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	Engaged with critical analysis of ELSA intervention. 
	In my evaluation on ELSA intervention.
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Choose an intervention that supports the learning and development of a pupil/group. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise”. 

This assignment aims to critically analyse an intervention that supports the learning and development of a pupil. The writer will reflect on its potential for ensuring pupil progression and the possible challenges that may arise. The pupil being discussed is Andre, a 7-year-old boy, who is currently in a year 3 class. Andre’s academic level is significantly lower than his peers, due to his struggles with reading and writing. He finds it difficult to seek support as he feels ashamed and embarrassed when failing to perform tasks appropriately. Andre is unable to develop friendships in school and choses to play on the yard alone. This pupil has a high Adverse Childhood Experience score (ACEs). These are potential traumatic events that threaten the child’s safety and trust (NHS foundation trust, 2023). ACEs abuse can be emotional, physical or sexual. Exposure to these traumatic stressors have numerous negative behaviour outcomes (Brown, 2009). Andre lives with his mother, older sister and step-father. Andre has no contact with his biological father and has a poor relationship with his step-father. Andre is a victim of physical abuse, inflicted by his sister. A child with ACEs has more exposure to stress and impaired social and emotional functioning (Hughes et al 2017). This suggests that pupils like Andre that experience external stresses outside of education may potentially affect their emotional well-being in the classroom. A child’s brain develops from the stimulating experiences gained from everyday interactions with caring people and the exposure to simple learning experiences (Pound, 2005). However, Andre is not experiencing these interactions in school with his peers or at home with his family, which could potentially affect his social and emotional progression when developing into adult hood. Professor Robin Banerjee (2019) states that social and emotional learning are not only developed in the classroom, but through life experiences. Positive childhood experiences are sharing feelings with family, being supported by family, feeling safe, feeling protected by an adult and feeling a sense of belonging (Youth Ranch, 2020). However sadly, Andre has yet to experience these positive influences in his childhood, due to being an ACEs child. 
It is clearly evident that it is crucial to support the emotional well-being of Andre, through interventions such as ELSA (emotional literacy support assistance).  This intervention is a programme to support pupils who are experiencing a range of social and emotional needs (Wilding and Claridge, 2016). 
Health and well-being are one of the four purposes within the Welsh Curriculum (2022) and they are seen as significantly important for learners in education. The well-being of Future Generations (Wales) Act 2015 aims to improve social, environmental, cultural and economic wellbeing of people living in Wales (ESTYN, 2019).  It is about creating an environment which promotes positive relationships (Professor Robin Bamjeree, 2019). 
Interventions are activities that are different or additional to those employed routinely with pupils (Campbell and Stanley, 1996 cited in NASUWT, 2018). As a result of Andres poor relationships with both his sister and step-father in his home environment, he finds it difficult to form positive and healthy relationship. He may potentially be afraid to form friendships in school, due to his dysfunctional home life, resulting in him having low self-esteem. This could indicate that his social and emotional well-being is damaged through these negative interactions. For this reason, a successful intervention could enhance Andre’s motivation and engagement, which would most definitely increase his level of progression within the classroom. 
Interventions allow pupils to focus on their individual beliefs, goals and values when facing academic challenges (Wingfield and Wentzel, 2007). It is essential that Andre is provided with emotional well-being support to increase his confidence and to assist him in his academic progression. Emotional competencies are attributes such as empathy, impulse control, self-awareness, decision making and anger management. These competencies play a critical role in learning. When Andre is exposed to emotionally negative stressors his brain takes a fight or flight response. In this case, Andre doesn’t have the capacity to learn, as survival is the key objective (McAdam, Cited in Pound, 2005). 
Attachment theory, developed by Bowlby (1958) explains the emotional bonding between children and caregivers. There are four attachment styles; anxious, avoidant, disorganized and secure (Mcleod, 2022). The writer believes that Andre has avoidant attachment issues with his family. Avoidant attachment is when children avoid parents and show no preference between a caregiver and a stranger. This may be a result of abusive or neglectful caregivers (Cherry, 2022). Andres father abandoned him soon after he was born and experiences physical abuse at home inflicted on him by his sister. 
This could suggest his reasons for being avoidant when forming trusting relationships. Professor Colleen McLaughlin and Dr Barbie Clarke’s research (2010) recognised relationships in schools as an important factor that may affect pupils’ health and wellbeing. Relationships between teachers, pupils and peers are key in relation to mental health and emotional wellbeing (ESTYN, 2019). Therefore, it is essential for Andre to build healthy relationships in school, indicating that interventions would be significant to his development. 
