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ED7002: Assignment Component One 

Introduction and Rationale: 
The purpose of this research is to explore a perceived rise in teacher-directed violence in schools since returning to face-to-face teaching after the Coronavirus, to begin to create a safer work environment for both teachers and students. In a study conducted by Sue Roffey (2023), it was found that adolescents were impacted “significantly” from a psychological perspective despite being a social group that is more physically invulnerable (p.2). In Wales, reports of a stabbing in Ysgol Dyffryn Aman, a comprehensive school in Ammanford, South Wales, ended in the hospitalisation of two teachers and a student (Grierson, J., Hall, R., 2024). In the year following, there was a significant increase in the media reporting when schools went into lockdowns over violent behaviour (Hughes, O., 2025; Owen, C., 2024). As a result, the profession and the public have begun to question whether there is a significant rise in violence in schools in Wales. According to a study publish by NASUWT (2024), Welsh Local Authorities received 6446 violent incident reports in the year 2023-2024, compared to a total of 4714 in the previous year. They also state that “violent incidents in schools have more than doubled in the last three years”, and that “35.5% of teachers had experienced physical abuse or violence from learners in the last year”, with 92% experiencing verbal abuse. In March 2025, I suffered my own experience of violence in the classroom after I was physically assaulted by a student in the classroom. 
 	In this study, I would like to investigate if teachers are perceiving an increase in violence in their classrooms in the years following the coronavirus lockdowns. As stated by Roffey (2023), although many adolescents had positive experiences during the lockdown period, many students saw returning to school as a trigger for them and experienced heightened mental stress as a result. I would like to investigate how teachers are experiencing a perceived rise in violence, how teachers are being supported and the potential reasons behind the rise. I believe this is an important topic as this is something teachers have been discussing anecdotally; having seen it first hand in my classroom, I would like to understand other teachers perspectives of this, and in investigating these perceptions of violence, we can begin to understand how schools can prevent violent incidents in the classroom and better protect and empower staff. 
Literature Review. 
In March 2025, the National Association of Schoolmasters Union of Women Teachers (NASUWT) produced a report named “Behaviour Crisis in Wales deepens as teachers report pupil violence and negative impact on mental health.” In this report, Dr Patrick Roach stated “learner behaviour in Wales has reached crisis point. Aggression from students is now commonplace in schools… if we want to build a world-leading education system, we should not be forced to spend our time fighting for basic rights”. Following this, in April 2025, NASUWT delivered a press release, “Teachers declare pupil behaviour emergency”, stating that in a survey of 5,800 teachers, 20% of teachers had been hit or punched by pupils, 38% had been shoved or barged, and 25% of teachers were experiencing pupil violence at least once a term. Since the shooting at Columbine High School in Colorado, USA in 1999, as a response to much public concern and ongoing media attention, a sizable amount of research was taken into school violence and the reasonings and consequences behind it (Wilson, 2010, Henry, 2009.). However, this research is less prevalent in a UK setting, and much less in a Welsh setting. It could be argued that there is more focus on violence in schools in settings such as the US due to the frequency of extreme school violence and access to firearms; due to this, violence in schools is perceived globally as a much larger issue in the US than in other countries (Goodrum et.al, 2022; Wintemute, 2015.) This research, also, has vastly focused on the impact of violence between students; the impact of violence against teachers has been “relatively neglected” (Wilson, 2010., Galand et.al, 2007, McMahon et.al, 2014). Despite this, violence against teachers has been an ongoing issue and studies that have researched this prevalence have found troubling levels of victimisation across school types and of varying degrees; physical, verbal and sexual violence are all relevant and common (Dinkes et.al, 2009; Wilson, 2010). Violence against teachers is a global issue (Moon et al., 2015; Dzuka & Dalbert, 2007); this limited research suggests that teachers experience violence “regardless of national setting” and that it has widespread consequences on job performance and emotional wellbeing (Moon et.al, 2015; Chen & Astor, 2009; Gregory, Cornell & Fan, 2012). This is echoed by the sentiments of the NASUWT 2025 survey, that states violence against teachers has led to subsequent teacher burnout, low morale, and ultimately 55% of the survey contemplating leaving the profession altogether; a worrying statement given the ongoing teacher retention crisis (Egan et al., 2024). There is also evidence to suggest that the global teacher retention crisis and increased teacher turnover in light of the pandemic could be linked to increased reports of teacher-directed violence (Peist et al., 2024), with studies from qualitative studies suggesting that teacher-directed violence is associated with “disempowerment among teachers and interest in leaving their positions or professions” (Peist et al., 2024, p.3; Peist et al., 2020). 
