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A reflective journal of supervising others, beginning with excerpts from practice, and illustrating your application of theory to aid your understanding.

This assignment will provide reflective journals on my experience of supervising a fellow student. The assignment will begin with excerpts from practice and will illustrate theory within my practice. Supervision is an essential and professional process that staff members should engage with regularly, in order to develop the skills, knowledge, understanding and abilities of said staff members (Hawkins and Shohet, 2000). According to Inskipp and Proctor (2001. p.313) Supervision is;
a working alliance between two people, where supervisees give an account of their work, reflect on it, receive feedback, and receive guidance, if appropriate. The object of the alliance is to enable the worker to gain in ethical competency, confidence and creativity, so as to give the best possible service to clients.
(Inskipp and Proctor, 2001. p.313)
Within the process of supervision there are three main functions. Kadushin (1992, cited in Hawkins and Shohet, 2000. p.50) defines these functions as; Educative, Supportive and Managerial. I believe that in order to provide necessary, appropriate and beneficial supervision to a supervisee, these three functions need to be present. When beginning the supervision module, I was approached by a fellow student and close friend, who asked if I would be happy to provide supervision to her, as within her workplace she did not have opportunities to engage in supervision with her line manager. The reflections that follow are centred on my first experience of supervising a fellow student. These reflections will focus on analysing how I supported my supervisee through the supervision sessions, along with highlighting any dilemmas faced during the sessions. Links to relevant policies and procedures will be discussed. 




1. Setting Boundaries for supervision. 
When beginning my supervision practice I was asked by a fellow student and close friend to supervise her, as she did not have regular supervision within her workplace. When asked to supervise this individual I felt a little concerned and anxious to become a supervisor as I had not had this opportunity in my practice, and this individual was a close friend of mine. Initially I was very worried and anxious as I was unsure of how the supervisor and supervisee relationship would manifest, as we were entering in to a different role relationship than we have previously experienced. I was worried that us being close friends would mean the supervision sessions would not be as professional or appropriate as they should. However, due to this individual being a close friend we were able to meet, discuss and set boundaries, expectations, practicalities, the format of sessions, and organisational and professional contexts (Hawkins and Shohet, 2006), for our supervision sessions easily, and detail procedures for and issues arising during the process.

When engaging in supervision previously, I have been lucky to have had an excellent supervisor, who was very approachable, helpful, understanding and who had a wealth of knowledge she constantly presented to myself when asked about academic work, practice, and paperwork. Because of this, I have been very worried, and anxious that I will not be able to provide my supervisee with as good an experience, as I am not as knowledgeable as my supervisor was, and I believe my supervisee is a lot more knowledgeable than me on many aspects of supervision. However, this I think has made me take a step back, re-evaluate my work, and take steps to ensure that I provide a good experience where my supervisee can learn, where I can learn from my supervisee, and where we can both discuss academic work, paperwork and practice, ensuring the experience is positive, professional and as educative and supportive as possible. 
The initial supervision session consisted of creating a supervision contract. During this session myself and my supervisee initially discussed our experiences of supervision, our expectations of this supervisory relationship, and the boundaries we would set. 
See Appendix 1 for the contract. 
During this meeting I did not feel as anxious as I was when originally asked to supervise this individual. I think this was because I was aware of what needed to be included in the contract, I understood that myself and my supervisee had an awareness and understanding along with expectations of what the supervision process involved. I believe myself and my supervisee have a good communicative and working relationship with regards to university and professional work. As noted by Sapin, 2009. p.224) ‘Communication and establishing a common understanding about practicalities, expectations and ways of working can assist the supervisory relationship to flourish’ (Sapin, 2009. p.224). I believe that because myself and my supervisee could communicate professionally and effectively, we were able to discuss boundaries, expectations and further establish our understanding to enable this supervisory relationship to thrive. 
Being aware of our expectations I think made myself and my supervisee strive to ensure we were following supervision practices and policies and provide a platform where any issues could be discussed and dealt with in an appropriate, professional manner. 






2. Tackling stress
The second supervision set up for myself and my supervisee was a pivotal session for myself and her alike. Many issues were discussed during this session, however, one significant issue highlighted was that of stress. After discussing with my supervisee everything she was doing, what was expected of her, and what she is finding difficult, she was able to identify the stressors were mostly from university. Through discussing these stressors with her and providing a platform for her to talk through what issues are affecting her, and how she could possibly overcome these issues, she was able to identify what she could change, and what she had control over, and what issues she could not change. The main issues causing stress discussed were relating to university work, managing and trying to make time for the work, lectures, support sessions, and managing her professional work load at the same time. 
During the session I discussed with my supervisee the need for her to take time for herself, to avoid becoming overburdened by her work, and to avoid becoming burnt out (Fineman, 1985. p.38). Fineman (1985 cited in Hawkins and Shohet, 2000. p. 21), discuss the term ‘burnout‘, stating it is ‘a state of emotional and physical exhaustion (...) self-depreciation and low morale and a deep sense of failure’. After discussing the issue of burnout with my supervisee, we were able to develop strategies for her to attend to her emotional and physical states, including taking time to relax, un-wind and de-stress and care for herself, monitoring her stress symptoms, and ensuring she has time to enjoy her life outside of work, university and parenthood.

