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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Read more Widely
	I have read using a variety of government articles, research papers, books and scholarly research to provide a solid foundation to my writing.

	Target 2
	Reference and use citations accurately
	I have checked all of my references and ensured that they adhere to the Harvard referencing scheme guidelines. 

	Target 3
	When you have more readings you should be able to devise and sustain persuasive arguments
	After reading heavily on the topic of assessment and selecting multiple sources to make a concise argument, I believe my reflections are indeed persuasive. 





Part 1: Professional Learning Passport
**In this first section you should copy and paste the text from your PLP into the relevant spaces below. You do NOT need to include any assets – your marker will be able to access these directly from your PLP. Form to share your PLP LINK ** Please delete this part before submission**

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	On the eleventh of November 2020, I engaged in a network-wide meeting in which we discussed the possibility, purpose, and importance of incorporating AFL strategies into our teaching practice. Although I had already been made aware of AFL strategies this was a necessary reminder as to their purpose and the benefits of using them. The main purpose of the session was to identify two strategies that could be used and deployed into our teaching practice and to determine their strengths and weaknesses. Over the course of this meeting, several different types of AFL strategies were given to us as examples and explained in detail which helped to highlight the aims of each strategy.
After the session, I decided on using the "Thumbs up/down" method and "Questions" to guide the teaching sessions. I felt that both these methods could be incorporated into any classroom with relative ease and would provide a good foundation for incorporating AFL strategies into my own practice. 	I had some difficulty identifying two strategies that I would be able to use within my own practice. As my initial placement saw me based within a nursery classroom, many of the AFL techniques and examples I had been shown were all unsuitable as they were either too complex or not realistic for the setting I was in. During the meeting, I was given some suggestions and given time to research strategies that would be suitable for young learners. I had a hard time choosing two strategies and how/when I would use them.
Eventually, I was able to find some good AFL strategies to use that I felt would be easily implemented and simple to understand for the students I was teaching. 



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Over the next two weeks, both strategies were used in a variety of sessions and settings. My aim was to use each to test their effectiveness and to try and discover the strengths and limitations of the methods I selected. 
I used the thumbs up/down to gauge understanding on whole class teaching sessions, as a plenary for focus tasks to determine a child's mood regarding the task and its difficulty. Additionally, I used thumbs up/down to determine a child's mood and to ensure they were feeling okay that day. I found both uses were a major strength in regard to teaching as without any verbal communication I was able to ensure student engagement and understanding that could be followed up with verbal communication when necessary. This was also an easy strategy to incorporate when compared to similar methods such as traffic lights, as it required no materials. 
I found that using questions, especially open-ended questions came quite naturally to my teaching style. I commonly used this in English and numeracy sessions with the students to guide their behaviour and test their knowledge and understanding. The largest issue I faced when implementing the strategy was ensuring the questions, I used were concise and effective. 
I found that the best way to incorporate this strategy was to write the questions beforehand. This was a simple and easy part of the planning process and seemed to give me a better understanding of the quality of learning taking place than any other method I had researched before selecting these two.

	Thumbs up/down was a method I really enjoyed and plan to continue using. For some students, it seemed to be a learning process where they either understood the method or did not seem to click with the strategy right away.
I found using the strategy in a focus task allowed for much better participation rates than in whole class situations. By using it in a small group I could ensure each student knew what they were doing and were listening to my instructions. I also found that using it to understand a child's mood was a discreet and simple way of making the first contact with a student who was not understanding a task or was feeling upset that day. 

The use of questions was a powerful tool to gauge understanding of a topic and ensured that students understand a task before attempting it. Additionally, I used questioning to get an idea of students' prior knowledge, for example testing their counting ability. I found these were easily incorporated into a lesson plan and would help my overall structuring of a session. I did notice that whenever I would just ask a question without prior planning there was a chance my wording would be too high for the student's ability level. Incorporating questioning into the planning process ensured that I kept questions to the point. 