 	Although there is a plethora of research to be found about the impact of lockdowns on adolescents (Roffey, 2023), there seems to be little research on the correlation between increased teacher-directed violence and the return to face-to-face teaching following the pandemic. Research would suggest that the pandemic has led to an increase in violence overall; there was a notable rise in domestic violence reports (a 45-50% rise in the use of Refuge’s National Domestic Abuse hotline), and an increase of 950% in visits to the Refuge website (Magill, 2023) , leading to the United Nations calling the increase of domestic violence a “shadow pandemic” (United Nations, 2021). Violence perpetrated against children saw a significant rise (Karbasi, Safdari & Eslami, 2022), with parents and caregivers indicated as the main perpetrators of violence (Seddighi et al., 2021). In a Welsh setting, domestic violence charity CALAN noted a 190% increase of self-referrals and a 198% increase in third-party referrals during the lockdown of 2020 (Rengasamy et.al, 2022). Wales also has a much higher rate of poverty than other countries in the United Kingdom (The Rowntree Project, 2018).
 	While it is important to note that some adolescents noted that their mental health had improved during the pandemic (Newlove-Delgado et al, 2021), NHS England found that 40% of adolescents reported that their mental-health had worsened during the pandemic. Research suggests that an increase in poverty and job-related stress is linked to an increase in domestic violence in the home (Karbasi, Safdari & Eslami, 2022.) These studies would then suggest that there has been an overall rise in adverse childhood experiences (ACE’s) amongst the global student cohort; according to Phelps and Sperry (2010, p.1) children who have experienced ACE’s are more likely to experience “long-lasting biopsychosocial consequences” and are much more likely to take part in risk-taking and/or violent behaviours (Ports, Ford & Merrick, 2016.) Bellis et.al (2014) provides evidence that children who have suffered ACEs are significantly less equipped to manage in education systems. The impact of the pandemic continues to have consequences on the lives of our students (for example, the current cost of living crisis continues to put pressure on families and has contributed to growing mental health concerns amongst adults (Grailey et al., 2024)). According to Bellis et al (2014), poverty, witnessing and experiencing abuse, as well as a lack of socialisation and education- all notable during the pandemic lockdowns- are conducive to ACE’s.  As a result, it is important that research is undertaken to understand if a perceived notable rise in school violence and teacher-directed violence is linked to the socio-economic issues that have affected our students in the pandemic. There is a gap in literature that links the two that this research would aim to fill. 