When providing the supportive element (Kadushin, 1992), I ensured I was attentive, responsive and understanding in the issues she was presenting myself with. I believe from discussing these issues with my supervisee, I was able to understand her situation, and the stressors she discussed, not only as I am a fellow student and am faced with similar stressors, but also because our conversation centred around issues that I was confident I could provide support on. 

Throughout the session I believe all three functions; Educative, Supportive and Managerial (Kadushin, 1992, cited in Hawkins and Shohet, 2000. p.50) were present, with a main focus on the Educative and Supportive aspects. I believe I supported my supervisee effectively, enabling her to better understand the issues that were affecting her, and what strategies she could try in order to combat these stressors. 


3. Worried about the future
Another issue presented within my supervision practice was that of my supervisee worrying about finishing university with a degree in Youth and Community Work, but not having any security in her job role. 
During a supervision session in April, my supervisee presented as very worried, stressed, and rather upset as her current role will be coming to an end in a month, and she was unsure of whether there would be any job security for her within the organisation. 
Throughout the session we discussed CV writing, Job Application forms, and where my supervisee could look for relevant jobs. Also discussed was the possibility of my supervisee looking and applying for funding herself, rather than waiting for support and direction from her line manager. Whilst discussing this with my supervisee, I was conscious that I was not equipped, or as knowledgeable as I could be on this subject and did not feel I was able to discuss this thoroughly with her, or provide her with the information, support and guidance that she needs. 
On providing an explanation to my supervisee, on where and who I believed would be best suited to discuss her options, I became aware that I was ‘signposting’ (Sapin, 2013. p.247) her to other individuals and organisations that were relevant to her needs, and able to fully support her in this area. Signposting, according to Council for Wales Voluntary Youth Service (CWYVS, 2012. pp.7-8), involves providing a young person with relevant necessary information, that enables them to access support and assistance from another specialist agency or organisation, equipped to deal with the specific needs of the young person, and relies on the worker acknowledging the limits of their expertise. Even though my supervisee is not a young person any more, I believe that signposting is essential for people of all ages, and as a Youth Worker, signposting is an essential process to carry out, in order to effectively support the young people we work with. 

Throughout this session I believe my awareness of my limitations was evident. However, I do not believe my limitations prevented myself providing support to my supervisee, as I was able to successfully signpost her to the relevant and necessary persons for her support needs. 
Throughout the supervision session, I believe the supportive and educative functions (Kadushin, 1992) were evident, as I sported my supervisee to develop her knowledge and understanding of her roles and responsibilities, her morale and job satisfaction, and attend to her stressors of not having security within her job role. However, I also believe the managerial function (Kadushin, 1992), was present at certain points throughout the session.  
I believe throughout this supervision meeting, I was able to understand my supervisee’s views, concerns and her needs, and I was able to signpost her, and provide her with information on where she could go for more appropriate, specialist help and support, as I did not feel I was able to provide her with the support and advice she needed. Therefore, I believe the session was effective, supportive, and educative for not only the supervisee but myself also. 


4. Feeling under valued
A re-occurring theme throughout this supervision process has been one of my supervisee feeling ‘under-valued’ by other staff members and management. On the first occasion this subject was brought up I felt I did not react appropriately, or deal with the situation as a professional supervisor should. I felt I did not deal with this as well as I could have because I was too emotionally attached to my supervisee, and was very annoyed at her management team as I was very aware of what work my supervisee was doing, and how hard she had been working in order to make the work conducted more beneficial to the young people attending the centre. After the supervision session I apologised to my supervisee and informed her that if this theme were to be discussed again, I would ensure I was professional, and would not disclose my personal beliefs and views on the subject, also I would endeavour to provide an outside perspective on the subject. 

