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Part B (I)
  My Scheme of Work (SOW) was a five-lesson plan on the ‘Causes and Main Events of the Industrial Revolution’.  The subject forms part of the ‘Changes that happened in Wales, Britain and the wider world between 1760 and 1914’ range of the ‘History in the National Curriculum for Wales’ (Welsh Assembly, 2008).  A Key Stage 3 topic, the SOW was aimed at a Year 9 mixed ability class.  The subject offered great opportunities to incorporate Y Cwricwlwm Cymreig, giving a Welsh dimension to the SOW, as ‘a nation is spiritually poor when it is cut off from its past’ (Jones, E. Et al. 2013), This corresponds with Donaldson’s call for learners that “are knowledgeable about their culture, community, society and the world, now and in the past” in order to create “ethically informed citizens…of Wales and the World” (Donaldson, 2015).  By connecting the SOW with the past, present and future events in Wales, I was also able to integrate ideas from the Education for Sustainable Development and Global Citizenship (ESDGC) (Welsh Assembly, 2017), as the SOW encouraged learners to link people, events and changes in Wales over the period range of the core subject (Welsh Assembly, 2008).  The National Numeracy and Literacy Framework (LNF) (Welsh Assembly, 2014) was incorporated to varying degrees.  The core subject offers itself to literacy and written work, however numeracy was included where appropriate and relevant.
  This being my first attempt at a SOW, I gave much thought to pedagogy and how I would approach my role as teacher.  The number one concern for a new teacher seemed to be behaviour.  Therefore, the temptation was to consider a controlled or conditioned approach, as popularised by behaviourists such as Skinner (Biesta 2012).  Biesta states that a constructivist approach to teaching on day one can be problematic (Biesta 2012), and a more familiar behaviourist approach might be considered.  However, evidence suggests that willingness to consider an unfamiliar approach and challenging previously held beliefs can lead towards more effective pedagogy (Sinnema & Aitken, 2012).  Having looked at various pedagogies to inform the detail and content of my SOW, I realised I was more influenced by a constructive paradigm, rather than a behaviourist didactic approach.  My SOW therefore was greatly influenced by constructivists such as Vygotsky and Piaget, in particular the relationship between ideas and experience of Piaget, and the expansion of the learning zone or Zone of Proximal Development (ZPD) of Vygotsky (Muijs, 2010).  I began to see my role as teacher as a supporting role, facilitating and scaffolding learning, allowing learners to become more involved in the lesson, collaborating in their lesson rather than listening to instruction (Lemov, 2016).  “Vygotsky (1896-1934) observed that when children were set tasks on their own, they rarely did as well as when they were working in collaboration with a peer or an adult”, and Donaldson states that 80% of learning achieved through collaboration (Welsh Assembly, 2010, P. 6).  Thus, my SOW was created with collaborative learning in mind, aiming to engage learners in creating their own past, present and future, and allowing them to reflect on learning to conclude the effects of the Industrial Revolution on the world today.  
[bookmark: _Hlk530769982][bookmark: _Hlk531002011]  Throughout the SOW, in accordance with the aim to take a collaborative approach to learning, an ‘Anonymous Town’ task was introduced.  Having learners create their own town through shared knowledge and discussion, not only allowed for a pupil-led approach, but also created an empathy with events and people in the past, and allowed for the critical thinking, creativity and innovation as ‘wider skills’ in Wales called for by Donaldson (Donaldson, 2015).  Hattie states that “the task of teaching and learning comes together when we attend to all three [of Bereiter’s worlds] levels: ideas, thinking, and constructing” (Hattie, 2009, P. 26; Bereiter, 2002).  Consequently, the task was designed around Bloom’s Taxonomy, with learners analysing, evaluating and then creating their town based on the knowledge gained from the SOW (www.bloomstaxonomy.org/Blooms Taxonomy question, accessed 23/11/2018).  