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	On the 25th of November, I took part in a network-wide share day in which I shared my experiences with the AFL strategy, got to discuss the strengths and weaknesses of the methods, and heard about others' strategies that I hadn't know of.  Additionally, this acted as a day in which we could discuss experiences using the same strategies in other classes/year groups.
One of the major benefits of this was that it allowed me to find out how the same AFL strategy can be used in different classes and in older year groups to serve different purposes. This also gave me an insight into which other AFL strategies might work better for slightly older students. 
	This experience was a great one for getting new ideas and beginning to analyse which strategies worked well and which ones did not.
It classified some of my own experiences and introduced me to new topics I was unfamiliar with, allowing me to expand my knowledge and understanding of various strategies that I may employ at a later date in my own practice.
It also confirmed my own experiences using the two AFL strategies I selected as other students found the same or similar strengths and weaknesses. 






DGB/SKD
*Copy of three professional learning templates for any: literacy, numeracy, digital competence, and/or subject knowledge. These must be evidenced by at least one asset. Copy and paste from your PLP * Please delete this part before submission**

Rhifedd / Numeracy
Evidenced by an asset? 
On the 22nd of October, I spent the day attending a Numicon training session within my placement school, focusing on how best to implement Numicon into all areas of primary education.  Numicon was used throughout the school and was present in every class. The training day was to ensure we were competent in using it and to show how that apparatus could be used in various ways to teach various lessons. The school consensus was that using Numicon, and a variety of material resources was the best way to teach a mathematics lesson.  Using the resources, I was shown how each can be applied to the maths curriculum at either the foundation or KS2 level and how a maths lesson could be structured using the resources. It was interesting to see Numicon used to teach algebra and see the research behind how using physical mathematics aids can heighten the learning process for students. Corsair rods and beads were also used to provide practical examples of how each could be used in different settings to cover topics of algebra, multiplication, addition, and subtraction amongst others. The deputy head, who ran the session, made sure to discuss detailed lesson ideas, as well as when Numicon can and should be used and when it should not. Understanding the strengths and weaknesses of the approach was particularly beneficial as it allows me to select when the techniques are used.  Additionally, I was shown how combining the resources could be used to demonstrate other mathematic multiplication methods for students and how these practical resources are a powerful tool when used correctly to explain what are normally abstract ideas.   

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Over my time in placement teaching a KS2 year 5 class, I was put in a situation where I had to become proficient at teaching online lessons.  This experience came during a nationwide lockdown due to Covid 19. As a result, all schools began to implement online teaching strategies and as part of my responsibility, I had to learn how to use and then teach using the online medium. The skills I developed include using Google Classroom, creating live videos, using a green screen, creating digital resources, and conducting live sessions. This was a set of skills I had not developed previously within the education setting, but by the end of the placement, I was able to comfortably create educational videos, interactive powerpoints, and additional resources for students. I did this by learning from other members of staff and watching useful guides online to help develop my skills. At several points towards the end of placement, I was able to show the staff within the school what I had learned so that everyone could benefit from the technology available.
These resources were all designed to use gamification strategies and be differentiated based on student ability. This process of learning how the google classroom service works and becoming competent in using it was one I feel is valuable given how all teachers have had to become comfortable teaching online. During this process, I have also conducted regular, live morning sessions with the class, and in these sessions, I was able to introduce work, conduct quiz activities, and share PowerPoint lectures with the students that focused on wellbeing topics.
Additionally, I used this opportunity to develop my technological skills further by learning how to create green-screen videos, edit video content, and create dynamic, interactive tests for students that allowed pupils to test their knowledge whilst completing a fun escape room-styled maths test. All these things were introduced to students using Google classroom. I feel that these skills will remain valuable when live teaching resumes as they would make for interesting group projects and homework presentations just to name a few possibilities.

