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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on a critical incident. 

Introduction
Analysis of critical incidents is one of the approaches of teacher professional development. A critical incident is any unplanned event which takes place during the class. It is something we interpret as a problem or challenge in a particular context, rather than a routine occurrence. The incident is said to be critical because it is valuable and has some meaning.
I will be discussing a critical incident that I have observed during a school experience. I am going to analyse and reflect on various areas that my critical incident has had on my future as an educator. Moreover, I am going to relate this practice experience to theory.  In addition, I will be referring to the school that I attended for my observation as school B and individual pupils as an alphabetical letter for anonymity.  A critical incident does not have to have a large impact on the class, as no incident is too big or too small but must be relevant to you as an individual.  From my understanding, a critical incident does not have to be negative, it can also be positive as it then leads to an individual to analyse and evaluate what has happened.  Once evaluating the situation, you may then think critically to improve your own pedagogy and professional development. This can be very useful, as this type of observation inspires teachers to reflect on their own teaching methods which helps them be productive when delivering lessons and being attentive within the classroom. For example, an incident could be as something as small as counting down from 3,2,1 preparing the class to be quiet, focused and ready to start. This can show good classroom management and is beneficial to pupil teachers such as myself as it enables me to get a good understanding of how to create focus and limit the amount of noise for a successful learning environment. I am going to link my critical incident to pupils and the way they adapt to learning when faced with new surroundings. 

School B is an aged 3-16 mixed school based in Wales.  Even though this school is an English-speaking school following the Welsh curriculum, they encourage the Welsh language throughout the school curriculum. The school is newly built which gives pupils unique opportunities with the 21st century facilities that are provided, which support an innovative quote approach to learning that provides pupils with digital skills that will then lead onto prepare them for an active role in society. School B aims for pupils to have high expectations in order to develop a happy life between home and school. Linking the school to the welsh language support, simple welsh links are set all around the school such as sentence starters and stationery in welsh. All pupils will have the same experience and opportunities offered to them throughout as this school offers a wide range of new facilities.  Discrimination is not tolerated in this school as the school encourages their pupils to be humble, authoritative members of society. School B have worked well following Donaldson’s (2015) One of the strongest messages from Professor Donaldson is there should be a ‘straightforward, enduring statement of curriculum purposes for Wales.
Donaldson had four approaches as they wish to produce ambitious and capable learners. The Donaldson Review recommends four purposes to the Curriculum for Wales and says that, if generally supported, they should ‘guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales’.
The four purposes are that all children and young people will be:
· Ambitious, capable learners who are ready to learn throughout their lives.
· Enterprising, creative contributors who are ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world.
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.
Linking this to my observation day, I witnessed a different level of mixed ability pupils as stated in my appendices and following Donaldson’s four approaches as stated above I wish to follow and develop my knowledge further in order to create a successful learning environment and also help set pupils towards the right path in life.
It is extremely important for teachers to assess each individual pupil. Every pupil that attends school has their own unique personality and way of learning. Linking this to the observation day, there were several different strategies that could have followed in order to evaluate a critical incident.  For the day to be successful, an educator needs to be open minded with the pupils and the subject teachers. Watching and reflecting on pupils and subject teachers would be challenging but informative. The Oxford Royale Academy (2017) follow nine strategies to help you stay alert when located in a learning environment. According to research, they believe that the best way to ensure that you can concentrate in class is nothing to do with what’s happening in the classroom; it’s about what you do before you head to school. Specifically, it’s about getting enough sleep so that you’re not feeling tired and getting enough water so that you are feeling hydrated.  It is rather surprising how much looking after our bodies can help us to concentrate and actively learn. 
Secondly, another important factor when trying to observe and evaluate a critical incident was eliminating distractions. As explained with the nine strategies, paying attention in class can be hard work. Regardless of how interesting a pupil finds the subject, staying focused for an hour or more with varying environmental factors can be a challenge. Linking this to my critical incident I witnessed pupil A to be distracted most of the time and this made me wonder if this was, he was unrelaxed in his new environment. Maybe, pupil A didn’t have enough sleep because of the nerves. Maslow’s Hierarchy of needs is a motivational theory in psychology comprising a five-tier model of human needs, often depicted as hierarchical levels within a pyramid. The theory shows five stages of growth explaining that needs lower down in the hierarchy must be achieved first in order for someone to achieve the top tier of needs. In my opinion this is theory links massively when in a learning environment as by following the table if you take one thing away from the bottom, you as human are not going to reach the top. The five-stage model can be divided into deficiency and growth.
There are many circumstances that can alter classroom situations and environments. The smallest thing can have a massive impact on the pupils such as having their lunch break or a dog wondering into the school grounds. Therefore, no lesson is the same, there is always something that can alter the environment or mood of the class.  Every individual will have their own way of observing within the classroom as everyone will have a different approach to each scenario that has happened. 
The critical incident evaluated will be based on a pupil (Pupil A) who is a new student to the school and how they moved into a mixed ability Year 8 class.  A mixed ability class clearly indicates that there will be a mixed ability grouping of pupils. A mixed ability class or teaching system is one in which pupils of different abilities are taught together in the same class.

