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This essay will critically analyse Bernardo and Gaerlan’s (2011) article titled “Non-native English Students Learning in English”.  Throughout the essay, the points made within the article will be discussed and related to current second-language education policy within Wales. Bilingual learning is a topic which is a priority for the Welsh Government (Donaldson, 2015; Welsh Government, 2017) and the points made within the article are very useful for stakeholders within Wales who’s aims are to develop the teaching and learning of Welsh within their education system. However, before critically analysing the article, it is important to discuss the background information of this article. The purpose of this article is to review and reflect upon current research about learners who’s first language is not English, learning in English. The article is mainly focused upon Filipino learners and this may be because at the time of printing, both authors were employed by De La Salle University, which is in the Philippines (University of Wellington, 2019; Academia, 2019). It can be argued that this article is informative and reliable also, as both authors had published a substantial amount of research papers about bilingual learning prior to the release of this article. In addition to this, the University of Macau (2016) list the cognition and learning of bilinguals and multilinguals as a particular area of interest for Bernardo, who is one of the authors. This article relates directly to other articles and research papers created by the authors and that can be seen whilst reading the article, as the authors refer to previous research they have carried out on bilingual learning throughout the text. 

The first point made within the article is very interesting and is also very relatable to second-language learning within Wales. Bernardo and Gaerlan (2011) write that the learning of English as a second language is very important for Filipino learners, for professional, social and personal reasons. The authors assert that the attainment of English language skills can allow learners to qualify for professional jobs in many countries around the world as well as allowing them to travel and discover countries where English is the first language. From this point, it can be assumed that the attainment of English is a very important aspect of education for many young learners around the globe. Furthermore, Bernardo and Gaerlan (2011) state that in countries where English is seen as a desirable language to learn, many parents demand that their children learn English. This a stark contrast from the current situation within Wales as it can be argued that the learning of Welsh as a second language is not very important for the population. This is an area which is recognised by Donaldson. Donaldson (2015) states that the Welsh language should be a more valuable aspect of education by teachers, parents and learner. However, the learning of Welsh can be a tedious task for pupils. Currently, there limited opportunity to speak the Welsh language outside of the classroom (Welsh Government, 2013). Baker (2014) writes that an important factor to developing a second language is exposure and within Wales, the exposure to the Welsh language is not occurring enough. Bernardo and Gaerlan (2011) state that English is an international language which is a strived for by many, the situation in Wales is quite different. The number of Welsh speakers has dropped from 20.8% of the population in 2001 to just 19% of the population in 2011 (Davies, 2014) and the learning of Welsh has little to no importance for many (Welsh Government, 2013). Gardner and Lambert (1972) state that an important factor towards learning a second language is a positive attitude towards the second language; it can be argued that within Wales, there is not a lot of positivity around the Welsh language currently. If the Welsh Government intend on achieving a million Welsh speakers by 2050 (Welsh Government, 2017a) the attitudes towards the benefits of learning Welsh must change for the better. Increasing the use of Welsh is a goal for the Welsh Government, through promoting the social use of the language and the use of Welsh within workplaces around Wales (Welsh Government, 2017a). It can be argued that if the Welsh Government succeed in doing the previously mentioned, the attitude towards the Welsh language may change. 

Bernardo and Gaerlan (2011) state in their article that second language teachers should be models of good second language use. This finding comes from Gaerlan’s (2009) study which focused upon Filipino learners’ social use of English. The study found that language exposure by the teacher contributed to the higher attainment of language by the pupils. A critique of this point made by Bernardo and Gaerlan would be that if was very brief and not discussed in enough depth. The article does not state specifically what methods of language exposure the teacher used or how often language was modelled by the teacher. Within Wales, language has been exposed to learners for many years through incidental Welsh. WJEC (1998) recommended that ‘everyday Welsh’ should be used throughout the school day within the primary school to enhance the learning and acquisition of the Welsh language but unfortunately, it can be argued that twenty-one years later, the pupils leaving primary school are no more proficient at Welsh than they were before this recommendation was suggested. In terms of teachers being models of good language, Donaldson (2015) states that teachers should have a higher capacity of Welsh language skills. Currently, teachers are not knowledgeable enough to teach Welsh to an appropriate level for the progression of their pupils (Welsh Government, 2013). However, this has been recognised by the Welsh Government, who have invested a large amount of money into the development of teachers’ Welsh language skills, through various professional learning opportunities such as the sabbatical scheme (Learning Wales, 2017; Welsh Government, 2017).

