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Promoting Child Development in the use of Media and  Digital Literacy

When looking at the use of media and digital literacy within educational settings and communities, Lankshear and Knobel (2003, 2004a, 2004b) “ Pedagogical shifts are needed if teaching and learning are to develop in ways appropriate for a technological age (Larson and Marsh, 2007 p79). There is an opportunity to discuss the advantages and disadvantages that technology brings to our children. Larson and Marsh (2007) consider how there are divided opinions on how new media and learning literacy in schools and at home with new technology. Kidron and Ruskin (2017) explore many guidelines and recommendations that support how we can deliver a good secure foundation for education / social skills when using digital media. 
Kidron and Ruskin (2017) “Digital technology is only 25 years old and has only been ubiquitously in the hands of children over the last five years” and although this is still recent in terms of evidential writing, technology has developed beyond our expectations. Therefore, we can only imagine where the future can take media and digital literacy and the next generations.
The children that attend education environments need to be prepared for a future that is technology lead. The Introduction to Curriculum for Wales guidance providing the four purposes of the curriculum to provide children with the tools to have successful futures, here in Wales (Donaldson, 2015).  In Donaldson (2015, p25) it is written
       “the recommendation in the ICT Steering Group’s report to the Welsh Government that digital literacy, or digital competence, is as important in the twenty-first century as literacy and numeracy”.

James (2017) supports The Welsh Government in making sure that Wellbeing of Future Generations (Wales) Act is being supported, helping the people of Wales and preparing them for a  Digital Future. 
Technology has become an essential part of learning over a period of years (Gravis and Lemon, 2016). In today’s educational settings and the homes of the children, technology is progressively being used as a significant learning tool for helping children develop cognitive, social, and learning skills (Tahir and Arif, 2015). It has been found that in the early years children are not being able to use literacy and digital media to the best of their ability, Lankshear and Knobel (2003a; 2004a) suggest that the divide between schools and homes is one that our children in foundation phase are finding a big gap, causing some children to feel disengaged (Larson and Marsh, 2007).
Tablets have become a good form of beneficial enhanced learning for education in schools (Ludwig et. al, 2012) and according to UNICEF (no date), children and young people are more connected than any other age group using digital literacy (Boxiestoys, 2019). This supports the UNCRC (no date) article 6, supporting the child to live and grow. Digital technology is man/woman made and therefore can be used to meet developmental milestones, with a means of being able meet targets and progress further (Kidron and Ruskin, 2017), being a tool for the future learning and education, UNCRC (no date) article 28, right to education no matter who they are: regardless of race, gender or disability; if they're in detention, or if they're a refugee. 
Digital educational starts at a very young age with digital toys (O’Hara, 2011), research suggests that children are users of iPads, phones and laptops within the home from the age of months rather than years (Coyle, 2017; Selwyn and Facer, 2009; Vandewater et al., 2007; Willis and Tranter, 2006 and McPake, Plowman and  Stephans, 2013). In Garvis and Lemon (2016); McLean and Edwards (no date) and Burnett and Marchant (2013) it is suggested that the home has become an environment for sophisticated growth in technology (Larson and Marsh, 2007), supporting UNCRC (no date) Article 31, where children have the right to have fun and rest in any way they want. Therefore, describing this generation as having a technologized childhood. Hedges (2011) encourages further research into how technology, media and modern-day culture has an impact on lives and education, looking for at the benefits and drawbacks affecting children. Garvis and Lemon (2016) suggest that research is focused more on primary and secondary children and more needs to be done to looks at the early year’s settings. Children have great imaginations, where in the past they only had crayons and paper they now have this amazing new environmental form of technology in tablets and computers, creating 3d animation, coding, and animations. Burnett and Daniels (no date) found that Kress (2003) recognises the persistent ways in which digital tools are fixed in the “textual landscape” of young children’s lives  implicating  how early literacy is framed.
Developmentally Appropriate Curriculum (DAC)(no date) believe that the use of iPads and technology support both socially and cognitively development (Nutbrown, 2011; Gray, 2015). Garvis and Lemon (2016) show findings of children’s positive learning of perseverance and self-esteem. 
Children in Wales (Plant yng Nghymru) (no date), published a document supporting both the clear benefits that young people have from the expanding opportunities available from digital media, it also expresses clear concerns about the safe use of digital media that is accessible. Furthermore, Kidron and Ruskin (2017), describe how children need to take risks to grow and this needs cooperation and teamwork from parents’ teachers and the children but it is the responsibility of the adults to provide a safe environment in which this growth can take place NSPCC (2019).  Regional Child Protection Procedures for west midlands clarifies the importance of E-Safety, raising awareness for children to protect themselves when using technology. In 2008 the UK Council on Child Internet Safety (UKCCIS) was formed, NSPCC (2018) “UKCCIS issued guidance informing social media providers that they should be familiar with the CAP code in Child Safety Online: A Practical Guide for Providers of Social Media and Interactive Services, published in 2016.”   
Donaldson (2015) encourages the importance for schools to develop a comprehensive policy of new media, to ensure that the technological infrastructure is carefully managed and maintained. Marsh et al. (2005), report there being lack of confidence expressed by many English practitioners was unsurprising. Schools also should provide teachers with continuous professional development opportunities, to ensure that their knowledge and skills of new media remain relevant in the constantly changing digital environment. (Nurzali, 2015). Larson and Marsh (2007) express concerns and suggest that many older practitioners lack knowledge and are seen as “newcomers” or “outsiders” to modern day technology, where children are very much the “insiders” and leading the way in the classroom. 
The Digital Competence Framework set outlined targets for the Foundation Phase to work towards  and although a modern way of learning, media and digital literacy is being used to install the scaffolding methods that Vygotsky and then Bruner believed provided children with the ability to learn at their own pace and to progress to the next level. This can be seen in console games where the children repeat levels, being in charge and learning to be  problem solvers (Gray 2017), until they have completed the task and then moved on. 
Recently with the pandemic of Covid 19, children and teachers have experienced online learning via (teams and HWB) digital media that is keeping them connected, Goldschmidt (2020). NSPCC (2021) reports how “remote teaching” has been a new way of education for children during the pandemic (Covid 19), therefore safeguarding procedures need to be implemented, Addysg Cymru - Education Wales (2019).

