In this assignment, I will use Gibbs reflective cycle (1988) to reflect on 6 hours of observations of experienced teaching professionals within the post-16 sector. I observed two educators: teacher 1 was teaching a level 5 psychology and counselling studies group and teacher 2 was teaching a level 4 introduction to psychology class. These observations have provided valuable insights into effective teaching practices, best practices and areas for my professional development.

Description

Observation 1: 
Teacher 1 taught a 3-hour lecture on research methods recap and overview, this was delivered to a Level 5 group of Psychology and Counselling Studies students. This session served as a bridge between the students' Level 4 learning and their upcoming year's content.

From the onset, teacher 1 established a calm and organised classroom environment, fostering a supportive atmosphere conducive to learning. This approach is particularly crucial for a subject like Research Methods, which students often find challenging. By creating a welcoming space, teacher 1 set the stage for open dialogue and active participation. As Marshall (2016) highlights, establishing a coherent, connected lesson structure, creating a safe and respectful learning environment, and promoting interactive thoughtful learning are key practices for supporting student success, particularly in demanding subject areas. One of the most striking aspects of the lecture was teacher 1’s strong and clear introduction. They expertly set expectations for the session, emphasising the importance of student engagement. By explicitly encouraging students to ask questions at any time, particularly if they felt confused, they created an open channel for communication. This approach addresses a common barrier in learning – students' hesitation to voice their confusion or seek clarification (Marshall, 2016) . 

Throughout the session, teacher 1 displayed remarkable patience, allowing ample time for students to respond to questions before providing well-explained answers themselves. This approach serves multiple purposes: it respects the diverse processing speeds of students, encourages critical thinking, and creates a low-pressure environment where students feel safe to take their time. Providing adequate wait time and avoiding rushing to answers is an important technique for promoting deeper student engagement and understanding (Hattie and Yates, 2014).

Teacher 1’s use of PowerPoint slides in the lecture was notably effective. The slides were simple, clear, and easy for students to follow.

Teacher 1’s strong engagement skills were particularly impressive. They actively encouraged all students to participate in discussions, demonstrating an inclusive teaching style. This consistent encouragement yielded positive results, with students becoming more responsive as the lesson progressed. This gradual increase in interaction is a testament to the effectiveness of persistent, positive encouragement in building student confidence and participation (Ambrose et al., 2010).

Observation 2
Teacher 2’s introduction to psychology session was delivered to a large group of Level 4 students from both single psychology and psychology and counselling studies programs. This session was part of the students' induction week, presenting unique challenges and opportunities.

From the beginning, it was evident that this was a challenging teaching environment. The class was loud and excited, with frequent instances of students speaking over teacher 2. Despite these challenges, teacher 2’s composed and calm approach to managing the classroom dynamics was exceptional.

Instead of raising her voice to compete with the noise level, teacher 2 employed a more nuanced and patient approach to classroom management. They calmly managed disruptions by walking over to individual students and speaking to them directly. This strategy demonstrates an understanding of effective behaviour management techniques, respecting the dignity of the students while still asserting the need for appropriate classroom behaviour. This approach aligns with Minton’s Matrix of Control, illustrating a balanced method that combines authority with respect. By choosing direct communication over raising their voice, teacher 2 maintained order without escalating tension, fostering a positive classroom atmosphere (Avis, Fisher and Thompson, 2019)

Teacher 2 gained the room's full attention at 9:25, despite the lesson beginning at 9:00. While this might initially seem like a significant delay, it's important to consider the context of an induction week session with new students. Teacher 2’s patience in allowing the students to settle and their persistent efforts to gain their attention without resorting to authoritarian methods are noteworthy (Petty, 2014).

Once teacher 2 had the students' attention, they demonstrated strong instructional skills, providing clear instructions and explaining how to use Moodle. This focus on practical, immediate information is crucial during induction week, setting students up for success in their future studies (Hazard and Nadeau, 2012).

An interesting aspect of teacher 2’s teaching style is their soft-spoken nature and their willingness to allow students to speak among themselves during the lesson. While this might seem counterintuitive given the initial challenges with classroom management, it serves to create a relaxed and inclusive learning environment. This approach can be particularly effective in a university setting where fostering independent thinking and peer discussion is valued (Li and Singh, 2022).