Theoretical Framework/Methodology
Hadfield-Hill and Horton (2014) stated regarding positionality that “we are never just researchers, just doing research” (p.148.) Hadfield-Hill and Horton, here, try to explore the potential “baggage” that comes with researchers onto a project, while Widdowfield (2000) counters this by stating that while emotions may indeed influence a project, it does not prevent the data from being analysed. However, Denscombe (2002) states that social research cannot be objective and instead there is a need for reasonable detachment and open-mindedness. In this research project, I do acknowledge coming with my own “baggage” and emotions. Having experienced teacher-directed violence myself, this could be somewhat of a double-edged sword; while the violence I experienced inspired my desire to undertake this research, it is acknowledged that perhaps the results of this research may not reflect my experience.  I work in a behavioural unit, where pupil behaviour is considered more extreme than that of mainstream pupils, and teacher-directed violence is arguably more common and expected. For these reasons, I acknowledge that my positionality may mean that what I perceive to be a rise in teacher-violence may only be a perspective that my colleagues and I share given our unique position. The positionality of my colleagues is important; there could also be the potential for affinity bias. They have worked with in a high-stress environment for years, and it could lead to unconscious bias towards them. For this reason, I have chosen to not include my colleagues as participants for the research and have chosen to complete the study with practitioners from mainstream secondary schools only; while, as Widdowfield (2000) suggests, I can have the “baggage” of my positionality and still analyse the outcome of my study effectively,  in accordance to what Denscombe (2002) has stated, I do not believe my colleagues would be able to properly emotionally detach themselves and remain open minded when they arguably experience more extreme teacher directed violence day to day. By only including practitioners I have little previous relationship with, I can successfully eliminate that affinity bias, although as Denscombe (2002) and Hatfield-Hill and Haddon (2014) state, I acknowledge that I may not be able to remove all sub-conscious bias due to my closeness to the topic, and as such will have to take steps to be reflexive in my approach throughout this research. 
  	This leads into the ontological and epistemological position of the research. According to Levey (2017), ontology is the a “philosophical belief system about the nature of the social world”, determining whether it is predictable, has evidence of pattern or is in constant recreation by humans in society (p.12). Coe et al, (2015) describes this as the study of “the form and nature of the world” (p.15). If ontology investigates the question of “what is reality?” (Flick, 2018), then epistemology is a philosophical theory that looks at how one acquires and understands that knowledge.  O’Leary (2021) describes this as “how we come to have legitimate knowledge of the world; rules for knowing” (p.6) 
 	The branches of ontology are realist ontology and relativist ontology: realist ontology describes “objective reality”, according to Levey (2016) who states that it is “external and independent of the observer” (p.12). Realist ontology considers that there is one, singular and measurable universal reality that can be analysed and observed independent to human behaviour. In contrast, relativist ontology deals with the concept of subjective reality, and that reality is dependent on “human understanding and relative to the time, place and context” (Buckler and Moore, 2021, p.33). Flick (2018) argues that even your ontological approach depends on your assumptions of reality. I believe this research benefits more from a relativist approach as described by Buckler and Moore (2023). The reasoning behind this is that there are so many individual, contextual responses to the realities of teacher-directed violence, and indeed, the Covid-19 pandemic responses. As stated in the literature review, changes in teacher-related violence may have to do with many different individual realities; from one school to another, even from one teacher to another. The research surrounding adolescent responses to the pandemic lockdowns are also embedded in the individual realities that the students faced during this time. As such, Buckler and Moore’s (2023) relativist approach that acknowledges the differences between the realities created by individual circumstance must be applied here. From an epistemological perspective, an interpretivist viewpoint where researchers “seek experience and consider different interpretations” (Junjie & Yingxin, 2022) would be applied here, as opposed to a more positivist view, as described by Ryan (2018) which adheres more to the concept of natural science and fixed, measurable, scientific methods of repeated statistical results. 
 	
Research Methods
There has been much debate in academia regarding the dichotomy of qualitative research versus quantitative research. The debate between qualitative and quantitative research comes down, in its simplest form, to words versus numbers; qualitative research methods are used to understand the meaning of individuals in a participant’s natural setting and a human problem that they have encountered. The research is more descriptive, with analysis building towards general themes and the data acquired being interpreted for meaning (Creswell, 2008; Mehrad & Zangeneh, 2019). Quantitative research, in contrast, is systematic in its methods to understand the relationship between an independent variable and a “consequence variable” in a certain population. (Randy & McKenzie, 2011; Mehrad & Zangeneh, 2019). The variables are measured, and numbered data is used using statistical procedures to interpret data (Creswell, 2008.) Flanagan (2013) has stated that scientific method is the most useful and powerful methodology to understand new truths about the world, new theories and have empirical validation; in contrast, qualitative research, according to Maxwell (2013), is stated to work with the universe and the breadth of its aspirations, values, beliefs and relationships that goes beyond the “operationalization of variables” (Queirós, Faria & Fernando, 2017.)
