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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
The purpose of this writing is to critically evaluate my own creativity and enterprise skills, and to show how I intend on including these skills within my teaching. Before doing this I believe that it is important to highlight what these skills are. Creativity can be difficult to define as there are many different views of its definition. Kaufman and Sternberg (2007) believe that most definitions of creativity comprise three components: firstly, the ideas must represent something different, new and innovative. Second, is that they must be of high quality and finally is that creative ideas must be appropriate to the task at hand. Robinson (2015) defines creativity as being the process of having original ideas that have value whilst Barnes (2011) definition is combining two or more ideas together in order to make a valued new idea. Whilst both of these definitions include new ideas Robinson (2015) focuses on generating new original ideas and Barnes (2011) believes in combining ideas to create an idea. Gardner (1999) believes that people are creative when they can solve problems or create products by having the ability to ask new questions which are not generally expected. Whilst these definitions are all different I believe that they have similarities which can allow them to intertwine together. For the purpose of this writing I will be using Education Scotland (2013) definition that creativity is a process that generates ideas that have value to the individual, the process involves looking at familiar things with a fresh eye, examining problems with an open mind, learning from mistakes, making connection and using imagination to explore new possibilities. The reason behind this decision is that I believe this definition ties together all the other definitions discussed. 
Enterprise skills are also difficult to define as there is no single accepted view of it’s meaning, as a result of this institutions are defining enterprise in a way that reflect their own values and traditions (Bridge et al, 1998). Enterprise skills and entrepreneurship are often used interchangeably which further complicates the definition (Bridge et al, 1998). Enterprise means more than just the ability to become an entrepreneur, it is the quality that gives individuals a positive outlook on various situations (Young, 2014). Enterprise is a combination of creativity, originality, initiative, idea generation, design thinking, adaptability and reflexivity with problem identification, problem solving, innovation, expression, communication and practical action skills which can be applied across all areas of education and professional life (QAA, 2018). In support of this Gibb and Cotton (1998, cited in CEI, 2001) suggest that an enterprising individual displays behaviours, skills and attributes required for the development of innovation and creativity. QAA (2012) defines enterprise education as the process of equipping learners with an enhanced capacity to generate ideas and the skills to make them happen. Whilst entrepreneurial skills equips students with the additional knowledge, attributes and capabilities required to apply these abilities in the context of setting up a new venture or business (QAA, 2012).
Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career. Young people’s experience at school should have stimulated their imaginations in ways that engender excitement, are personally fulfilling and foster creative thinking. In addition, they need to be ready to enter the adult world with the ‘softer’ skills, dispositions and attitudes that will be essential in their future lives, including the desire and the capacity to contribute, individually or as a member of a team. (Donaldson, 2015, p.28).
With a new curriculum being developed for Wales based upon the Donaldson (2015) report it is fundamental that teachers incorporate creativity and enterprise into their teaching. The new draft curriculum is built upon 4 purposed which all learners should be, included in these purposes is enterprising creative contributors.
In order to critically evaluate my creative and enterprise skills I will be using the EntreComp Framework (Bacigalupo et al, 2016). The framework was developed by the Joint Research Centre with the aim to establish a bridge between the worlds of education and work by fostering entrepreneurial learning. Bacigalupo et al (2016) recommend that the framework is used as a flexible source of inspiration, adapting to support different contexts and also to be used as a reference in the design of curricula. 
The framework is built upon 3 competence areas; Ideas and Opportunities, Resources and Into action. Each of these areas include 5 competences which are seen as the building blocks of entrepreneurship as a competence (Bacigalupo et al, 2016). Within these 15 competences there are 60 threads with 8 progression levels each ranging from Foundation (level 1) to expert (level 8). These different levels provides a comprehensive list of 442 learning outcomes which can be used as an assessment tool and also for educational planning.
The first competence I will be using to assess myself is Creativity which is included within the Ideas and Opportunities competence area. 
Thread 1 – Be curious and open – Level 2 (I can explore new ways to make use of existing resources).