Progression is fundamental within the Welsh Curriculum 2022. The Welsh Government believes that a successful curriculum is supported by effective teaching and learning, which allows pupils to make meaningful progress. Supporting learners to make progress is essential in the curriculum for Wales (Welsh Government, 2022). Progression in learning is a process of increasing sophistication, not a body of content to be covered (Welsh Government, Curriculum for Wales 2020).  This is a process of becoming more knowledgeable and having an increased understanding within education. Progression enables pupils to develop their confidence, motivation and increases accuracy in learning. There are five principles of progression in the Welsh Curriculum which are at the heart of the curriculum design (Welsh Government, 2020). The five principles are increasing effectiveness as a learner, increasing breadth and depth of knowledge, deepening understanding of the ideas and disciplines within areas, refinement and growing sophistication in the use and application of skills and making connections and transferring learning into new contexts (Swansea council, 2023). It is essential that practitioners praise pupils who are struggling and to encourage them to note their own progression without comparisons (Brain balance, 2023). The writer believes that this strategy would be instrumental in boosting Andres emotional well-being as it may well build his self-esteem and confidence during his education pathway.
 A poor emotional well-being may potentially impact a child’s progression rate negatively. Studies show that better emotional well-being at age 7, is a significant predictor of higher academic progression through progression steps 1-4 (Gutman and Vorhaus, 2012). This underlines that Andres academic ability has been impacted by his poor emotional well-being. Maslow’s (1943) hierarchy of needs (see appendix 3) is a theory in psychology comprising a five-tier model of human needs. The needs lower on the hierarchy must be satisfied before the higher needs are implemented. The five needs are physiological, safety, love and belonging, esteem and self-actualization. Progress may be disrupted by failure to meet the lower level needs (Mcleod, 2022). Andre may struggle to meet the lower needs as he doesn’t feel safe at home, or doesn’t receive love and affection from his family. 
The development of a child is fundamental when progressing through academic life. The writer believes that active learning could potentially increase Andres development. This style of learning would consist of individual or small-group activities that students are invited to participate in. During these activities new information is presented to the learners (Felder and Brent, 2009). Strategies and methods that encourage students to be actively engaged in the learning process are predicted to have stronger learning outcomes. A survey was given to 372 undergraduate students who experienced both active and passive learning opportunities. 
The results showed that active learning strategies created positive pupil psychological and behavioural outcomes (Brian et al, 2012). This would be extremely beneficial for Andre as his self-esteem levels are significantly low when failing to complete tasks. Passive learning may possibly reawaken memories of past failure, from pressure of assessments. This may well indicate that self-esteem and emotional well-being are being affected from pressure within the classroom. The thought of possible failure in learning circumstances could result in panic and a decrease in engagement levels (Lawrence, 2000). This leads to a lack of desire to learn, which may support the reasons for Andres academic level to be significantly lower than his peers. 
Freud (1999) is a humanistic theorist; he emphasised the importance of early experiences. He believed that development occurs through the struggles of balance between the demands of the ID (instinctive, pleasure-seeking part of personality) and the superego (structure within personalities which carries our conscience, derived from the values of our parents and the wider society). The third part, the ego, attempts to maintain the balance in our personalities (Pound, 2005). Freud (1915) states that the unconscious mind is the primary source of human behaviour. The feelings, motives and decisions made by humans are influenced by past experiences stored in the unconscious mind (McLeod, 2015). This links to Andre’s early experiences influenced from his home life. Andre has a high ACEs score, as he is a victim of physical abuse and neglect. This form of abuse may shape the behaviour of Andre in school, through his personality traits from the unconscious mind. This has been recognised when Andre refuses to work with others and has to remove himself from class to allow time to ‘cool down’ when he is overwhelmed. 
In contrast, Bronfenbrenner (1979) believed that a young person develops from the quality and context of the child’s environment. He explained this through his ecological system (Ryan, 2015). During the ‘microsystem’ stage of development, a child should be surrounded with family, peers, playgrounds, healthcare services and religious institutions (Bronfenbrenner DATE cited in Pound, 2005). However, soon after Andre was born, his parents divorced, with no contact from his father, leaving his mother to struggle as a single parent. 
Andre’s family struggled both emotionally and financially, causing them to have poor relationships within the home. This resulted in Andre finding it challenging to make friends in school. The environment that Andre developed in caused emotional damage from a young age resulting in him struggling to trust new people around him. 

