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Introduction 

In early childhood education and care, strong leadership is very necessary since the requirements that young children have may be complicated, and there is a broad variety of social elements that can have an effect on their growth. One of the most well-respected and long- standing methods of leadership is known as catalytic leadership (Aubrey, 2007). It is
[bookmark: _Int_aEt5gzdi][bookmark: _Int_B45gNVFg]distinguished by the ability to motivate transformational processes and to promote the generation of new ideas. Early Years Practitioners (EYPs), who are charged with bringing about change, face a unique set of obstacles in the course of their work, and the purpose of this section is to supply a detailed analysis of catalytic leadership in the early years. This is carried out by analysing the elements of society that have an effect on children and finding the extent to which the EYPs have contributed to the process of transformation (McDowall Clark and Baylis, 2010). 

Defining Catalytic Leadership in Early Years 

A unique style of leadership known as catalytic leadership is one that effectively supports and encourages large-scale, system-wide shifts to achieve desired results. This entails encouraging individuals to take responsibility for their work while also building an environment that is inviting and helpful and inclusive, developing creative and analytical thought, and inspiring people to have a voice about what is happening. Catalytic leaders first evaluate service delivery with the goal of improving children's outcomes and results over time (McDowall Clark, 2012). In their role as change agents, catalytic leaders play a pivotal role. ￼				
[bookmark: _Int_MfSGYgjZ][bookmark: _Int_u0shD1nq][bookmark: _Int_JKZHng2s] Moreover, catalytic leadership is a kind of leadership that goes beyond traditional ways to bring about changes that are systemic and through the organisation as a whole, in order to achieve the objectives that have been set. Effective leaders employ this form of leadership (Aull Davies, 2008). To be a catalytic leader is to be someone who can facilitate and accelerate the change of a system or organisation. The technique includes creating an atmosphere that fosters working together as a team, being creative, thinking analytically, and taking responsibility for one's actions. Parker (2020). Similarly, Siraj- Blatchford, and Hallet (2014) agree that those who are dedicated to the notion that everyone has the potential to grow and better themselves as well as the communities in which they live, are considered to be transformative leaders.
 Participating in evaluations of the way services are now supplied and the outcomes they produce is one way for leaders who think strategically to give serious attention to how best to promote children's long-term health and development. Baldock et al. (2009). According to McDowall Clark (2012), people see the need of ongoing development and actively seek opportunities to bring about positive change in the field of early years’ services. ￼	
As change agents, transformational leaders may invigorate and inspire their people to increase corporate performance. Employees are inspired to take full responsibility for the consequences of their efforts and the job that they do as a direct result of the culture that is fostered inside the firm. Transformational leaders encourage individual accountability and autonomy as a means of cultivating an environment conducive to excellence and fostering an approach to problem solving that is centred on collaborative group work. Kets de Vries (2005). 					
[bookmark: _Int_OeHvSMNv][bookmark: _Int_5BKqYV6T][bookmark: _Int_jrf6AWZS]One of the most important aspects of catalytic leadership is the ability to create an atmosphere that is welcoming and safe for all the people who are participating. It is vital to develop strong relationships between children, families, practitioners, and the larger community in order to support actual change and make it possible for real change to occur McDowall Clark, and Baylis, (2010). Leaders who can effect transformation can appreciate the importance of personal connections. The catalytic leader maintains regular engagement with all the parties concerned, encourages open lines of communication, and cultivates cooperative working relationships in order to fulfil their responsibility of ensuring that the requirements and concerns of all the parties are considered and addressed.
[bookmark: _Int_GYyxMG3V][bookmark: _Int_R5LLxdb6]The impact that catalytic leadership has on children's future development and well- being during these formative years is imperative in the early years, Strong leadership is essential for enabling and embedding best practice, setting up an environment that is supportive for learning, and developing meaningful connections with children, their families, and the community at large. According to McDowall Clark (2012), leaders who display catalytic attributes are in a better position to develop a culture of creativity and collaboration, both of which contribute to better outcomes for children. McMahon (2017). Catalytic leaders create an atmosphere that encourages both creative and analytical thought among their peers and provide opportunities for new ideas to be tested, and for individuals to take calculated risks. Leaders that can foster change do so by cultivating an environment that is receptive to innovative ideas and approaches. by stimulating the creative thinking of those around them McNaughton and Smith (2005). As a result of this, it is possible that children may benefit in positive ways.
One of the most important skills that one must have to be a catalytic leader, is the ability to inspire a sense of purpose in others. People who have these characteristics can inspire the efforts of others and bring people together to work towards a goal that they all have in common. Each person can not only express their point of view, but also inspire others to have a voice. Lannotta, Meret, and Marchetti (2020).

