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For Societies to grow successfully and be productive it is vital that all individuals participate fully within their nations political, economic and social life. This is a view that is also supported by the United Nations who believes that to achieve a better and more sustainable future for all then social inclusion is paramount and will commit to help countries promote inclusive growth. In order that inclusive growth is accomplished then every country needs to confront the barriers that prevent certain groups of people participating fully in society known as Social Inclusion and consequently “leaving no one behind” (Child Rights Connect, 2016). 
Tackling social exclusion and promoting equality is a fundamental agenda for all, but more importantly for the major public services such as social services, police, health, housing, education and community regeneration. Therefore, throughout this essay the writer will be introducing, discussing and critically reflecting on the different approaches, theories, policies and frameworks that help to promote and achieve social inclusion within a primary educational setting. Principally the writer will be concentrating and reflecting on individuals that are at risk of exclusion due to Additional Learning Needs (ALN) and how the school along with support from an appointed ALN Co-ordinator (ALNCo) and the specialist outreach department can promote inclusion.
Since the 1990s Social Exclusion has been widely used by many western countries and is often used to describe the factors that prevent individuals or groups engaging fully within one’s community or society. Although it is now widely used by many countries ‘Social Exclusion’ was a new concept that arose during the 1970s in France and was first used by the Socialist Party. Social Exclusion or ‘exclusion sociale’ was used to describe the condition of certain groups within society that were cut off from regular employment and the welfare systems. Often occurring due to discrimination such as a disability or because an individual was not a citizen of the country such as an asylum seeker. As previously mentioned by the writer the term Social Exclusion did not originate within the UK; but is a term that is now widely used and will continue to be heard while contemporary western societies are profoundly shaped and characterized by inequality and disadvantage. Therefore, inclusion will be central to all Government social policies to help create fairness, and equality for all. 
While Social Exclusion within the UK is sufficiently broad which allows for the different understandings of society and social problems it is also largely due to the difference in political points of view. The British Government although divided on the perspectives or discourses on social exclusion do however agree that they need to promote equal opportunities and making all groups of people within society feel valued and important in accordance with the Equal Opportunity Act 2010. The difference of opinion about social exclusion often observed in the UK is largely owing to the contrast in attitude of the main two governments whom have at some point ruled and governed the country. Levitas (2005) outlined the three main perspectives and models of social exclusion as follows: RED ‘Redistributionist Discourse’ often a theory associated with the Labour government who believes that through redistributing the wealth of society then poverty, inequality and social issues that create social exclusion can be eradicated. Secondly MUD ‘The Moral Underclass Discourse’ frequently connected with the Conservative government who believes that individual attitudes and morals are the reason for such exclusions within society and therefore lays the blame with the excluded. Finally, SID ‘Social Integrationist Discourse’ a theory supported, considered and applied by both Labour and conservatives alike; with a view that by individuals entering the labour market and continuing with paid work then social exclusion will be abolished.
Although there is an apparent divide in theories surrounding the existence of social exclusion there is however also a strong belief by many that social exclusion commences long before the child is born a view supported by Mittler (2000). Mittler (2000) states ‘Social exclusion starts very early, long before a child is born. It is rooted in poverty, inadequate housing, chronic ill health and long term unemployment’ (Mittler, 2000: 47). With this outlook in mind it has become a main focus for all governing bodies to make sure that social inclusion strategies, training, support and planning be put in place for individuals at risk of exclusion from a very young age. 
Consequently, this has led to governing bodies focusing on learners who may face difficulties and challenges which risk them being excluded from education and future employment. Subsequently impacting on an individual leading and enjoying a normal social life and fulfilling their potential. On account of this it has become crucial for educational settings to remove barriers and create a fully inclusive education and therefore enabling all learners from all backgrounds to achieve a successful future.
Accordingly, to achieve social inclusion and equality within the welsh education system and other public services; The Welsh Government in 2016 announced and delivered to governing bodies, educational establishments and local authorities’ guidance on inclusion and pupil support. For inclusion to be successful within education the welsh government supports the view of the United Nations Convention on the Rights of the Child (UNCRC) and hence focuses and incorporates the 7 core aims of the UNCRC within the Inclusion and Pupil Support Document (2016); a flying start in life, a comprehensive range of educational and learning opportunities, best possible health, have access to play, leisure and cultural activities, have a safe home and community, be listened to and respected and lastly to not be disadvantaged by poverty. 
Although as previously mentioned by the writer that guidance is provided by the Welsh assembly Government it is also their view that active involvement is needed from all those involved within education; schools, local authorities and the wider community to ensure social inclusion is promoted and incorporated successfully. Hence making social inclusion and equality within education the responsibility of schools, pupil referral units and the LEA. The writer believes that an active involvement approach whereby schools along with their LEA are responsible for strategies and support plans is a positive pathway to achieving inclusion and fairness. Largely owing to the differentiated needs and requirements of each school, its pupils and the wider community such as poverty, disability, race, high crime areas to mention a few.
It is with these differentiated inclusion needs and requirements in mind that the writer has chosen to reflect critically on one area; children and individuals with Additional Learning Needs (ALN). All pupils are entitled to an inclusive education and learning regardless of their needs and abilities; this view is supported by the Equality Act 2010 and The UN Convention on the Rights of Persons with Disabilities. 
Additional needs are greatly diverse and complex; and will therefore often put individuals at high risk of exclusion due to the many barriers and difficulties they may face within education unless the right ALN provisions and support strategies are put in place. If a child starts to feel excluded from learning and education then consequently it will have an impact on their health, social and emotional wellbeing which will then in turn affect the individual’s motivation and self-esteem and prevent them achieving their full potential. This view is also supported by Maslow (1943) who believes that our motivation increases as our needs are met. 