The task allowed the learner to engage and empathise in decisions the people of Wales in the nineteenth century made before them, using synthesis to try and make a better town by compiling “information together in a different way by combining elements in a new pattern or proposing alternative solutions” (www.bloomstaxonomy.org/Blooms Taxonomy question, accessed 23/11/2018).  In order to achieve the creativity required throughout the SOW, lesson one was intentionally demanding of learners second order concept skills, particularly continuity, change and causation.  This helped foster the “habits of mind that aid in future learning” (Richardson, 2003, P. 1627).  The ‘Anonymous Town’ activity was a group task, allowing for peer to peer learning which gives learners access to a ‘More Knowledgeable Other’ (Burton, 2001).  This allowed me as teacher to scaffold learning, adding knowledge and ideas when needed, facilitating learning and expanding the learners Zone of Proximal Development, progressing from what they can achieve on their own, to what they can achieve with the help of adult or peer support (Burton, 2001; Bartlett & Burton, 2003; Muijs, 2010).  
  Differentiation within the SOW and assessment of the outcomes helped shape particular tasks in the lesson taught at Microteach (lesson one).  The main task was a group task, with learners creating a timeline of the main inventions and ideas of the Industrial Revolution period 1700-1900.  Rosenshine’s Principles of Instruction suggests providing models for problems and worked examples, also calling for scaffolding of difficult tasks (Rosenshine, 2012; Coe Et al., 2014).  Whilst aiming to ‘stretch’ learning (Lemov, 2016), the task was scaffolded, including many of the date points provided, without the information.  This allowed even the least able learner to answer the enquiry question.  Hattie states that “teaching and learning are visible when the learning goal is not only challenging but is explicit” (Hattie, 2012). The structure of the timeline handout allowed for a more challenging task, with very visible outcomes.  The timeline task allowed more able learners to extend learning whilst stretching less able learners within the same task, a necessary aim for a mixed ability class.  Hattie says visible learning happens when students are challenged (Hattie, 2009), with Lemov stating that ‘Stretching’ answers keeps learners thinking and able to expand answers when asked for them (Lemov, 2016).  This can be useful as a form of formative assessment.  
  Formative assessment of this task and others provided an immediate insight into the progress being made.  Wiliam states that “classroom formative assessment can substantially improve student achievement” (Wiliam, 2011).  Using formative assessment enabled me to assess the success criteria and adapt or adjust the lesson outcomes if necessary, as Donaldson suggests that adapting accordingly increases the effectiveness of teaching (Donaldson, 2015).  Continuously assessing through questioning forms part of Lemov’s ‘No Opt Out’ approach to inclusion (Lemov, 2016).  Through formative questioning of individual outcomes, I was able to identify where scaffolding might be necessary.  This made sure that every learner was included as necessitated in Improving Schools in Wales: An OECD Perspective (2014) which requires “that schools meet the learning needs of all their students” (Donaldson, 2015, P. 17).  Another aspect of lesson one allowed for scaffolding of notes and formative assessment of learning.  The key word handout made learning objectives visible, by scaffolding notes around key areas (Hattie, 2009), but also permitted easy formative assessment of learners individual understanding.  The document allowed me as teacher to set and model learning intentions (Hattie, 2009).  Successful Futures states that “students should learn how to work collaboratively and creatively, taking greater responsibility for their own learning” (Donaldson, 2015, P. 110).  The sharing of knowledge through group activities and formative assessment question and answer discussions around the key word document reinforced the collaborative learning I wanted to achieve.