 	 The argument of “validity” in both methods appears to concern “intensive” or “extensive research”; “scale or depth versus breadth” of research (Mehrad and Zangeneh, 2019, p.3). Winter (2000) argues that when discussing the validity of each method, the two common strands in these debates are whether the means of measurement are accurate, and whether they are measuring what they intend to measure, and that both methods are valid dependant on these strands.
 	Walsh (2018) argues that the dichotomy of qualitative vs quantitative research is a “false” dichotomy and assumes that research fits “neatly into one camp or another” (p.10).  However, Walsh argues that these methods often borrow from each other; that undoubtedly many qualitative approaches make quantitative judgements, and vice versa. While my research does rely on a more interpretivist approach, I believe that a mixed-method approach may be highly useful in my study. There will be ample opportunity to use qualitative research in my study, but there are also parts of this study that would benefit from a more quantitative approach. As stated by O’Dwyer and Bernauer (2016), the main issue here is “what is desired to be known… some researchers may want to know what makes a clock tick faster, while others want to know why clocks are necessary in the first place” (p.3). The purpose of this research desires to know if there is a rise in teacher-directed violence in schools, but we also wish to explore what is causing this rise. Gardner (1983) states that by using both qualitative and quantitative research towards the same goal can enable researchers to understand complex issues in ways that embrace “multiple ways of knowing”; that using both can provide “cognitive and creative” outcomes consecutively (Karpov & Haywood, 1998.) 
 	According to Marshall & Rossman (2011), quantitative research methods can “seek to understand particular social, familial or educational experiences or processes that occur in a particular context and/or location.” For this reason, I believe that providing my participants with a Likert scale questionnaire before going on to qualitative research methods may prove useful in finding relationships and trends in the participant’s perceptions. This could provide useful information in seeing trends regarding a rise in teacher-violence, the types of violence they have experienced, their job satisfaction and whether they feel adequately supported in their role regarding these issues. By providing an opportunity for measurable from the Likert scale, we then have a foundation for deeper understanding of teacher’s individual realities through quantitative methods. Through a qualitative approach, I will conduct unstructured interviews with the participants to further understand and add detail to the data obtained in the questionnaires. In this way, we can understand qualitative and quantitative research as belonging on a continuum, rather than being mutually exclusive; different research methods that mutually benefit the end goal of the research as explained by Jones (2018). According to Jones, “the basic function of qualitative research is to understand human behaviour… while the basic function of quantitative research is to explain human behaviour” (p.7) which is exactly the goal of this research into teacher-directed violence: What is happening in classrooms, and why is it happening. By focusing on both the products and processes behind human behaviour, we can begin to use data to enable “thick descriptions” (Geertz, 1973; Jones 2018). Choy (2014) acknowledges that there are strengths and limitations of both methods, and therefore, a choice of method must be driven by the research questions. 
Research Questions
My research questions are as follows: 

1. Have Welsh teachers perceived a rise in teacher-directed violence in their classrooms since the return to in-person teaching?
As stated in the literature review, NASUWT declared pupil behaviour an “emergency” (NASUWT, 2025). I believe this question can build on the research done by NASUWT and provide a quantitative foundation for the study. These perceptions of their experiences can be quantified and the numbers interpreted to understand if there has been a rise, what behaviours are perceived as worsening and if teachers feel adequately supported considering any incidents. This research question can be answered through an anonymised questionnaire that will use a Likert scale for various statements to determine how teachers perceive their experiences, as well multiple-choice questions for further precision, for example: 
I have experienced a rise in physical violence in the classroom in the last five years:
1. Strongly Agree
2. Agree
3. This has not changed
4. Disagree
5. Strongly Disagree 
What kinds of physical violence have you experienced in the classroom in the last five years?
