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Section One

[bookmark: _GoBack]Play within the early years has a great significance on a child’s development and well-being, it is a way of learning for a child that can be seen by them as enjoyable but also allows them to develop skills needed for adult life. Play is something that is human right for children, this can be seen under Article 31 of the United Nations Convention for the Rights of the Child UNICEF UK. (n.d.). Play is also crucial for children to be able to build a sense of self-worth through using their abilities; this can also improve self-esteem for a child. (Family Lives, 2018) Play is also seen as a crucial element of child development. (Brėdikytė, 2015) According to Play Wales (2019), All children need to play; it is a necessity in childhood. There is no definitive definition of play; however, there are many explanations of what play could mean or what it should be. “Play is a process that is freely chosen, personally directed and intrinsically motivated.” Play Wales (2019). The above quote highlights the importance of self-directed play within early childhood; children get to decide the rules and roles within their play. Adults can support self-directed play by allowing the children to lead their play. The adult should only intervene in the play if there is a concern for the children’s well-being or if the child has specifically asked them to join in with them. The adult should be prepared to take a step back during play so that the activity can be controlled and taken from the child’s point of view and driven by their motivation. (Play Wales, 2019) According to Moor (2008), play is directly linked to social development and the development of skills such as empathy, respect and co-operation.

There are many different types of play that a child can take part in; an example of this is symbolic play. Symbolic play, which is also known as pretend play, is the ability for children to be able to use actions, ideas or objects to represent other things. For instance, a child may use a banana as a phone or assign roles within a play scenario. (California Department of Education, 2019). This type of play can be seen as a holistic type of play. This is because the child may play as an individual or in a group. When playing on their own, development of cognitive abilities such as imagination and creativity can be seen. Whereas when playing in a group, essential skills of negotiation, listening, sharing, and respecting others is seen. (Pellegrini, 2009) Many influential theorists have ideas which are centric to symbolic play. Sigmund Freud (1965) observed that pretend play can provide a safe space for children to explore and express their emotions and also learn to conciliate with them. (Russ and Wallace, 2013) Freud also considered that pretend play can be related to a child’s wish fulfilment. The theory of pretend play being linked to wish fulfilment is also an essential part of Vygotsky’s play theory. (Pellegrini, 2009)

Another example of a type of play which supports the development of a child is adventurous play. This type of play can be defined as an activity which can involve risk or be dangerous; it can develop their survival skills and allow them to overcome fear or anxiety. (Play Scotland, 2019) An example of risky play could be a child climbing a tree and the child then wanting to jump from the tree down to the floor. The risk involved with this activity would be injury from falling. Naturally, each child will have a different viewpoint on what risk play is and what is too dangerous for them to do. (Hansen Sandseter, 2007) We must also consider that cultural differences influence what risk is and what is not. Allowing the child to choose how much risk they want to take during their play and how they will overcome the uncertainty or fear can be categorised as self-directed play. Risky play usually involves playing outdoors or physical activity at the least, therefore, participation in this type of play can benefit the development of their motor skills. Risky play can also help the development of their cognitive abilities, for example, problem solving, self-esteem and confidence. (Little, Sandseter and Wyver, 2012)

Section Two
Risk can be defined as “an activity which there is uncertainty about the outcome…” (Little, 2006) Children need to have an element of risk present within their childhood and especially within the play, and this is because exposure to potential risk develop their risk-taking skills and learn how to cope in risky situations. (Brussoni et al. 2012) The Welsh Government (2002) recognised the importance of controlled risk within play and that children have a natural desire to take part in risky activities as doing so can be beneficial for development. There are a variety of different skills that risk-taking activity can develop, these may include but are not limited to; managing risk and avoiding injury, self-awareness, self-confidence, independence, perseverance, motor skills, conflict resolving and social interaction. (Cevher-Kalburan and Ivrendi, 2015). Risky play or rough and tumble play is usually found to be done outdoors; this is because there is more open space, a range of terrain and the general dynamic nature of the outdoors. According to Play Scotland (2018), outdoor play can improve a child’s fine and gross motor skills, development of muscle strength, and it is related to the improvement and development of other skills. 

