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1. [bookmark: _GoBack]Heffernan, T., Morrison, M., Sweeney, A. and Jarratt, D., 2010. Personal attributes of effective lecturers: The importance of dynamism, communication, rapport and applied knowledge. International Journal of Management Education, 8 (3), pp.13-27.

An academic’s personal attributes, as well as attributes related to subject design, have been demonstrated to influence student learning. In contrast to previous research, this paper focuses solely on exploring the personal attributes of academics that increase their teaching effectiveness. From a literature review and focus groups, four constructs were identified that lead to effective teaching – dynamism, rapport, applied knowledge and effective communication. A two- stage conceptual model was developed where all four constructs had direct effects on teaching effectiveness. Also, dynamism, rapport and applied knowledge had indirect effects via their effect on communication.  Using structural equation modelling, being dynamic was found to be the most important attribute in explaining teaching effectiveness, followed by communication. Applied knowledge, however, was found to have only a small and indirect effect on communication effectiveness. Rapport was found to have a positive indirect effect on communication, but a small and negative direct effect on teaching effectiveness. This result explains some of the ambiguity in the literature about this construct, showing that being friendly can improve communication but being friendly with students alone does not necessarily improve teaching effectiveness.
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2. Kirkwood, A. and Price, L., 2008. Assessment and student learning: a fundamental relationship and the role of information and communication technologies. Open Learning, 23(1), pp.5-16.


This paper reviews the role of assessment in student learning and its relationship with the use of information and communication technologies (ICT). There is ample evidence of technology-led innovations failing to achieve the transformations expected by educators. We draw upon existing research to illustrate the links between aspects of student learning, assessment practices and the use of ICT. Assessment influences not only what parts of a course get studied, but also how those parts are studied. While the adoption of ICT does not, in itself, change student behaviours, appropriately designed assessment that exploits the potential of ICT can change students’ approaches to learning. We argue that ICT can enable important learning outcomes to be achieved, but these must be underpinned by an assessment strategy that cues students to adopt a suitable approach to learning.
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3. Rodger, S., Turpin, M. and O'Brien, M., 2015. Experiences of academic staff in using threshold concepts within a reformed curriculum. Studies in Higher Education, 40(4), pp.545-560.

Threshold concepts were used to underpin a major curriculum reform endeavour in occupational therapy. After rigorous interrogation of troublesome knowledge and ensuring that the emergent concepts conformed to the five characteristics of previously proposed threshold concepts, we identified five threshold concepts.  Two years into the rollout of the new curricula, academics participated in two focus groups. Questions focused on staff members’ perspectives regarding their use of threshold concepts, and how students engaged with the threshold concepts in assessment activities. The focus groups were transcribed verbatim and analysed using standard qualitative analysis techniques. Peer and member checking ensured the accuracy of interpretations. Three key themes emerged: (1)/staff engaged in threshold crossings; (2) threshold concepts conferred many benefits; and (3) students’ professional identity evolved. Study limitations and implications for embedding of the threshold concepts in curricula generally and particular courses more specifically will be discussed.
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4. Hughes, G. and Smail, O., 2015. Which aspects of university life are most and least helpful in the transition to HE? A qualitative snapshot of student perceptions. Journal of Further and Higher Education, 39(4), pp.466-480.

Student Transition Project, University of Derby, Derby, UK Whilst there is a significant consensus, in the literature, that student transition to HE plays a major role in future academic performance and success, there is, as yet, no broad agreement as to how best to support students during this process. Theoretical accounts of transition offer some direction to educators but acting on these accounts may be problematic, as many students do not understand the process they are experiencing or the needs of their new environment. Without this understanding, well-developed interventions may fail to gain student engagement at that time. A better understanding of which aspects of university life do seem most relevant to students, during transition, may help universities to better target their support. This qualitative study requested two cohorts of students to respond to two open statements, seeking to identify which aspects of their experience they found most and least helpful. In this way it was hoped to gain some insight into which aspects of university life were most dominant in their thinking. To identify key themes, among which were (1) social support, (2) psychological mind-set and lifestyle, and (3) university actions, 498 responses were received, coded and analysed. Academic concerns did not appear to be a significant theme. The findings of this study suggest that transition support may gain better student engagement if it is initially focused on social integration and student wellbeing and lifestyle. Universities may also wish to pay more attention to the impact of administrative processes failing to meet student needs in the transition period.
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5. McKenzie, L., 2015. Trainee teachers’ experience of reflection. Journal of Further and Higher Education, 39(5), pp.645-664.

This article reports an investigation of trainee teachers’ experience of reflection whilst undertaking a teaching qualification for the post-compulsory sector. The study used a sequential, mixed-methods design, employing a structured questionnaire and a semi-structured interview; 127 individuals completed the questionnaire about their experience of
reflection and keeping a reflective journal. The questionnaire responses were used to select a sample of 15 individuals for interview. The findings indicate that, whilst the majority value reflection and believe keeping a journal is useful, finding time to reflect can be problematic. Two potential areas of difficulty are identified, namely, individual preferences for engagement with reflection and the use of reflective journals. Where course requirements are at variance with an individual’s preferred approach, difficulties with reflection may be experienced. Therefore this article recommends that course requirements need to allow flexibility to enable individuals to try different techniques and adopt whichever they are most comfortable with.
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6. Plush, S.E. and Kehrwald, B.A., 2014. Supporting new academics’ use of student centred strategies in traditional university teaching. Journal of University Teaching & Learning Practice, 11(1), p.1-15.

Despite the perceived advantages of student centred learning (SCL) in higher education, novice teaching academics’ attempts to implement such approaches may be thwarted by a lack of experience with teaching in general and with SCL in particular, difficulties locating suitable practical advice on SCL, and the demands of early career academic workloads. This article seeks to provide practical assistance to teaching academics seeking to implement SCL into traditional teaching environments. It synthesizes current literature to provide an overview of 3 broad SCL strategies: inquiry learning, concept checks and just-in-time teaching. Key considerations for implementing each of these strategies are identified and the authors discuss four observations about the implementation of SCL, in context.
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