The primary objective of this assignment is to reflect on the 9 hours of classroom observations I have conducted over the past few weeks. I have spent 3 hours with three different lectures, all of whom have taught three different topics at different levels. The act of observation contributes to a comprehension of effective teaching, enhancing insight into students' requirements and the dynamics of learning (Lahiff, 2015). The teachers I observed used a variety of teaching pedagogy. Teaching pedagogy refers to the strategies, methods, and approaches employed by educators to facilitate learning and promote effective instruction. It encompasses the theories and practices that guide the teaching process. Hollins (2021) points out five main teaching pedagogies: constructivist, integrative, collaborative, inquiry-based, and reflective approach. I will also point out these pedagogies as they occur throughout my observations and my reflection on my practice.
The main body of this assignment is organized into sections: PowerPoints, Blooms Taxonomy, the power of names, teaching as a commodity, my personal teaching pedagogy, and the use of The Feynman Technique or Inquiry-Based Pedagogy. The main reflective cycle used in this piece of work is the Boud model (Appendix 1) of reflection in the learning process (cited in Avis et al, 2019, p.97). During the observation sessions, I consistently examined ways to apply the content to my professional practice and address my developmental needs, employing Boud's reflective cycle. I feel this reflective cycle has worked the best with the observations of others (see Appendix 2 for teaching observation forms).  Also teaching standards used in this assignment are ‘Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales’ the standards are also shown in my approach to values, knowledge and skills.
PowerPoints 
The use of PowerPoint presentations: Utilizing PowerPoint presentations was effective; all were visually clear with concise text, incorporated images, included references, and featured well-coordinated colours. This approach allowed lectures to maintain flexibility, responding promptly to student needs during the session (Race & Pickford, 2007, p.66). I was also able to view one of the lectures ‘touching up’ a PowerPoint in a break, adding an updated research article and deleting a different slide. Although it is great to be prepared, he was (according to Broadwell 1960 level of teaching, cited in Sarnat, 2010) in a state of unconscious competence/mastery which shone through.  Ashton & Stone (2018) say that as a teacher, it is crucial to be responsive, continuously adapting your sessions to meet the needs of your learners while simultaneously guiding them toward achieving the desired learning objectives.
Bloom’s Taxonomy 
In one observation the application of Bloom's Taxonomy was used. The six objectives encompass various cognitive levels: Remembering, Understanding, Applying, Analyzing, Evaluating, and Creating. This taxonomy provides a structured framework for educators to design and assess learning experiences. In the above PowerPoint observation and subsequently after using Bloom's taxonomy this teacher laid out a path for students to follow which was in line with the constructivist approach in teaching pedagogy; building smaller concepts onto bigger themes in a collaborative environment between students (Hollins, 2021, p.9). Saravanan (2021) says that Bloom's starting point is from the foundational level, remembering information; students were tasked with remembering a specific theory (and example) following their break, building on the content presented in the PowerPoint. It progresses through understanding when groups were formed, topics allocated to each group. The groups then relayed to the teacher what they had learned (which also meant the students that did not want to speak in front of others did not need to, but their understanding could still be assessed by the teacher listening in to conversations).
I just wanted to highlight at this point my understanding of a responsible and positive learning environment; in that not every student has the confidence to speak in front of a class and I think it is very important for a student's mental health and well-being they not be ‘forced’ to speak in front of a class, or their name ‘called out’ without permission (volunteering to speak, putting up their hand, offering up information (Barden & Caleb, 2019)). I will do this for inclusion, learning differences, self-esteem, and individuality. Although I want all my students to know this is a safe space to speak, never telling a student they are ‘wrong’ or making them look ‘silly’ in front of their peers. I would also never want to get angry at a pupil like I have observed as a child/teenager. I recognize that everyone learns at their own pace; I want to run a classroom that values students, promotes diversity, opportunity, inclusion, and challenges discrimination in all forms (Barden & Caleb, 2019). Vailes (2017, p.86) puts students into a great metaphor of ‘flowers’, with millions of different types, even the same species growing different, some flowering faster than others, unique individuals with different interests, weaknesses, and passions. Next on The students as part of their groups were given a case study to apply the knowledge and show consolidation of knowledge. Next is analyzing concepts, evaluating ideas, culminating in the creation of new knowledge or solutions to create. These last three parts of Bloom's Taxonomy seemed to be covered by the assignment brief (which the lecture went through with the students in the session). After looking at a number of assignment briefs; it does seem that assignments are heavily relied upon to produce analysis, evaluation, and creation. Arievitch (2020) like some other scientists criticize Bloom's taxonomy of objectives, arguing that it oversimplifies human cognition and learning complexity. For instance, in Bloom's model, observation is considered a basic task, placed at the lowest level of the hierarchy (first observe, then memorize, understand, etc.). This view has faced objections, notably from scientists like Flannery (2007), and if we were to look at Observational Learning Theory, observation has the potential to change behaviours (imitation, rule-governed, complex), conceptualization, cognition, understanding; this could then slip into the realms of developmental theories, aggression, and role modelling (Fryling et al, 2011). Therefore, we know from other psychological theories that the task of ‘observation’ is not as simple as Bloom's model makes it be in his ‘levels’ of learning.