Feelings
The observations evoked a range of feelings, from admiration for the skilled teaching practices demonstrated to a sense of inspiration to incorporate similar approaches in my own teaching. Observing calm and organised classroom management, as well as patience in gaining student attention, highlighted the importance of maintaining composure, even in challenging situations.

I felt a sense of awe at the strategies employed by both educators to create engaging and inclusive learning environments. Teacher 1’s ability to foster open dialogue and encourage student participation, coupled with teacher 2’s non-confrontational methods for managing disruptions, left a lasting impression. Observing their approaches allowed me to learn by example, a concept central to Bandura’s social learning theory, which emphasises learning through observation and imitation. These observations made me feel motivated to improve my teaching practice (Bandura, 1977).

At times, I experienced a degree of self-reflection and even a touch of humility, as I acknowledged the gaps in my own teaching skills compared to the experienced professionals I observed. This realisation, however, was not a source of discouragement, but rather a catalyst for a renewed sense of determination to enhance my teaching abilities (Engin and Preist, 2014).

Evaluation
The observations provided a valuable opportunity to critically evaluate my own teaching practice. Both observations highlighted the importance of maintaining composure and using non-confrontational methods for classroom management. Teacher 1’s calm and organised approach and teacher 2’s patience in gaining students' attention demonstrated that raising one's voice isn't always necessary to manage classroom disruptions. The teachers’ use of calm and respectful management shows a commitment to professional standard 1: demonstrate commitment to learners, their learning, safety, and wellbeing. Additionally, their non-confrontational methods reflect standard 4: demonstrate dignity, courtesy, and respect towards others. The patience demonstrated by both educators in gaining and maintaining class attention also aligns with standard 8: build positive and collaborative relationships (Bond et al., 2000). Observing this has made me recognise significant room for improvement in my teaching. In my own practice, I realise I can do more to develop strategies for managing disruptions in a calm, non-confrontational way. The patience demonstrated by both educators in gaining and maintaining class attention is another area where I see significant room for improvement in my teaching. Moving forward, I aim to increase my patience when waiting for full class attention, recognising that this process can take time, especially in lively or disruptive settings.

Both teachers demonstrated strong skills in delivering clear and engaging instructions once they had the students' attention. Teacher 1’s use of simple, clear PowerPoint slides and teacher 2’s focus on practical, immediately useful information such as how to use Moodle reflects standard 5: maintain and update knowledge of my subject(s) and how best to teach and assess them by effectively conveying subject knowledge through accessible materials. Their structured and intentional delivery aligns with standard 7: plan and deliver effective learning, teaching and assessment showcasing well-planned instruction that enhances student understanding. By making instructions clear and checking for understanding teacher 1 encouraged students to take ownership of their learning which is linked to standard 9: enable learners to share responsibility for their own learning and assessment (Welsh Government, 2017). In my own teaching, I see an opportunity to be more intentional about incorporating practical skills and information that will directly benefit students in their studies. In my future lessons, I plan to focus on delivering clearer, more structured instructions that engage students and check their understanding.

Both educators demonstrated skill in fostering an inclusive and positive classroom atmosphere. Teacher 1’s active encouragement of all students to participate and teacher 2’s ability to make students feel comfortable and seen, even in a large and potentially intimidating group setting, reflect standard 2: value and promote diversity, equality of opportunity and inclusion by promoting a supportive environment (Welsh Government, 2017). This highlighted the importance of creating a supportive learning environment. I aim to create a more inclusive, positive classroom environment where all students feel comfortable and acknowledged.

Teacher 1’s comfort with allowing students time to process information before responding has shown me the power of embracing silent moments in the classroom. Similarly, teacher 2’s approach of allowing some discussion to create a relaxed environment highlighted the benefits of fostering an interactive and inclusive learning experience. These practices reflect standard 6: know how to use evidence and research to improve my practice, as they are based on an understanding of diverse learning needs. By encouraging student discussion, both teachers aligned with standard 9: enable to share responsibility for their own learning and assessment, promoting active student engagement and ownership of their own learning process (Welsh Government, 2017). I recognise the need to balance this with maintaining overall classroom focus and ensuring discussions remain productive.