We are now living in a world where internet access is a way of live and a necessity. Goldschmidt (2020) highlights how throughout the Covid 19 pandemic, there has been a growing reliance on the use of technology to learn, live, and stay connected. Goldschmidt (2020) explores how technology became essential to the health and well-being of children during Covid 19, ThoughtCo (no date) shows the Maslow’s hierarchy of needs, this can be related to digital literacy is supporting children to meet their needs, during the covid19 pandemic providing a sense of love and belonging, building self-esteem and being the best they can in these difficult times. Where children and families have experienced isolation and social distancing for many months, where, skype and facetime has become a need for most families, being the only connection, they have with each other. 
UKCCIS (no date) have also found the benefits of being online and positive opportunities for development as they grow. Helping with reading, problem solving, independent work, making friends, and understanding emotions (Gray, 2017). Kidron and Ruskin (2017) refers to how digital media has an impact from a young age into adolescents and beyond. Initially digital media was adults and the business industry,  but it rapidly progressed to all age groups. Therefore, Industry should use its creativity and innovation to put the wellbeing of children into the fabric of their offerings. It must consider the age of users in all development, coding, design and communications (Kidron and Ruskin, 2017), preventing / minimizing the exposure to harm. Children’s wellbeing in the digital environment is of no less importance than their wellbeing in any other setting (Kidron and Ruskin 2017) p4.