The pupils, as a collective class, were very excited as they explained to me that they had "good lessons today “.  This straight away indicated to me that there was a positive atmosphere within the classroom and also a perfect start to the learning day. This suggested that they would be on best behavior as they had lessons that they particularly favorited.  Just after registration, the first lesson of the day was French.  French is a Modern Foreign Language (MFL) subject that is taught in most secondary schools across Wales and the UK.  Learning a Foreign language can help structure thoughts and develops critical thinking. French is seen as an analytical language which is valuable for the social aspect in learning.  In 2017, French ranked as the 10th most spoken language in the world with 299 million people in total. Out of those 229,76 million have French as their first language. In my opinion it is at value to learn a foreign language in school as it also teaches you about culture and this can define respect with other members of society. Following the latest Welsh Government guidelines on dealing with the COVID-19 pandemic, the pupils were based in a set classroom throughout the whole day to help delay the spread of the virus. The Welsh Government have insisted that large gathering was a major concern and had to be avoided if possible. The welsh government stated that schools ‘will need to consider what control measures need to be used and ensure they have taken into account wider advice on visiting indoor and outdoor venues.  In my opinion School B have handled the government guidelines very well as pupils and also staff are familiar with what to do in order to delay the spread.

 The teachers had to alternate throughout the day to different classrooms and not the pupils.   It was thought that this would have a massively negative impact on the pupils, leaving them feeling agitated and confided by being in the same classroom all day.  However, they dealt with the situation very well and were more than happy as well as focused, when completing every task set throughout the day for all of their planned lessons. 

At the start of the French lesson, the teacher took the register which is essential for monitoring attendance. After each individual name of every pupil was called, they would respond with “Qui Madame”.  Apart from one pupil (pupil A) who responded with “here”, this immediately caught my attention as at first, I thought the pupil wasn’t being very responsive and trying to be the class joker. It was only as the lesson went on, that I began to pick up on how differently the pupil was acting compared to other members of the class. As observed, I took notes which are stated in the appendices below as I monitored Pupil A’s performance throughout the school day. This triggered me to watch more closely on how each pupil was responding to the questions asked by the teacher. Pupil A was not engaged in the lesson and was to fascinated with his pencil case. Later into the lesson, while pupils were in the middle of task 1, the teacher stopped them and prepared them for task 2. Task 2 entailed matching the correct colors to the correct French words, then using a color chart of numbers to complete a picture.  On observation, the same pupil was putting their hands up and answering the questions. The teacher specifically asked pupil A if he was okay and how he was finding the task. For any pupil, moving to a new school can be daunting but moving to a new Country with different curriculums must have a big impact way of learning. Not only does pupil A have to fit into a new cohort in a school much larger than he was used to but he must adapt to a whole new curriculum and be introduced to a new language format in schools.