The second occasion this theme was brought up was a number of weeks later when myself and my supervisee met for our fifth supervision session. When my supervisee brought this issue to the supervision session, I again felt very annoyed and upset at the fact this issue was again presented. However, I was conscious of the first discussion around this theme, and ensured I was as professional as I could possibly be. Throughout this discussion I did not impart my personal views and beliefs on this subject, as I was aware of the initial discussion a number of weeks ago and did not want to seem unprofessional again. I discussed with my supervisee, the need for her to discuss this issue within her work place, with her line manager, and the possibility of my supervisee taking a step back, and re-evaluating her role within the setting, and what she is required to do. After discussing with my supervisee her roles and responsibilities, I felt I did not have the ability to support her further with this matter, because even though through this relationship and discussion, she was able to express her thoughts and opinions, we were only interpreting this through her experiences, and were unable to gain the perspectives from the management team. This I did not think was ethical or fair to the organisation, therefore, I advised my supervisee to discuss this matter with her management team as soon as possible, to avoid any further upset, and possibilities of the situation worsening. 

I believe throughout the second discussion on her feelings of being under-valued, and not appreciated, the supportive function (Kadushin, 1992), was evident, as I provided an environment where my supervisee could openly discuss her thoughts and feelings in relation to her morale and job satisfaction, which allowed her to reflect on the issues presented. This I believe encouraged my supervisee to discuss this particular issue within her workplace, and provided her with opportunities to view this issue from a managerial perspective. 

Throughout this session I feel I was able to support my supervisee to the best of my ability. I believe I was professional throughout this session, and able to advise my supervisee on what I thought would be the most appropriate solution to this dilemma. 



5. Difficulties whilst supervising another student. 
During a supervision session with myself and my supervisee, a concern was raised by the supervisee regarding her supervisory role with another student, and I was asked what my beliefs were on what my supervisee should do. 
When discussing this matter with my supervisee I emphasized the importance of her discussing this with her supervisee, and possibly the lecturers within university, including the coordinator of the module. However, my supervisee informed me that she has spoken with her supervisee, yet the same issues are present. Throughout the meeting we discussed the importance of a supervision contract, and how she could re-visit the contract with her supervisee in an effort to develop their awareness and understanding of supervision, and the supervisory relationship, as this relationship is different from the relationship both have previously experienced. This I felt would be significant to the development of the supervisee’s understanding of what is expected, and through re-visiting the contract, amendments could be made with both parties present and able to discuss thoroughly the expectations and responsibilities, not only for the supervisor, but for the benefit of the supervisee as well. Re-visiting the contract can aid both parties to re-establish boundaries, practicalities, format of sessions, and organisational and professional contexts (Hawkins and Shohet, 2006). Misconceptions and misunderstandings can occur if the supervisee or supervisor are not adhering to the contractual agreement set out at the onset of supervision. Brown and Bourne (1996. p.51) support this stating; ‘serious misunderstandings can occur when the respective expectations of supervisor and supervisee are not shared at the outset’ (Brown and Bourne, 1996. p.51). Therefore, I believe my suggestion on re-visiting the contract could prove crucial to the development and continuation of a productive, beneficial supervisory relationship. 

I believe throughout this session I supported my supervisee to the best of my ability as her supervisor and provided her with information and opportunities to reflect on the work she is conducting, and opportunities to re-evaluate and re-contract the relationship to ensure the best possible outcomes for both parties. I think I successfully combined each function, educative, supportive, and managerial (Kadushin, 1992), in to this session as I supported my supervisee to understand her supervisee better, and become more aware of the dynamics of the supervisory interactions. I believe provided support and an opportunity for her to attend to her thoughts, feelings and beliefs in relation to the relationship between her and her supervisee. I also feel the managerial function (Kadushin, 1992), was incorporated at certain points when discussing the importance of supervision for students, the importance of the supervisory contracts, and the possibility of my supervisee discussing the issue with lecturers within university.

Throughout this supervision process I have been able to highlight my strengths and limitations when becoming a supervisor. Firstly, I believe my strengths have been highlighted throughout this process and have been in providing the supportive and educative (Kadushin 1992) elements. I believe my strengths lie within these functions as I have been able to support my supervisee to reflect on her practice, and the issues discussed within the supervision sessions, in order to further develop her knowledge, skills, abilities and understanding of her work (Kadushin, 1992). I believe I have also been able to provide a platform for my supervisee to improve her morale, attend to her stressors, and develop and utilise strategies to de-stress, and attend to her thoughts, feelings and beliefs. Secondly, my limitations were also highlighted throughout the process, especially when discussing academic work, and providing the Managerial (Kadushin 1992) aspect to the process. I believe the managerial function (Kadushin, 1992) was in a sense a limitation of mine throughout this process, as even though I was mindful and adhered to relevant policies and procedures including confidentiality, the National Occupational Standards for Youth Work (Learning and Skills Improvement Service, 2012) (LSIS), Safeguarding, along with many others, I was not knowledgeable on the individual and organisational policies and procedures my supervisee’s organisation adhered to. Therefore, I could not provide my supervisee with as beneficial and experience as I could have, as I was not knowledgeable on her individual organisations policies and procedures until close to the end of the supervisory relationship.
However, even though I believe my limitations were evident throughout the whole process, I do not believe these hindered my supervisee in any way, as I believe I was able to identify my limitations and provide opportunities for my supervisee to access further support through signposting her to the relevant individuals and organisations.

