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Introduction (310 words)

This literature review will focus around one pedagogical principal that has been trialled in my teaching practice within my first placement of teaching and is also one pedagogical principal that I wish to research further to enhance its development through this assignment. The pedagogical principal that I have chosen for research within this assignment and to further develop is assessment for learning (Afl). Assessment for learning or otherwise known as formative assessment started being used by practitioners in the early 1990’s according to Gardner (2006); Black and William (1998). However, the assessment for learning strategy didn’t occur on a profession wide scale in the classroom as a recognised important strategy until the introduction of the assessment for learning secondary strategy (2002) and emphasis of its importance from Ofsted. Gardner (2006) described assessment for learning as “the process of seeking and interpreting evidence for use by learners and their teachers, to identify where the learners are in their learning, where they need to go and how best to get there”. From this definition we can establish that using assessment for learning requires the teacher to use different pedagogical principles to guide practice for learners and for the teachers to get to know each student to know how they best learn, what gets the best out of them and what they are comfortable with, from that information the teachers can then plan lessons which will benefit pupils the most and give every pupil the best opportunity to develop further. This review of literature will be used to help inform and develop my own and the readers utilization of assessment for learning in teaching by helping to produce guidance through research in the field of assessment for learning to find appropriate potential problems and solutions to thus problems in order to develop my use of using assessment for learning in future teaching practice.


