The second lesson of the day was English and again at the start of the lesson the teacher would take what she said the “Cofrestr", which is Welsh word for register. Given this may be an unfamiliar command to a pupil from a different culture and background who did not grow up in the Welsh school system.   Every pupil apart from pupil A answered after their name with “yma” meaning ‘here’ whereas pupil A answered with a simple “here, Miss”. I noticed that pupil A was quite an isolated character and I pondered if this was because of the amount of Welsh being used in the lessons.   Is this pupil struggling to cope trying to adapt to a new school with the added element of Welsh phrases being a barrier? It is compulsory for Secondary schools in Wales to encourage the Welsh language as much as they possibly can to support the National language. Linking the Welsh language in lessons simply links to the Curriculum Cymreig and how it is used to develop awareness of Welsh culture and history. Linking the Welsh language to an article (Estyn) regarding the Welsh language backs up the importance of how Welsh should be encouraged in schools and that everyone who attends that school must follow the format.  All members of staff have a clear duty and responsibility to promote and encourage the use of the Welsh language in all possible situations, whether at school or off-site on trips or visits.  Teachers are reminded in joint sessions that they are all teachers of language, and most are effective language models who correct pupils’ language skillfully daily. 
Pupil A often sat in class looking rather confused but with a bit of encouragement, he focused on schoolwork. Although it was noticed that pupil A would lose interest very quickly as noted in observation documents and his interaction with other pupils was very limited. Could you argue that if a child doesn’t attend a Welsh school, should they learn the Welsh curriculum at all as linking this with pupils from other backgrounds could have a massive effect on them long term linking to their mental health. Could pupil A’s confidence have had worsened by not being able to understand certain things in lessons whereas the rest of the class would have carried on as normal. By observing over a period lessons, it was also noticed that the ambition of Pupil A began to drop which was worrying sign on making progress.
‘In 2007, the Welsh government published its Welsh medium education strategy, aimed at improving the teaching and learning of the language throughout the country. It drew on an earlier vision to create a truly bilingual Wales. As a result, all children attending school in Wales now learn Welsh from Key stage 2 through key stage 4 (GCSE level)’ As a result to this, pupils can attend different types of primary schools to prepare them for secondary school but relating this back to pupil A, this pupil didn’t have the opportunity with the primary school preparation of the Welsh curriculum to prepare them for key stage four.  So where does this leave them on the educational development ladder and many other pupils that currently dealing with the same issue and have been for years. 

From a teacher perspective, they can use the triangle of wellbeing to see how well pupils are doing in class by their way of communicating and body language. For many pupils in an average classroom, there is a full dynamic between each of the points located on the wellbeing triangle which clearly states their mental engagement when completing classwork or homework. I have found this useful for future development as I now have some knowledge of pupils the pupil’s well-being.  I really do sympathize for pupil A as it can be tricky not just moving schools but moving countries must have a massive impact on a young person life. So, basing my critical incident around this had led me to be more open minded when dealing with new pupils in future. I now have a clearer understanding on pupil’s well-being and how to deal with pupils who are struggling fitting in.  

