
 
2609476 ECEY4014 3000
 

 Portfolio 

 

Contents  

Part 1 - Personal Development Plan – Page 2 and 3 

Part 2 - Briefing Paper of Reflective Practice in the Early Years – Pages 4 and 5 

Part 3 - Analysis of the significance of different aspects of professional practise and 
why these are important in meeting the individual and inclusive needs of children – 
Page 6 – 12 

 

 

Use of AI acknowledgment  

I confirm that I have not presented any AI generative text as my own. I confirm that 
all content presented is my own. I have copies of my drafts, notes and other 
resources. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 
 

1 
 



 
2609476 ECEY4014 3000
 

 

Personal Development Plan 

 

In this section, I have created a personal development plan describing short- term, 
mid-term and long-goals that I wish to achieve. The plan identifies the steps I need to 
take in order to achieve these goals. 

 

N
o 

Improve
ment 
and 

Develop
ment 
Goals 

Success 
Criteria 

(How I will 
know when I 
have made 
this change) 

The actions I will 
take to achieve the 

goal 

Timeli
nes 

What will this 
help me to 
achieve? 

1 Improve 
my 
academic 
writing 
skills. 
 

I will know I 
have 
achieved 
this goal 
when I 
confidently 
write 
academic 
assignment
s, structure 
my work 
clearly and 
use 
appropriate 
Harvard 
referencing 
correctly. 

I will improve my 
academic skills by 
continuing to practise 
writing assignments 
and improving by 
using the feedback 
provided by my 
lecturers. I will also 
read academic 
sources to improve my 
writing skills. I will refer 
to the Harvard 
referencing guide to 
ensure my referencing 
is correct. I will also 
continue to attend 
lectures and take 
notes,  

The 
timelin
e that I 
have 
set to 
achiev
e this 
goal is 
3-6 
month
s. 

This will improve 
my academic 
writing skills and 
the ability to 
complete my 
university work to 
a higher standard. 
It will also help 
me increase my 
confidence as a 
student and 
develop skills that 
I can use 
throughout my 
course. 

2 Develop 
my 
practical 
skills and 
experienc
e in an 
early 

I will know I 
have 
achieved 
this goal 
when I have 
gained 
experience 

I will attend regular 
placements and 
observe experienced 
staff in the early years 
setting. I will observe 
and take part in 
activities. I will absorb 

The 
timelin
e that I 
have 
set to 
achiev
e this 

This experience 
will help me 
develop 
knowledge, 
practical skills 
and confidence 
needed to work 
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year 
setting. 
 
 
 

and 
confidence 
supporting 
children’s 
learning and 
developmen
t needs.  

knowledge from 
practitioners in an 
early years setting, to 
increase my 
confidence working 
with children. I will also 
ask for feedback 
during placement, to 
improve my skills and 
identify my strengths 
and weaknesses.  

goal is 
1-2 
years 

effectively with 
children. It will 
also help me gain 
confidence from 
having 
experience 
working with 
children in the 
early years. 

3 To 
become 
a 
teacher. 
 
 
 
 

I will know I 
have 
achieved 
this goal 
when I 
qualify as a 
teacher. 

I will complete my 
Early Years Education 
and Care: Practitioner 
Status course and use 
my knowledge to 
continue gaining 
experience in an early 
years setting. 
Afterwards, I will 
research further 
education options. I 
will complete a PGCE 
course to gain further 
knowledge and skills in 
order to qualify.   

The 
timelin
e that I 
have 
set to 
achiev
e this 
goal is 
2-4 
years 

This will help me 
gain knowledge 
and experience 
needed in order 
to achieve my 
long-term goal of 
becoming a 
teacher. This will 
create a plan that 
I can follow and 
allows me to 
continue gaining 
further experience 
and confidence 
working with 
children.   
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Briefing Paper of Reflective Practice in the Early Years 
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Analysis of the significance of different aspects of professional practise and 
why these are important in meeting the individual and inclusive needs of 

children 
  

 
What is professional practise? What is professionalism? 
 