The importance (and power of) Names 
While I initially intended to remain inconspicuous during observing the class, in one the tutor consistently used my name, even though I was not officially enrolled. He included me (like all the other participants) in examples, questions, and activities. This simple act had a profound impact on me, prompting me to look deeper into the inclusion, social aspects, emotional and relationship value of using first names (Appendix three for more information). Obviously, it was not just my name he used but all his students. He engaged every participant in the lesson. Often questions were attached to names in a pedagogy inquiry-based approach, the approach in the form of structured inquiry, but the tutor always gave students the method and information to achieve the answer (Hollins, 2021, p.25) “Remember that a person’s name is to that person, the sweetest and most important sound in any language.” (Carnegie 1936) My entire life I have always said, “I will remember a face anywhere, but I never remember names”. Yet what I have learned after this observation is that names are extremely important, and this ‘motto’ I previously held probably needs to change.
I can enhance my ability to learn students' names by incorporating name games when first meeting them; having a seating plan (or memorizing where students sit according to the register, small adult classes often taking the same seats week after week) and having name tags (Trout, 2009). Consistently using these methods until I have each name memorized, even if it means having students wear name tags for a month, is a worthwhile investment in remembering each individual student's name. Yet if I were to look at certain higher education institutions, lecture halls may accommodate up to 300 students, making it challenging for tutors to know more than a few names (Vailes, 2017). Assignments are often submitted under student numbers, creating a situation where faces are not associated with the work. Consequently, many students may feel unnoticed, ignored, undervalued, and merely part of the crowd. This sense of anonymity can contribute to heightened mental health difficulties and an increased dropout rate (Barden & Caleb, 2019). Also, there is a cultural and identity importance for using the first name especially when it comes to improving race and ethnicity classification (Voicu, 2018). This can also demonstrate teaching standards of having dignity, courtesy, and respect towards others. I personally value the ‘saying of all names’, not just ‘English’ or names changed for British people; a person’s name is their name even if my English tongue does not like it. I would rather practice a person’s original real name in my free time a thousand times than have a student in my class give me a name to say that is not theirs.
Education as a Commodity 
During one observation, I joined students for lunch, casually questioning about their thoughts on the lecture, teaching style, and other information. They praised the lecturer, and in all fairness, the lecturer I watched was fab at what he does. Yet the conversation turned quickly to finances and how this teaching was something these students had purchased rather than something they were achieving independently. I think that in the current political climate this is very important information to not forget. When getting to degree level and particularly an undergraduate degree, this is seen as a purchase towards a career. The UK’s tuition fees surpass those of most countries worldwide (ONS, 2024). The BBC (2017) reports that individuals from the poorest backgrounds, despite having more loan support, graduate with debts exceeding £57,000. Avis and Orr (p.29).  Current policies and practices focus a widening participation and ensuring equal opportunities for students. Although there are obvious contradictions and tensions within the system. Avis & Orr, (2019, p.29) say that the government purportedly offer benefits (loans) to those in need but make minimal changes to the overarching social structure. While degree opportunities are presented as accessible to all, Duckworth and Smith (2017) argue that such opportunities should align with broader social transformation and structural politics. The current government's influence on the education system is driven by capitalist ideals, advertises education as an escape from poverty for all. However, the reality is that interest charges accumulate as soon as courses commence, and students accrue an average of £5,800 in interest charges by the time they graduate from university (BBC, 2017). With every student given the success of passing a degree, the job market to avail their debt might not be as inviting. The realization that I may have limited influence on students in poverty, and the ideologies students bring to Higher education due to socio-political influence.
My teaching pedagogy 
Although I have included 2 observation forms to this assignment in the past two months I have watched a number of teachers teaching, although I have seen many before; I am now watch in a different way ‘fresh trainee teacher eyes’. As I walk out the door of each lecture (including the PGCE), my observations cause me to reflect on who I want to be as a teacher. That I could be someone who could influence lives, shape minds, and cause life changes. Allatt et al (2019) speak of ‘subject specialist pedagogy’ which has also been a key component of my observations. I observed a range of lessons, grades, teachers only one in the subject of Counselling (my core topic). Healey and Jenkins (2021) say that the “view that teaching is generic reduces it to the technical matter of performance… unconnected to the disciplinary community at the heart of being an academic”. 
Observation of a Part-time degree in Integrative Counselling – Attend (in person) at College Sir Gar 9 am-5 pm one day per week. (Appendix 4) Schedule 
	9am
	Group Check in