Reflection
Upon reflection, I feel that I have learnt a lot about the pedagogy of education and what it means to be a teacher. It's not just teaching within the classroom, in fact there are many elements within this job such as taking on board pupils wellbeing and all the different types of learning styles. Throughout the day, I was able to witness many different types of teaching styles from a range of different subject teachers. I had the opportunity to observe these subject teachers involving the pupils in their passion for the subject. As a trainee Drama teacher, I would be effectively teaching theory lessons and practical. Taken on board different teaching styles even though due to the current situation of COVID-19, I didn’t get to be involved with a drama lesson it was very useful to witness different teaching styles such as question answering and having pupils elaborate on answers answered linking to the questions asked especially in comparison to how they were asked and answered to drama lesson and how drama is taught overall. This gave me a better understanding on how to ask pupils in future and what steps to follow in order to push them using an effective learning style. Whilst some pupils seem to be not fully engaged e.g. Pupil A they did behave and follow class instructions when the teacher asked. Sometimes they just needed that little extra push from the teacher and with the extra support the pupils who wasn’t fully listening completed the work set. However, linking learning time to the current situation I was very impressed with how teachers managed to control the classroom. Focusing on time managing time effectively by enabling children enough time to learn and be able to follow the simple government guidelines such as sanitizing hands entering the classroom and before leaving the classroom. What I did take on board from lessons was the structures teachers had; how they were all prepared and settled the pupils immediately. This could have been also in favour of the pupils as they knew what to expect when entering the class and, in my opinion, every single individual has adapted to the new laws very well. Each tutor simply discussed any questions asked relating to the virus and prepared the pupils for the unknown. 
In solution to my critical incident that I have observed and evaluated on relating to the adaptation of new pupils linking to the Welsh curriculum and dealing with a new classroom environment, I noticed that some teachers had more of a physical approach in lessons than others. Linking this to Maslow’s Hagiarchy of needs I need to take into consideration that when in a classroom everyone requires each tier of basic human needs in order to achieve. The possible outcome for my future development, could be improved as I think there could have been more engagement within lessons involving all pupils so that there weren’t the same pupils answering the questions in each lesson. I will carry on researching and widen my knowledge further by linking my pracise to the welsh governments standards for professional and development learning. This could then help pupils such as pupil A involve themselves with their peers so that they wouldn’t feel isolated and unknown to what is happening. I personally wouldn’t keep asking the pupil if they were okay as this maybe daunting and could also lead to them feeling singled out. Therefore, I think group discussions involving all pupils would be better for engagement purposes and this would then have a positive outcome on not just their overall learning but the mental wellbeing of the pupil also. Another method of teaching practise to involve pupils with not just the Welsh language or the subject areas is to maybe have pupils read out loud in lessons and then if unsure you as an educator can guide them through exactly what the topic is. A final solution for pupil engagement within the classroom for everyone could be as simple as thumbs up or thumbs down. This is a technique, I witnessed during my observation day where if the pupils understood what they were doing they would hold their thumps up high where as if they were unsure it was in the middle and lastly if they were unsure, they would hold their hands up with their thumbs facing down towards the ground. I found this massively effective and I am going to use this teaching technique in my own pedagogy in future as it enables you to see who has a full understanding of the classwork and the pupils who are not fully there yet. You can then split the three groups off into working with them at different paces to ensure they are then on the right path in order to achieve a successful lesson. One thing I picked up on during this teaching style was pupils then supporting their peers for example if one did not understand but the other pupil sat next to them knew what they were doing they would then step in and show them what to do. 
From this observation, my next step will be researching different engagement techniques to ensure that each induvial pupil no matter where their levels of learning on the Welsh language/Welsh curriculum is at that I am able to understand and help them meet the success criteria for them to achieve in life and set them on the right path to society. I feel that working with the pupils by doing this will not just help them when in a learning environment but will also help them with the wellbeing of each individual human. I am going to do this by widening my knowledge of the Welsh curriculum and furthering my understanding of pupils with different backgrounds. I am going to observe more lessons in future and take on board again more theory technique used, researching theories and evaluating my own pedagogy specifically analysing and evaluating what well and what didn’t work well. It is very important evaluating teaching methods used as it has a massive impact and helps you within your job role in order to improve your own personal and professional development. This can be done by relating your work back to other pupils and asking them what they think could be improved and what worked well. Known as peer assessment. One thing I am going to use when working on my development is a simple technique known as two stars and a wish e.g. two things I did well on and one thing that needs to be worked on however I would ask pupils to complete this anonymously to help avoid anxiety for future sessions. All constructive criticism given by other pupil teachers and lectures would need to be taken on board in a professional manner for your future as an educator to be successful and being able to be the finest teacher you can be.



Conclusion
In Conclusion, I feel as though the observation day went extremely well. I took on the role as a participant who observed many different critical incidents that occurred during the school day and therefore had the opportunity to see how this is dealt with many different teaching styles. As an observer, I witnessed pedagogy take place within the classroom and was then able to take notes to then analyze and evaluate. I think the bridging day where I was observing was very useful for future development as I endorsed all sorts of teaching practice with a variety of mixed ability pupils. I was able to critically analyze and reflect what I witnessed throughout the school day. After reading the professional standards part of professional development. I feel as though I am now able to work towards critical incidents using effective practice during my career path as a future educator. Following the professional standards located on the Welsh government website. I hope to use key elements of my day and in my future develop to enable to reflect on practice, individually and collectively. By following this the Welsh governments standards have helped set out clear expectations about professional standards linking to clear expectations about effective practice during a practitioner’s career, support practitioners to identify further professional development and finally form a backdrop to the performance management process. This is clear evidence that it is vital to monitor the standards as it enables us to become a good teacher. You can follow what is expected of you and the Welsh government supports this in whatever our job role, in order to become better at our career and better at our profession.