Professional practise is enabling the wellbeing of children and prioritising their needs 
and safety to achieve the best outcomes possible. Professionals must understand 
that they are responsible and liable for the wellbeing of the children under their 
supervision and care. According to DCSF (2008b, citied in Powell, 2010, pp. 
218-219), there are several requirements that need to be met before entering the 
childcare workforce, such as criminal record checks, identity checks, full employment 
history, relevant qualifications and more. The result of this is that trustworthy 
individuals are placed in this position which encourages parents to feel confident in 
trusting that they are allowing responsible individuals to care for their child.  
 
There are also professional expectations that practitioner must meet when working in 
childcare settings. According to DCSF (2008b, citied in Powell, 2010, pp. 218-219) 
, these include that the individual is appropriately trained, regularly engages in cycles 
of planning, shares knowledge, reflects on practice and communicates closely with 
other professionals and parents. Practitioners should also prioritise values such as 
safeguarding, empathy, always remaining professional and always having the child’s 
best interest in mind. By maintaining professional standards this encourages 
practitioners to create a safe and well organised environment.  
 

According to Hayes et al. (2024), professionalism as a practitioner is about 
constantly challenge, reflecting and improving practice, as well as having a clear 
understanding of what is expected of the practitioner. As well as this, practitioners 
may have their own set of values to follow. Pacey (2016, citied in University of Wales 
Trinity Saint David, n.d.) supports this by suggesting that reflective practice should 
include questioning, challenging and modifying practice in a continuous cycle to 
support reflection and improvement. This is important because reflecting on practice 
allows practitioners to identify areas that require change. It also allows practitioners 
to identify whether they are meeting children’s individual needs and requirements. 
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Why communication and relationships are important to professional practise 
and meeting the needs of children 
 
Effective communication and positive relationships are one of the core values to 
creating a well organised setting and a supportive environment in the workplace. 
Wilson (2025) supports this by stating that building relationships with parents can 
build trust and break barriers, helping to create more effective communication. If 
parents are comfortable to share information and concerns, practitioners can work 
alongside them to support the child. 
 
Communication plays an important role in safeguarding and ensuring a child's safety. 
For example, if a child is involved in an incident, it is important that a member of staff 
contacts and clearly communicates with all relevant individuals, including the child, 
parents, coworkers, and other appropriate professionals. Communication between 
colleagues is important, as it helps maintain consistent routines that keep practice 
running smoothly. Relaying information is particularly important for children with 
additional needs as communicating with parents and other colleagues help 
practitioners understand what may trigger the child, as well as, what makes them 
feel comfortable. This helps the staff provide appropriate support for the children.  

Solvason and Webb (2023) suggests that communication with parents is central to 
supporting children. Conversations with parents can help practitioners gain a better 
understanding of a child’s behaviour by considering their experiences outside of the 
learning environment. This is important because changes in a child’s behaviour may 
be influenced by circumstances at home. Solvason and Webb (2023) also suggests 
that empathy and understanding are important aspects of professional practise, as 
children experiencing difficult circumstances may find learning and making progress 
challenging in practice. By communicating with parents, practitioners can gain a 
better understanding of the reasons behind a child facing difficulties with learning 
and provide appropriate support for a child’s individual needs. 

 
Safeguarding and child protection the child's welfare. Protecting children from 
harm and abuse.  
 
Safeguarding and child protection is a part of professional practice, in which every 
adult involved is responsible. Practitioners should understand that they are 
responsible for making important decisions when parents are not present. According 
to McMahon and Dyer (2019) practitioners have a duty of care when working in a 
childcare setting and therefore must ensure that they are always updated with the 
expectations and legislations set. The organisation also has a duty of care to follow a 
risk assessment when concerns are reported to them. The result of this is to protect 
children from harm and abuse. It is important that staff are educated on the 
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legislations and safety acts for children set in their region and have knowledge on all 
different types of abuse. They must have the ability to recognise the signs indicating 
to abuse and neglectful behaviours of parents and report to the appropriate 
individuals when concerns are raised regarding a child's safety. This is particularly 
important in an early years setting, as young children may struggle to communicate. 
According to Social Care Wales, (n.d.), there is now an app that staff can download, 
advising them on safeguarding procedures. Failure to act on a concern raised can 
contribute to a child at risk of harm, in which the members of staff involved and 
organisation while be accountable. 