The first thread this competence discusses is exploring new ways to make use of existing resources, during time spent on PTE the current theme the class were looking at was based upon farms. Within the classroom there were limited resources available that specifically related to farms, in order to overcome this I decided to use the empty milk bottles which I had collected from the class’ snack time. As the children had been learning about the journey of milk the empty milk bottles fitted in well as a resource. Not only did I want the milk bottles to support the learning of the theme I wanted to incorporate them into other areas of the curriculum to support cross-curricular learning Barnes (2011) believes that cross-curricular approaches are associated with promoting creativity, NACCE (1999) support this believing that creativity is a cross-curricular skill. Although I was unsuccessful in linking the milk bottles to all areas of the curriculum I did use them for numerous activities to develop the learners’ numeracy skills. In order to develop onto progression step level 3 I believe that I need to have the confidence to experiment with my skills and competences. Although I feel confident in comfortable situations I need to gain confidence in using my skills in situations that are new to me. Kimbell et al. (1991) found that confidence is an important contributor to success in design and technology, in support of this research conducted by Fryer (1996) found that building confidence is crucial to the development of creativity.
Thread 2 – Develop Ideas – Level 3 (I can experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way).
I believe that this thread links in with the previous one discussed as they both relate to using resources differently to their intended use. Whilst the previous example given can be incorporated into this thread, another example I have is from the escape room activity undertaken as part of the module. During the activity as a group we were tasked with a variety of different challenges, one of these being to change the lightbulb in a lamp. In order to do this a screwdriver was needed however, there was not one available within the escape room. Eventually I came up with the idea to use one of the keys provided to unscrew the screw in order to change the light bulb, this was a success and allowed us to move forward to the next clue. This type of thinking can be known as overcoming functional fixedness, (Finke et al, 1995) describe functional fixedness as using and ordinary object being used in a relatively unusual fashion to reach a solution and Duncker (1948) describing functional fixedness as a mental block against using an object in a new way in order to solve a problem. Overcoming functional fixedness can seen as problem solving using divergent thinking, which is creative thinking that has a number of possible solutions with no correct answer (Goldstein, 2011). This mode of thinking can give the ability to think of multiple potential solutions to a problem, or a variety of uses for an object. In order to progress to the onto the next progression I will need to test the value of my solutions with users. Although the milk bottles were a successful resource within the classroom, I did not know how well they would work until the children actually started to use them. The majority of successful creative ideas I have thought of have been lucky enough to be successful however, there is always the uncertainty that something will go wrong. I believe that progressing onto the next progression level and testing the value of my ideas will be beneficial and assist in raising my personal confidence levels allowing me to explore my creativity skills further. 

Thread 3 – Define Problems – Level 3 (I can take part in group dynamics aimed at defining open-ended problems).

