


Literature Review 
Abstract
This literature review examines research on language development for children in reception, it examines if reading and interactive storytelling play a significant role in helping children develop language skills, and if active participation creates a rich language environment. 
Secondary research will be carried out which will involve using existing research and data that has already been collected and identify any gaps that still need to be explored, this approach saves time and provides a foundation for more in-depth research (Teesside University, 2024).
The study highlights the importance of early literacy activities and provides useful insights for educators and parents supporting language learning for reception children, it also emphasises the need for ongoing research to better understand and improve language development strategies for young children.
By using qualitative and quantitative methods. It investigates how effective reading and storytelling are in improving language skills in young children. The study will gather data through assessments, observations, and open-ended questionnaires. Quantitative assessments will measure children's vocabulary growth, sentence structure and comprehension. Observations will record children's interactions, engagement, and language use in natural settings, capturing details that numbers alone might miss. Open-ended questionnaires will provide insights from educators and parents about their experiences and the factors affecting children's language development.
According to Eval Community (2024), using a combination of both qualitative and quantitative methods allows for a thorough analysis of the data collected, mixing statistical data with detailed observations. This mixed approach gives a complete picture of how reading and storytelling affect language development. 
The research will follow ethical guidelines, including obtaining parental consent and protecting the children's privacy. The study will also ensure the children's comfort and well-being throughout.
Does Story Telling and Reading Help Language Development in Early Years?
The Department for Education (no date), states that according to the UK's Early Years Foundation Stage, language skills in young children develop from babbling to making simple sentences and then significantly increasing their vocabulary by the age of 5. Children start to understand and speak their first words around the age of 1 and can recognise about 1000 words by the age of 3. By the age of five this number can expand to approximately 10,000 words. 
The DfE (no date) also states that effective language skills are crucial as they lay the groundwork for literacy and are strongly connected to future educational success. The development of these skills is facilitated through regular, rich verbal interactions, such as storytelling, reading and singing, which help children expand their vocabulary and comprehension. Environments that encourage active engaged communication through play, reading, unstructured activities are seen as beneficial for nurturing language development.
According to Early Childhood Education (2021), early intervention is crucial for developing language in early childhood, as it sets the foundation for later learning and communication skills. Engaging with children through talking, reading, and interactive play can significantly enhance their language development from a very young age.
Law et al (2017), states that early intervention is particularly vital for children from socioeconomically disadvantaged backgrounds as it helps bridge the early gaps in language development. The report points out that such interventions, which may include high quality nursery education and ongoing professional development for educators, can significantly enhance children's language capabilities. These benefits extend beyond vocabulary to include grammatical skills an oral language proficiency, which are essential for later achievements in reading and overall academic success. By providing targeted language learning opportunities, children can meet developmental milestones and gain essential skills for future educational pursuits.
[bookmark: _Hlk167643444]Law, Charlton and Asmussen (2017) states that lack of early intervention for language proficiency in children can have profound long term negative impacts. Research shows that early language skills are crucial predictions of later literacy an overall academic success. Children who do not receive timely intervention for language difficulties are significantly more likely to encounter educational challenges. Specifically, they are more likely to struggle with reading and writing, which can affect their academic performance across all subjects. 
Law, Charlton and Asmussen (2017) also states that additionally, poor early language skills are linked to future mental health issues and lower employment prospects. It is also noted that children from lower income households, who often have less access to language rich environment's, are particularly vulnerable to these negative outcomes. This socio-economic disparity in language development can continue with cycles of disadvantages, suggesting that addressing language development early is not only an educational concern but also a broader public health issue.
According to the Department for Education (2023), the early years foundation stage framework in the UK emphasises the importance of early intervention for language proficiency, setting standards that all early year’s providers must meet to ensure that children from birth to age 5 develop well in learning and communication skills. According to the framework, providers are responsible for creating environments that support children in developing the knowledge and skills necessary for school readiness, which includes a strong foundation in language and communication. The EYFS outlines the need for children to be engaged in an environment rich in language, where they can develop confidence and skills in expressing themselves and have numerous opportunities to speak and listen in various situations.