Engaging children with ALN is therefore paramount to prevent loss of motivation and self-esteem. To ensure this enthusiasm with learning and developing new skills, the writers school believes they need to assess the barriers the individual faces and work closely with the LEA, pupil, parent/carer to tackle the exclusion for the child. Primarily this is carried out through the following approach; early identification, preparing, planning, implementing strategies, reviewing, multi-agency involvement and supporting a differentiated curriculum specific to individual needs. It is with this pathway in mind that The Welsh Assembly Government recently announced and created a new legislation for individuals with additional learning needs between the ages of 0-25. 
An Additional Learning Needs Education Tribunal (Wales) Act 2018 has been introduced to make a provision for a new statutory framework for supporting children and young individuals with ALN. Following many reviews by various departments within the Welsh Assembly Government and Education it was found that the current provisions were inefficient, out of date and interventions were not being implemented effectively leading to some children with ALN being excluded from attaining a fully inclusive curriculum; therefore, requiring reform. 
It is the view of the Welsh Assembly Government that the new ALN framework will create a more unified system; which will therefore focus on identifying needs earlier, so that interventions can be put in place to ensure that all learners are supported to overcome barriers to learning and therefore will create a fully inclusive and accessible learning environment for all pupils.
Identifying an individual’s needs early is influential to their progression and inclusion within education and learning. Subsequently making monitoring and reviewing each student’s development a critical element of the ALN Framework; and the approach of the writers’ school. The writers primary educational setting believes that by developing good communications links between parents/carers, teachers and LEA then strong foundations will be provided for early identification of a students needs and subsequently to support any initial interventions. It is therefore a priority of the writer’s school to develop and build good communication skills with parents / carers of all their pupils at the early stages of their child’s educational journey and prior to the children starting school. Building these communication skills is accomplished in various ways; open days, visiting the school prior to commencement of education to see the school in action, meeting staff and to discuss any educational provisions, daily / weekly reports to parents via class dojo, feedback area via class dojo for parents if they need to raise any concerns or questions with the class teacher, regular parent evenings throughout the academic year, weekly homework / reading records with feedback are to mention a few strategies used to keep connected with pupils families so that information can be exchanged. 
Positive communication together with monitoring of each child; which is carried out in a variety of ways and on a regular basis; such as observations by class teachers and support staff, regular assessments, and via feedback from the pupils assists greatly towards identifying any difficulties to learning and consequently working to prevent and eliminate any exclusion from education attainment for a child with ALN. 
Following the initial identification process carried out by the writers’ school, if barriers and difficulties are identified then arrangements would be made for a multi-agency approach. Whereby numerous discussions will take place to decide and consider the best possible options for the child; regarding education attainment and the support required for the individual to achieve this. This multi-agency approach will include the school, LEA, health professionals, child, parent/carer and other outreach departments. Subsequently the writer believes that this also confirms why it is so crucial to achieve good communications between the school, pupils and parents/carer from the offset. It is vital that the entire process of identification, planning, preparations, interventions and regular reviews include all parties but more importantly consider the wishes and feelings of the child a view supported by the United Nations Convention on the rights of the Child.
The writers school setting along with the LEA believe that when the relevant departments work closely together it develops strong partnerships; with the fundamental aim of promoting inclusion, education attainment and wellbeing for all. 
Once the planning and preparations have been carried out during these multi-agency discussions and a review consultation period set; the writers setting will instantly implement the interventions and provisions discussed with help and guidance from the LEA, Outreach, Health Professionals and TAPPAS (Team Around Pupil Parent and Schools). Often running alongside school provisions will be additional provisions provided by the LEA, and other outside agencies often in the form of subsequent support such as accelerated literacy and numeracy. Although these outside provisions start off with good intentions of assisting the pupil further and when delivered regularly do achieve this; the writer is also of the opinion and experience that often the outside agencies support provisions tend to become less frequent over time. It has also been known by the writer that the outside provisions completely stop on the recommendations of the reviews by the outreach team and LEA; and therefore, lead the writer to believe that responsibility to continue the provisions is handed to the school; with no additional funding being provided. 
As mentioned above by the writer, succeeding the implementation of interventions and provisions; there will be regular review consultations. Firstly, this will be carried out by monthly IEP’s whereby areas of concern, progressions and views of the child will be documented. Secondly regular consultations, discussions and ongoing assessments will be organised and undertaken at half-termly intervals to monitor and review the progressions of the child and feedback any concerns that may need addressing. The review consultations are attended by a member of all relevant parties; such as TAPPAS, the class teacher, head teacher, schools ALNCO, TA, LSA, LEA, outreach, pupil, parent/carer and schools ALNCo. It is apparent to the writer that this maintains and provides a smooth partnership whereby all parties are working together throughout to insure an inclusive education that gives the child the opportunity to access the curriculum regarding the core subjects. However, the writer is also of the opinion that often support for further subjects other than that of the core subjects is not always provided to pupils with ALN, and therefore prevents individuals accessing all areas of learning.
In conclusion to the practices actualized in education currently, the writer believes although many government policies are characterised on tackling social exclusion and promoting equality, certain groups are still being excluded from accessing a full curriculum due to the lack of funding to support such provisions. Yet the writer also believes that through more consistency with provisions, and plans for the Welsh Assembly Government to fund the new ALN bill properly via transition grants. Then the staged integration of the new ALN framework will be able to offer the opportunity to all individuals with ALN an inclusive education whereby they are able to access all areas of curriculum in accordance with the Additional Learning Needs Education Tribunal (Wales) Act 2018. 
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