Prior to my enrolment of this degree collaborating as a group was something that I really struggled with, this was due to a low level of self-confidence due to various personal reasons. Davis (1999) recognises 5 barriers to creativity with one of these being an emotional barrier, this can range from temporary problems to more permanent sources of insecurity. Whilst overcoming this continues to be an ongoing factor I believe that I am now at a point at which I can contribute to group activities in order to decide on an outcome for open ended problems. During my first PTE I was afraid to ask for help from peers when it came to planning and creating activities, this was due to the fact that I believed that in order to be a good teacher I needed to do these things independently, which was highlighted within my feedback assessment (see appendix 1). Low level of confidence also played a role in this, although I knew that asking for help would have benefitted my performance I was afraid that they would think I did not know anything. As time progressed I became more comfortable within the school and my confidence levels grew, as a result of this I became more reflective on my experiences and more independent in accepting help from my mentors and other staff members. (appendix 2) In a study Fritz (1996) found that students with high levels of confidence were more likely to be more reflective about the learning progress, he also identified a link between high levels of confidence and student independence.
Moving forward, I realised that cooperative learning plays a major feature in successful teaching (Hattie, 2009). Estyn (2018) recognise good practice in schools which collaborate with other members of staff in order to improve their performance. Taking this on-board PTE 2 was a much better experience I had more confidence in collaborating with other members of staff within the school to generate ideas. Collaborating with others assisted in planning creative activities, as we had different opinions on how to approach the experience as a result opening the door to creative teaching (Barnes, 2011). Although I feel that I am reaching this progression level, I am not yet fully confident in doing so. In order to progress further I need to continue to develop my self-confidence which in effect will benefit my all-round performance as a teacher.
Thread 4 – Design Value – Level 2 (I can improve existing products, services and processes so that they better meet my needs or those of my peers and the community).
This thread could be interpreted and used for a variety of different contexts, I have decided to focus on the differentiation of lesson plans to suit the needs of learners and how I improved on the current assessment tool being used within the classroom on PTE. In order to teach creatively teachers need to use their creative skills to plan and provide stimulating activities, experiences and resources for all learners’ (Lee and Pound, 2011). The children in my class were grouped according to their abilities, as it was a large class there were 6 groups of 3 abilities: lower, middle and higher. In order to ensure that the lessons were meeting all of the learners needs the main activity was differentiated to 3 levels (see appendix 3). Learners can struggle to understand and lose focus when their needs are not being met, differentiation of lessons and activities can alleviate or eliminate this disengagement (Morgan, 2013). In order to do this successfully I needed to think creatively of how all learners could meet the learning objective best suited to their needs.
The assessment tool being used within the class when I arrived allowed the teacher to see who had completed the task, however there was little room to make notes in order to assist in the planning of future lessons. This assessment tool needed to have an area to record what the learners did well and not so well, what resources aided their learning and whether or not they fulfilled the learning objective set out. Taking this on board I created a document which included all of these features (see appendix 4). This new document could be used by myself as well as other members of staff within the school to see how to progress the learners. Estyn (2015) recognised good practice where a setting kept high quality records of learners progress, enabling various staff members within the setting to track the learners progress and plan activities that meet the needs of different learners effectively. This document was also highlighted as good practice within my feedback report during PTE (see appendix 5). 
Both of the examples above link into Biggs (2003) alignment aspect of constructive alignment. The key to this is that the teaching methods being used and the assessment tasks are aligned with the activities assumed in the intended outcomes (Biggs, 2003). In order to progress onto the next progression level I will need to add more detail into my planning. As it currently stands if another teacher would need to teach my lessons there is not enough detail within my planning to inform them of what they need to do (see appendix 6). 
Thread 5 – Be innovative – Level 2 (I can describe how some innovations have transformed society).
The decision to self-assess at this level comes from being able to confidently discuss how Hwb is transforming education in Wales. Hwb is an online learning platform with appropriate software enabling teachers to be more innovative with teaching methods, which in effect will benefit stakeholders, teachers and learners (Arthur et al, 2013). Hwb can aid teachers creativity by giving access to a variety of information and different resources to use within the classroom. To promote creativity for learners Hwb gives access to a variety of software which they can use to produce work. The platform has transformed education in Wales by giving opportunities for learners to access the variety of different software without the school having to budget for it. Although the schools will need sufficient equipment to run the platform subscriptions for software will no longer be needed, to assist the schools in purchasing this equipment Kirsty Williams announced a cash injection of £50million (edTecnology, 2019). The benefit of this being that even though all schools are different and prioritise their budgets differently all learners will have access to the same software creating a more equal education.
The next competence that I will be using to assess myself is Self-awareness and self-efficacy which is included within the Resources competence area. 