	9.30am – 12pm
	Teaching Session

	12pm – 1pm 
	Lunch

	1pm – 2.30pm 
	Personal Development Groups

	2.30pm – 3pm
	Break

	3pm- 4.30pm
	Triad Sessions

	4.30pm-5pm
	Group Check out 


Reeves (2018) says that facilitating personal development groups and triad session will need to be a core part of my teaching pedagogy, as this is about 50% of the allotted time the students will spend with their teacher as learners. See Appendix 4 for a full teaching day and an explanation of personal development groups and triad sessions. 
Healey and Jenkins (2021) say that different academic disciplines and their corresponding degree programs exhibit distinct norms, values, and academic differences. Additionally, teaching practices among academics vary significantly across disciplinary clusters. This does apply to myself as a trainee teacher; I find that very few of my current peers in teaching would be familiar with the concept of personal development groups or triads, and even fewer possess the skills to facilitate them (Rose, 2012). This fitting with professional Standard; maintain and update knowledge of my subject, as the topic is specialist and an extremely modern topic branching off from psychology which only emerged in the second half of the nineteenth century (Allatt, 2019, p.201.
I am yet to look at the ‘reflective’ pedagogical approach, as I did not pick up on any of the lectures using this. Yet I feel it is important to my approach and to the teaching standard of critically reflect on own values, knowledge and skills to improve learning professional skills, critically appraising my practice and adapting it in the light of reflection and feedback, including feedback from learners. “When we teach, our practice is formed by our experiences – by the way we make sense of the world” (Gregson & Hiller, 2015, p.72). This statement suggests that our teaching methods, strategies, and overall practice are intricately connected to the lens through which we perceive and comprehend the world (Hollins, 2021). Our unique life experiences shape not only our understanding of subject matter but also our ability to relate to students and communicate effectively (Gregson et al, 2020). This emphasizes the importance of self-awareness in teaching. By recognizing and understanding our own perspectives, biases, and ways of making sense of the world, teachers become more intentional and adaptable educators. It prompts educators to continually reflect on their experiences, refine their teaching methods, and remain open to evolving perspectives (Rose, 2012). This lecturer is very experienced; she has been teaching for over 20 years and is a senior lecturer. Her experience, confidence, and knowledge shine through. She was ‘present’ in her teaching, while never forgetting to check if the students were actually learning. Ashton & Stone (2018, p.85) speak about the ‘expert teacher’ and how they can assess student needs and draw on their repertoire of appropriate actions. I believe I could see where this expert teacher, myself, and the other two teachers I observed fit into the Conscious Competence Learning Model (Revolution, 2024).
The Feynman Technique or Inquiry-Based Pedagogy
The Feynman Technique has the student start with a very small piece of knowledge or ‘piece of the puzzle’, use questioning to work out what the learner does or does not know and build a story/analogy/metaphor around the base learning (Hollins, 2021). Inquiry-Based Approach involves teachers posing questions to guide learners throughout the learning process. Structured or guided inquiry methods, which provide both questions and methods, facilitate student engagement (Ajjawi et al, 2023). It directs learning by prompting students to formulate questions, methods, or answers. At one point, one of the lectures encouraged a conversational style of learning, including prompts and a ‘path’. They did this by picking up on the small bit of learning the student already has and built it into something bigger (being the concept she was trying to teach). It does seem that both approaches even though similar do not happen easily, they take a lot of effort, and they are more situational rather than something you can plan for every single session. These Metacognitive skills enable individuals to reflect on their learning, understand how they approach tasks, and adjust improve their problem-solving and learning strategies. Essentially, metacognition involves thinking about and managing one's own cognitive activities to enhance learning and problem-solving abilities (Duckworth & Smith, 2017). 
In essence, this reflective assignment not only provided a thorough examination of observed teaching practices but also prompted a deeper contemplation of the author's evolving pedagogical philosophy. The commitment to creating inclusive, engaging, and student-centered learning environments demonstrates a dedication to lifelong learning and the transformative potential of education.
(2737 words)
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Appendix 1