Education is the cornerstone to children’s development. The curriculum being taught in schools should embody every individual child’s background. The learners will receive self-worth and confidence from an inclusive taught curriculum (Lawrence, 2000). Inclusive education is an effective way to allow all children a fair opportunity to attend school, learn and develop (UNICEF, 2023). Every child has the right to education which is important for development and economic growth. It is a stepping stone to other fundamental human rights (UNESCO, 2023). An intervention will potentially support Andre in his development and provide him with the fair opportunity to learn. 
When Andre was 4-years-old COVID-19 caused a national lock down which resulted in schools closing. Learning was forced to be online during the pandemic, which decreased children’s social engagement (Zheng, Bender and Lyon, 2021). This would have been a negative experience for Andre as he would have spent increasing time with his sister and step-father who he dislikes. Andre enjoys attending school, however, due to COVID 19 changing his learning environment those opportunities were taken away. This undoubtedly caused a negative impact in Andres psychological and social wellbeing.  Greater pandemic-related stress is more associated with reduced psychological well-being among children who have poor-quality relationships (Birditt, 2021). This is another indicator for Andres poor emotional well-being as he has poor relationships at home, and had little interaction with people outside of the home environment. 
In 2015, the Department for Education (DfE) and the Department of Health (DoH), introduced the term ‘social, emotional and mental health difficulties.’ Behavioural difficulties were being considered as an indicator of underlying social, emotional or mental health difficulties. The DfE encouraged schools to support the mental health of children through “prevention”, “identification”, “early support” and “access to specialist support” (McEwen, 2019). Therefore, to support Andres mental health and emotional well-being, an intervention called ELSA (emotional literacy support assistant) should be implemented. ELSA is a school-based learning support assistant. This intervention aims to develop children’s emotional literacy, positive mental health, social skills and emotional well-being (Bristol city council, 2022). There is an ELSA training course specifically aimed at Teaching Assistants in school. This course requires teaching assistants to cover social skills, emotions, bereavement, social stories, self-esteem and anger management (ELSA support, 2022). 
The training is undertaken over six days in space of 4-5 months, given by educational psychologists. Once the training has been completed, the Teaching Assistants are now able to deliver one-to-one and group sessions with pupils through the ELSA programme (Krause, Blackwell and Claridge, 2019). 
However, the training may be complicated for specific schools which have low staffing levels and they may struggle to put forward Teaching Assistants for ELSA training. This may be because they require their support and attention in school at all times. The interventions that do not require training may potentially be more beneficial for schools to implement. Completing training for approximately five months may not be useful for schools who are desperately seeking to support their vulnerable pupils quickly. Furthermore, the Teaching Assistants are not trained psychologists and may face issues beyond their level of competence. Therefore, they will need good supervision arrangements on a regular basis (Hampshire Services, 2023). Evidently, COVID-19 has led to an increase in demand for more ELSAs to be trained and services are struggling with many challenges on how to deliver the training (Teach Now, 2021). 