Literature review
Assessment for learning has 4 key elements, they are; sharing criteria with others, quality of questions/ quality of talk, use and quality of feedback and peer and self assessment, these four elements are used to guide and develop learning in different ways. Due to the size of these pillars this literature review will only be exploring two of the elements which I feel I would like to develop the most. The two elements that will be explored are feedback and peer and self assessment.
The use and quality of feedback is considered by many as the centre stone of assessment for learning because it is so integral to pupils learning Fyfe and Rittle-Johnson (2016); Kornell and Bjork (2010); Hattie and Timperley (2007), there are multiple models of feedback which teachers can pick and choose to use to help develop their pupils and their own practice with. feedback is a helpful and beneficial technique for teachers instead of their comments just coming off as being judgemental they can be seen as beneficial and can make a difference if it is used correctly and appropriately Brown (2005). From Brown’s study we can see that feedback plays a big role in assessment for learning and is one of the key pillars of the strategy. However, some practitioners believe that assessment for learning and its pillars including the quality and use of feedback relies on the professional skills and judgement of their teacher and how they deal with different scenarios that may occur in the classroom Gardner (2006); William (2018). This is also supported by Lambert and Lines (2000) who believe that teachers have to possess a high level of subject knowledge and confidence within all subject matters to progress their pupils. Sadler (1989) also thought that feedback needs to provide pupils with information that specifically relates to their learning gap of what is already known to what they need to know next. This is because if a teacher is asked a question or faces a scenario where they need subject knowledge to provide feedback and open questioning and their knowledge is lacking pupils can notice this and the teacher is not able to progress their students as much as they would like. A study by Kluger and DeNisi (1996) confirms this view as they published a review based on 3000 relevant studies, however because of the specific criteria they were looking at only 131 were used and it was found in the study that from the 131 studies the most effective feedback was when the feedback was not focussed on the pupil specifically but when it was focussed on the details of the task and when goal setting was involved which results were similar in Browns (2005) study. From this we can see how for feedback a plethora of practitioners agree that a certain level of subject knowledge and confidence to provide the most accurate and appropriate feedback but more research on if the level of subject skills can be lower or needs to be the same in primary education as there is little to no evidence based on primary education. Although as previously stated feedback requires deep knowledge from the teachers to set appropriate targets for pupils, the strength of the feedback also relies on how the feedback is transferred to the pupils. In a study by Hattie (1999) it was found that the most effective ways that feedback was transferred to the students was by video, audio, computer assisted instructional feedback and feedback that is related to goals. It was also found in the study that praise, punishment, programmed instruction and extrinsic rewards recorders the lest amount of effectiveness in the study. As this study used data from multiple other studies whoms data was stored in a database we can agree that these findings are accurate. From the results it is surprising to see extrinsic rewards having one of the lowest rates of effectiveness as it is so important when motivating pupils in a primary school setting as teachers can use praise, stickers and rewards as feedback that have been known to help achieve short term goals. However, Deci et al (1999) concluded that extrinsic rewards have a negative effect on learning and feedback as they undermine progression of the pupils. From Decis work we can see that the use of extrinsic rewards as a form of feedback can harm the progression of the pupils. However, studies focussed around motivation point towards the same conclusions as Deci et al and want pupils to be more intrinsically motivated so feedback is acted on and received better, but also think that extrinsic motivation is more common in younger ages Tohidi (2011) so using extrinsic motivation can be beneficial for pupils of a lower age and should be gradually taken away throughout their school life. Another important factor of feedback is the student’s responsibility within feedback, this is because feedback requires at least two people and getting both views is vital for progression to happen and for feedback to lead to more accurate avenues to explore Adcroft and Willis (2013). This is also agreed by Beaumont et al. (2011) who talked about how pupils who can speak about their past experiences and relate them to different experiences benefit more from feedback as they can share their own opinion and suggest alternative thinking. However, Handley and Williams (2011) have found that the majority of students perceptions or thoughts lead to ideas which have no quantitative effect in students’ progression. This is however not backed up by any other literature so a deeper investigation into whether students’ perception mainly leads to circumstances which don’t identify appropriate solutions for progression is needed to fill in this gap.
Although feedback is referred to as the main attribute of assessment for learning peer and self assessment is another important attribute which also helps develops feedback but in a different way Van Zundert et al (2010); Topping (1998). Peer and self assessment is a way of revealing an opinion from pupils as well as an opportunity to observe how they would go about assessing their own work and their peers, this strategy can be used is a lot of different ways for example verbal feedback, marking of work or assessment sheets etc. Topping (1998). Topping also believes that using peer assessment can be as effective or even better than teachers assessing. This was also thought by Dochy et al (1999) who concluded similar results but mentioned that the accuracy and quality of the content that is provided by peers in the class could be hampered by certain factors, for example friendships and believed fairness or result, these implications were also found in a study by Carvalho (2013). However, if these implications aren’t faced when using peer assessment, the strategy can improve not only social skills but provide the opportunity for deeper thinking as well as helping to improve work. This was also found in a study by Mulder et al 2014, p.671) who stated that the use of the strategy produced “genuine improvement in the quality of work submitted”. From the research above we can see that all the practitioners believe that peer assessment and self assessment can help progress pupils further and provide an opportunity to develop different skills, but also aware of what can go wrong with peer assessment and self assessment with their limitations so being able to recognising a limitation and dealing with it is important for teachers who use this strategy of assessment for learning. A study on 800 pupils by Mostert and Snowball (2013) found that 72%of pupils from the study agreed that the most useful part of the peer assessment process was giving feedback to their peers rather than themselves receiving feedback. This tells us that the pupils in the study felt by creating and providing feedback to their peers they were able to improve their own and used some of their own advice to think of new possibilities to improve for next time. In a study by Mulder et al (2014) it was found that by using peer assessment their skills of self assessing were also improving which is a main goal in education. This is because pupils are thinking about their feedback to their peers and then using the same process for assessing themselves so they are constantly developing. However, teachers need to be aware in the way that they provide feedback as their feedback could influence the view of the pupils in a negative way for example in a study by (Liu and Carless 2006, p.279) it was found that “the dominance of peer assessment processes using grades can undermine the potential of peer feedback for improving student learning”. Meaning that the teacher has given grades before or after the peer assessment and the influence of the grade has affected the pupils feedback as they are tailoring the future feedback from the score that the teacher has given, this will result in inaccurate peer assessment as the feedback is more likely to be sculptured. This is connected to an academic problem as there is a lack of research surrounding learning opportunities through the use of peer assessment and self assessment as most research focusses on the calibration of instructor and peer grades Reinholz (2016). This could be an area where future studies could focus their research as there is a gap in current literature. A specific benefit of peer assessment would be how it promotes pupils broaden their professional language when providing their peers with feedback and feeling more comfortable in receiving feedback as they are not feeling like they are being evaluated by a teacher Lui et al (2016) but the level of confidence to speak and be open with peers as well as being able to have the deep constructive talks relies on the pupils themselves as well as the learning environment and the topic on which the feedback is based on Kluger and DeNisi (1996). This is also something that the teacher needs to be aware of before implementing this strategy in their classes as the slightest change in the environment or groups/ pairs can make the strategy function really well or not so well. A self assessment point that needs to be discussed is that in multiple studies it has been found when self assessing work pupils who are classed as ‘more able’ find it easier to accurately assess their own work and know where and how to improve however the less able and average students struggle to accurately evaluate their own work and overestimate their ability of performance Jewell (2013); Boud et al (2015). If this problem arises in the classroom teachers will simply need to provide help to the average and less able students to help identify the problems they have and also provide an opportunity for a different way of thinking. An important last note is to mention that peer assessment and self assessment should not be regarded as a quick fix as the produce accurate and effective results the technique requires training, briefing and rehearsal otherwise the feedback being given and received could be totally not accurate or helpful Brown (2005). From Browns statement we can see that this process takes time before it can be implemented in schools but once pupils feel comfortable using it, it can be a greatly helpful tool for teaching.
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ECAD6008 Assignment: Part 1