  In conclusion, Successful Futures (2015) states that the purpose of the curriculum should be to produce “ambitious, capable learners… creative contributors” and “ethical, informed citizens of Wales and the world” (Donaldson, 2015, P. 29).  The SOW was created to connect pupils with their past, informing them of the challenges so they could empathise and understand events, and by reflecting on this knowledge, to create their own town and future.  The repeated use of the starter in lesson one exemplifies the theme of the SOW.  Pupils first thoughts on the drawing are noted (dirty, polluted), which then change through knowledge about the Industrial Revolution (employment, growth), then through an empathy of people’s needs at the time of the Industrial Revolution and debate of the needs of their own ‘town, they humanise their views (Poverty, demand, need).  The starter activity evolves, along with the expansion of knowledge as per Bruner and Vygotsky.  This growth of knowledge allows the inclusion and engagement of all pupils through scaffolded resources and built in differentiation.  Successful Futures (2015), states that differentiation and inclusion are essential for effective teaching and learning.  Therefore, my SOW and Microteach aims were to achieve pupil led, collaborative learning through a constructivist pedagogical approach, which best suited my informed judgement on how to achieve the stated objectives.  Creativity was therefore key to the theme, and I aspired for pupils to use their higher order thinking skills as per Bloom’s Taxonomy.  Visible learning was another aim, without which the main theme of the SOW would have been challenging.  