 
This assignment has detailed my experience of supervising a fellow student, providing excerpts from practice, illustrating theory relating to the excerpts, in the form of reflective accounts. Throughout the experience of supervising a fellow student, and close friend, I have noted how important completing a contract, with expectations, boundaries, practicalities, format of sessions, and organisational and professional contexts are within supervision practice. Discussed within each reflection is how I believe I supported my supervisee, and what functions, educative, supportive or managerial (Kadushin, 1992), I believe were present during the supervision sessions. My strengths and limitations have been discussed and highlighted throughout the reflections with my main limitation being highlighted within the managerial function (Kadushin, 1992). 

In my future practice, if the opportunity arises for myself to supervise another individual I believe I will utilise the skills I have developed on throughout this process, and will ensure I am knowledgeable on individual organisational policies and procedures where possible, to ensure I can provide my supervisee with the most beneficial, effective supervision experience. 
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APPENDIX 1: Supervision Contract

This is a contractual agreement between Kelly Jacob (Supervisee) and Chloe Henderson (Supervisor). The purpose of this supervision relationship is to meet requirements for both Supervisor and Supervisee’s studies for University, and to provide a platform for Kelly Jacob to receive supervision and support outside of her workplace. 

1. Practicalities and Structure of Supervision

· Frequency of meetings:  once a fortnight to once every three weeks (More if requested or needed)

· Duration of meetings: 1 hour

· Location of meetings: Private, quiet room - location to be decided by both parties

· Supervisor and Supervisee agree to make contact via email / phone if unable to attend arranged meeting, or if either person is likely to be late due to unforeseen circumstances. 

2. Rights and Responsibilities 

It is the responsibility of the supervisor to: 
· To uphold ethical guidelines and professional standards; 
· To complete supervision sessions as agreed, without interruption,
· To create a safe, professional environment for supervision,
· To provide the supervisee with constructive feedback on practice,
· To provide the supervisee with constructive feedback on and work brought to the session, 
· To provide a platform for the supervisee to reflect on their practice,
· To monitor the supervisory relationship and ensure all aspects of professional supervision are upheld, 
· To create a supervision file containing supervision records and other documents relating to the supervision process

It is the responsibility of the Supervisee to:
· To uphold ethical guidelines and professional standards; 
· To complete supervision sessions as agreed, without interruption,
· To create a safe, professional environment for supervision
· To bring an issue from practice to each session to be discussed during the session, 
· If a piece of work is needing to be discussed, the supervisor requests this to be sent prior to the session, for the supervisor to read through and add comments to where possible, 
· To accept constructive feedback
· To monitor the supervisory relationship, and ensure all aspects of professional supervision are upheld 
· To hold a supervision file containing supervision records and other documents relating to the supervision process.
 
3. Organisation and Professional Context

Both the supervisor and supervisee are entitled to present their opinions and views. However, in the likelihood these opinions and views are discussed, both parties should remain professional. 

Both the supervisor and supervisee are expected to maintain professional boundaries in discussions related to practice and adhere to the National Occupational Standards for Youth Work (LSIS, 2012), Safeguarding, Confidentiality and Data Protection. 

Both the supervisor and supervisee are hoping that supervision will be a positive experience that will genuinely impact practice in a positive way.
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4. Boundary Management

· Any issues related to practice of a professional nature can be discussed. The student’s personal issues may be discussed if they are likely to impact practice directly. However, if the supervisor prefers not to discuss these issues she will politely ask for the discussion to stop.

· The supervisor is willing to discuss policy, procedures, models of best practice and personal experience related to practice.  She is also willing to discuss university assignments and how theory may be related to practice, 

· All discussions will be kept confidential unless issues are presented where there is direct or indirect harm posed to another person or young person. Where this is the case, safeguarding policies and procedures will be followed. 

· Any gossip will be politely discouraged if and when it begins, by asking the person speaking to stop, and return to a more appropriate conversation, 

· Inappropriate or derogatory comments will be discouraged if and when they are made, by asking the person speaking to stop, and return to a more appropriate conversation




	 Signed
	

	 Supervisor:
	 C. Henderson

	 Supervisee: 
	K. Jacob



 