Before Andre can participate in ELSA interventions, he would be required to be assessed. During a Bridging experience, the first stage is the identification process which consists of baseline assessments. This is to check Andres entry level. The data would be analysed to find any gaps in his learning, from looking at data from his cohort. Andres language, literacy and communication levels are perceived to be significantly lower than his peers which requires SMART targets to be set. These are specific, measurable, achievable, relevant and time-bound (Martins, 2022). These set targets must be shared with Andre and his Mother to ensure that all concerned are involved in what is hopefully a positive step to support Andre in his development. After a full term, Andre would be reassessed to check his progress. If very little progress has been made, initial concerns would be communicated with the Additional Learning Needs Co-ordinator (ALNCO). They ensure the needs of all learners are met within an educational setting (Welsh Government, 2022). A meeting would then be arranged to discuss an intervention suitable for Andre and his emotional needs. Within the intervention model there are three waves of support. Wave one is the needs of all children in the classroom. Wave two enables children to work at age related expectations or above and Wave three is personalised interventions. These Waves of intervention describe how different levels of interventions can be understood and implemented (Directory Islington, N.D).  
The school would ensure Andres Mother is advised when providing him with an ELSA intervention. However, they would not require permission from parents as the intervention is carried out in school by school staff. 
Parents shall be invited to school for meetings to discuss the work that has been completed to provide them with an insight of their child’s needs and progression. This is also beneficial for the staff to gain valuable parental perspective (ELSA network, 2017). 
It is essential for Andre to participate in ELSA interventions weekly. The sessions would be between half an hour to an hour long. The ELSA programme would be provided to Andre for the full term, before reviewing his emotional development. Andre would require a quiet space to maintain a degree of privacy. Due to his poor emotional well-being, he finds it difficult to trust others. Andre also has extremely low self-esteem and confidence. This plays a large role in his capacity to trust (Good therapy, 2023). He is unable to form relationships easily due to traumatic life events at home, as he feels threatened by his sister and step-father. Therefore, it would be more beneficial for Andre to participate in one-to-one sessions. This is because it will be a necessity for him to feel comfortable in his environment to enable him to feel confident and safe to share his thoughts and feelings, which could potentially include some sensitive information (Hampshire Services, 2023). The sessions should certainly take place in a room outside of the regular classroom. However, this may be difficult for small schools, where space is limited. This makes it difficult for ELSA interventions to take place privately. Smaller schools tend to have less resources and less funding which leads to very few opportunities for new equipment and new facilities (Staffroom stories, 2022). To solve this implication, the writer would suggest that a screening in placed in between classrooms to add additional space (Perruso, 2017). 
The quiet room prepared for ELSA interventions should be calm to offer a safe space for a pupil to feel supported and nurtured (Durand Primary School, 2023). Montessori (1907) suggested that children learn best in an environment that has been prepared which allows them to work independently. The staff running the ELSA programme would be expected to prepare the learning environment appropriately by creating materials and experiences for the children in an independent way (Supply Desk, 2023). Montessori (1907) believed that the learning environment should be designed to meet the needs of children to make them more interested and motivated (Pound, 2005). In an ELSA room there may be a sofa, mirrors for emotion work, bean bags, blankets, cuddly toys, bubbles, fidget toys, a worry box and a section of games (ELSA support, 2023). Andre would be able to interact with toys in the ELSA room to take control in his play. 
The ELSA supporter for Andre should most definitely be a trusted adult that Andre feels comfortable around to enable him to express his feelings and emotions. This would provide Andre with positive childhood experiences (PCEs). These are experiences in childhood that build a sense of belongingness and connections. The PCEs are linked with positive outcomes; child’s good health and success in school (Peterson, 2019). 

