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Learning support report

As an educational practitioner working in the post 16 Further Education (FE) sector, I must provide correct learning support and consider the Additional Learning Needs (ALN) of all students.
Here I will identify and discuss all I can regarding learning support and ALN, however my studies will not just stop at the completion of this paper, as I believe this to be an ever evolving and intricate area which I could never sum up in just 1000 words.

To begin, “learning support” as described by the UCLA School Mental Health Project is:
“The resources, strategies, and practices that provide physical, social, emotional, and intellectual supports intended to enable all pupils to have an equal opportunity for success at school by addressing barriers to and promoting engagement in learning and teaching.”
Although this was created for compulsory educational bodies, I feel these core values must be identified and carried over into the FE sector.
With this said, I ask myself while working in the Creative Music Technology department of the University of Wales Trinity Saint David (UWTSD), how I may best execute these learning support values with a good level of professionality.

To begin, I can challenge all forms of discrimination against the characteristics mentioned in the United Kingdom (UK) National Legislation “Equality Act 2010.”
These outlines 9 protected characteristic including:
· Age
· Disability
· Gender reassignment surgery
· Marriage and civil partnerships
· Pregnancy and maternity
· Race
· Religion or belief
· Sex
· Sexual orientation
As well as this I will consider the many physical and mental impairments as well as barriers students my face.
Considering physical and mental impairment:
· Physical impairment
· Sensory impairment
· Learning difficulties
· Mental health conditions
· Hidden impairments
· Genetic and progressive conditions
· Conditions which are characterised by several cumulative effects such as pain or fatigue
Barriers to consider:
· Physical Barriers
· Communication barriers
· Environmental Barriers (Including transport)
· Social barriers
· Economic inequalities
· Educational inequalities
· Unequal Access to Services
· Unequal Service Provision
· Unequal Representation
· Attitudinal Barriers
· Disablism (Ableism)

I will be conscious of these impairments and barriers while communicating with students, upholding values of equality in class, while attempting to provide equity towards student’s individual needs. Students facing Economic Inequalities for instance, can be signpost to UWTSD Financial Support either through the aid of the Student Union, or directing them to the “Money Support” section of the UWTSD Website.

In situations where students are behaving maliciously, bullying/cyber-bulling, spreading prejudice, in upholding the 9 characteristic of the Equality Act 2010, I will not hesitate to protect, speak up, and advocate for those affected.
I will firstly assess the situation, gather information, then depending on the severity, I may attempt to strategically shut down or defuse things, by sending everyone to a small break for example. Here I could speak to the affected student and open a case with student services or signpost further assistance if required.
I can also remind malicious students of UWTSDs Code of Conduct:
Caring for each other - “You should recognise everyone is an equal member of the community whether teacher, student, administrator, cleaner or security worker. Everyone should be extended the same respect and support.”
Respect for Others - “You should conduct yourself in a manner that does not harm or does not have the potential to harm others.”
If a student has come to talk with me regarding issues of mental health or social concerns, if I am unable to assist with situations, I will be sure to signpost to support departments, or the use of the Student Unions on site and online resources including social clubs, British Sign Language (BSL), or Disabled Students’ Allowance (DSA).
I believe that handling these situations, co-resides along professional standards such as: “Demonstrating commitment to learners, their learning, safety and well-being” as well as to “Value and promote diversity, equality of opportunity and inclusion.” This makes it my duty as a practitioner to assist how I can.
Each student is an individual with their own learning needs, some students with ALN may have physical and mental impairments or have comorbid conditions requiring myself to adopt additional support or strategies in class. For example, students with a sensory impairment such as deafness, mental impairments such as long-term depression, and physically impairments such as wheelchair users, I must consider building accessibility, transport, and other external factors including home life and financial strain when accommodating students.