Returning to Experience
Utilising Positive feelings
Removing obstructing feelings
Re-evaluating experiences

New perspectives on experience
Change in behaviour
Readiness for application
Commitment to action
Behaviour
Ideas
Feelings
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Experience                                         Reflective Processes                                                  Outcome    



Model of Reflection in the Learning Process (Adapted from Boud et al, 1985)
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	Teacher

	Ken Dicks

	Date
	18/01/2024


	Group
	
Level 4 Module 'Who Are We: Culture & Identity'

	Topic/Context
	


	Notes on the lesson:

	Fab teacher really engaging and energetic. Really loves his topic and has lots of enthusiasm for it. 
Small class.
Says names all the time.
Uses my name all the time.
Included me even in the break.
Walks back and forth lots (like quite a few tutor I know, I wonder why they do that).
Corrected powerpoint during the break.





	

	What I have learned:

	Maybe that people’s names are more important that I think.  I usually just say “Im no good with names” that gives me an excuse or an ‘out’ for not trying.  Maybe now I need to try harder.

Ken is a really great teacher even if the ones he is teaching is on a recording at home (few of us in the actual lesson in person, but as this is a first year undergraduate I assume there is a lot of people who should be in the class not in the class for whatever reason, many students preferring to watch the recording at home, meaning are they wasting money by paying for student accommodation to study in a place that they could just study online by watching back lecturer?) 

I could see the different aspects of Bloom Taxonomy being used.

Powerpoints can be rather long, breaks are good if the powerpoint is long.

	

	Targets to improve my own practice (mapped to professional standards):

	Look at pro’s and con’s of my own powerpoints.

See if I can create my own Blooms Taxonomy in my lessons/modules of teaching.
Look into how to remember names better? Or memory enhancing activities 

Look more in depth at online learning, the ‘new age’ of learning post-covid. Are students now preferring online recorded lessons to going in person? Will they save money on accommodation if they can study anywhere in the world as everything is now online. Even thinking of international students having better access, just turning up in the uk for exams rather than teaching. 
Is teaching just another commodity for student to buy?

Improving my practice of ‘learning outcome’ to create shorter, simpler, more precise  outcomes. 

Reflective Practice 
	











Teacher Observation Form 
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	Teacher

	Dr Caroline Lohmann-Hancock

	Date
	18/01/2024


	Group
	Level 7


	Topic/Context
	
Reproduction of Inequality

	Notes on the lesson:

	
Great teacher she knows her stuff ‘complete competence’ 
Talks really fast, goes through loads and loads of information.
Students realise she goes fast, teacher re-teaches when she needs too.

Lecturer gives information, askes the class what they know about what she just said, when the majority of the class are ‘correct’ she moves forward. If then class are not sure, no one answers or they say things that are not ‘right’ she re-teaches but in a different way, almost like reframing the information, in which the students then ‘learn better’. 



	What I have learned:

	
If I have taught a class but they do not quite ‘get it’ I can always go back (and don’t be fearful) to say it again, in a different way, or with a different example.  If that is what a teacher of 20 years does it is good enough for me!

To be a teacher but I can also be myself.  Learn the skills of teaching, having content knowledge of my subject, but also no one is perfect, people make mistakes, have lives, be sad some times.  Obviously be professional and stick by professional standards but not ‘perfect’ and ‘all-knowing’ 



	

	Targets to improve my own practice (mapped to professional standards):

	Knowledge, I say my core subject is Counselling skill because that is my original degree; but this is a degree I completed ten years ago, since then I have academic achievements in Equality and Diversity, Health Science, Business Management, and PGCE but actually my academic knowledge of Counselling is rather poor. If Counselling is what I want to teach for my placement hours then I have a lot of reading to do. 

Being a competent teacher.  I know this teachers style/pedagogy what is mine?

Teacher used questions really well, in order to get her student to the correct answer, she built on a little knowledge and it evolved. How did she do that? Research!