 










Appendix 1 STEER Document 
[image: ]







[image: ]


[image: ]


Appendix 2 STEER Document 
[image: ]


























[image: ]

	

[image: ]

























	
[image: ]Appendix 3 STEER Document
	
[image: ]

[image: ]



[image: ]Appendix 4 STEER Document 
[image: ]


[image: ]
References

kHem Raj Joshi (January 2018) Critical incidents for Teachers’ Professional development ‘Absract’ Journal of NELTA Surket Vol 5 

IN BRIEF. (2017). Donaldson Review: The ‘purposes’ and content of a Curriculum for Wales. [online] Available at: https://seneddresearch.blog/2015/03/17/donaldson-review-the-purposes-and-content-of-a-curriculum-for-wales/. 

Oxford Royale Academy. (2017). 9 Ways to Stay Focused in Class. [online] Available at: https://www.oxford-royale.com/articles/9-ways-stay-focused-class/#aId=074bdafa-3d83-4acb-8fac-dc64b172e25f [Accessed 26 Oct. 2020]. 

ysgolbaebaglan.j2bloggy.com. (n.d.). Ysgol Bae Baglan. [online] Available at: https://ysgolbaebaglan.j2bloggy.com [Accessed 26 Oct. 2020].

Mcleod, S. (2020). Maslow’s Hierarchy of Needs. [online] Simply Psychology. Available at: https://www.simplypsychology.org/maslow.html.

Noah Adelstein.2020. Why do so many schools teach French? | by Noah Adelstein | medium. [ONLINE] Available at: https://medium.com/@nadelstein/why-do-so-many-schools-teach-french-756cf7f4b77. [Accessed 27 October 2020] 

Collinsdictionary.com. (2019). Definition of mixed-ability. [online] Available at: https://www.collinsdictionary.com/dictionary/english/mixed-ability [Accessed 30 Nov. 2019].

GOV.WALES. (n.d.). Back to school plans from September: coronavirus. [online] Available at: https://gov.wales/back-school-plans-september-coronavirus.

www.estyn.gov.wales. (n.d.). Promoting the use of the Welsh language | Estyn. [online] Available at: https://www.estyn.gov.wales/effective-practice/promoting-use-Welsh-language.

Mamata Nayak. Impact of culture linked to gender and age on emotional intelligence of higher secondary school adolescents. International Journal of advancements in Research and Technology 2 (9), 64-78 2014 2014

Mental Health Foundation. (n.d.). Home. [online] Available at: http://www.mentalhealth.org.uk .

Professional standards for teaching and leadership. (n.d.). [online] Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf. 

Websites Used
https://www.theschoolrun.com/Welsh.com/Welsh-teaching-in-primary-schools















image4.jpg
A n an
alysis of ‘critical incidents™ can in
0ugh they can be serious in nature, they may also be obser
ok at are ‘funny, sad, witty.....boring, good’ or possibly even ‘t_ri’viaU Fo
opport lon and deeper analysis of the implications of the observed incident offer:
rtunity for deeper understanding of your development and pedagogy.

Ezlf,hfh:"d of the test phase, you will have identfied a small handful of incidents that

to two orpfht ential to open up deeper reflection and study (for the assignment) in relation

this way, it ree areas that have been highlighted at university in the module f:ontent. In

Observe& % ‘St you as the researcher that makes the incident “critical.” You will have

ionity dp (o} threg lessons recalling the central importance of maintaining the respect,
y and anonymity of all participants (staff and pupils) at all times (BERA 2018).

Zl;sefr?::cggloxsqan ?e used as a framework for observing learners and learning

=i e I:lotesls ol ten a.dv1sed (Cohen Manion and Morrison 2006), you may wish to

potential ‘inci den(t)’n yh‘?U"ng Fbe obervation in case you miss an important element of a

F A ent’ whilst writing. Researchers are advised to make detailed notes as
s is practically possible following the observation. ‘

IMPORTANT:

U;e the forms beloyv for your observations and to record incidents. You will need to
ofserve fqur teaching episodes and identify four potential incidents. It is a requirement
(o} t_he assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)
Date and time, year group: a:)gu,( g - 18/oq/7,a @ - 9.50cm - 10:-50

Xt and focus -/AoLE/subject- is it near start of end of unit of

Lesson details: (Conte
s? Ability range? Any particularly relevant information).