	Professional Experience Template 1
	01/11/21, 2:40 pm 


The Afl strategy was used just before the pupils went home when they normally have their maths lessons, the lesson took place with the lower ability maths group under the arches (outdoor space) within the school grounds on a cold day.

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	In this lesson pupils were asked to put into practice what they have been learning in previous maths lessons, which was number order, to start the lesson I asked the pupils to count to ten and using the big numbers stand on whichever was sounded out to activate their prior knowledge, when they were asked to stand on each number that I called out I asked the pupil if they would like to lock in their answer and instead of telling them if they were right or wrong I had the rest of the pupils put up a green cone in the air if they had had the right answer and a red cone for a wrong answer which worked really well. For the main session I asked them all to find a number then try and put themselves in order, however I let the pupils assess themselves and picked out individuals to assess if the order was right or wrong, this led to good discussions amongst the pupils as they were recognising if the order was right or wrong even before I chose someone to assess the group.

	What have you learned?

	Creating a space where pupils were able to self and peer assess their own work instead of just the teacher assessing is important and effective for pupils to take responsibility and to help others. The strategy worked really well with this group of pupils as they were able to realise their mistakes and others and be considerate to help others fix the mistakes. This told me that the pupils were able to be pushed on too bigger numbers as they were really confident with placing the numbers in the correct positions and were confident when helping the group be in the correct positions. It also told me that I can use peer and self assessment more in their lessons as the pupils understood and enjoyed when it was their turn to help the group as well as helping in the group discussions. It also told me that pupils could use objects like cones etc. to peer assess each other and not just use their voices.

	What next?

	This told me that the pupils were able to be pushed on too bigger numbers as they were really confident with placing the numbers in the correct positions and were confident when helping the group be in the correct positions. It also told me that I can use peer and self assessment more in their lessons as the pupils understood and enjoyed when it was their turn to help the group as well as helping in the group discussions as they enjoyed the responsibility of assessing each other. It also showed me the more confident pupils in the group and the less confident which will be useful for me as a teacher help increase the less confident pupil’s engagement with peer assessment.




	Professional Experience Template 2
	29/11/21, 1:00 pm 


The blended learning experience strategy was used just after the pupils came back into the classroom from lunch on the Wednesday afternoon when they normally have their whole class reading lesson, the lesson took place with the reception year group in front of the interactive whiteboard, the children seemed excited coming from the playground.

	Pedagogy Standard
	Blended learning experiences



	What did you do and why?

	For the afternoon session the focus was class reading, this happens every day and the whole session is the same with different books each day. When im teaching class reading I use blended learning to help add variety to each book we are reading and also to keep all pupils motivated and engaged with the book, it also helps to assess their knowledge when asking them questions. I normally start the session by reading word by word of the e-book on the interactive whiteboard whilst giving them opportunity to read the words back to me however with cvc words I sound out the letters as these are words, that they know. Once they have finished the book, I will split them in half and play the book through the speakers, I will ask each group to read one sentence and then let the other group read the next and so on, they enjoy this group work as they feel it is a competition against the two groups. After they have finished the group for the second group, I will ask specific questions about the book and apply the think pair share strategy to give them time to think, discuss with a peer and then share with the class, this technique is helpful for all pupil’s engagement and involvement in the lessons even if they don’t get an opportunity to share in this lesson.

	What have you learned?

