effects the score. However, they argue that if sufficient research is carried out first, the scales are useful in aiding judgement of pupil involvement. Although, it could be argued that if the observer is not skeptical towards research and does not consider reliability and accuracy of sources, then their interpretation of involvement could be in accurate. 
The LS can be used as a quantitative method in which the teacher works out the mean involvement of the class in different activities and environments to see which encourage the majority of the class’s involvement. Dubiel (2014) suggests that it could also be used in a qualitative way to gather information on low attaining pupils. Both sets of data could then be used for future planning of activities and indoors and outdoors environments.
	Additionally, involvement is not a label for specific behavior or ability levels in EXE meaning that it can be used with a range of subjects, such as a baby or adult (Laevers, 2004). However, Bell and Waters (2018) suggest carrying out research on the types of behavior to expect from the age and ability of the person being observed to make accurate judgements. For example, an adult fiddling with a piece of paper may be classed as being distracted and therefore be marked as level two on the LS (Emotionally healthy Schools, 2019). Whereas, a baby fiddling with a piece of paper may indicate high levels of involvement.

The British Educational Research Association (BERA) (2018) guidelines state I must ask for the pupils’ legal guardian/s consent as they are under 18. Cohen et al (2007) and Bell and Waters (2018) suggest presenting a fact sheet to each parent/guardian of the child involved to do so. This would also abide by the University of Wales Trinity Saint David (UWTSD) (2016) guidelines by conducting my research with honesty through making my intentions clear. This allows the parent/guardian to consent or decline the research under Article 14 of the United Nations Conventions on the rights of the Child (UNCRC) (UNICEF, 1990). Secondly, in adhering to Article 13 (UNICEF, 1990)  I would have created a fact sheet for the pupils to ensure they are informed. Under BERA’s (2018) advice, I would then seek assent from each pupil by asking them to choose a green (assent) or red (decline) Lego to indicate consent. I would also inform them that they may withdraw at any point. The BERA (2018) guidelines state that ways in which assent is gained should be fully explored. Therefore, I would note body language and if it is the opposite of what was indicated with Lego, I would stop the observation, or look for assent using another method if I thought it appropriate (BERA, 2018 and UWTSD, 2017).
Additionally, I would carry out a risk assessment of the observation task to ensure risks are minimised as advised by UWTSD (2017) and BERA (2018). I would also ensure I only use the data I have been given consent and assent to use which would not include the data of a child who withdraws.
I have ensured confidentiality within my observation schedule and findings of the participants and school as I do not have permission to do otherwise. I would try to ensure anonymity, however, as the BERA (2018) guidelines state, it may have been impossible to do so as other pupils may see the observation take place.
Lastly, I do not think it necessary to have sought approval form the UWTSD Ethics Committee as they state in their guidelines (2017) that under normal circumstances, they do not review and approve research projects and activities conducted as part of an undergraduate degree. 
After calculating the mean level of involvement each pupil (see appendix B), the role play environment seems to provide a relative amount of opportunity for involvement. The resources provided were ‘real’ objects, suggesting that Vygotsky ‘cultural tools’ (Dolya, 2010) and Montessori’s child-sized objects (Wood, 2013) are successful in engaging children. Todd et al (2013) argue that in order to successfully involve children with the use of cultural, child-size toys, the resources must be gender neutral as their experiment suggests that most children have a preference for their gender typed toy. All resources in the area were gender neutral, which could indicate why the mean involvement was high. 
Pupil 1 had consistent levels of extremely high involvement (level 5), particularly in minute 4 of the observation as they were energetically thinking of all possible questions that should be answered in preparation. This behaviour concurs with Laevers’ (2000) belief that involvement is having the urge to figure things out. Pupil 2 had the lowest levels of involvement scoring a mean of 4.25 meaning their levels of involvement were high. They scored 3 in minute 2 due to their fiddling with the resources. The LS suggests this is level 2, however, I feel this is subjective as this fiddling was in preparation for their involvement which is why I awarded a higher score. Pupil 3’s mean score of 3.75 meant they had a moderate level of involvement. I scored them within the middle of the LS as they were not showing signs of being distracted but were reserved from conversation, however, it was not necessarily the correct time for their role to become involved so they were correctly acting within the ZPD. Overall, the LS has highlighted that although the resources were sufficient, the practitioner must ensure equal opportunities within the environment for each pupil to carry out their roles. Thus, the role play environment has potential to provide opportunity for involvement but only if it provides equal roles in order to allow the pupils to be operating at the very limits of their capabilities at all times and be within the ZPD (Leavers, 2011).
Overall, the LS for involvement was of use to answering my research question as it provided a baseline of behaviours to expect from the pupils. It indicated that the role play environment does provide opportunity for involvement, if equal opportunities are provided through the roles available. Although Laevers and theorists such as Montessori and Vygotsky recommend experiential activities for learning, I was not able to use the LS to test this for myself. The LS in isolation allows for a measurement of involvement, thus, had I researched involvement within focus groups, for example, I would have been able to more accurately judge how effective the role play environment is by comparing the two. Knowledge of each pupil’s developmental stages would have also aided this conclusion. For example, if the teacher had explained that pupil 2 usually carries out solitary play (Michigan State University, 2015), then it could be said the role play environment is extremely effective in providing opportunity for involvement as they were showing the ability to play cooperatively.
	The LS has transformed my practice as I now recognise that tracking pupils’ involvement can aid in creating more beneficial learning experiences. I will be able to use the LS for involvement alongside Parten’s level of play to record which activities and environments are suited to my class as a whole, as well as individuals. DCELLS (2008) state that differentiated resources are needed to support child development. The LS will allow me to collect results for each child to provide this.
	A research question I would like to address in the future and would likely include the use of the LS for involvement would be, ‘Is continuous provision effective in encouraging involvement and deep learning?’. This is because Estyn (2017) stated that many teachers do not implement good quality continuous provision. On my placement, I used continuous provision many times but was unable to evaluate whether it was beneficial to the pupils’ learning and if they had engaged with the task set. Thus, observing different continuous provision areas and comparing the levels of pupils’ involvement could aid me in implementing good continuous provision. I would use non-participant observation again because it will allow me to assess whether the resources and environment are, like Laevers (2000) suggests, providing pupils with the urge to find out more, so they are acting within the ZPD.
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Name of observer: Lily Lloyd

involvement and learning?

Timescale: once every four minutes

Age: Early years’ foundation stage

Number of pupils: 3

Lesson context: It is towards the end of the term in which the pupils have learnt about

To what extent does the role play environment provide opportunities for pupil

Japan. There is an area of the classroom equipped with resources suitable for role playing a

travel agency.

The Leuven Scale for Involvement:

1. Extremely low — Activity is simple and repetitive. The child is absent with no energy
2. Low —interrupted activity as the child’s engagement increases and decreases
3. Moderate — mainly continuous activity as the child is busy with the activity and
showing signs of real involvement. They make progress in the activity but lack energy
and concentration.
4. High — continuous activity with some intense moments. They are not easily
distracted.
5. Extremely high — continuous and intense activity with persistent concentration,
creativity and energy.
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