Having these trusting relationships and positive experiences through interventions will hopefully increase Andres emotional well-being as he is an ACEs child. A survey carried out in California with approximately 17,000 middle class college-educated people resulted in the development of the ACE pyramid. The pyramid identifies links between childhood experiences and adult health and well-being outcomes (see appendix 2). The ACEs pyramid shows that adverse childhood experiences, disrupted neurodevelopment, social, emotional and cognitive impairment lead to adoption of health-risk behaviours, disease, disability, social problems and early death (Smith, cited in IRISS, 2018). This indicates the significance of providing Andre with an intervention, so he is given the best possible opportunities to develop appropriately, before entering adult hood. The acronym ‘PACE” ought to be implemented by the staff working with Andre. PACE stands for ‘playfulness, acceptance, curiosity and empathy.’ It is pivotal that the teaching staff use this approach for Andre. The principles help promote the experience of safety in the interactions. It enables children to feel connected with trusted adults so they can engage with activities (Hester, N.D). This approach could potentially allow Andre to build trusting relationships in school through the teachers, which would increase his emotional well-being and confidence. 
During ELSA interventions ‘feeling fans’ could be used at the start of the session. These encourage the pupil to express and verbalise their feelings and emotions (ELSA support, 2023). This links to Goleman’s (1995) theory of ‘emotional intelligence’. He defines it as knowing one’s feelings and using them to make good decisions in life (Pound, 2005). The four key elements of Goleman’s (2002) theory are self-awareness, social awareness, self-management and relationship management (Ott, N.D). Having self-awareness of personal emotional feelings is an important aspect in a child’s development. By attending ELSA interventions, Andre will have numerous opportunities to become aware of his emotions through different activities. Another activity that enables Andre to verbalise his feelings are ‘Talk about Emotions’ cards. Each card has a character and an emotion, to make it more engaging for the pupil. The aim of these cards is to show Andre that it is ok to feel any feelings and to increase his vocabulary during emotional activities (ELSA support, 2023). The writer believes that these activities would be beneficial for Andre as this hopefully would help him understand, express and communicate his emotions to assist him in finding solutions to control them. 
Pretend play and acting out stories allow children to express emotions. These activities would be extremely useful for Andre during ELSA sessions. Using puppets during pretend play could enhance a child’s imagination by verbalising their feelings. The member of staff is able to connect with Andre during this activity by talking about emotions through their ‘characters’ (UNICEF, N.D). 
Play allows a more child-centred ethos. Skills active (2004) suggest that the idea of play should be freely chosen by the pupil and personally directed (Canning, 2011). By allowing Andre to freely chose his play by acting out stories, he is able to engage with activities through emotions. Piaget (1962) viewed play as integral to the development of intelligence in children. He argues that the theory of play matures a child, and their environment should encourage further cognitive development. Vygotsky (1978) also empathised the importance of play. He stated “In play, a child is always above his average age, above his daily behaviour, in play, it’s as though he were a head taller than himself’ (Hamid, 2018). This indicates that Andre would have the opportunity to develop through pretend play and acting out stories due to the fact that he is able to control his learning and express his emotions independently.
To conclude, the writer believes that an ELSA intervention would be beneficial to aid pupil progression as it focuses on emotional and social wellbeing. Health and wellbeing are at the heart of the Welsh curriculum design, ensuring the emotional needs of all pupils are met appropriately (Welsh Government, 2020). The ELSA programme is fundamental in supporting Andre’s emotional and social wellbeing effectively. Due to Andre being an ACEs child, facing physical abuse and neglect at home, extra support through ELSA would definitely have a positive impact on Andre’s development and progression. By providing an intervention to Andre, it will allow him to interact with a trusting adult, express feelings and emotions and take control in his own learning. It is essential for Andre to have these opportunities to increase his confidence and self-esteem within the classroom. The writer believes that by building Andre’s self-esteem, it will provide him with greater confidence to seek help and support when participating in tasks that he may find difficult to complete. This could potentially increase his confidence to build friendships within school which would increase his social development drastically. It is vital to support Andre throughout his educational journey, due to his academic levels being lower than his peers. It would be valuable if Andre was provided with numerous interventions to support his development as ELSA is focused only on emotional and social wellbeing. Interventions to support Andres cognitive, physical and language development may also be useful when aiding his academic progression. all of these developments should be increased to aid pupil progression appropriately. Therefore, it is essential that the school work closely with Andre’s family, to ensure that healthy relationships are created at home, to develop positive childhood experiences.   
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Name: Andre

Age: 7
Year group: 3

- Does not enjoy physical or creative activities

- Struggles with reading, writing and maths

- Andre prefers to work alone

- He struggles to develop friendships

- He gets very emotional when peers make jokes

- Andre doesn’t interrupt the class when struggling to complete work
- He doesn'’t like asking for help in front of peers

- He has permission to leave class quietly when overwhelmed

- His academic standards are lower than his peers

Background:
- ACES child
- Parents divorced — Mother with new partner
- Older sister who has behavioural difficulties
- Neglect from biological father

Physical Development:

- Dresses himself
- Gross motor skills are of low ability

Cognitive development:

- Finds it difficult to concentrate for long periods of time (day dreams)
Emotional development:

- Disappointed if fails to perform tasks

- Gets upset over small inconveniences
- Cries most mornings when entering school
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Language development:
- Wide spoken vocabulary
- Difficulty in writing and spelling
- Doesn’t express opinions

Social development:

- Respectful towards adults
- Prefers to work alone
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air, water, food, shelter, sleep, clothing, reproduction
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