Bernardo and Gaerlen (2011) discuss within their article how Filipino learners use their knowledge of their first language, Filipino and their second language to complete mathematical tasks.  The authors state that depending upon the nature of the task and what is required of the them, learners would work using either their mother tongue or their second language. However, this section of the article is contradicting, as part of the article states that the use of the language the learners used had an impact upon how well they performed in these tasks, whereas further within the article, the authors state that some studies show the choice of language used to complete tasks had no direct impact upon how well students performed on these tasks. Regardless of this, the article implies that when learners are proficient in two languages, they will switch between languages to enhance their ability to complete the task. Bernardo and Gaerlan (2011) write that the language that information is taught to children is the language that the children will recall this information when completing tasks. Anecdotally, I have personal experience of this statement being true. Whilst on teaching practice, a pupil from a Welsh-medium school had joined the English-medium Year 1 class I was placed within. When trying to teach the pupil subtraction, using spoken language and toy dinosaurs (e.g “What is four dinosaurs take away one dinosaur?”) it was quite easy to see that the pupil was struggling. However, when I changed the numbers into the Welsh language, the pupil was able to complete the task. This is an aspect of learning which could be considered by the Welsh Government when producing the new curriculum. If subject knowledge is taught to pupils through the medium of Welsh, this article suggests that pupils will recall their knowledge in Welsh, which theoretically should allow learners more opportunities to use their Welsh language knowledge within the classroom. However, as previously mentioned, the level of Welsh that teachers currently understand is not at a high enough level (Welsh Government, 2013) and expecting these teachers to deliver subject knowledge through the medium of Welsh may be unrealistic.

Bernardo and Gaerlan (2011) write that second language teachers should aim to develop their learner’s ability to use their second language in useful ways and for different types of learning. The authors allude that the English that is learned by Filipino students can be transferred across subject areas as well as be of use in their social lives when making conversation for example. This is an important point from the Welsh perspective. As previously mentioned, the development of the Welsh language is currently a main priority for the Welsh Government. Donaldson (2015) writes that the education system within Wales should produce learners who can communicate in Welsh in a variety of settings.  Currently within Wales, the national curriculum for the subject of Welsh does not allow for this to happen. From personal experience, learning Welsh within school did not teach me how to speak Welsh in all settings to a good level. In school, Welsh lessons were the only lessons where I used my Welsh language skills and I believe this must change if the Welsh language is going to increase in Wales.  Welsh that is learned within these lessons is also not transferable into other subject areas. Teachers within Wales could take influence from the Filipino schools this article has discussed and teach subject knowledge partly through the medium of Welsh in English-medium schools. Content and language integrated learning (CLIL) is advocated by many writers as a good way to develop language and subject knowledge. The Welsh Government (2018) state that is method of bilingual learning allows learners to use and develop language in authentic situations. The use of two languages simultaneously during lessons can be very beneficial for learners. When using the mother tongue and a second language during one task, learning of the additional language can be reinforced (Association for Language Learning, 2019).  Furthermore, Rainier (2010) asserts that through CLIL teaching, learners become more motivated to learn what is being taught when compared to when knowledge is being taught in their first language. This method of learning could be advantageous for the Welsh Government as they aim to increase the amount of Welsh that is used throughout the country (Welsh Government, 2017a).

[bookmark: _GoBack]The article is useful for the reader as the text within the article clearly reviews and reflects upon the research based around the learning of English for non-native English students.  The article by Bernardo and Gaerlan (2011) is successful in revealing key information about learners who learn through the medium of their mother tongue and English. The discussion within the article is easy to follow and the key points made within the text are viable and non-biased. The research referred to within the article is appropriate and throughout the article, there are many points which are supported with relevant information from sources other than the authors’ previous work.  Although the article is largely focused upon Filipino learners, with a brief discussion upon bilingual learners within the USA, the points made within this article can related to other education systems, as this essay has showed. Although it must be established that there are certain aspects of the article which could be improved. It would have been beneficial for the reader if the authors provided more research about non-native English students in countries other than the USA and the Philippines, as this would have provided the article with a more well-rounded review upon this topic. For example, non-native learning in countries in Africa and Asia would have further supported the points made within this article. Additionally, it would also have been beneficial for readers who are educators or students if the authors briefly discussed how learners learn a second language. This would have allowed an insight into how to develop their current practice.
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