According to BookTrust (2024), storytelling plays a vital role in nurturing language skills in young children, enriching their vocabulary and introducing them to complex expressions in a way that's more engaging than everyday conversation. Storytelling is much more than just fun, it's an essential educational tool. It helps young children hone their listening abilities, understanding, and the skills to follow stories from start to finish, laying a solid foundation for communication and literacy.
Also stated by BookTrust (2024), even from a young age, children start grasping the structure of stories-beginning, middle, and end- which helps them learn about predicting and sequencing events. These skills are crucial as they begin to read and write. Storytelling is also interactive, it encourages children to ask questions and share their thoughts, boosting their critical thinking and ability to express themselves.
BookTrust (2024), also states that storytelling significantly impacts personal, social, and emotional development. It enables children to connect with characters, feel their emotions, and see different perspectives, all of which are essential for their social growth. Storytelling in the early years does more than just build language skills, it supports the development of a wide range of cognitive and emotional abilities.
The Education Endowment Foundation (2024), states that actively helping young children learn and use language can greatly improve their communication skills. This usually involves training early years professionals to work with children in small groups or individually to boost their communication abilities. These methods often lead to significant progress, with studies showing that children can make the equivalent of seven months extra progress in a year. This is especially effective when using techniques like interactive reading and directly teaching and modelling vocabulary and language skills.
The Education Endowment Foundation (2024), states that reading to young children is an invaluable practise that significantly supports their language development. Engaging children in reading activities from an early age exposes them to a rich vocabulary, enhancing their understanding and use of language. It also highlights the importance of interactive reading, which involves adults actively discussing the content, asking questions, and encouraging children to talk about the story. This approach not only boosts children's vocabulary but also improves their comprehension skills.
Methodological Considerations
Research will be conducted to assess whether reading and storytelling develops language skills in young children. 
A small group of children in reception aged 4 years old will take part in this research project. The chosen children all have their birthdays during the first half-term and are of similar age range, they also have English as an Additional Language. This has been taken into consideration to make the research as fair as possible.
The research will be conducted to see if storytelling and reading can help them develop their language skills better. This age is crucial because children are rapidly learning new words and how to put them together in sentences (DfE, no date).
The children were selected for a few key reasons. They all show a strong interest in stories, which is important because children who like stories tend to get more involved in reading activities. This makes them great candidates for our study as the engagement can lead to more noticeable results (BookTrust, 2023).
Teachers will help to pick these children. They will suggest children who they think will really benefit from more chances to read and listen to stories, especially those who might not get to read much at home or who are just starting to learn English. This helps make sure our study helps children who need it most and gives us useful results that could help other children in similar situations.
Initial checks will be made to make sure all the children are at a similar place in their development. This helps us keep the study fair, as we can be sure that any changes we see in their language skills come from the reading and storytelling, not just because they are at different stages in their educational development.
By carefully selecting these children for the study, we are hoping to learn how much reading and storytelling can help with language development at this young age. This research is not just about observing changes, it is about creating a foundation for better educational practises that support language development in early childhood.
Researching the impact of reading and storytelling on language development in children in reception can be effectively conducted using a variety of methods.
The observation method will be used to research the impact of reading and storytelling on language development for these small group of children. This method has been chosen for the following reasons.
According to the Department for Education (2023), observation methods are highly effective for researching language development in young children through reading and storytelling because they provide a comprehensive view of children's interaction with language in real life situations. Using observation, researchers and educators can gather detailed information on how children use language during activities like storytelling, which can reveal both the children's current language abilities and their developmental progress.
Neaum (2017), states that observing and assessing how children learn helps us deepen our understanding of their development. By paying close attention to their interactions, we can see how they understand the world around them, use language to communicate, and build relationships. This thoughtful observation and assessment allow us to appreciate each child as an individual, moving beyond just measuring them against standard expectations.