study? Indoors/outdoor:
emﬁns'vx- weoe 8 el c.b'.nea.
O ¢t econt Leother Covyck :
S Soe Gl

Classroom culture TR
(What is the classroom ‘vibé.’? What do attitudes, dispositions, behaviours towards

learning seem like at this point in'time?)
werny  behewede  ©esS with & positive @bl /10
CowerdS  sKS - Were SN Wi e,
exks echk oM Al wWomen n  bleet - clucva
s ben mass e PSS bese ko
tose Coeud Wb bleck -‘—‘6265"—"“""\5':5_\ g -

2





image5.jpg
o 4

g St,r’xpk/c\‘w\'

n

Creep Sekks
&\9:4& y

AN

Wo man
Direction
Mhat can be observed that helps learners understand what they are engaging in? What
in the environment helps them understand how to achieve well)? -

Ale bunds wece ciodel  amel bW WES  wect

ra.b s WebOn A exbrodss Whie

o

Access and challenge
(What can be observed in the environment that el
can be observed regarding levels of challenge?

nables engagement of learners? What

?J?( \S were 6\'\3% l:»j cw:ﬂﬁ {heo f)b\
LS GamteC 5 LR Ch ev\a@»\ evels o6 neise increased
lecel. vb Uf to brec  bime-

Assessment

(Can anything be observed abo
anything be observed regarding the develol

experience)? - AWl L,o().a

of

o C  hroreor - ‘)vf(ls erse

Qe an inWeSLi@
4 wWowd- ceveke wor
ﬂx@@r'. entS *

ut how student’s existing knowledge is used? Can

pment of knowledge during or after the

S

1e3S on

abek o5

oS

tleve

wes
Ll

EA()\'C‘ I Nokiceck
to

s

wes
(1
Lee

T

Specifics / Critical Incidents
(Are there moments which cause Yo
across them in future teaching)?

&ﬂiro F‘;abﬂ Se,tbiy\xj
and brindS

Cor
Crosed) .

u to consider aspects of practice when you come

work toad - (L(jkbj





image6.jpg
TION RECORD

levant -
e r‘eseea:c: ‘l- EY;%\\'SL\ - lesson 1/3 (ol over) ’).8/04/ 7020
2 4-50- \056am

| Date/time.
Age/Stage of bw < ( Mq»(aoL a5l B\
group.

People involved.

Contextual Same eSS - Some ClesSreom

information from

field notes. keo‘“"e’{ bk & ‘ ( Cou;d- — q\

8
What happened? i

8 : \ as
A detailed bove  enpisn S0 ks Was  ry
decription of

Cavooel ke on of W CJJ::) .
what you R 1e5S

observed and

what thoughts on D\K “Q Uss =% f 6)\\3 CN‘Y Q/
ot

pedagogy and LSk Wit wesS G

practice occurred : ¢
toyouasaresult, | glescel pEve  boSk Wiow  ten  popis
looking towards 8 :

your research. el 9% read- \AMC‘)M\M .
anch Gl "o Siaes (N0 T kel

Cor  bwo  twked) Workiay  in Silencs

¢ Popive Spost popils” wouldk  nsk AL
anowed o Wobllh  Sctaey  Eroe~

e Womon A Bleek M /1

S&Jv\o O e )

el e osera o ineclieC = /wum\:)

Shro\u,g) eS ot en j%mt. 0”"51?"‘
Bt B
qu\\ A - Skr.) eth bD @,\%c\. Q")

L (e-5E5
oL Swé&\o/\ .
C;‘;:S [\5 \04:9 o\} o l_/(,\ roedd
199 i sl

fv() S \,Jero, csiked
qUest ons when fwsed





image7.jpg
h 1 be serious in nature, they {
are ‘funny, sad, witty.....boring, good’ or possibly even ‘trivic
and deeper analysis of the implications of the observed incident offers
unity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that
hold the potential to open up deeper reflection and study (for the assignment) in relation
to two or three areas that have been highlighted at university in the module content. In
this way, it is you as the researcher that makes the incident ‘critical.” You will have
observed up to three lessons recalling the central importance of maintaining the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident’ whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:

Use the forms below for your observations and to record incidents. You will need to
observe four teaching episodes and identify four potential incidents. It is a requirement
of the assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)
Date and time, year group: ‘jec..( - g 28/01/2020 0o 'lfM ;

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).