Social Care Wales (2026) suggests that in Wales concerns must be reported to 
LADO/DOS. They are also advised to follow their own procedures assisted by the 
ACAS code practice, as well as taking advice from HR. In more extreme cases, they 
may require working alongside other organisations, such as social services, the 
police and NSPCC. 
 
Furthermore, having in depth knowledge and understanding on the children in their 
care is an important aspect of safeguarding, particularly for children with additional 
learning needs. If practitioners have an in depth understand of what may trigger a 
child with additional learning needs, they can ensure safety for the child, other 
children, and members of staff. 
 
How does the observation and planning cycle inform professional practice and 
ensure practitioners are meeting the needs of children? 
 
According to Hayes et al. (2024) observation is important during professional 
practice as it can help practitioners reflect on previous sessions and identify areas 
for improvement. The Welsh Government (2022) suggests that using a range of 
observation techniques is extremely insightful and allows practitioners to develop a 
deeper understanding on how children perceive the world. It is also important that 
practitioners record and monitor their observations so they can reflect on them later. 
Brock (2015) suggests that reflections upon observations is a core value for practice 
in the early years as practitioners are able to plan and create sessions that are more 
suitable for the children's individual needs by evaluating observations taken during 
practice. 
 
Practitioners often teach through representations; therefore, it is important that 
children also learn through real-life experiences so they can link them to 
representations shown to them in practice. 
  
Observations by practitioners also link to safeguarding. Dobson and Melrose (2020)  
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suggests that it is important for practitioners to always remain professional, including 
when it can feel uncomfortable to raise concerns. However, Dobson and Melrose 
(2020) suggest that practitioners must remember their duty of care and be prepared 
to have uncomfortable conversations with parents if they have noticed any concerns 
about a child’s safety. 
 

Multi agency working allows a collaborative reflection with different ideas and 
different perspectives. Wilson (2025) supports that it is important to work with other 
professionals as they bring diversity in values within practice. This is important 
because one professional may recognise something that others have not. 
Collaborative practice leads to deeper levels of critical thinking and opportunities to 
learn from others. Reed and Walker (2015) suggest that different perspectives can 
help lead to self-evaluation and in-depth reflection. Poor communication between 
staff and agencies can contribute to problems in childcare settings. 
 
According to Vygotsky’s theory, Dolya (2010) suggests that organising a structured 
interaction between children and adults is how psychological development 
enhances. According to Vygotsky’s, Dolya (2010) creating a curriculum suitable for 
children in the early years setting will encourage improvements in development. 
These topics will include mathematics, logic, development games, exploration, story 
grammar and many more. It is believed that this will encourage development and 
teach children a better understand of the world around them.    
 
How do the principles of the UNCRC inform professional practice and why is 
this important? 

According to UNICEF UK, (n.d.) the principles of UNCRC are important for every 
early years setting to follow. The UNCRC is the largest human rights treaty in the 
world. Every child should have access to their rights, regardless of background, 
financial struggles and difficult circumstances. It is important for practitioners to 
educate themselves on these rights and ensure they are enforced in their practice. 
This helps to ensure all children are treated fairly and with respect. Practitioners 
should also help children understand their rights. 
 
In conclusion, professional practise is essential in every early years setting to meet 
the individual and inclusive needs of children. Effective communication, observation, 
planning and reflection help practitioners support children’s learning needs. 
Safeguarding and following the principles of the UNCRC ensure that children’s 
safety and rights are protected. Overall, practitioners should include different aspects 
of professional practice in their setting to ensure they are creating a safe, and 
supportive learning environment.  
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