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Part 1 Proposal
Title
Planning, implementing and evaluating a small-scale change in EFL classroom practice: the strategic use of codeswitching to support comprehension and participation in a bilingual classroom

1. Aims of the investigation
The aim of this proposal is to plan, implement and evaluate a small-scale change in EFL classroom practice through the strategic use of codeswitching in a bilingual classroom. In this study, codeswitching refers to the purposeful movement between English and the learners’ first language at selected points in the lesson. The main purpose is to explore whether limited and careful use of the first language can support learner comprehension, increase participation and improve classroom interaction without reducing the importance of English as the target language.
This is a suitable topic for a small-scale TEFL investigation because it focuses on one realistic classroom issue rather than trying to cover too many areas at once. It also links clearly to teacher cognition, since teachers’ classroom choices are often influenced by what they think, know and believe about language teaching and learning (Borg, 2003). 
This proposal is guided by the following research questions:
1. How can the strategic use of codeswitching be planned as a small-scale change in EFL classroom practice? 
2. How do teachers perceive the use of codeswitching to support learner comprehension and participation? 
3. What are the possible implications of this classroom change for future EFL practice? 
2. The rationale and main conceptual themes for the investigation
I chose this topic because codeswitching is a common part of many bilingual classrooms, yet it still remains debated in English language teaching. For a long time, teaching approaches were influenced by the belief that English should be used as much as possible and that the first language should be avoided. Cook (2001) questioned this traditional view and argued that the first language should not automatically be treated as a problem in the classroom. In a similar way, Hall and Cook (2012) reviewed the literature on own-language use and showed that learners’ first languages continue to play an important role in language teaching and learning across many contexts. This suggests that the first language is not necessarily a sign of weak teaching but may be a useful classroom resource when it is used with a clear purpose (Cook, 2001; Hall and Cook, 2012). 
The topic is also important in practical terms. In real lessons, teachers often have to make quick decisions about whether remaining only in English is the best option or whether a short switch to the learners’ first language may help explain a difficult word, clarify an instruction, save time or reduce confusion. This is especially relevant in bilingual settings, where learners may share the same first language and where classroom understanding can sometimes depend on short moments of clarification. Lee and Macaro (2013) found that linking vocabulary learning to the first language benefited Korean EFL learners, particularly younger learners. Although that does not mean the first language should replace English, it does suggest that it can play a supportive role in some situations (Lee and Macaro, 2013). 
Another important idea connected to this proposal is translanguaging. García and Lin (2016) describe translanguaging as both the fluid language practices of bilinguals and the pedagogical approaches built around those practices. Li Wei (2018) also presents translanguaging as a practical theory of language, emphasising the fluid and dynamic ways multilingual speakers draw on different semiotic and linguistic resources. These ideas are useful because they challenge the older assumption that bilingual learners always keep languages strictly separate. Instead, they support a more realistic understanding of multilingual classrooms, where movement across languages can help learners make meaning and engage more fully in learning (García and Lin, 2016; Wei, 2018). 
Teacher cognition is another key theme in this proposal. Borg (2003) explains teacher cognition in terms of what teachers think, know and believe, and how these mental processes relate to classroom practice. This is highly relevant to codeswitching because decisions about language use in class are rarely neutral. Teachers may use or avoid the first language because of their beliefs about good teaching, learner needs, classroom control or the role of English in the lesson. Looking at teacher perceptions therefore helps explain not only what happens in the classroom, but also why it happens. For this reason, the proposal connects the practical classroom change with wider theoretical ideas about teacher cognition, bilingual pedagogy, scaffolding, learner comprehension and learner participation (Borg, 2003). 
This topic is also manageable, which is important for the assignment. It does not try to solve the full debate about English-only teaching. Instead, it focuses on one limited intervention: the strategic and selective use of codeswitching in a single teaching context. This makes the study realistic and closely aligned with the assignment requirement to plan, implement and evaluate a small-scale change in EFL classroom practice.
3. A description of the evidence you intend to collect
The study will collect mainly qualitative evidence. The first source of evidence will be semi-structured interviews with a small number of teachers, ideally three to five. These interviews will allow the teachers to explain when they use codeswitching, why they use it, and whether they believe it helps learner understanding and participation. Because the study is concerned with teacher perceptions, interviews are an appropriate main source of evidence.
The second source of evidence will be classroom observation notes. Observation is important because it allows the study to look at how the planned use of codeswitching appears in practice. It will help identify where in the lesson switching takes place, for example during explanation, instructions, feedback, behaviour management or task support. It will also make it possible to note whether learners appear more confident, more engaged or less confused after the switch.
Field notes will also be written during or immediately after the observation. These notes will include details such as lesson stage, the apparent reason for the switch, and any visible learner response. This combination of interviews and observation is useful because it makes it possible to compare what teachers say with what happens in the classroom. Cahyani, de Courcy and Barnett (2018) found that teachers’ codeswitching in bilingual classrooms could serve both pedagogical and sociocultural functions, which supports the choice of these methods in the present proposal (Cahyani, de Courcy and Barnett, 2018). 