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Mathematics Feedback Task
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
Over the course of a week, I coordinated, created, and taught a mathematics feedback task for students to complete online and in the classroom. This was a lesson that was a culmination of skills learned throughout my second placement within a KS2 class. The lesson contained a video that was designed to explain the task for students, additional resources to support learners, and three differentiated google slides documents that allowed students of different abilities to complete the activity online. 
The activity deployed a variety of gamification strategies researched in the works of Kiryakova et al (2014) with a focus on e-learning. This was done to increase student engagement and also linked to the termly topic of stargazers. What could be considered a test of the student's mathematic development used techniques and escape room maths strategies to become an interactive activity.
After the lesson, students were given feedback and points of improvement for them to further develop their work. This process took place over the week and during this time students were given support for the task and extended morning meetings if any of the work needed to be further explained. 

What have you learned?
I have learned that I am competent when teaching online. The process of developing new technical skills and becoming familiar with google classroom and a variety of online resources has been a core part of the placement as the nation has been in lockdown. Gamification strategies that are fun and engaging were core to this experience and thanks to my research and further reading I was able to implement these strategies in a way that was beneficial to the teaching experience and beneficial to student wellbeing. 
Additionally, the lesson construction was focused on encouraging learners to be ambitious and capable learners by building up a body of skills that they have already worked to develop. The gamification strategies also enable students to enjoy solving the problems. 
Finally, the task was differentiated to ensure each pupil was tested in their knowledge but was attempting the work from a secure base of prior learning. This was something I have been developing over this placement and working closely with mentors to ensure. The process meant that students were able to take risks and engage with the task whilst not becoming confused with questions that were beyond their understanding. 

What next?
I plan to incorporate more active and engaging lessons in the future and continue to develop gamification strategies within my own teaching. The success of the lesson and the feedback received from both students, parents, and mentors were so positive that I feel more lessons of this nature would only be beneficial to the students' development. Additionally, the process of creating videos, and using technology in a competent and confident way is a new method of teaching that I see only getting used more as time develops. Having these skills and using them for online teaching or homework is a method of teaching that is likely to become more regular as technology and its use in educational settings become more commonplace. 

Professional Experience Template 2: Health and Wellbeing, Jigsaw – 27.11.20
Pedagogy Standard: Advancing: Four purposes
What did you do and why?
I used the Jigsaw framework to design a PSE, Health, and wellbeing lesson about celebrating differences. The lesson focus was to introduce the idea of differences between families and homes and had strong links to the new curriculum. I had each student think about their own families, what makes them special, how many live in their house. Then to consider other people's families and how they are different and similar to other people. The lesson allows students to build their mental and emotional well-being whilst having the confidence to participate in the class discussion. Additionally, it informed students about differences in culture, community, and society at a level that is both relatable and understandable to them. 
My role was facilitating the learning and guiding the class through the lesson and managing the class discussion to ensure it stayed on task and each student was actively involved within the learning. 
The aim of the lesson was to guide students in developing their ethical understanding and to begin developing into informed individuals, as is outlined in Donaldson's Successful Features (2015) by showing students the differences between people and the similarities that exist across cultures.

What have you learned?
This was a pivotal lesson for my development as it actively incorporated elements of Donaldson's four purposes within its plan. Previous lessons linked to these but this was actively designed with the four purposes of the 2022 curriculum in mind. Additionally, this was a wellbeing focused activity designed and targeted towards nursery-aged students. This meant that I was able to learn by practice, discovering different ways of conveying complex, personal, and emotionally driven topics to students at an early age. As the lesson was focused on developing students into well-rounded, ambitious individuals with knowledge of different cultures, it allowed me to directly reference several areas within the four purposes. I felt like this was a lesson very much designed around the new curriculum. Additionally, it was a lesson that taught me that no matter how young students are they are always ready and mature enough to begin learning about other cultures and families that are different from themselves. 
What next?
At its core, I felt that this experience was one in which I learned and developed a great deal. I found that lowering my register when talking about the differences between countries and ethnic groups was a challenge and several times, I would say something that my students did not understand. I later reflected on the experience with my mentor and I realized how hard it was to simplify such complex issues such as poverty, culture, and human differences for students of this age range. If I was to do this session again, I would need to think carefully about what I said and how I said it. Several times I felt as though student understanding suffered due to this error and I had to explain things again using different words to correct my mistake. I would also focus on fewer topics, focusing instead on differences between families instead of between families and houses. 