	

























Appendix 3
1. Increased Engagement: The regular use of my name grabbed my attention, fostering a heightened level of engagement with the class activities and discussions.
2. Sense of Inclusion: Despite my initial intention to remain unnoticed, the instructor's use of my name made me feel included and valued as a participant in the class, contributing to a positive learning environment.
3. Positive Emotional Response: The acknowledgment through my name elicited a genuine smile, creating a positive emotional connection with the learning experience.
4. Active Participation: The use of my name encouraged me to actively participate in examples and questions, enhancing my involvement in the class dynamics.
5. Enhanced Likelihood of Attendance: Feeling recognized and included made attending the class a more enjoyable and rewarding experience, positively impacting my attitude towards learning.
6. Establishment of Connection: The instructor's use of my name facilitated the establishment of a personal connection, making the learning environment more relatable and enjoyable.
7. Boosted Motivation: The personalized approach fuelled my motivation to contribute to class activities and discussions, fostering a more proactive attitude towards learning.
8. Formation of a Positive Learning Association: Associating my name with positive interactions in the classroom created a favourable connection between my identity and the learning process.
9. Fostered a Supportive Learning Environment: The use of names contributed to the creation of a supportive and inclusive atmosphere, where each individual, regardless of their role, felt acknowledged and valued.
10. Improved Overall Learning Experience: The impact of using names extended beyond mere recognition; it significantly enhanced the overall quality of the learning experience, making it more enjoyable, participative, and memorable.
Appendix 4
University attendance for 9am-5pm one day per week.
Schedule 
9am- Group ‘check in’ - The group will start with whomever feels like starting, the participants of the group will move around the room until everyone (including the teachers, or anyone whom might be visiting that day) has given their ‘check in’.  Check in may consist of how a person’s week has been, reflections on the class the week before, life events, wants from this session; but in general, there are ‘no rules’ except everyone speaks once, and no one interrupts or has an opinion after each person has spoken unless it is their turn to speak. 
9.30am-12pm- Teaching Starts (depending on how long ‘check in’s’ has been sometimes 15 minutes sometimes 1 hour) one or both course teachers (which are usually two per class) will teacher todays lesson, with the normal learning outcomes, assignments, group work etc.  This is being classed as what ‘normal’ teaching part is like. Quick break midway.
12pm-1pm - Lunch time, which is also important in terms of group dynamics, relationships, gossip, assignment feedback etc.
1pm-2.30pm- Personal Development Groups (PD) - These are established at the beginning of term one, with the class divided into two groups throughout the three-year degree. Each group, facilitated by one qualified teacher (with BACP accreditation), which remain constant unless there are significant changes in participants over the three year period (e.g. teacher leaving). These groups are pivotal in fostering self-awareness among counsellor trainees, aiding in identifying personal triggers, navigating challenges, and avoiding parallel processes in the counselling room. The process empowers counsellors to recognize ethical boundaries and make referrals when needed (Reeves, 2018). Embodying the core conditions of empathy, congruence, and unconditional positive regard, personal development groups offer a secure space for exploring changes, cultivating courage, and gaining diverse perspectives (Rose, 2012). Termed as 'process groups,' they serve as a cornerstone in counselling training, providing a challenging yet enriching environment for collective growth and the interconnected nature of personal and professional development in the counselling field. Post-training, counsellors continue forming groups, seeking ongoing personal development and self-awareness beyond their counselling degrees.
2.30pm-3pm - Break- Personal Development groups can be exhausting, a short rest before skills. 
3pm-4.30pm -  Triade sessions – All participants of the counselling degree will split into smaller groups of three.  Each group will preferably be in a private room. Taking turns they will be ‘Counsellor’ ‘Client’ and ‘Observer’ starting with 2-3 minute sessions, moving to longer sessions as they progress through the degree usually up to about 30 minutes. This is not ‘Play’ acting as a therapist or the ‘play’ acting client; the student will bring a real problem and the counsellor will need to show real empathy (and other counselling skills) in the session.  The observer will provide feedback to the counsellor (not the client). Note private conversations amongst the three participants will be kept strictly confidential with all notes being destroyed at the end etc (Cooper, 2022).
4.30pm- 5pm – Group ‘Check out’ – Reflections on the day, what we have learnt what we would like to improve on, are we missing loved ones, or have something important waiting for us once we are home, again no ‘rules’ to check out except wait your turn and have no voiced opinion of others.
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The primary objective of this assignment is to reflect on the 9 hours of 


classroom observations I have conducted over the past few weeks. I have spent 


3 hours with three different lectures, all of whom have taught three different 


topics at 


different levels. The act of observation contributes to a 


comprehension of effective teaching, enhancing insight into students' 


requirements and the dynamics of learning (Lahiff, 2015). The teachers I 


observed used a variety of teaching pedagogy. Teaching 


pedagogy refers to the 


strategies, methods, and approaches employed by educators to facilitate 


learning and promote effective instruction. It encompasses the theories and 


practices that guide the teaching process. Hollins (2021) points out five main 


teachi


ng pedagogies: constructivist, integrative, collaborative, inquiry


-


based, 


and reflective approach. I will also point out these pedagogies as they occur 


throughout my observations and my reflection on my practice.