Numerous aspects of society and culture have the potential to have an impact on the lives of young children and consequently their development. Including their socioeconomic status, cultural diversity, the dynamics of the family unit, educational disparity, and social isolation. Early childhood education of a high-quality is essential for children of all socioeconomic backgrounds, but it may be more challenging to get for children who come from homes with lower incomes. According to McDowall Clark (2012). Catalytic leaders will need to have an in-depth knowledge of these issues with to meet the needs of the individual child and support them in any challenges that they may be experiencing. However catalytic leadership is not without its own challenges. A significant barrier is the need to comprehend and successfully navigate the multiple services and professionals that can be involved with children in the early years.  Lanka, Topakas and Patterson (2019).  To properly address sociological factors and drive systemic change, it is vital to overcome bureaucratic barriers, manage resistance to change professionally, and fight for the allocation of appropriate resources and services to gain support for the children and their families (Dahlberg and Moss, 2005). Giving assistance to children and families who are already having a tough time may put a strain on emotions, which is yet another challenge that may have to be faced. Catalytic leaders often collaborate with members of society who are dealing with a diverse array of societal challenges, such as those connected to poverty, diversity, family structure, uneven access to education, and social isolation. Fujimoto and Uddin (2020).
 Early years practitioners are very much aware of how adverse social factors may impact on the lives of children and adolescents. Catalytic leaders are those who can bring about social justice, advance inclusive practises, and effectively collaborate with people in their community. Early childhood educators (ECEs) play a crucial part in the formative years of children's life (McDowall Clark, 2012). This is done with the goal of assisting children in realising their full potential, fostering equality, and improving the quality of their well-being.
Early Years Practitioners (EYPs) who want to become transformative leaders in early childhood education and care must overcome several challenges. The presence of too little resources, an insufficient amount of training, and an excessive number of stakeholders whose expectations need to be handled are all examples of shared challenges. Large-scale system improvements that are supported by sociological research usually run into resistance or administrative roadblocks. The need of offering emotional support within the framework of aiding vulnerable children and families places additional strain on already overworked early childhood educators. It is vital to have resilience, take advantage of chances for professional growth, and to actively participate in collaborative activities with practitioners, politicians, and communities to overcome these obstacles (McDowall Clark, 2012). 

The field of early childhood education and care may stand to gain a great deal from the use of a novel method of management known as catalytic leadership. This method both encourages and makes it simpler to put into action extensive systemic changes (Children’s Workforce Development Council, 2010). Leaders that are able to boost children's performance while also catalysing good change are referred to be "catalytic." They are successful in accomplishing this objective by acting as a source of encouragement for their fellow employees, establishing an atmosphere in which everyone is made to feel welcome, and encouraging ingenuity and analytical thinking. 