Professional Experience Template 3: Mark Making Focus Task
Pedagogy Standard: Refining: Assessment
What did you do and why?
I had the opportunity to focus on a class-wide focus task working with individual children and focusing on their mark-making ability and experimenting with different resources and mark-making tools, which is part of the L.L.C. curriculum covered in the foundation phase framework. This activity acted as a follow-up task to the student's letterland lessons and focus tasks, which allowed me to identify which students needed more support and guidance for this task. 
The aim of the activity was to allow students to develop their mark-making skills by creating wavey lines. This was linked to real-life context as it ties into the story of one of the LSOs saving lives with the lifeboat service where she was awarded an OBE. As such the students were given a prior presentation of her job and the rescue where she got the award before the task. This task was created to allow students to develop their own skills whilst also linking to that local event. 
Students were allowed to use paint, pencils, and using their fingers to create wavey lines which demonstrated pen control, grip, and use of a dominant hand. All this information was then recorded in a=n activity file to be implemented into future lessons.

What have you learned?
The theme of the fortnight was focusing on people that help us, I found that having tasks focused around this theme made linking aspects of the curriculum together much simpler and seemed to be more interesting and engaging to the students. This experience allowed me to act on previous assessments and begin to take action on how I could help students improve their skills. I did this by correcting their grip and encouraging students to use one hand when writing. This activity was very different from working with small groups and multiple times my attention was drawn away to deal with classroom disruptions. The students seemed to enjoy the task and found the use of paint engaging, I also felt that this follow-up activity provided a great opportunity to begin to develop students' skills based on prior assessment. Finally, at the end of the activity, each student was given comments about their work, however, I feel that due to the age of students this was not as effective as I was hoping it to be. 
What next?
This activity acted as an assessment and as a link between the LLC and historical, local events. As such students were developing as informed, ethical students, and capable learners within education. I felt as though linking lessons and focus tasks to broader learning topics was an effective strategy in keeping students engaged.
Although this activity was an important step in developing my own assessment skills, I feel as though further reading is necessary to ensure that I am maintaining a high level of teaching practice. Personal comments were given to students, but I wish to continue reading the literature around formative assessment to see if any further improvements could be made as I felt as though these comments had little influence on young learners. 


Part 2: Critical Reflection
Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Introduction (300)
Assessment is used throughout education in Wales as a method of helping with students learning and to report on the quality of that learning (Harlen, 2007). Whilst examining aspects of professional practice and after deliberating about the development of different strategies and the practical impact that would have on my own practice, I was left wondering about the significance and importance of assessment. Assessments are a common tool used by teachers in education to design next step strategies for students. This type of assessment is known as formative assessment and involves the educator collecting data about the learning experience in relation to a set of goals or activities (Harlen, 2007). Within my own practice, assessment has been used as a way of testing what students know and ensuring that students are learning what they need to advance. During a review on formative assessment literature, it was discovered that there was limited empirical evidence that supported the thesis of formative assessments resulting in changes to educational outcomes (Dunn & Mulvenon, 2009) which suggests that assessment methods either did not function as intended or were not commonly acted upon. Within my own practice, studying assessment methodology holds the potential for me to avoid these pitfalls that could exist within failed assessment strategies; as found with teachers who adopt a research outlook that enables them to collect evidence and inform their assessment strategies by supporting or disproving their judgements (Conner, 2003). The aim then is to identify next step strategies when it comes to using assessment within my own practice by examining the relevant literature. I will also be looking closely at one of my own experiences using assessment techniques to determine how to improve upon them to ensure that these strategies are successful when used in future practice. 