Analysis
Observing both teaching professionals has provided a rich tapestry of insights that I can use in my own professional development. By analysing the key elements of their approaches, I have gained a deeper understanding of the strategies and mindsets that contribute to effective teaching in the post-16 sector.

Teacher 1’s approach to establishing a calm and organised classroom environment, fostering open dialogue, and encouraging student participation demonstrated the importance of creating a supportive atmosphere for learning. By cultivating a space where students feel safe to ask questions, take risks, and engage actively, the teacher was able to facilitate a productive and meaningful learning experience (National Council on Teacher Quality, 2014).

This aligns with the principle of creating psychologically safe learning environments, as outlined in best practices for education. Research indicates that when students feel secure and valued, their engagement and learning outcomes improve, reflecting the foundational importance of inclusivity and emotional safety in effective teaching

This emphasis on creating a positive and inclusive classroom dynamic aligns with the research on the importance of psychological safety in education linking to Maslow’s Hierarchy of Needs. When students feel comfortable expressing their thoughts and concerns, they are more likely to actively participate, leading to deeper understanding and better learning outcomes (Maslow, 1943; Freitas and Leonard, 2011).

Teacher 2’s ability to manage disruptions through non-confrontational methods and their focus on practical, immediately useful information highlighted the need for effective classroom management strategies and a clear, engaging instructional style. By remaining calm and composed, and by prioritising content that directly benefits students, the lecturer was able to maintain student attention and create a productive learning environment, even in the face of initial challenges (Avis, Fisher and Thompson, 2019).

This reflects the best practice principles of clear instruction and responsive classroom management. Evidence shows that using techniques such as verbal cues, proximity control, and positive reinforcement fosters a focused and respectful learning environment. Such methods are essential for maintaining a balance between authority and approachability in teaching. The lecturer’s approach aligns with these principles, demonstrating how they can be successfully implemented in a university setting (National Council on Teacher Quality, 2014).

Conclusion
Observing the lecturers’ teaching practices has provided valuable insights that can be applied to enhance my own teaching. By developing strategies for calm and composed classroom management, delivering clear and engaging instructions, fostering inclusivity and a positive classroom atmosphere, and effectively using silence and student discussion, I can create a more effective, supportive, and engaging learning experience for my students.

These observations have reinforced the importance of creating a learning environment that is conducive to student success. By establishing a calm and organised classroom, fostering open communication, and providing clear and practical instruction, I can unlock the full potential of my students and support their academic and personal growth.

Additionally, the insights gained from these observations have highlighted the need for continuous professional development and a growth mindset. As a student educator, I recognise that there is always room for improvement, and by actively seeking opportunities to learn from experienced educators, I can continually refine and enhance my teaching practice.

Action Plan 
Based on the insights gained from the observations, I have developed a comprehensive action plan for my professional development. This plan includes the following key elements 

This action plan will be reviewed and adjusted as necessary at the end of each month to ensure continuous improvement in my teaching practice. By implementing these strategies, I aim to create a more effective, supportive, and engaging learning experience for my students, drawing on the best practices observed in the lecturers’ teaching approaches.

	Specific
	Measurable
	Achievable
	Relevance
	Time-bound

	
Improving Classroom Behaviour Management 
		Practice non-verbal cues and proximity techniques in at least three lessons per week and reflect on their effectiveness.



	



	Strategies will be set in manageable steps, starting with three lessons per week.
	Essential for maintaining a positive learning environment.
	Begin implementation next week and review progress after one month.


	
Building Patience for Student Attention
(Pedagogy)

	Use a consistent routine to direct attention. Track the time it takes to gain full class attention and aim to maintain composure throughout the process
	Focus on one technique and consistently apply it
	Helps establish classroom order and improves focus.
	Implement new routine in next lesson and track progress over the next six weeks.

	Delivering Clear and Engaging Instructions
(Pedagogy)
	Prepare step-by-step breakdowns for complex instructions. Gather feedback from students to ensure comprehension and engagement.
	Incorporate preparation and feedback into lesson planning.
	Enhances student understanding and engagement.
	Implement in all lessons starting next week, gather student feedback after one month.