According to naeyc (no date), observation methods are essential for understanding child development because they provide immediate and genuine insights, naeyc (no date) emphasises that through observation, educators can effectively watch and listen to children across various activities, enhancing their ability to meet the children's needs and interests. This approach is invaluable as it helps adjust educational experiences to fit each child's developmental phase and learning style, leading to improved educational outcomes.
By observing children over time, researchers can see how their language skills develop and change. This is especially useful in long term studies aimed at understanding how regular reading and storytelling can help children's language growth (naeyc, no date).
[bookmark: _Hlk168434977]As with any research study, there can be limitations with the methods used. According to Newcastle University (no date), observations can be biassed by the observer's view, also ethical considerations need to be taken into account about privacy and consent, they are also time consuming, and they may also miss rare behaviours.
According to the Office for Health Improvement and Disparities (2018), assessments often focused too narrowly on specific criteria, making it hard to measure everything needed, and keeping them consistent in different settings can be difficult.
Open-ended questionnaires give detailed answers but are hard and slow to analyse because responses can vary. They can also have low response rates, leading to biassed results that are hard to generalise.
Each method has its strengths but comes with challenges that researchers need to handle to get accurate and ethical results.
When carrying out observations, understanding the impact this can have on behaviour is important. The Hawthorne effect must be considered. According to Oswald, Sherratt and Smith (2014), the Hawthorne effect occurs when people change their behaviour because they know they are being observed. This awareness can make them work harder, follow rules more closely, or generally act differently than they would if they were not being watched. Such changes can create problems for researchers who are trying to study natural behaviour, as the data collected may not accurately reflect how participants normally act. This effect complicates the validity of research findings, making it difficult to draw accurate conclusions from observational studies. 
Assessments will also be used, as assessments in early childhood education are vital because they offer a standardised way to determine each child's development at the start of school. This baseline helps track progress and identify individual strengths on areas which need improvement. These assessments guide personalised teaching strategies where tailored educational interventions can be given ensuring every child gets the support needed to succeed academically (Standards & Testing Agency, 2020).
Assessment is a key component of high-quality early childhood programmes. Educators observe children to understand what they know and can do. Throughout the year, they document the children's work and progress, building a comprehensive record of each child's development. This data helps educators to tailor their curriculum and instruction to meet the individual needs of each child enhancing their learning experiences. The assessment record is a valuable tool for parents too, allowing them to keep track of their child's progress in schools. It helps parents understand their child strengths and areas for improvement and gives them the information they need to support their child's learning at home (Department of Early Education and Care, 2014).
Questionnaires will also be used; these will be open ended and given to the parents of the children to determine what stages the children are at with their language development.
According to Weller et al, (2018), open-ended questions are useful for smaller research projects or certain sections of a survey where questions are used to explore topics deeply, understand processes, and identify why certain patterns occur. They can be used alone or with other methods and can result in short answers, lists, or detailed stories. These questions help researchers gain comprehensive insights that other question types might miss. 
According to Roberts-Holmes (2018), mixed methods research combines both qualitative and quantitative techniques, giving researchers a fuller understanding of the research project. This approach takes advantages of the strengths of both data types, making findings more robust and reliable, especially in complex settings like studies with young children. By using mixed methods, researchers can explore different aspects of their questions, leading to more detailed and credible results.
Also stated by Roberts-Holmes (2018), triangulation is a mix method practice used to improve research validity by cross checking information through multiple data sources, methods, or theories of qualitative and quantitative data. This method ensures that findings are consistent and reliable, minimising bias and errors. This literature also highlights the need for transparency in the research process and detailed documentation of data collection and analysis. By using triangulation, the credibility of research findings is strengthened, especially in studies involving young children.
[bookmark: _Hlk167058004]For this research project on whether reading and storytelling can enhance language development in young children, the triangulation method will be used. This involves observing the children during reading and storytelling sessions, conducting assessments, and sending open-ended questionnaires to parents or guardians. Using both qualitative (observations and open-ended questions) and quantitative (assessments) methods allows for a comprehensive view of the impact of reading and storytelling. Triangulation ensures that the findings are consistent and reliable by cross checking data from multiple sources, which enhances the validity of the research results. This approach provides a well-rounded understanding of language development in children.