In some home’s children are being exposed to inappropriate materials. Screen time and the blue screen can cause disruption to sleep pattens and behaviour. Hoge, Bickham and Cantor (2017) explain how there is a growing concern for the health and well-being of children and the impact that media and digital devices are having on the mental health, therefore, links to childhood anxiety and depression have been raised, these are supported by Health Research Funding (no date) and Playboard NI (2018). Where children being monitored, shielded, and having a balance of technology in their lives by both parents and practitioners making them aware of the positive and negative effects that these devices can also have on their well-being (Morin, 2020). Boxiestoys, (2019) provides pro and cons that these devices can have on children, saying they start to isolate from family time and communication, shutting themselves in their rooms, playing mobile devices and video games from a very young age. There is also an argument that parents should be made aware of the effects that technology can have on child’s play, (Plowman and McPake, 2013), leading to less time outdoors. Gray (2017) argues this point, saying that children that play computer games also play outside if given the chance, but it is parents and adult that have stopped outside play. 
NSPCC (2021) and Anti Cyber-Bullying Act of 2015, Yap (2015) confirm that the use of such devices also lends itself to risks such as cyberbullying, online abuse, sexual abuse, sexting , grooming and radicalisation, providing information to help adults and children in these circumstances (Anti-Cyberbullying Policy, 2019)  UKCCIS (no date) support this, with online safety needing to be explained to children, helping parents to understand the  possibility of considerable harm that can thrive if left unchecked. 
It is documented in Trek (2015) how children with autism can benefit for the availably of  media and digital literacy within the classroom, helping children with disadvantages to develop communicational skills, social skills, time management and above all increases their opportunities for a more inclusive future within this technological world. Baker and O’Neil (2003) confirm the use of technology is a vital component in preparing children for life skills, therefore, preparing them for brighter futures (Donaldson, 2015). 

Beacham and Alty (2004) presented findings that were found in 2002 into the effects that media has on induvial with dyslexia and other learning difficulties. Media and digital literacy were found to have various learning styles, which when accessed could provide different approaches to learning and learning outcomes across the curriculum. When carrying out their studies they found that little has been carried out into the effects the technology-based learning has on children with dyslexia. But since the Special Educational Needs and Disability Act 2001 (SENDA, 2001) was founded, more research is to be carried out in this area. 
A child needs to be able to progress at the own pace (Kidron and Ruskin 2017) and with the further interventions children of all abilities will progress further. When children of all capabilities have the chance to learn with their peers the absorb the knowledge and understanding of others, this reinforces the learning, also expanding on their social learning. Therefore, supporting Bandura and his theory that children learn together, where they can have an emotional connection with others (InstructionalDesign.org, 2021). Bandura (1977) states: “Learning would be exceedingly laborious, not to mention hazardous, if people had to rely solely on the effects of their own actions to inform them what to do.
For children with dyslexia and other learning dificulties there are apps (Dyslexia Help success starts here, no date) and digital game-based sites that can support education (Vasalou et. al, 2017). Penner (2018) focuses on different learning strategies and how dyslexic children and adults learn to work around their needs. HMRC digital have developed some amazing services supporting both practitioners and learners, which involve a strong sense of social and developmental playfulness. Expanding on the child’s learning and progress. There are screen readers or screen enlargement applications to help support people with mobility and sensory impairment supporting the use of computers and mobile devices (mouse 4 all, 2019). Providing the child with equal rights to an education in literacy and digital media. Offering inclusion within the environment.
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How to Keep Your Child Safe Online
durham.police.uk
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Responsible Use of Technology for Kids - First Mobile - Cyberbullying - Fake News - Online Privacy