Part B (II)
  The pedagogy discussed and chosen in Part B (I) will now be evaluated upon in view of the micro-teach and early experiences in Professional Teaching Experience One (PTE1).  The micro-teach was observed by my tutor and a group of my peers.  Underpinning this evaluating will be personal reflection, peer review and tutor feedback, with consideration to what I would change in my micro-teach based on experiences gained thus far in PTE1.  Much of my own reflection will develop from the gap between the theory of pedagogy, and the practice of implementing pedagogy, with better planning key to closing the divide.  Reinforcing this aspect are tutor comments and feedback which revealed the need to shift lessons from teacher to pupil, allowing for the pupil led lessons I aspired to.  Peer feedback, while mostly positive, provided opportunities to witness first hand the success criteria of the lesson taught.  Notes taken and collected showed a huge difference in results, which in turn led to reflection on whether the learning was ‘visible’ enough (Hattie, 2009).  Having processed this information, I have chosen three main areas to evaluate and target for progression, lesson planning- with reference to differentiation, assessment, and behaviour management.  These areas will link to Qualified Teacher Standards (Wales) 2009 (QTS), the standards by which all potential newly qualified teachers are judged.  Having gained experience in PTE1, feedback and reflection will connect to a QTS Action Plan for my progression as a teacher.
[bookmark: _Hlk530945660]  Feedback from my tutor illuminated a disparity between my desired pupil led approach and the achieved outcome.  It was felt that I needed to shift the learning from me telling them to them doing.  Wiliam (2013) talks about the benefits of asking “What did I do as a teacher?” and “What did my students learn?” suggesting more teaching does not necessarily lead to more learning.  The debate around the ‘causes’ of the Industrial Revolution was too teacher led, and while key notes had been scaffolded, pupils were still not in control of the learning.  QTS standard S 3.3.3 – Delivering effective lessons, states that “promote active and independent learning that enables learners to think for themselves, and to plan and manage their own learning” (Becoming a Qualified Teacher: Handbook of Guidance, 2009).  Whilst aiming to achieve the pupil led learning advocated by Successful Futures (2015), it was clear that I had not sufficiently planned the lesson to achieve the success criteria.  A more interactive and clearly defined task would have engaged pupils and motivated learners to achieve the higher order thinking desired, stretching pupils Zone of Proximal Development (ZPD) rather than limit it as teacher led learning can do (Geen, 2007).  In attempting to implement Rosenshine’s models for problem solving and worked examples (Coe Et al., 2014) by scaffolding less able learners, the teacher led debate ‘caged’ the more able learners (Lee Et al., 2003).  Having chosen to follow Hattie’s path of ‘visible learning’ (Hattie, 2009), by setting learning intentions and success criteria, I had failed to offer an opportunity for pupils to expand knowledge, with more able learners limited by what I wanted them to know.  Whilst secure in the choice of pedagogical approach to the lesson, better lesson planning is needed to achieve this goal.  Both tutor and school mentor recommended more interaction, with the PowerPoint replaced by pupil led mind mapping activities, which going forward will be addressed by further observation of lessons where teachers excel.  By successfully implementing better planning and resources to achieve more effective lessons, I will increase my ability to realise a more collaborative approach, which Donaldson, in Successful Futures (2015), sees as essential fostering metacognitive skills and the thinking process. 
  Key to achieving this is differentiation.  QTS S 3.3.4 states “the ability to recognise and meet different needs is a significant aspect of good teaching” (Becoming a Qualified Teacher: Handbook of Guidance, 2009).  Whilst admittedly demanding, it is essential to engage all learners of varying abilities if independent learning it to be achieved.  Peer feedback suggested the differentiation built into the lesson was not visible enough, and it was felt that less able learners would not attempt the main task, believing it too demanding.  Therefore, the Hattie’s Visible Learning (2009) was not achieved due to a lack of clear instructions from the teacher.  The monitoring of individual’s answers to establish differentiation through questioning, while allowing me to assess knowledge gained, did not prevent many pupils failing to attempt the task, and therefore disengaging in the lesson.  Recovered resources from peers within the lesson supported this.  Evident from my first teaching experiences of PTE1 was that lack of pupil knowledge render even a well-planned, differentiated lesson would fail to engage learners as without knowledge of needs, the lesson could not be pitched correctly.  Danielson’s Framework for Teaching proclaims knowledge of learners is essential to planning and preparation, which in turn are fundamental creating the right learning environment (Coe et. al., 2014).  Again, whilst confident of the approach and pedagogy regarding differentiation in my micro-teach, on reflection I need to gain better knowledge of pupils needs, as per QTS standard S 1.1, which calls for understanding of every pupil’s needs.  Mentor meeting have identified a need for the use of One Page Profiles and Class Charts to help identify Additional Learning Needs (ALN) pupils, and More Able and Talented (MAaT) pupils, to enable more effective lesson planning and differentiation.  This adjustment will help with QTS standard S 3.3.7, which calls for effective management of teaching and learning time, as peer and tutor feedback identified an overrun in the lesson.