Part 2  


Wales was the first country in the United Kingdon to appoint a children’s commissioner. The current Children's Commissioner of Wales is Rocio Cifuentes. She took up her post in April 2022, and will continue to serve as Children’s Commissioner for seven years. Her role is to promote and protect children’s rights in Wales. Childrens Commissioner for Wales (no Date).
The Commission's primary objective is to protect and promote the rights and welfare of children. In carrying out her tasks, the Commissioner should aim at that end. A child is defined in the 2000 Act as a person under the age of 18, although the Commissioner is able act on behalf of a young person who has been placed in local authority care (‘looked after’) who is over the age of 18 in some circumstances. Children’s Commission for Wales (no date). 				
The Children's Commissioner for Wales is an important figure in the process of advancing children's rights and ensuring their safety throughout the whole of the nation. Commissioner is an ardent child advocate who does all in their power to ensure that children's opinions are heard and considered. Welsh Government (2022). Rocio Cifuentes who serves as the Children's Commissioner for Wales, plays an important part in and makes significant contributions to the process of bringing about positive change for children all around the nation Children in Wales (no date). 
In Wales, the Children's Commissioner is the government official in responsibility of monitoring and analysing the conditions that young people are living in. The implementation of this continual monitoring method, which gives essential insights into the challenges and concerns faced by children, may help the Commissioner better understand the requirements of the children and the circumstances in which they find themselves (Department for Education and Skills, 2006). Because the Commissioner has such a deep understanding of the subject matter, they are better able to advocate for the modification and reform of policies so that they more adequately serve the requirements and concerns of children (British Educational Research Association, 2004).					
[bookmark: _Int_hs7BWFe6]The Children's Commissioner for Wales conducts investigations into issues that may have a considerable influence on the lives of children. When it comes to the health and safety of children, it is necessary to carry out investigations into the structures, organisations, and procedures. By conducting in-depth investigations, the Commissioner can better protect the rights and well-being of children by determining what areas need to be addressed, what changes should be made, and who should be held responsible. 
In addition, the Children's Commissioner can have a significant amount of influence on policies and programs that influence the rights and wellbeing of children. The Commissioner for Children in Wales collaborates extensively with policymakers, government officials, and other influential stakeholders to advance policy advances that are tailored to effectively address the needs of children in Wales (Dahlberg and Moss, 2005). 
The Commissioner is accountable for a wider range of responsibilities than just acting as an advocate for children in general. In addition to this, they engage in meaningful conversations with children, families, and neighbours, providing these groups with a forum in which to discuss their ideas, emotions, and hopes. The work that the Commissioner does to advocate for the rights of children is reinforced by the first-hand understanding of children's experiences that they receive via involvement with the children. 
[bookmark: _Int_qgun1D9X][bookmark: _Int_JVkO4bJ0]In addition, the Children's Commissioner for Wales is involved in several collaborative initiatives with a variety of different organisations and individuals that are also concerned with the rights and wellbeing of children. The Commissioner is dedicated to developing cooperative partnerships for the goal of facilitating the provision of mutual assistance, the exchange of information, and the undertaking of collaborative initiatives			
Opening a Children's Commissioner office 2001 in Wales was a major step towards achieving the 2004 Children Act's aims. The Commissioner's office shows a commitment to strengthening children's rights and well-being and prioritising their interests in policy and service development. The Office of the Commissioner has created a platform to promote children's rights, monitor their well-being, and hold those responsible for children accountable. Gov. Wales (2023)					
Wales' Children's Commissioner has greatly influenced child rights and well-being legislation and practises. To complete many objectives, the Commissioner's office has changed significantly. This shift has prioritised child rights and increasing child outcomes in several domains.		
The annual report by the Childrens Commissioner for Wales (2022) covers a wide variety of topics, including but not limited to the following: child poverty; transportation; well-being advocacy; safe housing for children with complex needs; assistance for youth transitioning out of care; youth with experience in the foster care system; good care encountered youth; the accessibility of excellent housing and support alternatives for children and youth in and leaving care; the avoidance of sexual abuse of children and exploitation; and the redesign of youth justice system.					
The purpose of the report is to supply a comprehensive analysis of the key challenges to promoting children's health, safety, and rights in Wales as well as the possibilities that exist in this space. Some of the most pressing issues that have been addressed by the projects that have been described above include child poverty, access to public transportation, health advocacy, safe housing for at-risk children, resources for adolescents who have experienced foster care or institutionalisation, assistance for youth who have aged out of the system, and so on  Welsh Government (2023). Other issues that have been tackled include poverty among children, access to public transportation, health advocacy, safe housing for at the importance that the report places on these topics in relation to early childhood in Wales is shown by the fact that it aims to uncover service shortages, fight for legislative improvements, and generally promote children's well- being in the region. 					 				
The report has been made public in order that the Welsh Government and other relevant organisations may respond to the pressing problems affecting children in Wales. The results of this study have the potential to be used to help shape policies, the distribution of resources, and the provision of services to children who are disadvantaged in a number of different ways Welsh Government. (2023). The fundamental purpose of this initiative is to enhance the quality of life for children in Wales by promoting change, reducing inequality, and increasing the number of children who have access to high-quality education. In addition, the Children's Commissioner, who serves as an advocate for children's rights and welfare, can make use of this study in order to become more effective in their job.
When children do not have enough money, food, clothes, or other requirements, it may make them feel powerless and expose them to a greater risk of experiencing other unfavourable consequences. Academics are putting a lot of effort into investigating the issue of child poverty in Wales. The Child Poverty Action Plan that was developed by the Welsh Government contains several ambitious aims, and it is imperative that these objectives be carried out. Welsh Government (2023). There are a variety of different supports that might be of assistance to low- income families. Free transportation services are provided to all passengers who are less than 18 years old. Young people under the age of 18 should be eligible for free rides on public transport, according to the data that is currently available. Children who come from households with little financial resources may be able to benefit from this chance. 









 



The implementation of initiatives to address child poverty in Wales may have the effect of lowering inequality, increasing happiness, and enhancing opportunities for individuals of all ages. There are several barriers, some of which include limited resources, the need for good coordination across many groups, and the incorporation of socioeconomic factors. There is the possibility for transport inequities to be reduced, increased accessibility to services, and increased social inclusion if young people under the age of 18 are provided with free public transport services Childrens commissioner for Wales (2022).  Welsh government (2023)The practise of autonomous advocacy has the ability to enhance children's agency, make communication more effective, and move patient-centred therapy forward in the medical industry. The provision of money, the establishment of training programs, the integration of advocacy into preexisting healthcare systems, and the promotion of awareness among professionals are all challenges. 