https://www.youtube.com/watch?v=HxySrSbSY7o 

setting up safety words

Keeping Kids Safe on the Internet

https://www.youtube.com/watch?v=y6XunxJMcaE
HELPFUL INFORMATION
                                                                                                                                                                                                  Police: 0999 124567    
Social service : 0999 987654  
NSPCC: 0800 123123                                                                                                                                                                        
Children in Wales. Wales Safeguarding Procedures . https://www.childreninwales.org.uk/our-work/safeguarding/wales-safeguaring-procedures/     info@childreninwales.org.uk  (029) 2034 2434                                                                                                                      Clevgaurd.com https://www.clevguard.com/monitor/apps-to-monitor-child-phone/?gclid=Cj0KCQiA1KiBBhCcARIsAPWqoSom0I0QbMZ7OP--WwZxXAY7KM3-fnMTbJ80-97sM8JZ7LvnTKbGKjgaAs4sEALw_wcB                                                                                                                                                                                                     https://hwb.gov.wales/curriculum-for-wales-2008/foundation-phase/foundation-phase-framework/                                                                                                               Foundation Phase Framework Health Research Funding https://healthresearchfunding.org/11-pros-and-cons-of-children-using-technology/                                                                                                                                                                                                                                     How to Keep Your Child Safe Online durham.police.uk https://www.google.com/search?q=stay+safe+kids&sxsrf=ALeKk02BmK3Z44Y3APT_E1zZk9BKw4y3eg:1613573600371&source=lnms&tbm=isch&sa=X&ved=2ahUKEwinjJOKlvHuAhVjoFwKHQskBV8Q_AUoAXoECA4QAw&biw=960&bih=936                                                                                                                                                  Playboard NI (2018) Leading the play agender. Play Matters – The Pros and Cons Of Using Technology For Play  https://www.playboard.org/play-matters-the-pros-and-cons-of-using-technology-for-play/                                                                                                                                                               NSPCC (2018) Ten years since the Byron Review. Are children safer in the digital world?  https://moodle.uwtsd.ac.uk/pluginfile.php/334479/mod_resource/content/1/byron-review-10-years-on-report.pdf                                                                                                                                    NSPCC (2021) Online safety during coronavirus. https://learning.nspcc.org.uk/news/2020/may/online-safety-during-coronavirus NSPCC https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/online-abuse/                                                                                                           10 tips for parents https://www.netsafe.org.nz/online-safety-for-parents/ 
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LESSON PLAN                        
	Activity Plan for Digital Literacy Skills

	Number of children:10

	Age of children:  4/5
	Number of adults: 3

	Location:
WILDLIFE AREA / CLASSROOM

	Preparation time:
10 MINUITES FOR RISK ASSESSMENT 
15 MINUTES TO COLLECT RESOURSES
	Activity time: 
OPEN ENDED

	Resources:
 10 IPADS – 10 PLASTICE BASKETS – 10 MAGIFINE GLASSES – WHITE BOARDS
INTERACTIVE WHITE BOARD –BOOKS –  PENCILS – PAPER – PRINTER – BOOKS - TOYS
DISPLAYBOARD 



	Links to digital literacy/competence outcomes:   
The children will use the iPad to take photos /videos of the loose parts they find in the area. They will print these out and using the IPad they will be able  look up information and identify the loose parts and insects they have found, name, and find information about the habitats we have within the environment . By taking photographic / video evidence the children can all identify the numbers of different creatures/loose parts they have found. Using them for a classroom display.  During this time, we will discuss how to respect and care for the animals and return them to their natural habitat. Practitioners will check for understanding and support.


	Details of the activity: 
The children will be able to go off alone, in pairs or small groups. Taking turns to look around the woodland area. The children will have the opportunity to work independently or in cooperation with others. (their choice), sharing and communicating over the use of resources provided. 
The children will have time to explore the area, investigating and documenting the discovery of flora and fauna, using the iPads, cameras, white boards and  paper and pencils.

On returning to the indoor space the children will be given open ended opportunities to use the resources  within the classroom to research and look at the loose parts, animals, and plants they have collected.   Each child can use the whiteboard or iPads to show others their findings. With adult supervision name and label pictures before printing them off to go on the display board.
Extended Learning:

The children will have access to the interactive white board, iPad, books, the internet and of course the loose parts that they gathered to show other members of the group what they found and talk with their peers about their experiences and information they have found about their individual items. Staff will repeatedly look for understanding of the use of equipment and the findings. Extending their knowledge of ICT and the use of equipment to upload their work for printing.
Over the year the children will revisit the woodland to research and discover how the change in seasons and climate influences on the wildlife and the environment. They will be able to reassess the area with the use of iPads, cameras, the internet, books, and resources available to them. Then again with the use of literacy and digital media they will be able to put together information the share with others.
Once the year is up the children will be able to establish how the environment changes and revolves. How their knowledge of literacy and digital media has improved and discuss  how they would like to improve their ICT knowledge and abilities in the following academic year.
When scaffolding this lesson, I hope the children will all have extended  knowledge of media and digital literacy, being able to access their knowledge in all areas of the curriculum