These are all ‘substantial’ and ‘long-term’ impairments protected by the UK “Disability Discrimination Act 2010”. Illnesses of 12 months minimal or the rest of your life, including progressive illnesses which get worse over time, i.e. “breathing conditions that develop as a result of a lung infection.”
I will utilize tools and approaches in attempt to facilitate students with ALNs. Using larger size text, digital tools such as VeVox that can include and engage students, create print outs, as well as making sure to face the class while talking. Considering and facilitating these impairments will also uphold the 2020 “Welsh ALN transformation programme”

Ultimately, there are many areas I must consider while providing good learner support services asking: “What can I do? What I will do, Where I can direct to if unable to assist.”
It is my responsibility as a practitioner, to understand and provide learning support to help create and maintain an inclusive and safe learning environment, accommodating for all students in post-compulsory education.
With all said, it is important for myself to retain a decent moral code to provide equality and equity, as well as care for my own resilience while dealing situations. I will be sure to continuously research how to improve myself, how to deal with work stresses, managing situation, while maintain myself to bounce back from any personal impacts that I may face.
Following a model such as the Rights Based Model of Disability (Human Rights Model) in my practice to maintain these values, which “emphasizes the rights that students, staff, and faculty with disabilities have in any educational or employment environment.” May assist my core values in my practice, empathising with the individual needs and backgrounds, using this group of guidelines to retain standards and produce the best service possible.











Part 2
Scenario 1 Iwan

Iwan is a student of mine currently studying on the Creative Music Technology course at UWTSD, who has come to me with an issue stemming from financial concerns. Iwan has disclosed to me, that he comes from “a deprived area of Wales and is the first person from his family” to study in the post compulsory sector. He has explained to me that he has spoken to his parents, but they are unable to help him any more with money as they are struggling themselves.
From my experience teaching Iwan during the first semester, he is clearly a passionate and hard-working student, which is evidenced in his many strong verbal contributions during class lecturers. However, he is already falling behind in his coursework. Following professional standards, it is my role to “demonstrate commitment to my learners, their learning, safety and well-being”, Iwans situation certainly falls under this care.
I had asked Iwan in our initial convocation after he came talk with me after this morning’s lecture, if he had any job or income as well as if he was living in halls of residence or off campus. He told me he has a part time job, but this doesn’t cover all his outgoings, he has been offered more work but is concerned it will impact his studies further. And regarding accommodation, he is staying on halls of residence.
Initially I gathered as much information regarding the situation to best approach assisting Iwan with his concerns. As he is a Welsh born student, I asked if he was aware of the Welsh Learners Grant as he would be applicable, as well as Course Cost Bursaries. Iwan was aware of the Welsh Learners Grant but not of the Course Cost Bursaries, I have since sent him a link to the “Undergraduate Funding & Support” page on the UWTSD website where he can find information and apply for bursaries that he may be applicable for.
I have encouraged Iwan signposting him into contact with the mental health team services within the University, as I am concerned this may have a knock-on effect regarding Iwans mental health. As well as this I have linked him in with Money Advice at UWTSD where he can find informational regarding “UWTSD Student Financial Support Funds. Cost of Living Support. As well as Budgeting Tools and resources.”
I have also signposted Iwan to get in touch with the Student Union, as they have put together financial support advice resources for students as well as food banks and utensils for students struggling financially during their studies.
I have assured Iwan that there is much the University has to offer him regarding support, and he seemed a fair bit more at ease by the end of our discussion. From here I will arrange a several follow up meetings with Iwan if he is comfortable to do so, where I will check in on him making sure he has reached out to the services provided for him or if he needs further assistance contacting the correct support departments within UWTSD. As well as give him the option for one-to-one support from myself regarding anything work or assignments, he feels he is struggling with.