4. The methods you plan to use to collect your evidence
This study will use a small-scale qualitative case study design. A qualitative approach is the best fit because the purpose is not to measure codeswitching statistically across many classrooms, but to understand how teachers view it and how it works in one teaching context. The focus is therefore on meanings, experiences and classroom decisions rather than on numerical comparison.
Semi-structured interviews are suitable because they provide a balance between structure and flexibility. The researcher can prepare a set of core questions in advance, but participants still have room to explain their views in their own words. This matters because beliefs about first-language use can be complex and may depend on teaching experience, learner level or lesson type. Interviews are therefore a sensible method for exploring teacher cognition in relation to classroom language choices (Borg, 2003). 
Non-participant observation will be used to support the interview data. In this method, the researcher observes the lesson without taking part in the teaching. This makes it possible to see whether teachers’ stated beliefs about codeswitching are reflected in classroom practice. Observation also strengthens the study by giving a clearer picture of the function of codeswitching in real time. Earlier research has shown that teacher codeswitching may serve several classroom purposes, including pedagogical, managerial and sociocultural ones, which makes observation especially relevant here (Cahyani, de Courcy and Barnett, 2018). 
These methods are appropriate because they match the aims of the proposal closely. Since the project is mainly concerned with teacher perceptions and classroom use, interviews and observation are more suitable than test scores or large questionnaires. They are also realistic for a project with a short timescale and a small number of participants.
5. A description of the settings in which you plan to collect your evidence
The proposed setting is a bilingual or multilingual teaching context in which English is taught to learners who share a first language. This could be a school, a private language centre or another educational environment where teachers regularly decide whether to remain in English or switch briefly into another language for support.
The participants will be a small number of English language teachers working in that setting. The learners themselves will not be the main research participants, although they will be present during classroom observations. The main focus will remain on teacher practice and teacher perceptions. This makes the project more manageable and keeps it within the scope of a small-scale proposal.
Keeping the study within one setting is also useful because it allows the classroom change to be examined in relation to the actual context, including learner level, lesson aims and institutional expectations. Hall and Cook (2012) emphasise that own-language use in teaching is shaped by classroom realities, which supports the importance of context in a study like this (Hall and Cook, 2012). 
6. The ethical issues you need to consider
Ethics are an important part of this proposal because the research involves teachers and classroom-based observation, with learners indirectly present during the lesson. For this reason, the study will follow the BERA Ethical Guidelines for Educational Research (BERA, 2024). The fifth edition states that the guidelines are designed to help researchers conduct their work to the highest ethical standards, and BERA’s related case material on classroom observation highlights issues such as consent, transparency, confidentiality, the right to withdraw and researchers’ duty of care (BERA, 2024). 
All teacher participants will be given clear information about the purpose of the study and what participation involves. They will be asked to provide informed consent before interviews or observations begin. Participation will be voluntary, and participants will be informed that they can withdraw from the study at any point without penalty.
Confidentiality will also be protected carefully. Pseudonyms will be used instead of real names, and identifying details about the institution, staff and learners will not appear in the final write-up. Any interview notes, recordings or observation records will be stored securely and used only for academic purposes. Institutional permission will also be sought before the observation stage begins. Since the focus is on teacher language use rather than on evaluating individual learners, observations will be carried out in a way that causes as little disruption as possible. These steps are consistent with the ethical principles set out by BERA and help ensure that the project is carried out responsibly (BERA, 2024). 
7. The methods you expect to use to analyse the evidence you collect
The data will be analysed using thematic analysis. Braun and Clarke (2006) describe thematic analysis as an accessible and theoretically flexible method for analysing qualitative data. This makes it especially suitable for a small-scale project like this one, where the data will consist mainly of interview responses and observation notes rather than large datasets (Braun and Clarke, 2006). 
The first step will be to read through the interview responses and observation notes several times in order to become familiar with the data. After that, initial codes will be identified. These may include ideas such as “explaining difficult concepts”, “clarifying instructions”, “reducing anxiety”, “managing behaviour” and “encouraging participation”. The next step will be to group these codes into broader themes which reflect patterns across the data.
The final stage of the analysis will involve comparing the themes that appear in the interviews with the patterns noticed during classroom observation. This will help show whether teachers’ views about strategic codeswitching are reflected in what they actually do in the classroom. Thematic analysis is therefore suitable because it allows the data to be organised clearly and helps link teacher perceptions to practical classroom behaviour (Braun and Clarke, 2006). 
8. The timetable for the proposed project
A five-week timetable is realistic for this project.
Week 1: finalise the topic, review the key literature, and prepare the interview questions and observation framework.
 Week 2: contact participants, seek institutional permission, and obtain informed consent.
 Week 3: conduct the semi-structured interviews.
 Week 4: carry out classroom observations and complete field notes.
 Week 5: organise the data, identify the main themes, and begin the analysis and evaluation.
This timetable is realistic because the project remains small in scale, uses a limited number of participants, and relies on straightforward qualitative methods. It is manageable within the scope of the assignment and leaves enough time for planning, data collection and initial analysis.
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