Critical Evaluation on the Lesson Plan 
When reflecting on the lesson plan provided, I believe that the small groups of children taking part in this activity is a good size to allow the children space to explore and options to carryout the task. Therefore, children having adequate time to explore the surroundings in a small, low impact group, causing less harm or damage to the environment promoting UNCRC (no date) Article 29, encouraging children to respect each other  and the environment, where they can develop their personalities, talents and personal abilities, in line with Health and well-being Digital Competence Framework (2008). Although using small numbers within these groups, this does mean doing the task 3 times in order for the whole class to complete the lesson, therefore needing more staff to oversee other groups, which is not always possible, or good use of resources. But splitting the class into groups of this size allows for the practitioners to give full cooperation and observation to the children learning. Therefore, practitioners working with smaller groups are able to look at their discoveries, support them with the care of flora and fauna and being available to answer any questions without delay and support with the use and understanding of technology. Sustainability is supporting Donaldson (2015) and the New curriculum understanding how we can protect our planet and environment. Taking responsibility for the well-being of nature and others, Gray and MacBain (2012); Lindon (2009) gives insight to how the McMillian sisters believed that children that worked outside learnt not only how to respect and care for nature but also each other, taking this forward into further education and adulthood (Donaldson, 2015). With the use of media and digital literacy we are able to encourage the children to bring the environment into the classroom. Coyle (2017) tells us how this method of learning can bridge the gap in bringing the two environments together. Educational apps that bring the natural world inside with sound pedagogy (Coyle, 2017).
Over the course of the year the children will revisit the area, providing time to look at seasons, climates, sustainability and how nature develops and changes. Coyle (2017) supporting at with the use of digital equipment and other resources the children will be able to record their findings. Producing evidence and being able to display and report back to others in the class their findings. This will help further their communicational skills, develop their learning, and help expand on the knowledge of the whole class. Involving children of different levels of understanding, enabling them to receive  important information for their peers.