Critical Discussion of Chosen Aspect (1400)
In order to identify next step strategies designed to improve on current practice, it’s important to first define the purpose of assessment. Implementing this practice is the first step in clarifying any issues within assessment methodology (Perie et al, 2007). One way to define the purpose of assessment is to view it as the continual gathering of information that is used to help students learning (Ainscow, 1988). This is supported in Assessment in Education: principles, policy & practice, which claims that formative assessments serve the purpose of providing feedback and evidence that can provide valuable information used to improve students and teacher performance (Black & Wiliam, 1998). An important distinction must be made between formative assessments, used by teachers or students to improve the quality of learning, and interim assessments, which are used to inform local government and policymakers (Dunn & Mulvenon, 2009). As this is a critical discussion to determine next step strategies for current practice, this focuses on the former method of assessment. Research into formative assessments of this nature, that involves teacher, student or peer reflections, suggests that they are effective in nearly every educational setting (Black & Wiliam, 1998). However, simply conducting a formative assessment is in itself not a helpful teaching strategy as guidance in assessment for both students and practitioners can help define goals. Once strategy used in education that supports this claim is the use of rubrics which are created as a method for assessing performance based on a set of criteria (Brookhart, 2013). If self-regulatory AFL strategies are used within teaching, students are able to design, and therefore become familiar with, their tasks rubric which allows them to increase their own performance and more effectively attain the higher learning aims (Heritage, 2018). Additionally, the awarding of grades, score and marks is significantly less effective than personalized comments (Sadler, 1998), supporting the idea that good teaching practice and ensuring high quality assessments are about communicating effectively with learners. In support of this, awarding feedback as grades has been found to have a negative impact on learning (Hwb, 2010). As a result of this research, an imperative next step strategy would be to ensure that all students that have partaken in formative assessment are given personal comments (either written or verbal) that reflect on the quality of their work and achievements. If possible, students could also help to select the success criteria of tasks or at the very least be made aware of what they must do for success. 

Evidence within How People Learn (Donovan et al, 1999) suggests that student achievement can be improved in areas of instruction, assessment and learning by incorporating three strategies into practice. These strategies include working within preexisting understanding, providing a firm foundation to expand upon student understanding and developing metacognition skills to support independent learning (Donovan et al, 1999). This study is supported in the book Assessment for learning: Putting it into practice where these techniques and other evidence further suggest that formative assessment techniques, such as those suggested within Donovan’s research, help improve learning outcomes for students (Black et al, 2003). The strategies described within the aforementioned research have been shown to improve the overall achievement level within a classroom and ensures that when students are being assessed they already have a foundation of knowledge to build upon, which has been shown to be specifically beneficial to low performing students (Keeley, 2015). In addition to the previous strategies, research suggests creating a “community-centered environment” that allows students to peer learn helps to create a learning community (Keeley, 2015: 11). This is supported within the Great Teaching Toolkit which stresses the importance of creating a supportive classroom environment where students feel respected and can learn in a collaborative manner with the educator or fellow students (Coe et al, 2020). These strategies are a parts of formative assessment classroom techniques and form a basis for good teaching practice when incorporated into activity instructions as they allow teachers to seamlessly assess students understanding and next step needs (Keeley, 2015). Cox-Peterson and Olson support this within Contemporary Issues in Education Research (Todd-Gibson, 2017) as it was found that assessment works best when embedded within classroom instruction where tools are selected that allow students to display their knowledge, such as self-assessment strategies and AFL techniques. As a result of this research, another next step strategy would be to incorporate formative assessment techniques into the task instructions. This may be done by creating a classroom community in which students can self-assess their work or by conducting more formal assessment techniques when needed that allow both students and practitioner to identify a learner’s progressions steps and the support they need to get there. Furthermore, ensuring that lesson instructions are building upon a solid foundation of student knowledge (discovered by using assessment strategies at the start of a topic) which ensures that students are armed with the tools needed to learn in a way that advances their learning.