P'@, ovt,s".ole/&oun ffmdo‘ el %{r\S
‘CrsS ke G Gy GURs

Classroom culture
(What is the classroom ‘vibe.
learning seem like at this point in time?)

AL wedher Weso  Gae 3o SpS - wele
exiked Lo be chie & be odclood

Coc f-e 1essSon- c.Seh ko e«tje.y,

2 What do attitudes, dispositions, behaviours towards

Cunme ,‘3 atht v\t’C) 0





image8.jpg
ection :
| (What can be observed that helps learners understand what they are engaging in? What
in the environment helps them understand how to achieve well)?

3
Pes ns ove Sde QB'\ S \ubb
PO oo ee ek KL

coun & etk st o~ {4V Srz..& Wi (;:@
Cor Aurk inSbeu ckignd— Vol (‘buS&dl/

Access and challenge
(What can be observed in the environment that enables engagement of learners? What

can be observed regarding levels of challenge?

Doe o e oksde  Whan &

(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after the

Lepe VN > Wt o s — ol 5
WS pbEtn CoSth S0 Uﬁ coude
( s
hoot - Lovel cundh Cheser -
Assessment

experience)?
Stodents wese cusked 9
propere  bof e s

wb &
) £ W o r\) [é\,\,:/\,‘/E
Mok vy P (SN poock | ek

s/ ey
T

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you 7

across them in future teaching)? i3 g s
el i copnbS

o,d,avgufb Vo ko
R ey

b b ohSAL wb br pe

_l)ut a;utgi e

sei)ﬂt‘o/ OLG«SSrGOM'
e vk +





image9.jpg
oup..

0 éinvolved.
information from 385
field notes. M(,u— eafl Mecs || 2 o CilK . %
—~)
What happened? o R R 2 B
Adetailed Ahe ke in sidwk L oy
=

F\\M(/

::_;'c;;p;ﬁn of W WS Wte va:l A/IV(’V\
observed and JV»D 0\'24”(’ - Whon rJU /J( (&3 Wt St
that th ht: ; ¢ 5
| U Gowdks ppt A WVM( =4

cti red g
e | Sotabak /i chiny oy B8 S
| looking towards Bl e Tt oSl N buglt - ém

your research. X A o e 6 on MS |
2 Wetdh  words ?

S a e oo coon % ‘@(5 4

N = onswedeh b lone ™,

fRieis ot [Reh o (z;pi\ ek
cLebl Sie WO n weu
s eSteles e

Sec ondk
Sie Lo\ A
(o) tle| \eSson ‘kl«.w\ sk on :
PJG)"\ fl thon o bo bl Cloor Where Slakt

RN

i

E/5)

—d
o) o/  Whab 60 do ot Low &
bl 1O i Y e

Hop ¢ (iuw( o

| her W ; unkit récef tion Cooriveh

Lw}kk o Sop g R AL (e WL

tlen phoned 49 e Wy were &

OR s ounts Rl breaths amel i )

cvuikions - o pyil waS nd repeckig  llen beal
i s b preforen L

PRPRL 7 ey

i




image10.jpg
-al incident’’ |

e potential to open up deeper reflection and study (for the assignment) in relation
or three areas that have been highlighted at university in the module content. In
~ this way, it is you as the researcher that makes the incident ‘critical.” You will have
observed up to three lessons recalling the central importance of maintaining the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident’ whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:

Use the forms below for your observations and to record incidents. You will need to
observe four teaching episodes and identify four potential incidents. It is a requirement
of the assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.
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and practice and although they can be serious in nature, they may also b_e _obs,erved n
moments that are ‘funny, sad, witty.....boring, good’ or possibly even ‘trivial.” For Tripp,
observation and deeper analysis of the implications of the observed incident offers rare
opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that
hold the potential to open up deeper reflection and study (for the assignment) in relation
to two or three areas that have been highlighted at university in the module content. In
this way, it is you as the researcher that makes the incident ‘critical.” You will have
observed up to three lessons recalling the central importance of maintaining the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident’ whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:
Use the forms below for your observations and to record incidents. You will need to

observe f(_)ur teaching episodes and identify four potential incidents. It is a requirement
of t_he assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.
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