Scenario 2 Megan

Megan is a pending student who has applied to study the Creative Music Technology programme in the next academic year. Megan has declared mental health support needs, although she does not have an official diagnosis. I have since met with her in an interview for the course and she has stressed to me that she “struggles with speaking up in class” as she suffers with anxiety. She went on to say this is a long-term issue she has had since childhood. 
Megan mentioned to me that she has always had problems during school studies with concentrating in class being unable to “maintain attention on the information being presented during sessions”, her previous teachers commented suggesting that she may have dyslexia.
To assist Megan, I told her during her interview that UWTSD has many resources to offer regarding help in accommodating her around the concerns stressed to me. However, I have given Megan notice in advance to get into contact with her GP to discuss looking into getting an official diagnosis of any neurological disorders that would fall under the “Disability Discrimination Act 2010”, such as the previously suggested dyslexia.
I expressed that a diagnosis could be used providing evidence of mental health disability to Student Services and Learning Support. I have mentioned that if she does decide to go through with a diagnosis and join the course with us in the coming academic term, that I can signpost her to room 401 in the SA1 IQ Campus to meet with the Learning Support Specialists or message Student Services on her behalf to reach out to her and arrange a time to meet.
I have explained that she will need to complete a Disability Consent to Share Form (CTS) Form, where the information may be disclosed to members of the team who will be able to advise and guide the her, as well as a Statement of Compensatory measures (SCM) form, which would enable Megan to have access to Differentiated Deadlines (DD), where she would be applicable to additional seven days to complete work. I continued by letting her know she can have assistance with the forms to ease any building anxiety. This seemingly calmed Megan’s anxiousness during the interview down.
I have assured Megan I will do what I can in class to support her learning, to do this I will utilise professional standards to “plan and deliver effective learning, teaching and assessment” taking Megan’s ALNs into consideration while creating lessons plans for the upcoming educational term. I’ll aim to work in a range or audible and visual examples to attempt to retain her noted issues regarding keeping her attention in class.
I will be sure to chase this up to Megan and the beginning of term, offering one-to-one support when necessary if she loses attention in class, as well as providing her with links to the UWTSD “Wellbeing Support and Student Support” web pages to be sure she has access to what is available to her as a new student.

Scenario 3 Dafydd

Dafydd has applied to study the Creative Music Technology programme at UWTSD, during the next academic year. He has cerebral palsy, as according to the NHS website it is a “permanent neurological condition that affects muscle coordination and movement.” Dafydd is also partially sighted although “is not registered as blind”.
Dafydd went on to explain to me how he “gets tired easily” and uses a computer within class but finds notetaking difficult in class due to his condition, he also “struggles with use of his left arm at times”.
Dafydd went on to explain to me how he has always been “very independent in managing his education” and is moving away to attend the programme. Ultimately, it seems Dafydd is a very confident individual despite his conditions but has requested advice on the options open to his as a student with UWTSD.
I assured Dafydd that there are many options available to him, during his time at UWTSD. Noting he would be supported under the “Disability Discrimination Act 2010”. Directing him to investigate Disabled Students’ Allowance.
Firstly, as he mentioned he was moving to attend the programme, I suggested that he investigates staying within the halls of residence as they are a short distance away from campus making commutes less tiring. I will forward the “Accommodation” page on the UWTSD website to him for further knowledge. 
I will also forward him information on “Student Support & Wellbeing” as well as signposting him to Student Services and Learning Support where he can gain additional learning support for his ALNs. 
I then went on to mention the facilities within the Music Department are all now on the ground floor making accessibility easier for him. General class hours would offer many opportunities to rest and take breaks, but if he needed extra rest time to excuse himself to, he would be fully supported.
To further accommodate Dafydd’s ALNs, I will aim to design lectures with his needs in mind upholding the professional standards “demonstrating commitment to my learners, their learning, safety and well-being” as well as to “plan and deliver effective learning, teaching and assessment”. As he is partially blind, I will be sure to dictate more information to him but have assured him as a Music Technology course we’ll be doing more audibly then visually. I will also design any digital assets with visual impairments in mind.
I am confident that Dafydd will excel at this course being “independent in his education”, the digital portfolio he has provided also strengthens my belief that he can manage the course work. But will be given equal opportunity and equity by myself during his time on the programme. I will I check in with Dafydd in scheduled one-to-one meetings if he is comfortable to do so, to ensure he has found the right support for himself, as well as to show care for his wellbeing making sure he is being treated fairly by his peers.
I will look forward to seeing Dafydd in the next academic year.
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