  Upon reflection, assessment proved to be another area I would modify on advancement to PTE1.  “Formative assessment should be an essential and natural part of the teaching process” (Donaldson, 2015, P. 76; Welsh Assembly 2010) and although formative assessment of individuals within the lesson proved useful, subsequent teaching and assessment in PTE1 has shown that to assess progress effectively, I need to better understand the perimeters and levels of progression in marking, as per QTS standard S 3.2, in which S 3.2.3 requires a knowledge of National Curriculum level descriptions and outcomes.  In order to achieve this, my PTE1 Action Plan calls for mentored marking sessions.  While this was unavailable and not applicable to micro-teach, in reflection, it is clear that a better understanding of attainment levels would have consolidated the correct pitch of the lesson.  A correctly pitched lesson, both scaffolded and differentiated, would allow amalgamation of Lemov’s strategy of ‘No Opt Out’ (Lemov, 2016), enabling me to set high expectations of pupils, without fear of over extending pupils beyond their ZPD, as while it is essential to stretch learning, it is equally counter-productive to have student working above or below Vygotsky’s ZPD (Geen, 2007).  QTS standard 3.2.1 recommends that using appropriate assessment strategies can also lead to improved planning and teaching.  Donaldson (2015) states that pupils can be more responsible for their own learning through self-assessment.  Engaging pupils in the peer and self-assessment promotes the more collaborative approach desired for learning (Donaldson, 2015).  Hattie confirms this, stating “The more the student becomes the teacher and the more the teacher becomes the learner, then the more successful are the outcomes” (Hattie, 2009, P. 26).  “For Vygotsky, it is cooperation that lies at the basis of learning” (Muijs, 2010, P. 25), and peer assessment form a crucial part of cooperative learning.  Self and peer assessment free the teacher for more effective use of formative assessment, and better check for understanding.  Therefore, on reflection, experiences in PTE1 would lead me to incorporate peer to peer marking in my micro-teach.  
  Experiences from PTE1 have also led to re-evaluation of behaviour management.  While not an issue during micro-teach, on the whole due to teaching my own peers, tutor comments on the structure led to a re-evaluation of the pedagogy which cultivates good behaviour and promotes increased participation.  QTS standard S 2.7 requires teachers use a “a range of strategies to promote good behaviour and establish a purposeful learning environment” (Becoming a Qualified Teacher: Handbook of Guidance, 2009).  “Research suggests that the brain works best when confronted with a balance between high challenge and low stress” (Muijs, 2010).  QTS standard S 3.3.9 concurs by requiring a learning environment which promotes the learning experience through good behaviour management and planning.  My first experiences of PTE1 proved that my overladen lesson taught at micro-teach would not meet S 3.3.3 which requires effective lesson planning to maintain pupil interest.  Timing issues in my micro-teach and early PTE1 lessons showed that by not completing lessons, especially the plenary, it was not known if the success criteria had been met, disengaging the learners, and making the learning less visible (Hattie, 2009).  My school mentor recommended not only including learners in assessment and learning, but also in the planning.  Pupil participation in the success criteria of a lesson is backed by many studies.  Hattie states visible learning is successful when pupils are aware of the criteria and know how to reach it.  By providing worked examples the teacher as more of an evaluator than a ‘marker’, which pupils able to assess their own success criteria (Hattie, 2009).  Donaldson (2015) agrees that learners involved in the planning process will connect and progress with more understanding of what they have achieved, and also, what they need to do next.  
  The three areas chosen for evaluation and improvement all form the basis of what I see as my favoured pedagogical route to learning.  My experience in PTE1 and comments from all teachers who have observed my teaching have indicated that the most important aspect I can provide all learners is a safe and inclusive environment in which they can learn.  Danielson’s Framework for Teaching says a safe environment can establish a culture for learning (http://danielsongroup.org/framework/).  Donaldson (2015) agrees that a safe environment for learning in essential in producing “ethical, informed citizens” and “healthy, confident individuals” (Donaldson, 2015, P. 46).  Jones (2013) sees History as having a major effect on producing the ethical citizens Donaldson hopes the new curriculum will aspire to produce (Jones Et al., 2013).  In fact, “Pedagogy that supports social and emotional aspects of learning is important across every aspect of the curriculum and is integral to pursuing the curriculum purposes” (Donaldson, 2015).  My own success criteria will therefore be to not only challenge but to inform.  While learners need to be challenged, it is imperative they feel comfortable enough to rise to the challenge of learning.  In order to achieve this outcome and achieve the goals set in this evaluation, it will be necessary to keep changing and adapting my pedagogy to meet the individual needs of the learners in front of me.  What works with some will not work with all.  As a consequence, the goals set in this evaluation will forever need to adapt and change.  Hattie (2012) states that what really improves progression in learners is not believing you have the best pedagogy, but by adapting through feedback and checking for understanding.  The most important lesson therefore should be to not stick with one’s pedagogical beliefs, but to use varying methods and constantly review one’s own goals.
[bookmark: _GoBack]  The practice of micro-teach, and reflection thereof, have provided me with an initial pedagogy and areas of improvement to enable me to grow as a teacher through the course of PTE1 and beyond.  While these areas of improvement are essential to my future growth as a teacher, it is important to understand them in context.  PTE1 has enabled me to understand that there will always be areas to improve and adapt.  Pedagogy that is considered ‘best practice’ today, will adapt and progress.  It is these ideas that I will take forward, to adapt and progress.  The improvement I will make in Behaviour management, assessment and differentiation will in turn lead to other areas that need improving.  As a senior mentor has stated, it is teaching ad infinitum which is the real danger.  To believe that my own progression ends with QTS would be detrimental.  Therefore, to conclude, it is the constant renewal of one’s pedagogy and practices that reflection has its true value.  Reflect and adapt will be the lessons taken forward in my teaching career.
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
S 3.3.4 Differentiating teaching – Improved use of differentiation of resources and better understand Additional Learning Needs.  Link with S 1.1 Understand the needs, behaviour and potential of individual learners.  Gain knowledge of their current and target levels of attainment   
