	Maintaining Composure in Difficult Situations
(Well-being)
	Use mindfulness techniques daily and keep a reflective journal to analyse responses to difficult situations.
	Dedicate time to daily mindfulness practice and journaling.
	Improves emotional regulation, which supports effective classroom management.
	Begin mindfulness practice immediately, and review journal entries monthly.

	Fostering an Inclusive and Positive Classroom Atmosphere
(Well-being and Managing Learning Environment)
	Use regular positive reinforcement. Conduct anonymous surveys on classroom atmosphere.
	Systems are straightforward to implement and monitor.
	Promotes a supportive, inclusive learning environment
	Conduct anonymous student surveys on classroom atmosphere at mid and end of term.

	

Effective Use of Silence and Wait Time

	Include at least three 30-second pauses in each lesson for deeper student reflection. Note the responses following each pause.
	Incorporate pauses into lesson plans.
	Encourages thoughtful participation and student engagement
	Implement over the next month and review effectiveness.

	

Professional Development

	Read one chapter on inclusive environments and one on teaching strategies in higher education.
	Allocate specific time for reading within two weeks.
	Improves teaching skills and aligns with goals for professional growth.
	Complete readings within two weeks . 



Word count = 2,531
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Teacher Observation Form

T Drindod Dewi sant
Trinity Saint David

Teacher Teacher 1

Date 03/10/23

Group Level 5 - (Bsychalngy and Counselling studies + Single Psychology
students)

Topic/Context 3 haur lecture - Research Methods Recap and Overview

Notes on the lesson:

“This lesson is a recap for level 5 students to remind them of their learning from level 4 while also
providing an overview of the content they will cover in the upcoming year.

The classroom environment was calm and organized, with the lecturer establishing a supportive
atmosphere.

The lecturer delivered a strong and clear introduction, clearly setting expectations by encouraging
students to ask questions at any time especially if they are confused.

She emphasizes that students should feel comfortable to interrupt her, as her priority was to ensure that
everyone reached the same level of understanding.

The lecturer patiently allowed time for students to respond to questions before giving well-explained
answers herself.

Her use of PowerPoint slides was effective — simple, clear and easy for students to follow.
The lecturer demonstrated strong engagement skills, actively encouraging all students to participate in

discussions. Over time, her encouragement helped students become more responsive, leading to
increased interaction as the lesson progressed.

What | have learned:

Tve learned that silence in the classroom is not something to fear. I's important to embrace pauses and
give students time to think, rather than feeling the need to fill the gap with conversation or instruction.

Creating an open environment where students feel comfortable asking questions is key, but it's also
important to maintain clear structure and boundaries to ensure the lesson stays focused and productive.

Consistent encouragement can gradually increase students’ participation, even in a quieter class. I've
learned how crucial it is to be patient and to motivate students’ engagement rather than expecting
immediate responses.
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Using simplified, clear materials enhances student understanding. Overly complex recourses can

overwhelm student.

Targets to improve my own practice (mapped to professional standards):

~ Pedagogy - Develop
active listening and
questioning techniques

- Creating a balanced
learning environment

- Encouraging student
participation

- Using simplified and clear
recourses

- Building a positive and
relaxed classroom

atmosphere

Target — To improve my ability to manage silence effectively during
lessons by allowing students more time to think and process
information before responding. | will practice not rushing to fill gaps
and instead use questioning techniques that encourage deeper
reflection from students.

Action ~ In future lessons, | will consciously wait for a few seconds
after asking a question to give students time to formulate their
answers.

Target — Foster an open and supportive classroom environment
where students feel comfortable asking questions, while maintaining
structure and clear expectations to keep the lesson on track.

Action — | will establish clear ground rules at the start of lessons for
both engagement and focus, ensuring students understand that
questions are welcomed, but the flow of the lesson must also be
maintained.

Target — Increase student participation by using more
encouragement and positive reinforcement to engage quieter
students, | will work of identifying and supporting students who are
hesitant to contribute, helping them gain confidence over time.
Action — | will use strategies such as “think-pair-share” and peer
discussions to give students more opportunities to participate and
build confidence before contributing to whole-class discussions

Target - Enhance the clarity and accessibility of my teaching
materials by using simpler, more streamlined recourses. | will focus
on presenting information in a way that supports student
understanding without over complicating content.