Thread 1 – Follow your aspirations – Level 3 (I can commit to fulfilling my needs, wants, interests and goals).
The explanation for this evaluation does not link directly to myself as a teacher, I have based this upon committing myself to achieving my goal of becoming a teacher. Although I have committed to improving myself as a teacher by taking on advice gained throughout PTE,I feel as though my commitment to this course is a greater example for this thread. Prior to my enrolment on this course I had never fully committed to anything, if things got difficult I would not hesitate in quitting. Becoming a teacher has been a lifelong dream of mine, due to my personal background and a lack of confidence I never thought it would be achievable. After having my children and moving out of the area I grew up something had changed, I realised that I could be anything I wanted to be as long as I was ready to commit 100% even when things got difficult. Being accepted onto the course gave me even more determination as I realised that somebody else believed in me. In order to progress onto the next level within the framework I need to look further into the future reflecting upon my own needs, wants, interests and aspirations relating to future opportunities for myself and others. I feel that prior to reflecting on others I need to be confident in my own needs and wants, in order to do this I intend on further growing my self-confidence alongside thinking carefully about what my next steps are on completion of this course.
Thread 2 – Identify your strengths and weaknesses – Level 1 & 2 - (I can identify things I am good at and things I am not good at).
I have evaluated myself at this level due to having the ability to self-reflect on teaching experiences during PTE with the use of ARC’s. Within this process I was able to identify the things that went well along with the things that did not go so well (see appendix 7). These reflections proved to be a critical tool in planning future lessons as I could see which aspects needed to be changed. Grigg (2015) views reflection as being central to a cycle of planning, teaching, monitoring and evaluation. Through these reflections I knew which elements of my teaching I needed to adapt to suit the learners within the class. The evaluation of my teaching falls into level 4 Bloom’s taxonomy in which you interpret and assess your practice (Bloom and Krathwohl, 1956). Progression along the framework means that I will need to continue to judge my strength and weaknesses however I will need to consider whether or not the learning experiences I am providing are creating value. In addition to this I will also need to judge the strength and weaknesses of other people’s practice. Currently I feel that I am not in a position to give my opinions on somebody else’s teaching as I am still learning myself. 
Thread 3 – Believe in your ability – Level 2 (I believe in my ability to achieve what I intend to).
This thread is about believing in my ability to set out what I intend, I related this to achieving what was set out within the Learning Objective of a lesson. During PTE I found that when some of the learners were struggling with the activity prepared for them I needed to adapt my teaching in order for them to reach the LO. Either being providing extra resources or adapting the way I was teaching the specific topic. 
Thread 4 - Shape your future – Level 2 (I can describe which qualities and abilities are needed for different jobs, and which of these qualities and abilities I have).
Although this thread is about shaping your future I found this difficult to relate into a teacher perspective, it is more business focused. I incorporated this into planning for other members of staff within the classroom. As part of PTE I was expected to include the roles of these staff members within my planning, ensuring that they knew what was expected of them (see appendix 3). Welsh Government (2019) highlight that leadership is an integral part of teaching, taking account of the experience of other colleagues. 
In conclusion to the Entrecomp framework I found it to be very business orientated with many of the threads being difficult to adapt into a school context. I believe that it could be used as a starting point to get an insight into what a creative and enterprising person is, however as the majority of the threads can be interpreted in different ways it can be difficult to accurately self-assess yourself. Bacigalupo et al (2016) state that they have not yet trialled the framework within school settings, once this has been trialled they could make alterations in order for the framework to be more accessible to teachers. 
Education Scotland (date unknown) have developed a progression framework to use alongside their curriculum in assessing learner’s creativity, which also includes enterprise skills throughout. Although this framework is designed for the assessment of children I believe that this could also be a useful tool for teachers to use alongside the entrecomp framework. Whilst some of the threads are of a similar nature the Scottish framework is more relatable to the school environment.
Teachers are currently preparing learners for jobs and technologies that don’t yet exist (Fadel, 2008), Learners need to learn the required skills to solve problems which we don’t even know are problems yet. Weforum (2016) highlight the 21st century skills that when combined with traditional skills will equip learners to succeed in the evolving digital economy. Within these skills foundational literacies, competencies and character qualities, the skills highlighted within competencies link into creativity and enterprise skills. Donaldson (2015) review of the curriculum supports this believing that learners need to move away from ‘learning about’ to ‘learning to’, developing their higher-order skills, particularly creativity (entrepreneurship) and digital literacy. Providing learners with these skills will prepare them for the evolving economy.