Ethical Considerations
According to NSPCC, (2024), researching with children allows us to gain an insight into their perspectives on issues that affect them. However, any study involving children must carefully balance the research goals with the need to protect the children's safety and well-being and respect their rights to be involved in research that concerns them. By offering the correct support and knowing when to act appropriately, researchers can make sure that children feel valued and are able to participate in research safely.
According to UK Research and Innovation (2024), it's essential that researchers obtain consent from the child's parent or legal guardian while also seeking the child's ascent. This process involves clearly explaining the research in an understandable way for both the child and the guardian. The explanation should cover the studies purpose, what the participation involves, potential risks and benefits, and the voluntary nature of participation. Children, depending on their age and maturity, should be given the opportunity to ask questions and express their willingness to participate. It's important to respect their decision if they choose not to participate or if they wish to withdraw at any point. This approach ensures that children are not only legally protected but also actively engaged and respected in the research process. 
Also stated by UK Research and Innovation (2024), minimising harm in research involving young children is paramount. Researchers must ensure that both physical and emotional safety are maintained throughout the study. This involves creating a supportive and comfortable environment for the children and carefully planning to avoid distress. Researchers should also have a clear plan and address any signs of distress, including referring children to appropriate support services if needed. Confidentiality is crucial ensuring that children's personal information is securely protected to maintain their privacy. Additionally, regular breaks and a friendly setting help mitigate stress and anxiety, making the research experience as positive and non-threatening as possible.
According to Ethical Research Involving Children (2020), beneficence and non-magnificence our fundamental ethical principles in research involving young children. Beneficence requires researchers to maximise the benefits of their studies, ensuring that the research contributes positively to children's well-being. This includes designing studies that can offer direct or indirect benefits to the participants, such as improving educational practises or enhancing child hub interventions. Non maleficence, on the other hand, obligates researchers to avoid causing harm. This means taking all necessary precautions to minimise any physical, psychological, or emotional risk to child participants. Researchers should conduct thorough risk assessments and implement robust safeguards to protect children. This involves creating a safe and supportive environment, ensuring confidentiality, and having protocols to address any distress or adverse effects experienced by participants. The balance between risk and benefit must be carefully evaluated, Prioritising the child safety and well-being above the research objectives.
According to the Australian Institute of Family Studies (2015), conducting research with children and young people presents a variety of ethical challenges and dilemmas, both expected and unexpected. Ensuring ethical standards in such research is a collective responsibility. This includes not only the researchers but also those involved in funding, approving, and conducting the research. Additionally, policymakers and practitioners who apply the research findings in their work must also uphold these ethical standards. The commitment to ethical research practises is essential to protect the well-being and rights of young participants and to ensure the integrity and usefulness of the research outcomes.
The methods and communication should be suitable for the child's age and cognitive level. Engaging children in a manner that is enjoyable and nonthreatening, such as through games and storytelling, is essential (Australian Institute of Family Studies, 2015).
When conducting research involving young children in a school setting, obtaining consent is an important process that ensures ethical standards are upheld. Initially it is essential to secure consent from the head teacher and class teachers, who act as gatekeepers. This ensures that the research aligns with the school's policies and that the staff are aware and supportive of the study.
To gain consent from the children, the information about the research should be presented in an age-appropriate manner, this can include simple language and interactive methods to explain the study's purpose and what participation involves. But very young children, such as those in early years education, visual aids like pictures can help them understand what they are agreeing to. It is crucial that children know they can ask questions and withdraw at any time. Researchers should regularly check in with participants to ensure they are comfortable and still willing to participate.
Doing research with children is vital because it helps create new interventions that are specifically designed to meet their unique needs and improve their wellbeing (MRC/ESRC, 2021).
It is important to consider whether children can understand and agree to participate in research. This depends on how well they grasp the potential risks and benefits of being involved.