S 3.2 Monitoring and Assessment – Gain more experience of marking to help gain a better understanding of current attainment levels and target levels.  Understand better the different levels of attainment and the progression steps needed for individual pupils








































S 2.7 Promote good behaviour – continue to develop a range of strategies for promoting good behaviour by increasing participation and engagement.  Link to S 3.3.9 (managing behaviour) – promote an environment for learning by ensuring pupils are aware and respectful of acceptable behaviour; and S 3.3.3 (delivering effective lessons) – Effective lesson planning and promoting interactive and collaborative work to maintain the interest of pupils 



	
· Use Class Charts and SIMS before and during each lesson to assess the needs of learners
· Learn how to adjust seating plans on SIMS
· Observe lessons with differentiated resources and discuss effective practice with Mentor and Senior Mentor
· Develop my own differentiated lessons and develop a better understanding of individual needs
· Better scaffolding of lessons for less able learners
· Extension tasks in main tasks
· Use One Page Profiles to increase knowledge of pupils’ potential and any barriers to learning that need to be addressed







· To assess and mark KS3 (Year 7) and KS4 (Year10) work with the support of Mentor and Head of Dept.  
· To increase knowledge of GCSE examination questions and success criteria through exam marking guidelines and Mentor meetings
· Display the knowledge and ability to independently mark a GCSE Assessment.  Use departmental meetings to share papers marked with peers.
· To study and evaluate the criteria for levels of attainment at KS3 
· To observe weekly exam prep lessons at Year 11 and evaluate practice papers against examples of high/low level work


















· Make lesson observations in other subject areas and identify strategies across other subjects (suggested by Mentor)
· Become aware of SMT strategies to maintain a good classroom environment to aid learning
· Pitch and differentiate lessons accordingly to engage learners – Use One Page Profiles to understand any Additional Learning Needs (ALN) which may obstruct access to the lesson
·  Better explain tasks for learners and check for understanding.
·  Promote collaborative learning in tasks and lesson plans
· Ensure a larger proportion of pupil led and peer to peer learning
· Praise good behaviour and use that behaviour as a template to others
· Set boundaries for behaviour on entry and exit of lesson in accordance with school guidelines.  Ensure all coats are removed and the ‘Little Things’ are adhered to in all KS3 lessons.
· Use Class Charts to aid positive behaviour and a link between parent and teacher where good and bad behaviour occurs
	
· More inclusive lessons – knowing the pupils will increase my ability to engage every pupil
· Improved engagement – A lesson accessible for learners of all abilities, pitched at a level to stretch pupils of every level 
· Improved behaviour due to increased involvement of pupils
· Improved lesson planning with measurable outcomes by assessment both formative and summative.
















· Better pitched lessons, especially at mixed year groups (Year 8&10)
· Improved use of targeted scaffolding strategies and differentiation of resources
· Accurate marking to the criteria and departmental standards
· Improved feedback to pupils, discuss positives with them
· Improved results and progression through the levels of pupils given feedback






























· Improved learning environment for all learners with a positive attitude to Class Chart behaviour points
· Improved results and attainment levels due to better pitched lessons
· Increased engagement and less class disruption.  
· More knowledge of learners and increased awareness of needs in lesson planning
· An increase in positive behaviour points on Class Charts
· A more engaged classroom with a focus on teaching and learning 
· Better attainment in assessment from increased use of collaborative work and pupil led assessment
· Increased productivity and better time management of both teacher and pupils.
	
End of Professional Teaching Experience 1
(On going)


































End of Professional Teaching Experience 1
(On going)
















































Week commencing December 10th 2018

	










	

	

	




  
  
  
2