· Barging or pushing
· Punching
· Use of weapons 
· Kicking
As stated, the strength of using quantitative research methods for this question is that we can statistically analyse the perceptions of the participants for empirical validation (Flanagan, 2013). The intention behind having a more “scientific” approach to the rise in perceptions of violence is regarding the audience that this paper is intended to reach; it is harder, in many cases, to deny hard statistics and numbers in comparison to the interpretation of words (Marshall & Rossman, 2011), and therefore if school leaders, learning authorities and the Welsh Government can see a solid, statistical rise in violence on paper, it is in theory harder to deny and easier for practitioners and schools to make a case for change. This is a strength of using a quantitative method for this question. However, the limitations of this are that there is a lack of answers to the context of the problem that qualitative research would provide, with little exploratory analysis (Queiros, Faria & Almeida (2017). It is also noted that five years is a long period of time, especially in a profession like teaching where experiences change so rapidly and with an over-worked population of participants (Day, 2006). We are dependent on memory, and this is not always the most reliable source and therefore, could call into question the reliability of the narrative. 
The following research questions will be analysed using qualitative research methods, in the form of semi-structured interviews:
2. Why have pupil behaviours changed in Wales since the Covid-19 Lockdowns of 2020? 
This question seeks to provide the context and fill in the depth and exploration that the previous quantitative research does not provide, unpacking the context and relationships between the “what” and “why” (Maxwell, 2013.) This question will be answered through unstructured interviews with individual participants, where they will be given questions to develop further description to their experiences in the classroom and why they believe it is happening in context of their area in Wales. 

3. Are Welsh teachers supported adequately through changes in behaviour in the classroom?
This question seeks to understand if teacher depersonalisation and a perceived lack of support in dealing with pupil behaviour may be contribute to teacher-directed violence; as suggested in the literature review by Peist et.al (2020, 2024), there is evidence to suggest that teacher dis-empowerment, a higher rate of teacher turnover and teacher burn-out may be contributing to a rise in adverse behaviour from students. This question would seek to understand if teachers do perceive themselves as adequately supportive in order to understand what could be done to better support teachers experiencing a rise in teacher-directed violence. 
Here, I have chosen to use semi-structured interviews over structured interviews to enable more flexibility than the quantitative structured interview; this will allow more depth of answers and greater interpretation of the reasonings behind any changes in pupil behaviour. Semi-structured interviews can arguably provide more validity to the study as it allows me as an interviewer to probe for more depth and clarification (Maryudi & Fisher, 2020). In contrast to this, the limitations of this are that as a stranger to these participants, they may not feel overly comfortable going into detail about topics they may consider to be traumatic or distressing. On the other hand, there is a risk of over-familiarity or over-informality if a good rapport is developed, which may mean the participant begins to automatically “agree” or provide answers to “please” the interviewer to keep up the rapport, leading to data which is inaccurate (Potter & Hepburn, 2005).  By using a mix of quantitative and qualitative data, the intention is that the study will provide concrete and in-depth research and analysis into the rising problem of teacher-directed violence. 

Conclusions: 
In conclusion, there is evidence to suggest that the rate of teacher-directed violence has risen in Wales since the Coronavirus Pandemic. The research proposed would seek to understand teacher’s perceptions of teacher-directed violence in Wales: if there has been a significant rise in classrooms, why those behaviours have become more common and what we can do to better support teachers through this education crisis (NASUWT, 2025). While there is research internationally, particularly in America, regarding school violence and particularly peer-on-peer violence, there appears to be a gap in researching specifically teacher-directed violence. This gap widens further when we try to find research regarding teacher-directed violence in the UK, and certainly in Wales.  From casual and anecdotal experience, this is a problem that is of concern to both teachers and the public in Wales, given its rising reports in the media over the last two years and therefore, I believe this research would provide an important stepping stone to understanding how we can better support teachers and retain our teachers more successfully. 
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