Citizenship, in Digital Competence Framework (2016) Foundation Phase, state that the children should be able to name and label their work, the children that have taken photographic evidence, can carry this out within this lesson, labelling the loose parts they found Digital rights, licencing and ownership, Health, and well-being Digital Competence Framework (2016) in line with their age group. This producing a visual that can be displayed within the classroom, showing creativity and artistic values, producing targets for Digital Competence Framework (2016). The children can talk  about their findings and express their thoughts and opinions, from being able to access all kinds of information (UNCRC, no date) Article 13. 
The children can draw or write about their finds, in both Welsh and English bringing literacy development into the topic and bilingualism. Children from other countries may wish to talk about their own country and compare different experiences (Development Matters in the Early Years Foundation Stages , no date).  Where the children can refer to the different seasons, looking at how things develop and grow, life cycles of both animals, (insects and amphibians) and plants and trees (Donaldson, 2015), Including science into future lessons. With the loose parts that have been collected by individuals in different groups the children can compare similarities, weight, lengths, textures and features expanding on their mathematical knowledge. (Development Maters in the Early Years Foundation Stages , no date). All of which develops the senses, cognitive and fine motor skills (Coyle, 2017). With the use both when using ICT equipment and with other materials children should be looking at improving coordination, the grip of the pencil, awareness of shapes and colours in line with Physical development from the foundation framework. When having access to the internet they can have further information supporting UNCRC (no date) Article 13. (freedom of expression) Every child must be free to express their thoughts and opinions and to access all kinds of information if it is within the law.
Some children might use the white board showing the parts of the body with the magic pen, others may choose iPad to save work and be shown by a practitioner how to retrieve their work, expanding and scaffolding their learning, in support with the Digital Competence Framework (2016) practitioners will need to explain about photo composition and having the item of interest in the middle of the frame (Digital Competence Framework, 2016). Creating a simple pictogram using suitable software to show to the class later in their presentation, letting the children speak for themselves, building confidence and self-esteem. 
This kind of activity could be argued that taking expensive equipment out could be costly if damaged, 
Supporting UNCRC (no date) Article 3, adults having the best interest of the child and therefore, giving a chance to expand on the children’s learning. If I was to do things differently it might be optional to do a different group each season and break the groups down to sevens, this allowing for the children that have not attended the outside learning previously to be able to have an element of curiosity having not seen it for themselves. This could lead to a more extended conversation and many more questions once the children that have participated have collaborated their findings (Digital Competence Framework, 2016). By carrying out the task in small groups, pupils with either ALN or disabilities can still take part having the support of staff and their peers, supporting  UNCRC (no date) Article 23. A child with disabilities has the right to live, with independence where possible and be a part of school and community. Stating the Government must do all they can to support disabled children and their families. The youngsters gain gross motor skills, fine motor skills, developing independence and social skills. By being involved with their peers, students that may have difficulty accessing the camera or iPad or being able to position themselves to visually see under a log can now watch the behaviours of insects and bugs on the screen and expend on their motor skills. The children that may have difficulty with language or communication are now given the chance to integrate with others in the class. All of which help the class children to develop their communication skill and find an understanding of others, ‘meeting their full potential and an increased confidences’ (Lawson-West, 2018).
Adequately sized groups allow every child to have access to iPads and equipment, making the work more independent and unique to the individual, Supporting the Foundation Phase (no date) and Digital Competence Framework (2016). This could also lead to a more varied display of results over the whole class, expanding on the knowledge they can share, therefore giving a wider opportunity for the class to understand the environment around them. UNCRC (no date) Article 17, which states Every child has the right to reliable information from a variety of sources, and governments should encourage the media to provide information that children can understand. Governments must help protect children from materials that could harm them. collaborating work, collecting data and information following the Digital Competence Framework (welsh government 2016. 2) being an important part of the new curriculum, set to be put into action by 2022. Providing every child with the information they need to expand their knowledge of technology and advance to having a level that extends to the future learning and life skills. 
The lesson plan provided supports holistic education (teAchnology, no date) helping develop  healthy relationships and positive social behaviours, social and emotional development, resilience, and the skills to view nature and experience life. Holistic learning shows that children need to not only develop academically but develop the ability to live in the modern world and this includes the use of digital literacy and media and the environment, culture and community. Although this has been carried out in this lesson, more enthesis on the digital literacy could be recorded for the understanding that children have and different stages with a learning approach that provides a learning environment that removes boredom, lack of interest and frustration within the classroom. Knowing the level of ability, the children have of digital literacy and media at home can prevent this, so communication with parents and carers is key.
Reflection on the activity Milkoval (no date) gives guidance to make improvements on the lesson plan and outcomes in the future, so asking for feedback from other practitioners, observing the children and gaining feedback within the classroom. Being able to gather information on what the children have understood or what they would like to learn more about next time. From reflecting on what you and the children have taken from the lesson is always positive, even if its not the outcome you were hoping for. So, there for aiding props to improve and expand on the lesson next time. Anything that has not been completely understood either by the whole class, just a few or an induvial can now be addressed in the next lesson. Keeping all students connected and interested in the future. 
Working together to promote good understanding of media and digital literacy, 


 that is available to our children.


SCHOOL: 01234 568910


EMAIL:mr.j.jones@school.gmail.com


Teams meeting : 10am 2nd March 2021


Please contact the school to be invited to the teams meeting for more information.


Education


 As we ae all aware schools are using technology more and more. But it is our intentions to provide a good balance of use and a secure foundation for education and social skills. Children  in NPT have access to Kiddle that is a protected site, BBC Bitesize has programs accessible to all key stage levels, where you can support your children with their schoolwork and watch them develop.