Assessments, especially those of a more formal nature such as observations, can be an emotionally charged experience with some students experiencing feelings of anxiety likely stemming from an uneasiness about what they do not know at the start or end of a topic (Harlen, 2007). In order to avoid students feeling these emotions, it is imperative that students, even young learners, are informed as to the purpose of an assessment and why it is being conducted in a specific way. This is important as students who are involved in their own and other student’s assessment understand that they are a respected member of the classroom learning community. An advantage of this is that students value their peer’s feedback. Research has shown that using techniques like peer assessment means that feedback is taken more seriously than if those comments were made by a teacher (Hwb, 2010). This change to practice can not only relieve anxiety but enhance learning by self and peer assessing, which is a key aspect of using assessment techniques to inform student learning (Harlen, 2007). This is supported in Formative assessment and self-regulated learning whereby the research suggests that allowing students to self-regulate their own learning enables them to develop the lifelong skill of identifying and managing their learning goals (Xiao & Yang, 2019). Furthermore, assessment is collaboration between educator and learner, the learning process is enhanced when learners are more heavily involved in the assessment process via peer or self-assessment methods (Falchikov, 2004). Additionally, it allows a practitioner to gauge a student’s ability, confidence, and motivation about a topic before formal teaching takes place. Thus, ensuring students are learning from a place of prior knowledge. Students can be involved in assessment techniques by incorporating four strategies: defining a task aims, making students partners in creating criteria, increasing student feedback, and engaging students in collecting evidence of their learning (Davies, 2007). As a next step strategy within my own practice, whenever conducting an assessment, students should be made aware of the assessment aims and made partners in assessing their own learning where possible to ensure pupil anxiety is minimized. If pupil involvement in assessment is not possible, then steps should be taken to ensure that assessment is a natural part of the task/activity and that students are made aware of the task aims with which they are being assessed on. 

Although the previously mentioned next step strategies are ways in which research has affected my understanding, and therefore my practice in regard to assessment, many of the examples and next step strategies would be ill suited to a nursery or early years class similar to the one seen in the initial experience. The task mentioned in the experience was using an observation strategy as students performed an activity. As the students were in a nursery class it was unnecessary to inform them that they were under observation. Instead, just like in many early year’s assessments, the focus was on observing and interacting with the students (Wright et al, 2006). The setting of the assessment was a priority, not only to ensure the students were at ease and enjoying the task but also learning effectively. As is supported in Assessment in Early Childhood Settings, places and environments have an impact on learning, where learning occurs best in learning settings (Carr, 2001). In this instance having a careful control of the learning setting is of priority to ensure students are engaging with the task without being distracted and that each child is being observed with the same level of attention and care. I feel ensuring this is always the case is an important next step strategy as students participating in these assessment activities should be able to make the most of the experience without interruption. This is supported by Margaret Donaldson (1992) who claims that education is about enriching and increasing student participation, which of course cannot occur effectively within a space filled with distractions. As such a priority should be made to limit distractions when students are undergoing any learning or assessment task within early years education in particular where the presence of toys, games and friends can essentially create a distraction from the learning (Tesch et al, 2011). 

Conclusion (300)
To conclude, after reading much of the relevant literature that surrounds assessment strategies and formative assessments it is clear that formative assessment methods would be a major benefit to my practice. Within future teaching experiences, where assessment techniques and strategies are used, I will focus on implementing the findings from the research to ensure high quality assessments. For example, I will focus on incorporating assessment strategies into practice by including regular AFL techniques that incorporate methods of self and peer assessment, such as peer marking and K-W-L charts. This process ensures that lessons will be building on a foundation of prior knowledge and should help to maintain a community of learning within the classroom by ensuring that students are all aware of their success criteria and have the opportunity to help fellow students when undertaking peer marking. Students will always be made aware of assessment techniques that are being used and their purpose to ensure students are comfortable with assessment and are as involved in the process as possible. When conducting more formal assessment techniques such as observations or conducting written and marked feedback I will also ensure that personal comments are made and whenever possible ensure verbal feedback is given. Furthermore, assessment techniques will avoid the process of grade giving in favor of comments that allow a student to further improve upon a piece of work or, at the very least, receive some useful feedback about their work that can be implemented as their next step strategies for future tasks. 
These next step strategies applied to my own practice raise the probability of student comprehension and achievement, as well as ensuring high quality assessments and good teaching practice in which each and every student is given the specific tools they need to succeed. Additionally, students would be more involved within the assessment process and as such become collaborators within their own learning whereby, they develop the skills to identify their own learning goals. 
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