	I have learned from using the blended learning strategy can play a big part in pupil engagement and motivation in every day lessons, pupils are all different and learn in different ways some pupils thrive in direct teaching and some thrive in group or pair work, I have found that it is important to cater for all pupils to get the best work out of everyone. I also feel like if a pupil knows that they have an opportunity to try all different types of learning in a carousel they will be more motivated to get all the tasks done instead of just wanting to get the style of learning that they like done.

	What next?

	To progress using this strategy more I will introduce an opportunity for outdoor learning in groups as pupils at this age love being outside as well as more group work as pupils enjoyed working with friends in a competition scenario.







	Professional Experience Template 3
	22/11/21, 2:40 pm 


The linking of real-life authentic contacts strategy was used just before the pupils went home when they normally have their maths lessons, the lesson took place with the higher ability maths group at the back of the classroom where the pupils’ new shop is located.

	Pedagogy Standard
	Real life authentic contexts



	What did you do and why?

	Within this session the higher ability pupils were introduced to four different coins for the first time (1p, 2p, 5p, and 10p). To start the session, I asked them what they know about the coins what are they used for and can they describe them which led to some good group discussions and sharing their own knowledge and experiences in supermarkets and shops. We then had a role play of being the shopkeeper and customers using the money to pay for different items in the shop. I made some price tags and gave them the coins and they could work in pairs to pay the right amount to the shop keeper to get the food item. I made the shop for the pupils to get used to as these scenarios of them paying for items at the shops are experiences that they will find in every day life.

	What have you learned?

	I have learned the importance of introducing real life contexts to the pupils to learn through and get used to. The pupils were telling me about how they watch their mams and dads paying for things in the shops and when they have seen and used the coins before. Some pupils were also lucky enough to been allowed to pay for items with their mams and dads in their local supermarket which was nice to hear as they need practice in these scenarios. I also learnt that the pupils found it easier to link the amount from the coins to blocks as they found it easier when I place 1 block next to the 1p, 2 block next to the 2p etc. This way they had a different visual perspective of the amount of each coin.

	What next?

	The pupils were comfortable paying with the coins in their pair but some pupils needed more time to get used to the coins so a sorting activity will help their knowledge of each coin. Some pupils knew already and wanted to use bigger coins like the 20p 50p and 1 pound coin, so introducing these to use would be useful for the higher group.










	Professional Experience Template 4
	29/11/21, 9:20 Am 


The cross-curricular themes strategy was used just after the pupils came in to school on the Monday morning when they normally have their PE lesson, the lesson took place with the reception year group on half of the early years yard, the weather was cold but dry.

	Pedagogy Standard
	Cross-curricular themes



	What did you do and why?

	This PE session was a Christmas themed lesson for the pupils to enjoy on the lead up to Christmas, the main subject of the session was physical education was pe but I was able to incorporate literacy and numeracy as well. For the pe part of the session 4 pupils were selected per round to be the elves while the rest of the pupils were the reindeers, the elves’ job was to tag all of the reindeers and the reindeer’s jobs was to evade the elves, if a reindeer was tagged, they would have to go to the corresponding colour hula hoop to the elf that tagged them. The numeracy was incorporated after all the reindeer had been caught as the elves would have to count all the reindeer in their hula hoops and the reindeer would then assess the elves counting by counting themselves and telling the elf if their are right or wrong, this will help their counting skills. The literacy was incorporated by having the pupils choose what Christmas character they wanted to move around like and sound out, for example, if they chose Santa they could only move if they said ‘ho ho ho’ in their Santa voices this helped their speech as different characters had different tones.

	What have you learned?

	I have learnt that pupils are able to enhance their skills in different topics without having the lesson revolve around the subject. Pupils in my class wanted more responsibility in my lessons so i gave it to them by providing them opportunities to count and speak which improves their numeracy and literacy skills. I have also learnt that setting little challenges when pupils have a small break can be so beneficial for foundation pupils because repetition of tasks for example maths questions is important to help develop their memory.

	What next?

	For future lessons I will continue to implement tasks throughout the lessons where pupils can develop their skills in other topics as well as implementing tasks throughout their day for example waiting in line going to lunch etc. This will ensure there is constant opportunity to develop their knowledge in different subjects. I will also add opportunity to develop other subject skills within my lessons.
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