Deasilly (2012) recognises that finding a balance between the national curriculum and the broader curriculum will be challenging for teachers, flexibility will be needed alongside learning new skills in planning and teaching methods. Today’s education system is designed around common-sense assumptions that are opposed to creative learning, with the goal of teaching children facts and figures, due to being fixated on national testing (Sawyer, 2015; Robinson, 2015). Donaldson (2015) goes on further believing that assessment can damage the learning of children when it becomes dominated by the accountability process. Craft (2000) recommends that teachers assess creativity through observations and recordings of the learners with their behaviour being significant as this highlight what the child’s thinking process may have been. CCE (2012) highlight that assessing creativity is a much greater challenge than the assessment of core subjects, in order to assist teachers they trialled an assessment tool to be used in schools, comprising of 5 habits and 15 sub-habits of creativity. This trial was seen as a useful tool in assisting pupils in developing their creativity skills.
Although I do not necessarily see myself as a creative person, I understand how important it is to teach creatively and teach learners creativity skills within the classroom. In order to teach creatively I intend to use the SCAMPER technique, Eberle (1996) describes SCAMPER as a mnemonic collection of techniques rather than a single technique on its own. Ideas are not often plucked from thin air, the SCAMPER technique uses a set of directed questions to resolve a problem or meet an opportunity, the technique can also be used to redesign something differently (Serrat, 2007). The SCAMPER technique can be using during the planning phase by using the different elements to question my approaches. In addition to the planning phase SCAMPER can be used during the assessment of learners’ work, asking these questions to the learners will give them the opportunity to use their imagination to improve their creativity skills. The SCAMPER technique can also be used by the teacher to ask a set of questions to aid learners in coming up with new ways of addressing given problems (Park and Seung, 2008). 
It is recognised that creativity and cross-curricular learning approach go hand in hand (QCA, 2002). Boden (1990) supports this believing that creativity is best constructed as multidimensional rather than as a single power. The use of a cross-curricular approach would allow the learners to develop their creativity skills alongside skills highlighted within the curriculum. Craft (2000) supports learning creativity skills across the curriculum through a question approach where the learners are asked a ‘what if’ question allowing the learners to use their creativity skills and subject knowledge to see a question right through to an outcome. The application of this approach will support Donaldson’s (2015) vision of a cross-curricular education for Wales. 
The role of the teacher whilst teaching for creativity is to act as a facilitator encouraging the learners to think creatively (Runco, 2003). Research suggests that adults have the potential to stifle creativity in children by being to prescriptive (Morgan et al, 1991). Acting as a facilitator, will give the opportunities for each learner to come up with their own creative solutions to any given problems, allowing them to make mistakes and learn from them. Brolin (1992 cited in Craft, 2001)) recognise the personalities of a creative person, these include; strong motivation, strong sense of self, intellectual curiosity, endurance, deep commitment, high sensitivity, independence in thought and action, strong desire for self-realisation, openness to impressions from within and without, high capacity for emotional involvement in their investigations and also attracted to complexity and obscurity. Whilst Brolin provides a long extensive list of personalities required to be creative Dacey and Lennon (2000) suggest that it is only necessary to have one distinctive set of attitudes to gain creative achievement which comprise of; self-control, sustained hard work, determination and perseverance. I plan on providing the learners within my classroom various learning opportunities to develop these personalities to become more creative individuals. 
Another way to encourage creativity within the classroom is to adapt the learning environment to boost creativity. Sternberg & Lubart (1991) suggest that when teaching for creativity the environment needs to spark creative ideas, encourage follow up of creative ideas and to also evaluate and reward creative ideas. Cremin (2010) believes that creativity is not something that we can develop in others unless we are willing to nurture our own creativity, in order to nurture my own creativity I intend on using objects from the classroom in different ways than they were intended. There are various ways that this could be done including using tables as a worksheet and using the ceilings as a display board.
In conclusion to the findings I believe that equipping learners with creative and enterprise skills is an integral part of today’s education system. This is due to the fact that teachers are preparing learners for a future that does not exist yet, learners need to learn how to use the knowledge they gain creatively. To ensure that all learners in Wales are given equal opportunities to develop their creativity skills a framework should be developed in line with the new curriculum like Scotland have done. This will allow teachers to see what learners should be doing and how to progress and challenge them further, whilst the teacher may not necessarily be creative this framework could be used to plan to ensure that all learners are challenged to their full potential.
As previously discussed I do not class myself as being a creative person however, I now believe that you do not necessarily need to be a creative person to come up with creative ideas. By looking at things in a new perspective using logic and imagination I have the ability to come up with creative ideas. The findings from self-evaluating using the entrecomp framework have shown that self-confidence can play a big role in using creativity skills, increasing self-confidence should in turn boost creativity skills. By including the various different teaching methods previously discussed would be a good starting point in promoting creativity within the classroom however I believe that in order to fully promote a creative education it needs to be built into the ethos of the school and promoted as a whole school approach.
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Appendix 1
[image: ]
Highlighted screenshot taken from SWWCTE website during PTE1 phase 1 2018, highlighting that improvement is needed in collaborating with other staff members. (SWWCTE, 2018a).