Action — for future lessons, | will review and refine my slides and
handouts, ensuring they are visually clear, easy to read, and focus on
the key points that students need to grasp.

Target - Create a positive, relaxed classroom atmosphere where
students feel both support3ed and challenged. | will aim to balance
being approachable with maintaining a productive learning
environment.

Action ~ 1 will continue to use positive reinforcement, humor, and
personal rapport to build trust with students while ensuring that
learning remains focused and purposeful
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Teacher Observation Form

¥ Drindod Dewi Sant
Y Saint David

Teacher Teacher 2
Date 04/10/24
Group Level 4 - Large group (Single Psychology + Psychology and

Counseling Studies students)

Topic/Context Introduction to Psychology

Notes on the lesson:

This lesson is to introduce level 4 students to psychology as a topic as part of their induction week.
The class is loud and excited, with frequent instances of students speaking over Teacher 2. Instead of
raising her voice, Teacher 2 calmly managed disruptions by walking over to individual students and
speaking to them directly maintaining control without escalating the situation.

Teacher 2 gained the attention of the room at 9:25 (the lesson began at 9:00).

Once she had their attention, she gave clear instructions and explained how to use Moodle to ensure
students were familiar with the platform.

Teacher 2 is softly spoken and allows students to speak among themselves during the lesson, creating a
relaxed environment.

There were multiple disruptions throughout, but Teacher 2 remained unaffected and composed.

Teacher 2 fosters an inclusive atmosphere, making students feel comfortable and seen.

What | have learned:

I have learned that raising your voice isn’t always necessary to manage classroom disruptions. Teacher 2
demonstrated that calmly addressing students individually can be just as effective in maintaining control
and reducing tension in a challenging group

Teacher 2’s ability to gain the full attention of the class overtime showed me that persistence and
patience are key, especially in a lively or disruptive environment. I've learned that staying composed and
waiting for the right moment can be more effective than immediately enforcing silence.

When students were giving their full attention, they engaged well due to Teacher 2’s clear instructions.
This reinforced the importance of ensuring clarity and checking for understanding, particularly when
introducing new platforms like Moodle.
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Teacher 2 made students feel comfortable and valued, which highlights the importance of fostering an
inclusive atmosphere. I've learned that a positive, uplifting attitude can help students feel more at ease.

Targets to improve my own practice (mapped to professional standards):

- Improving classroom
behaviour (Managing the
Learning Environment

Building Patience for
Students Attention

(Pedagogy)

Delivering Clear and
Engaging instructions
(Pedagogy)

Maintaining Composure
in Difficult Situations
(Well-being)

Fostering own inclusive
and Positive Classroom
Atmosphere (Well-being
and Managing Learning
Environment)

Target — Develop strategies for managing disruptions in a calm, non-
confrontational way. This includes addressing disruptive students
individually instead of raising my voice ensuring control is
maintained without escalating tension.

Action — | will practice non-verbal cues and proximity techniques to
manage behaviour, aiming to de-escalate situations while
maintaining focus on learning.

Target — Increase patience when waiting for full class attention,
recognising|that gaining attention can take times especially in lively
or disruptive settings.

Action — | will use strategies to gradually regain class focus, using
signals, verbal cues, or a consistent routine to direct attention
without rushing or becoming frustrated.

Target — focus on delivering cleaner, more structured instructions
that engage students and check their understanding, especially
when introducing new tools or platforms.

Action — before introducing new concepts, | will use questioning
techniques to ensure understanding, providing step-by-step
instructions, and checking comprehension frequently during lessons.

Target — stay calm and composed during disruptions or challenges,
ensuring that my attitude and body language remain positive and
encouraging

Action — | will practice mindfulness and stress-management
techniques before and during lessons to help maintain calmness and
actively reflect on difficult situations to improve my response over
time.

Target — create a more inclusive, positive classroom environment
where all students feel comfortable and acknowledged. I aim to
make students feel seen and supported even in challenging
scenarios

Action — | will focus on building rapport with students, using praise
and positive reinforcement to help them feel comfortable engaging
in class discussions and participating, even when faced with difficult
topics.