 


The main body of this assignment is organized into


 


sections:


 


PowerPoints, 


Blooms Taxonomy,


 


the power of names, 


teaching as a commodity


, my personal 


teaching pedagogy, and the use of The Feynman Technique or Inquiry


-


Based 


Pedagogy. The main reflective cycle used in this piece of work is the Boud 


model (Appendix 1) of reflection in the learning process (cited in Avis et al, 


2019, p.97). During the observation sessions, I consistently examined ways to 


apply the content to my professional practice and address my developmental 


needs, employing Boud's 


reflective cycle. I feel this reflective cycle has worked 


the best with the observations of others (see Appendix 2 for teaching 


observation forms).


  


Also teaching standards 


used in this assignment 


are 


‘


Professional standards for further education teachers,


 


work


-


based learning 


practitioners and adult learning practitioners in


 


Wale


s’ the standards are also 


shown in my approach to values, knowledge and skills.


 


PowerPoints


 


 


The use of PowerPoint presentations: Utilizing PowerPoint presentations was 


effective; all were visually clear with concise text, incorporated images, 


included references, and featured well


-


coordinated colours. This approach 


allowed lectures to maintain fl


exibility, responding promptly to student needs 


during the session (Race & Pickford, 2007, p.66). I was also able to view one of 


the lectures ‘touching up’ a PowerPoint in a break, adding an updated research 


article and deleting a different slide. Although


 


it is great to be prepared, he was 


(according to Broadwell 1960 level of teaching, cited in Sarnat, 2010) in a state 


of unconscious competence/mastery which shone through.


  


Ashton & Stone


 




The primary objective of this assignment is to reflect on the 9 hours of  classroom observations I have conducted over the past few weeks. I have spent  3 hours with three different lectures, all of whom have taught three different  topics at  different levels. The act of observation contributes to a  comprehension of effective teaching, enhancing insight into students'  requirements and the dynamics of learning (Lahiff, 2015). The teachers I  observed used a variety of teaching pedagogy. Teaching  pedagogy refers to the  strategies, methods, and approaches employed by educators to facilitate  learning and promote effective instruction. It encompasses the theories and  practices that guide the teaching process. Hollins (2021) points out five main  teachi ng pedagogies: constructivist, integrative, collaborative, inquiry - based,  and reflective approach. I will also point out these pedagogies as they occur  throughout my observations and my reflection on my practice.   The main body of this assignment is organized into   sections:   PowerPoints,  Blooms Taxonomy,   the power of names,  teaching as a commodity , my personal  teaching pedagogy, and the use of The Feynman Technique or Inquiry - Based  Pedagogy. The main reflective cycle used in this piece of work is the Boud  model (Appendix 1) of reflection in the learning process (cited in Avis et al,  2019, p.97). During the observation sessions, I consistently examined ways to  apply the content to my professional practice and address my developmental  needs, employing Boud's  reflective cycle. I feel this reflective cycle has worked  the best with the observations of others (see Appendix 2 for teaching  observation forms).    Also teaching standards  used in this assignment  are  ‘ Professional standards for further education teachers,   work - based learning  practitioners and adult learning practitioners in   Wale s’ the standards are also  shown in my approach to values, knowledge and skills.   PowerPoints     The use of PowerPoint presentations: Utilizing PowerPoint presentations was  effective; all were visually clear with concise text, incorporated images,  included references, and featured well - coordinated colours. This approach  allowed lectures to maintain fl exibility, responding promptly to student needs  during the session (Race & Pickford, 2007, p.66). I was also able to view one of  the lectures ‘touching up’ a PowerPoint in a break, adding an updated research  article and deleting a different slide. Although   it is great to be prepared, he was  (according to Broadwell 1960 level of teaching, cited in Sarnat, 2010) in a state  of unconscious competence/mastery which shone through.    Ashton & Stone  