If a child cannot fully understand the consequences of participating but can show they are willing and understand what is expected, it's appropriate to seek their ascent. In these cases, you should also get consent from their parents or guardian.
For children under 8, you need to get consent from a parent, carer or another responsible adult. For children aged 8 to 15, you usually need parental consent as well.
If parental consent is not sought after, there needs to be an explanation as to why and then decisions need to be made whether to inform the parents about the research. If a child chooses not to participate, their decision overrides any consent given by their parent, guardian, carer, or responsible adult (NSPCC, 2024).
This research will be conducted with children aged 4 years old, it will be necessary to require parental consent, and the consent of the teaching staff at the setting.
NSPCC (2024), states that it should be clear that refusing to participate in the research has no negative consequences. Both the child and their parents or carers can withdraw consent at any time. Regular checks should be made with the child and their family during the study to ensure that they are still comfortable with participating (NSPCC, 2024).
To ensure confidentiality and anonymity in research with young children, several key practises should be followed. First, it is crucial to explain the concepts of privacy, confidentiality, and anonymity to both the children and the guardians in clear, age-appropriate language. This includes detailing how their information will be used, who will have access to it, and under what circumstances confidentiality might need to be broken, such as in cases of disclosed harm.
Personal data should be anonymised whenever possible, using pseudonym or codes to replace identifiable information. Researchers must store data securely, ensuring that only authorised people can access it. Additionally, children and their parents or guardians should be reminded regularly of their right to withdraw consent at any time without negative consequences. Also, choosing a comfortable and familiar setting for data collection, such as the child’s school, and allowing breaks to keep children relaxed and stress free will be helpful (Blunt, 2023).
According to Queen Mary University of London (no date), research involving vulnerable groups is typically considered moderately risky and requires a full review by an ethics panel.
The University of Wales Trinity Saint David (2022), states that research ethics and integrity code of practice ensures all research follows high ethical standards. It stresses the importance of integrity, honesty, and accountability. Researchers must get ethical approvals before starting projects, protect participant rights and well-being, and be transparent in data reporting and management. The code also offers guidelines for managing conflicts of interest and requires regular ethics training for all research staff and students.
According to Queen Mary University of London (no date), to reduce the risk to the participant, the researcher, and the university conducting the research project, it is important to identify potential risks and develop strategies to minimise them. This can be achieved by adjusting the research design, pre-screening to exclude high risk participants, giving participants detailed information during the informed consent process, and creating safety monitoring plans on debriefing sessions.
Research involving children and young adults under 18 is always at least moderately risky and requires a full panel review. Consent from both the parent or guardian and the participant is necessary. 
The ethical considerations for working with children are similar to those for adults. By providing the right support and knowing when to act, researchers can ensure that children feel respected and can safely participate in the research.
According to the Disclosure & Barring Service (no date), anyone working with children must have a disclosure and barring service (DBS) check to confirm that they are fit for the role. This requirement applies to roles like teaching, volunteering, or any job that involves close contact with children.
The Department for Education (no date) states that under no circumstances should researchers be left alone 1:1 with a child or a young adult under 16 years old, even if they have had a DBS check. The settings safeguarding policy must also be followed, and any potential issues must be reported to the safeguarding lead.
According to the University of Reading (no date), research data collected must be stored appropriately by following the General Data Protection Regulation GDPR and the Data Protection Act 2018. This means under this legislation any personal data must be handled fairly and legally. All personal data must be kept safe with only authorised people having access. It must be kept secure by using a locked storage container such as a filing cabinet for data which is paper based, and password protected or encrypted storage for digital data. This will ensure that all data is kept appropriately.
As stated by the Central Digital & Data Office (2020), it is required by law under Article 35 of the GDPR to carry out Data Protection Impact Assessments (DPIA) also known as privacy impact assessments for any data processing activities that might be high risk to identify and reduce potential issues.
Adhering to ethical guidelines helps protect participants rights whilst maintaining the integrity and credibility of the study.
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