An example of outdoor play which has been implemented into the curriculum or general education system is a Forest School. These are schools which conduct their learning through the use of outdoor space and natural resources. According to The Forest School Association (n.d.) the schools are an ‘inspirational process’ which allows children to develop their self-esteem and confidence. The forest school ethos is shared with many practitioners worldwide; this ethos is shown in an educational video titled “Kids Gone Wild” by SBS Dateline. (2016) The video shows a Danish Kindergarten with children freely playing outdoors, climbing up trees, using knives to carve wood into tools, running around on their own. The idea of the video demonstrates that children are able to cope in risky situations on their own just fine and that they don’t need adults to wrap them up in cotton wool, so to speak. 

As adults, we need to distinguish the difference between a risk and a hazard. Practitioners, key workers and all other adults involved with children have the responsibility of keeping children out of harm’s reach. However, it must also be considered that ‘protecting’ a child too much from risk could limit the child’s opportunity for developing risk-taking skills. (Cevher-Kalburan and Ivrendi, 2015). According to Play Safety Forum (2008), taking the approach of “as safe as necessary, rather than as safe as possible” is particularly important when assessing risks within play. When incorporating risk into a play setting for children, adults are required to carefully plan any activity which involves an element of risk or could possibly be dangerous. To be able to do this effectively, practitioners are required to undertake a risk assessment for all situations which could pose a risk or danger to a child. Local and national government bodies require risk assessments to be completed for these scenarios or activities. As well as being required by the government, many schools or education settings will have their own risk policy in place. Victoria State Government (2019) have a policy which requires day-to-day risk assessments for the infrastructure of the building, outside play areas, indoor play areas and classroom checks. They would also then follow the same structure of risk assessment for an individual activity such as a trip away from the school, or even going to the woods. The basic structure is as follows: 
1.    Establish the context of the risk assessment. 
2.    Identifying potential risks, causes of risk, and any consequences 
3.    Determine the likelihood of the risk and the likely consequence. 
4.    Evaluate the level of risk that is proposed. Victoria State government recommend using the acceptability chart to compare the level of risk. 
5.    Identifying treatment or resolution for the risk if necessary.
6.    Communication at all stages of the risk assessment. 
7.    Monitor and review the risk assessment. 
Another way of managing risk is the ABC model which was introduced by Play Wales (Barclay, Bazley and Bullough, 2016). This entails identifying actions that could cause harm and having an awareness of children who may have diminished perception of risk and lack the ability to manage risk for themselves. It also entails setting context in which the risk assessment is for, an example of this would be identifying if certain scenarios have an increased likelihood of causing harm.

According to the UK Department for Education (n.d.), all education settings must identify measures to control any risk. Assessing risk is part of the law and can be seen in the Health and Safety at Work Act 1974 and the Management of Health and Safety at Work Regulations 1999. These regulations and laws mean all practitioners have the responsibility to undertake risk assessments when working in an educational setting to support and protect the safety of children.

Section Three 
The Foundation phase is a curriculum that was introduced into the Welsh education system in September 2010. The main purpose of the foundation phase is to encourage children to be imaginative and creative. It also has a focus on making learning more enjoyable for children (Welsh Assembly Government, 2015). The foundation phase uses a compact profile to assess the learning and development of children throughout education. According to the WAG (2015) the use of the compact profile assessment tool supports the holistic development of children through the curriculum. The compact profile looks at four main areas of development, these are: 
· Personal and social development, well-being and cultural diversity. 
· Language, literacy and communication skills. 
· Mathematical development.
· Physical development. 
It is essential to understand that to be able to conduct this assessment effectively it needs to be planned correctly. Enough time needs to be allocated to do the assessment to be able to get an accurate view of the child’s development, there needs to also be sufficient space for the children to play and have free reign of their play time. It is also important for there to be enough equipment for both the children and the adult conducting the assessment to use. For example, the children will need equipment for them to be able to take part in different activities with; for the adult, equipment such as pens, paper and recording equipment needs to be given. 