Appendix 2
[image: ]
Highlighted screenshot taken from SWWCTE website during PTE1 phase 2 2018, highlighting improvement in collaborating with other staff members. (SWWCTE, 2018b).






Appendix 3
[image: ]Evidence showing a lesson plan differentiated to 3 different levels taken from PTE 2 phase 1 file  23-11-2019.

Red – lower ability group
Green – Middle ability group
Purple – higher ability group


Appendix 4
[image: ][image: ]Examples showing how I adapted the classroom tracking to better suit my needs. Figure 1 shows the previous system being used and figure 2 shows my adaptation. Evidence taken from PTE 2 phase 2 file.
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(figure 1)
(figure 2)

Appendix 5

[image: ]
Highlighted screenshot taken from SWWCTE website during PTE2 phase 2 2019, highlighting good practice on the improvement of the classroom tracking system. (SWWCTE, 2019).

Appendix 6
[image: ]
Highlighted screenshot taken from SWWCTE website during PTE2 phase 1 2018, highlighting that more detail needs to be included within my planning. (SWWCTE, 2018b).
Appendix 7
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Reflective ARC which shows self-reflection on a lesson taught during PTE2 phase 1 on 3D shapes highlighting things that went well and not so well within the lesson.
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Collaboration & Reflection

Not on track

e Comments and Evidence

o Targets for improvement and suggested ways forward
Unsatisfactory - little commitment to involvement in the general lfe of the school, including engagement with extra-curricular actvities.
Adequate - a growing level of independence in teaching and monitoring. - engagement with pupils' learning, with some ability to discuss
professional matters with other adults. - adequate engagement with support staff and other professionals within the learning context.- an
ability to show a caring attitude to their pupils. Good - willingness to accept advice from mentors and tutors and ability to address their
professional needs and work towards targets in dialogue. - abilty to recognise their needs in relation to continuing professional development

(with guidance from the mentor o tutor). Ways forward: - offer to be get involved with an extra-curricular activity (lunch or after school) -

discuss TA tasks in your lessons with support staff before the lesson so you can set expectations of what needs to be achieved and to improve
—_—————e—
the learning of that group of childrer




image2.png
Collaboration & Reflection

Ontrack

o Comments and Evidence
o Targets for improvement and suggested ways forward

Your senior mentor reports that you can plan and prepare independently, but that you are working well with mentors to gain advice and

feedback. It was clear in the lesson | observed today that you engage effectively with support staff and other professionals within the learning
context. Itis clear that you are engaging with the children and the wider school community. | know you aware that in future years you need to

be involved with extra-curricular activities.
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PEDAGOGY - Influencing Learners (building positive learner disposition)

Ontrack

o Targets for improvement and suggested ways forward

Since you began this phase of the placement, you have devised your own, extremely effective pupil tracking system. This is excellent Kirsty,

because having tried the recommended system, you developed something which is easy to use, which provides an instant indication of pupils'

attainment and allows you to make comments. | could see at a glance which pupils had been successful, those who needed further support and

the nature of the support. | would like you to share this idea with your peers. Your “Farmyard Hullabaloo” display is a work in progress and
already contains a range of work, including Welsh. Your use of AfL strategies was good, | saw talk partners, Think/Pair/Share, Lollypop sticks and
My Turn Your Turn being used. It was good to see that you had built upon the strategies used in Read Write Inc as these are familiar. Pupils’
work has been marked in accordance with school policy. Targets: To add the Outcome and level of independence or support to the examples
you are collecting for your pupil profiles. The Summative report is intended to form the basis of a conversation which you would have with the
child's parents. | would write this is relation to the Areas of Learning, plus a general comment about the child's interests and favourite activities

etc. As long as you have the information, this can be completed when you finish in school, as we discussed this morning.
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PEDAGOGY- Refining teaching (towards sustained highly effective practice)

Not on track

e Comments and Evidence

o Targets for improvement and suggested ways forward

Your learning objectives were linked to pupils'learning Kirsty. This is a good feature of your planning. There is some integration of LNF which

you should now try to add to the body of the lesson plans. This was a good lesson, but you need to include greater detail in your lesson plans
and share these with your mentors well in advance. Consider whether a supply teacher would be able to teach your lesson, as we discussed. It

would be challenging for anyone unfamiliar with the book, Carrie’s War, to write about the characters. | would definitely add their names to the

lesson plan, plus their characteristics. You ensured that the pace of the lesson was maintained by giving time markers. Although there has not
been an opportunity to plan a visit, you wrote a letter to parents and completed a Risk Assessment before your DT lesson on wartime cooking.

This included all the associated risks, well done. Target: To make the links to LNF and DCF more evident in the body of your lesson plans.
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