Part 3			
The sociological subject of choice is the impact that socioeconomic inequalities have on the happiness of children. It is said that there is socioeconomic disparity in a society when members of that society do not have equal access to the same economic resources, educational.					
opportunities, and social benefits. Disparities in socioeconomic status have the ability to drastically impact both the early years of a child's life and the adult outcomes of their development (Nordstrom and Wales, 2019)
 The disparity in income may have a detrimental effect on a child's growth and development, as well as their health and possibilities. This includes ensuring that they have access to chances to get medical care, a high-quality education, nourishing food, a secure place to live, and several other things that are necessary for their healthy growth and development (Croke et al., 2021). Children who come from homes with poor incomes face a variety of challenges that lower their success potential and threaten their overall health and well-being (Morgan et al., 2019). It's possible that these individuals have less opportunities to register their children in early childhood education programs, poorer access to healthcare services, less than adequate nutrition, and horrible living conditions. The detrimental effects that these settings have on children's cognitive, social, and emotional development may lead to inequalities in education, health outcomes, and prospects in life. These inequalities can be a direct result of these events. 

Because of the wide socioeconomic gap, the field of early childhood education and care is plagued by a considerable number of challenges. Early childhood education classes have been found to enhance children's academic and social results, yet it may be difficult for children who come from households with poor incomes to register in these classes (Marchant et al., 2021). The socioeconomic variables that influence the level of care provided to young children might worsen existing inequalities in access to resources. In addition, children who originate from low- income homes may have challenges in terms of the level of parental participation, the availability of home-based learning materials, and access to extracurricular activities that are beneficial to the child's general development. 

There have been efforts made, particularly in the form of the implementation and provision of early treatments and services, to lessen the detrimental impact that economic inequality has on the health and wellbeing of children (Jaspal and Breakwell, 2022). These initiatives have as their major goal the assistance of children who originate from homes with low incomes and the guarantee that these children would have equal access to opportunities. A few examples of the numerous services we provide are as follows: targeted early intervention programs, early years’ education initiatives, social welfare programs, and community-based support networks. 

Concerns have been expressed about the availability of early intervention services as well as the scope of such interventions. It is difficult to fulfil the aim of giving access to all children who are in need because there are challenges that develop, such as inadequate resources, insufficient money, and the difficulty of discovering and engaging disadvantaged families (Wachtler et al., 2022). This makes it difficult to achieve the goal. If this pattern continues, there may be fewer opportunities for children from low-income families to get the assistance they need. When planning interventions, it is also crucial to give consideration to whether or not they will be viable and influential over the long run. Although there is a possibility that children's lives may be improved by interventions that are only administered for a brief period of time, there is no assurance that these benefits will remain once the program has been terminated. It is of the utmost importance to evaluate how the various therapies impact the future academic and professional achievement of children, as well as their overall level of happiness (Wallace et al., 2022). 					
The sociological subject of choice is the impact that socioeconomic inequalities have on the happiness of children. In a particular society, socioeconomic inequality refers to the uneven distribution of power, income, and opportunities amongst the many different social groupings that exist within that society (Rees and Rees, 2023). The socioeconomic standing of a child's family may have a significant impact, both during the formative years of a child's life and on the adult outcomes of those years. 
The disparity in income may have a detrimental effect on a child's growth and development, as well as their health and possibilities. They should have the opportunity to acquire a decent education, get medical care, eat appropriately, and live in surroundings that are safe. These things are important for their growth and development. Children who come from homes with poor incomes face a variety of challenges that lower their success potential and threaten their overall health and well-being. It's possible that these individuals have less opportunities to register their children in early childhood education programs, poorer access to healthcare services, less than adequate nutrition, and horrible living conditions (Schmengler et al., 2022). These situations may have long-lasting implications on people's mental and emotional health, which, in turn, may make already existing gaps in educational achievement, health status, and overall life chances much worse. 

Inequalities in socioeconomic status may have a negative impact on the health and well-being of children, which has led to increased efforts to develop and give early treatment and support. These initiatives' principal objective is to assist children who originate from low-income homes and to provide them with an equal opportunity to succeed in life. A few examples of the numerous services we provide are as follows: targeted early intervention programs, early years education initiatives, social welfare programs, and community-based support networks.					
Concerns have been expressed about the availability of early intervention services as well as the scope of such interventions. The objective of providing services to all children who are in need is made more difficult by a variety of reasons, including a lack of resources, inadequate funds, and the challenge of identifying and reaching out to families who are in need of assistance. If this pattern continues, there may be fewer opportunities for children from low-income families to get the assistance they need. 
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