The compact profile gives practitioners an outcome for the different areas of development. The compact profile itself uses both observation and set tasks to undertake assessment. The compact profile benefits children as it allows practitioners to observe their strengths and weaknesses accurately. Being able to identify their potential weaknesses will give the opportunity to give the child any extra support that may be needed. Another benefit of the tool is that it gives a view of each development area. For example, the assessment tool gives nine different outcomes for each section of the assessment. Due to the number of outcomes available, the compact profile allows for practitioners to see patterns of behaviour. Being able to identify these patterns will also allow practitioners to see the triggers for behavioural issues and then accommodate for any potential needs of the child. It also allows practitioners to see a child’s level of engagement in an activity, being able to see this will allow teachers or key workers to understand what they may need to change to be able to increase engagement levels. As well as showing levels of engagement, the assessment can show what kind of activity a child prefers, and what they do not prefer. For example, understanding the child’s preferences can be used to incorporate learning into an activity that a child enjoys, so that they will be learning without realising they are; they will still consider the activity as play. Linking in with the child’s engagement, the compact profile can show if a child likes to play within a group or whether they prefer individual play. This can show the friendships and relationships they have made with both peers and adults.

There are many benefits to the use of the compact profile, however, there are still limitations that are seen. The compact profile does not have a separate section for children who require extra support already or have additional learning needs such as children who have dyslexia, dyspraxia or autism. This means that when they are assessed through the compact profile it may show their development is lower than children who do not have additional learning needs. This limitation of the tool can be seen as not providing a holistic view of each child’s development. Another limitation of the compact profile is that it does not take into consideration environmental factors such as whether a child is less socio-economically disadvantaged, which in some cases may affect their previous learning opportunities or on the other hand, if they are more advantaged in a socio-economic sense. It can also be said that the compact profile does not take into account if a new adult has recently started working the classroom; if there has recently been a new key worker or teacher working with the children, they children may not have built a relationship as strong with them as they may have with an adult who has been with them for a longer period of time throughout their education. As explained in the benefits of using the tool, the compact profile may show patterns of behaviour, but it won’t show the cause of that behaviour. 

Section Four
When observing children, it is important to have a holistic view of the child’s development. As explained in section three, the use of an assessment tool such as the compact profile used in the Foundation Phase can assess many different areas of a child’s development. Observation gives practitioners information about a child which can put a pinpoint on where their development is. (Early Years Careers, 2020). According to Nursery World (2006) the best way to observe a child is when they are in a setting which is self-initiated and natural to them. Assessing children in these types of settings will lead to more accurate assessment of learning and development. 

To be able to make sure an accurate depiction of the child’s learning is observed, adults and practitioners alike must be able to understand the difference between what a child perceives as play and what is not play. A study by Howard and McInnes (2012) looked at what children’s perception of play is. Howard and McInnes found that when a child thought of an activity like play, there was a higher level of involvement; this was compared with the Leuven’s Involvement scale which is used to assess a child’s emotional well-being (Laevers, 2008). Increased levels of involvement during the activity that was ‘like play’ were seen among the children the study was conducted on, they were more engaged with the activity, had more free movement and smiled more than the children who took part in the same activity but it was made to be ‘not like play’. The study found that children perceived an activity as ‘play’ when an adult was closed but not directly present, the child had free movement during the activity and when the child had a choice of what activity they wanted to take part in. Whereas, children viewed an activity as ‘not play’ when the adult or key worker was directly present, when the child was asked or told to take part and the activity took place at a table. 

The study by Howard and McInnes shows that children are more likely to show their true capabilities when taking part in an activity that is what they think is play. Taking this into account, if children are observed while they play, it will give a better reflection of where they are in their development. According to Farmer‐Dougan and Kaszuba (1999), children who had a higher engagement in play activities were rated higher in their cognitive and social development. Understandably, some activities during an observation or assessment will need to have some form of control from the adult. However, this could possibly be combatted by the adult giving different options for what activities the child can do. Doing this will lead to a child being able to self-direct their own play, therefore increasing the likelihood they will perceive the activity as play and will increase their involvement in the activity. As well as adults supporting self-directed play during assessment, it should also be supported in non-assessment or observational situations as it promotes the child’s physical, social and emotional development. 
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