� HYPERLINK "https://www.bbc.co.uk/bitesize" �https://www.bbc.co.uk/bitesize�


� HYPERLINK "https://www.kiddle.co/" �https://www.kiddle.co/�





Home and school balance


It is with your help and support that we intend to provide a good supply of resources for both adults and children to be able to work and support each other in the  continuing advance progress in technology . 


The Education Digital Standards and Guidance will help support school across Wales to  meet our digital needs. 


https://hwb.gov.wales/support-centre/education-digital-standards 








Media and Digital Literacy


LET’S KNOW OUR CHILDREN


Building good healthy futures in a world of technology.








Parents and Teachers Working Together, By Amanda Morin 


� HYPERLINK "https://www.verywellfamily.com/parents-and-teachers-working-together-620922" �https://www.verywellfamily.com/parents-and-teachers-working-together-620922�





Working together and developing and a good Parent- Teacher relationship helps to develop a line of communication and the support of everyone involved. Not all children find working between two settings easy but working together to support online learning can provide support and understanding for everyone.


School staff are here to support you as a family, where we can give advice on how the environment of digital learning and social interaction can lead to positive, healthy futures. The end goal is the same for teachers and parents, helping children be safe, responsible, and successful.


-----------------------------------------------------------------------------------------------------------------------------------------------------------------


clear modelling for children’s behaviour. Set limits at every age: Caregivers should provide children with clear guidance on media use rather than remain silent on the subject. 


Avoid displacement: Caregivers should consider what use of digital media is displacing, and strive to maintain protected time for conversation, play, and creativity.


Address digital etiquette: Caregivers should counsel children that online interactions need to follow the same social guidelines as face-to-face encounters. 


Engage in using digital media together: Parents should let their children show them what they are doing online; this helps children feel empowered and helps the parent learn while both are engaged.


Create definitive media-free zones: Set aside times such as mealtimes and bedtime and set aside specific times as “media-free” periods. Parents should also eliminate background TV, which reduces conversation time with children. 


Model media behaviors: Caregivers need to be attentive to their own personal digital media use .


Coyle (2017)





ONLINE DANGERS


Look out for online abuse. It can happen at any time, day or night. Sitting at the table with family or alone in the bedroom. In schools, on the bus, lunch time or even in the classroom.                                                                                                                                                                                                                                                  Online abuse can appear in many forms Cyberbullying-  Grooming - Sexual abuse -Child Exploitation -  On any device, any network. Anti-Cyberbullying Act of 2015 has been written to protect everyone from these actions. � HYPERLINK "https://resources.finalsite.net/images/v1580833795/yateleymanorcom/jn5bxtqhhgzljcuiemgw/SOP003-Anti-Cyberbullying.pdf" �https://resources.finalsite.net/images/v1580833795/yateleymanorcom/jn5bxtqhhgzljcuiemgw/SOP003-Anti-Cyberbullying.pdf�                                        


WARNING SIGNS


All adults should be aware of change in behaviour, appearance , being  withdrawn, change in sleep pattens, mood swings, depression, isolation, eating habits, refusing to use equipment  Any of these may appear or just pushed a side, but you know your children better than anyone, if you see it act on your suspicions.


If a child reveals online abuse 


Listen to what children have  to say, 


let them know they have done nothing wrong,


telling you was the right thing to do, 


save any evidence you can, do not approach the abuser, 


report it to the police/school


� HYPERLINK "https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/online-abuse/#what-is" �https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/online-abuse/#what-is� 








HOME AND SCHOOL BAALANCE


IT IS WITH YOUR HELP AND SUPPORT THAT WE INTEND TO PROVIDE A GOOD SUPPLY OF RESOURCES FOR BOTH ADULTS AD CHILDREN TO BE ABLE TO WOK AND SUPPORT EACH OTHER IN THE CONTINUING ADVANCE PROGRESSION OF TECHNOLOGY


EDUCATION DIGITAL STANDARDS AND GUIDANCE


SUPPORT SCHOOLS ACROSS WALES
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